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ABSTRACT 

Name :WindaSari 
Reg.Number 2020300044 
TitleofThesis: The Effect of Task-BasedLanguage Teaching(TBLT) Method onReading 

Comprehension in Recount Text at The IX Grade Students of SMPN 

1 Angkola Barat 

This research conducted to measure the effect of the implementation of 

Task-Based Language Teaching (TBLT) on students’ reading comprehension 

preciselyinrecount text ability. Thisresearchconductedused quantitative method 

with experimental design. The participant of this research consist of two classes 

(control class and experimental class) of IX grade SMP N 1 Angkola Barat that 

contains 55 students. The sample collected using total sampling technique. The data of 

this research gathered using reading comprehension test. The result of T-test result 

showedand indicates that T-count > T-table (12.992 > 2.005) and the significance value 
(2-tailed) < 0.05 (0.000 < 0.05).This means that there is a statistically significant 

difference in the reading recount text ability of students who were taught using the Task-

Based Language Teaching (TBLT) method compared to those who were taught using the 
conventional method. 

 

 
Keywords:ReadingComprehension,Experimental,Task-BasedLanguageTeaching(TBLT) 
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ABSTRAK 

Name :WindaSari 

NIM 2020300044 
Judul Skripsi : PengaruhMetodePembelajaran Bahasa BerbasisTugas (TBLT) 

terhadapPemahamanMembacaTeksNaratifpadaSiswakelasIXSMP N 

1 Angkola Barat 

 
enelitian ini dilakukan untuk mengukur pengaruh penerapan Metode PembelajaranBahasa 

Berbasis Tugas (TBLT) terhadap pemahaman membaca siswa, khususnya pada 

kemampuan teks naratif. Penelitian ini menggunakan metode kuantitatif dengan desain 

eksperimental. Partisipan penelitian ini terdiri dari dua kelas (kelas kontrol dan kelas 
eksperimen) kelas IX SMP Negeri 1 Angkola Barat yang berjumlah 55 siswa. Sampel 

dikumpulkan menggunakan teknik pengambilan sampel total. Data penelitian ini 

dikumpulkan menggunakan tes pemahaman membaca. Hasil uji-t menunjukkan bahwa t-
hitung > t-tabel (12,992 > 2,005) dan nilai signifikansi (2-tailed) < 0,05 (0,000 < 0,05). 

Hal ini berarti terdapat perbedaan yang signifikan secara statistik dalam kemampuan 

membaca teks naratif siswa yang diajar menggunakan Metode Pembelajaran Bahasa 
Berbasis Tugas (TBLT) dibandingkan dengan siswa yang diajar menggunakan metode 

konvensional. 

 

 
Keywords:PemahamanMembaca,Eksperimental,PengajaranBahasaBerbasisTugas 

(TBLT) 
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 ملخصالبحث

 وينداساري  : الاسم

   ٢٠٢٠٣٠٠٠٤٤  :رقمالتسجيل

 تأثيرطريقةتدريساللغةالقائمةعلىالمهامعلىفهمالقراءةفي  : عنوانالبحث

 النصوصالسرديةلدى

 أنغكولابارات١طلابالصفالتاسعفيالمدرسةالإعداديةالحكوميةرقم

استخدمتوقد.صالسرديةهمالنصوالطلابللقراءة،وبالتحديدعلىقدرتهمعلىفأجُريهذاالبحثلقياستأثيرتطبيقمنهجتدريساللغةالقائمعلىالمهامعلىفهم

فيالمدرسةالإعداديةالحمنالصفالتاسع)فصلمرجعيوفصلتجريبي(دراسيينوتألفالمشاركونفيهذاالبحثمنفصلين.البحثالمنهجالكميمعتصميمتجريبيفيهذا

 تم.تمجمعالعينةباستخدامتقنيةالعيناتالكلية.طالبًا٥٥أنغكولابارات،يضمّان1رقم كومية

 أن)اختبار تي (أظهرتنتائجاختبارتي.جمعبياناتهذاالبحثباستخداماختبارفهمالقراءة

 وقيمةالدلالةالإحصائية٢.٠٠٥ )<(١٢.٩٩٢ قيمةتيالاختبارية<قيمةتيالحسابية

هذايعنيأنهناكفرقاًذودلالةإحصائيةفي >٠.٠٥)ثنائيةالذيل(

 .التقليديةتخدامالطريقةيسهمباسالقائمةعلىالمهاممقارنةبًأولئكالذينتمتدرقدرةالطلابعلىإعادةسردالنصالمقروءالذينتمتدريسهمباستخدامطريقةتدريساللغة

 

 

 فهمالقراءة،تجريبي،تدريساللغةالقائمعلىالمهام:الكلماتالمفتاحية
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CHAPTER I 

INTRODUCTION 

 

A. TheBackgroundof theProblem 

Reading comprehension is one of the most important skills in learning 

English as a foreign language. It enables students to understand written texts, 

identify main ideas, and obtain specific information. In junior high school, 

reading comprehension is emphasized because students are required to 

understand various text types as stated in the English curriculum. In the 

Indonesian education context, English is taught as a compulsory subject from 

juniorhighschoollevel.Thecurriculum emphasizes thedevelopmentofstudents’ 

communicative competence, which includes the ability to comprehend various 

types of texts. Reading comprehension is therefore an importantobjective that 

students must achieve to meet curriculum standards. 

In the context of English learning in Indonesia, students have limited 

exposure to English outside the classroom. As a result, reading becomes 

challenging because students lack vocabulary and reading strategies. This 

condition affects students’ performance in reading tests, which are commonly 

used to measure learning outcomes quantitatively. 

However,manystudentsstillhavelowreadingcomprehensionability. 
 

Theyfacedifficultiesinunderstandingthecontentoftexts,identifyingthe 

 

 

1 



2 
 

 

 

 

sequenceofevents,andinterpretingunfamiliarvocabulary.1Thisproblem indicates 

that students’ reading achievement is still below the expected standard 

andneedstobeimprovedthrougheffectiveteachingmethods.Additionally, students 

often perceive reading activities as monotonous and 

challenging.Thisperceptionmaybecausedbytheteachingmethodsused,whichareofte

nteacher-

centeredandfocusmainlyontranslationandansweringcomprehensionquestions 

without meaningful interaction. Traditional teaching methods may not 

sufficiently encourage students to think critically or collaborate with peers. As a 

result,studentsbecomelessmotivatedandfailtodevelopeffectivereading 

strategies.Thissituationhighlightstheneedformoreinnovativeandstudent-centered 

teaching approaches. 

One text type taught at the ninth-grade level is recount text. Recount text 

requires students to understand past events, time order, and language features 

such as past tense verbs. Although recount text has a simple structure, many 

students still fail to comprehend it, as shown by their low test scores in reading 

comprehension. Based on preliminary observation and informal data collected at 

SMPN 1 Angkola Barat, many ninth-grade students obtained scores below the 

minimummasterycriterion(KKM)inreadingcomprehensiontests.2This 

 

1JihanSuhailaetal.,“ImprovingReadingComprehensionSkillsinReading,”Invention:Journal 

Research and Education Studies 6, no. 2 (2025). 
2ArsipNilaiSMPNegeri1AngkolaBarat. 
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indicates that students’ reading comprehension of recount text is still low and 

requires improvement. 

One factor that influences students’ low reading achievement is the 

teaching method used in the classroom. The teacher mainly uses a conventional 

method, such as explaining the text, translating sentences, and asking students to 

answer questions individually. This method provides limited opportunities for 

students to actively engage with the text. 

Task-Based Language Teaching (TBLT) is a teaching method that 

emphasizes th euse of meaningful tasks to achievelearning objectives. According 

to Nunan , TBLT focuses on the students’ ability to use language to complete 

tasks rather than merely learning language forms.3This approach encourages 

active learning and student involvement. Furthermore, Willis explains that tasks 

provide a clear goal and outcome, which motivates students to process meaning 

in the text. In reading activities, tasks such as sequencing events, identifying key 

information, and completing information gaps can help students understand the 

text more effectively.4Those statement lead to the understanding that the TBLT 

indicates as a method that consider to boost students’ learning. 

According to Ellis, TBLT supports language acquisition because learners 

focus on meaning first,which help the mcomprehend texts before analyzing 

 
 

 

2004). 

3DavidNunan,Task-BasedLanguageTeaching(Cambridge:CambridgeUniversityPress, 

 
4JWillis,AFrameworkforTask-BasedLearning(Harlow:Longman,1996). 
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language forms.5This process is suitable for improving reading comprehension, 

as students are required to understand the content to complete the task 

successfully. The TBLT make stages to students learning. Students need to 

understand the meaning in context and then learning the grammatical feature of 

the learning or text. 

This situation shows there is a lack of experimental studies that compare 

students’ reading comprehension scores before and after the implementation 

ofTBLT. The novelty of this research lies in the use of a quantitative 

experimentaldesigntomeasuretheeffectofTBLTonreadingcomprehensionof 

recount text. This studyapplies TBLT as the independent variable and reading 

comprehension achievemen tast hedependent variable,measured through 

objective reading tests. 

Based on the explanation above, the researcherinterested to do aresearch 

about reading comprehension in recount text entitled, “The Effect of Task-Based 

LanguageTeaching (TBLT)Method on ReadingComprehensioninRecountText at 

The IX Grade Students of SMP N 1 Angkola Barat”. TBLT is applied as the 

method in learning to see the effect for the students who learn with that mwthod. 

Task-Based Language Teaching (TBLT) is expected to boost and increase 

students learning, and in this case the TBLT is expected to increase students’ 

reading comprehension in reading English text. 

 

 

 

5REllis,Task-BasedLanguageLearningandTeaching(Oxford:OxfordUniversityPress, 

2003). 
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B. TheIdentificationoftheProblem 

Based on the problem's background and the explanation above, there are 

several problems in learning reading comprehension at grade IX of SMPN 1 

Angkola Barat such as: 

1. Thestudentsarelackofvocabularyandreadingstrategies. 

 

2. The teacher still used conventional method that leads the students to 

the monotonous class environment. 

3. Thestudentsarelessmotivatedduetolessmeaningful interaction. 

 

4. The students are less encouraged to think critically or collaborate with 

peers in because the teaching strategy is still in teacher centered. 

C. TheLimitationoftheProblem 

Based on the identifications of the problem above this research only 

focused and limit to the using of Task-Based Language Teaching (TBLT)method 

in engaging students motivation and vocabulary improvement in reading 

comprehension. the topic for reading comprehension also limited to the Recount 

text only. The Task-Based Language Teaching (TBLT) expected to engaging 

students gain focused in learning and teaching activity focusing in reading 

comprehension in Recount Text. 

D. TheFormulationoftheProblem 

Based in the explanation in the background and the identifications of the 

problem above, this research formulated the problem as follows: 
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1. How is students’ Reading Recount Text ability before learning using Task-

Based Language Teaching (TBLT) Method at the IX Grade students of 

SMPN 1 Angkola Barat? 

2. How is students’ Reading Recount Text ability after learning using Task-

Based Language Teaching (TBLT) Method at the IX Grade students of 

SMPN 1 Angkola Barat? 

3. Is there any significant effect of learning using Task-Based Language 

Teaching (TBLT) Method on students’ Reading Recount Text ability at the 

IX Grade students of SMPN 1 Angkola Barat? 

E. ThePurposesoftheResearch 

Theformulationoftheproblemaboveleadtothepurposesoftheresearch that 

presented as follows: 

1. To describe the students’ reading recount text ability before using Task-

Based Language Teaching (TBLT) Method at the IX Grade students of 

SMPN 1 Angkola Barat. 

2. To describe the students’ reading recount text ability after using Task-Based 

Language Teaching (TBLT) Method at the IX Grade students of SMPN 1 

Angkola Barat. 

3. To examine whether there is the significant effect of using Task-Based 

Language Teaching (TBLT) Method on students’ Reading Recount Text 

abilityat the IX Grade students of SMPN 1 Angkola Barat. 
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F. TheDefinitionofOperationalVariables 

Toavoidthemisunderstandingandambiguity,thisresearchconducting two 

variables that the definition of those described as follows: 

1. Task-BasedLanguageTeaching(TBLT) 

 

Task-Based Language Teaching (TBLT) is a teaching method that 

emphasizes the use of meaningful tasks to achieve learning objectives. 

2. ReadingRecountText 

 

Reading recount text is the process where someone uses their ability to 

read, understand, and think about what they are reading to get the full 

meaning of the text, taking into account the context around in the term of 

Recount Text. 

G. TheSignificancesof theResearch 

Thesignificancesofthisresearchisexpectedtobeusefulforthe 

 

1. For the headmaster or principal, that this research become the information 

about teaching reading comprehension and specially teaching in using Task-

Based Language Teaching (TBLT) Method at the IX Grade students of 

SMPN 1 Angkola Barat. 

2. For the teachers, this research is expected to be the addition information and 

motivation to use extra method in teaching reading using Task-Based 

Language Teaching (TBLT) Method at the IX Grade students of SMPN 1 

Angkola Barat. 
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3. To the other researchers, this research is expected to be the helpful 

information and references to develop their research. 

H. TheOutlineof theThesis 

Thesystematicofthisresearchwillbedividedintofivechaptersthateach 

chapter consists of some sub chapters with the detail as follows: 

Chapter I is about the introduction of the research that consists of, 

background of the problem, objectives of the problem, limitation of theproblems, 

formulation and purpose of the research, significances of the research and the 

outline of the research. 

Chapter II consists of the theoretical description that describe the 

following information about the variables in the research they are reading 

comprehension and Task-Based Language Teaching (TBLT), also consist of the 

review related findings, conceptual framework and the hypothesis. 

Chapter III consisted of the Research methodology with the sub chapters 

abouttheplaceandtime oftheresearch,researchdesign,populationandsamples, 

instrumentof the research, validity and reliability of the research, untilprocedure 

of the research and data analysis of the research. 

Chapter IV will consist of the result of the research and the discussion 

about the result and the comparison and discussion to another research. This 

chapter will also consist of the threats of the research. Chapter V will consist 

about the conclusion, implication and suggestion of the research. 



 

 

CHAPTER II 

THEORETICALDESCRIPTION 

A. ReviewofRelatedTheories 

 

1. ReadingComprehension 

 

a. Definitionof ReadingComprehension 

Reading comprehension deals with the readers can understand the 

meaning and the thought from the author. There are different ways that 

expertsin languagelearninghave explainedwhat "readingcomprehension" 

means. According to Brown and Lee, reading comprehension is when a 

reader and the message in a text work together to understand a written idea 

through sharing thoughts. It means being able to read, understand, and 

make sense of what is written. Knowing how to read is very important for 

learning English because it helps students connect with the author.1When 

someone reads, they need to understand and get the meaning of the text. 

The author also tries hard to make sure their message is clear through the 

language they use. 

Butterfuss et al. said that reading comprehension is "the process of 

simultaneouslyextractingandconstructingmeaningthroughinteraction 

 

 

 

 

 

1BrownHDouglasandHeekyeongLee,TeachingbyPrinciples:AnInteractiveApproachto Language 

Pedagogy, Fourth Edi (New York: Pearson Education, 2015). 
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and involvement with written language."2It can be said that reading 

comprehension involves a range of complex activities that require several 

different skills. The difficulty in reading comprehension is attributed to the 

need for multiple cognitive skills and abilities to be employed at once. 

Naturally, reading comprehension needs at least a basic ability to 

read words. If readers cannot recognize or decode the words in a text, they 

will not be able to understand the whole book. Also, having a good 

understanding of language in general is important for good reading 

comprehension. This means understanding individual words as well as the 

sentences they make. However, understanding usually means putting the 

meaning of these words and sentences together into a clear and complete 

idea. This shows that reading comprehension is not just about 

understanding text. 

So, based on the ideas and statements mentioned earlier, reading 

comprehension is a complex activity that requires the ability to read, 

understand, and process the content. Reading comprehension is about the 

ability to get the meaning of a text or understand it as a whole, considering 

the context. From the understanding of the reading comprehensionmeaning 

anddefenitionabovethereadingcomprehensionalsodeliveredthepurposes of 

reading comprehension. 

 

2Reese Butterfuss, Jasmine Kim, and Panayiota Kendeou, “Overview of Models andTheories 

of Reading,” Oxford Research Encyclopedia, 2020, 1–24, 

https://doi.org/10.1093/acrefore/9780190264093.013.865. 

https://doi.org/10.1093/acrefore/9780190264093.013.865
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b. PurposesofReadingComprehension 

Reading comprehension is a valuable skill that helps both students 

and adults in many ways. Reading comprehension helps students feel more 

confident in their studies because when they understand what they read, 

they are more likely to do well in school. Reading comprehension also 

helps them improvetheir writingand vocabulary, which makes it easier for 

them to develop their own writing style and communication skills.3Better 

reading comprehension leads to higher grades and a stronger belief in their 

own ability to learn and grow. Reading comprehension also helps with 

thinking and analysing. 

When people read, they actively think about what they are reading 

and try to understand the author’s message. Moreover, reading 

comprehension helps with solving problems by encouraging logical 

thinking, listening to others with empathy, and staying persistent when 

looking for solutions.4 In addition, reading comprehension helps people 

becomemoreunderstandingandempathetic,especiallyforchildrenand 

 

 

 

 

 

3Fitriani Siregar, Eka Sustri Harida, and Zainuddin Zainuddin, “Small Group Discussion For 

The Students’ Reading Comprehension Of The Senior High School Students,” TAZKIR: Jurnal 
Penelitian Ilmu-Ilmu Sosial Dan Keislaman 6, no. 1 (2020): 12, 

https://doi.org/10.24952/tazkir.v6i1.2714. 
4Fitri Rayani Siregar et al., “The Implementation of REAP Strategy to Improve Students 

Reading Comprehension of Analytical Expositional Text in Digital Era,” KnE Social Sciences 2023 

(2021): 9, https://doi.org/10.18502/kss.v8i4.12901. 

https://doi.org/10.24952/tazkir.v6i1.2714
https://doi.org/10.18502/kss.v8i4.12901


12 
 

 

teenagers.5This helps them think critically and apply these skills todifferent 

areas of life. It also keeps the brain active and helps improve thinking 

abilities. 

Learning to read and understand texts helps them see things from 

others’ perspectives, which helps build tolerance and kindness. It also 

improves memory and the ability to remember information because the 

brainworkshardtoprocesswhatisread.Regular readinghelpspeoplestay 

focused and concentrate better by improving their attention span and 

helping the brain filter out distractions. 

In short conclusion, the reasons forreading comprehension include: 

it helps build confidence in school, makes writing better and increasesword 

knowledge, develops the ability to think and analyse, helps understand 

others better and feel more empathetic, improves the ability to solve 

problems, and strengthens memory and the ability to remember things. 

Purposes of the reading comprehension are difine the parts of the reading 

comprehension that related to it is components that will be delivered in the 

next sub chapter. 

c. TheComponentsofReadingComprehension 

To improve reading comprehension, students need to understand the 

differentpartsofreading.Therearetwomainpartsofreading:word 

 

5Keith Rayner et al., So Much to Read, so Little Time: How Do We Read, and Can Speed 

Reading Help?, Psychological Science in the Public Interest, Supplement, vol. 17, 2016, 

https://doi.org/10.1177/1529100615623267. 

https://doi.org/10.1177/1529100615623267
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decoding and language comprehension.6Students might find it challenging 

tounderstandwhattheyarereading,often get confused,andloseinterestintrying 

to grasp the meaning of the text. 

Word decoding is the abilityto read individual words, even when they 

are not in a sentence. Language comprehension is the ability to understand 

words, sentences, and whole texts.7 These two parts are connected—so if a 

student can't decode words, they won't be able to understand the language 

orthemeaningof thetext. Somesources saytherearethreekeyelementsof 

reading fluency that help with reading comprehension. These are: reading 

words correctly, recognizing words automatically, and using good 

expression when reading aloud. 

According to King and Stanley, as mentioned in Wahyuningsih, there 

are five reading components that are important for reading comprehension. 

These are: 

1) Finding factual information: students need to scan the text for specific 

details, often asked in questions. 

2) Identifying main ideas: this is the main topic of a paragraph, usually 

found in the first, middle, or last sentence. 

 

6E. Dujardin et al., “Tools and Teaching Strategies for Vocabulary Assessment and 

Instruction: A Review,” Social Education Research, 2021, 34–66, 

https://doi.org/10.37256/ser.3120221044. 
7Fitriadi Lubis, “Teaching Technique for Developing Reading Comprehension,” in 

Proceedings of the Fourth International Seminar OnEnglish Language and Teaching (ISELT-4) 

Igniting a Brighter Future of EFL Teaching and Learning in Multilingual Societies 328 ISELT-4 

(Padangsidimpuan: ISELT, 2016). 

https://doi.org/10.37256/ser.3120221044
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3) Understanding vocabulary in context: students can figure out the 

meaning of unknown words by looking at the words around them. 

4) Recognizing references: the text often uses repeated words or phrases, 

like pronouns such as she, he, it, they, him, and her. 

5) Making inferences: this is the abilityto understand what is not directly 

stated,byusingcluesfromthetexttomakepredictionsorconclusions.8Incon

clusion,basedontheinformationfromthesourcesmentioned 

earlier,thepartsthatmakeupreadingcomprehensioncanbeexplained like this: 

understanding words by reading them, comprehending the language, 

correctly breaking down words, automatically recognizing words, using 

proper intonation and expression when reading aloud, finding specificfacts, 

recognizing main ideas, figuring out the meaning of words based on the 

context they are used in, identifying references, and making educated 

guesses. The researcher in this study will use the components from King 

and Stanley as the basis for the reading comprehension test questions. The 

components of reading comprehension delivered and related to thegenre of 

the text like narrative, recount text, descriptive text and so on; this research 

only discussed about one genre of the text that is recount text and the 

discussion delivered in the next subchapter. 

 

 

8DestriWahyuningsih,“Teacher’sDifficultiesinTeachingReadingbyUsingGenreBased Approach,” 

MENARA Ilmu 11, no. 77 (2017), https://doi.org/ISSN 2528-7613. 

https://doi.org/ISSN
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d. RecountTextinReadingComprehension 

Recount texts are an essential type of writing in reading 

comprehension, as they present past events in a clear, time-ordered way to 

inform or entertain readers. According to Anderson and Anderson, these 

texts are based on real or personal experiences, focusing on what occurred, 

when it happened, and how it unfolded, without including imaginative or 

fictional elements.9This genre supports readers in developing the ability to 

organize events in order and understand how time relates to different parts 

of a story, which is important for overall comprehension. In schools, 

recount texts help students learn to get meaning from real-life narratives, 

suchasdiaryentriesornewsreports,whichmake themmoreinvolvedwith the 

language. Through practice with these texts, students also learn to tell the 

difference between factual reporting and personal opinions, whichimproves 

theirreadingabilities. Followingthis definition, recount textscanbe grouped 

into different types depending on their purpose and content, each offering 

different chances to develop reading comprehension. 

Anderson and Anderson identify three main types: personal 

recounts, which tell about individual experiences such as travel 

logs;factualrecounts,likehistoricalaccountsornewssummariesthatfocuson 

 
 

 

9K.AndersonandM.Anderson,TextTypesinEnglish(Australia:MacmillanEdiucation, 

2020). 
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accuracy; and imaginative recounts, which mix realitywith creativity, such 

as retold myths.10Personal recounts help readers understand and relate to 

the emotions of the person telling the story, while factual ones require 

readerstocheckdetailsagainstknownfacts.Imaginativerecounts,although not 

as common, ask readers to figure out the deeper meaning behind the story. 

These different types allow teachers to create activities, like comparing a 

personal blog with a news article, that help students think critically. 

Knowing these types helps students predict how a text is structured and 

adjust their reading strategies, which makes their comprehension skills 

more flexible. 

The standard structure of recount texts offers a clear way to 

understand and follow a story, usually divided into specific parts that help 

tell the story in order. This structure includes: 

1. Orientation: This part sets the scene, introduces who is involved, and 

gives background information to help the reader understand what is 

happening. 

2. Events: This section describes what happened in the order itoccurred, 

often using words like "then" or "after" to show when things took 

place. 

 

 

 

10AndersonandAnderson. 
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3. Re-evaluation:Thispartincludesapersonalthoughtorconclusionabout 

the events, helping the reader think about their 

importance.11Havingthisorganizedformatmakesiteasierforreadersto 

understandwhatwillcomenextandtorecognizeimportantpartsofthe 
 

story, such as words that show time changes. For example, in a storyabouta 

school trip, the orientation might talk about where the trip started, the 

events would describe the activities, and the re-evaluation would include 

whatwaslearnedfromtheexperience. Learningthisstructurehelpsreaders 

better understand the story by helping them follow the flow of ideas, 

especially in more complicated stories. The genre chosen in this research 

will be assessed that required in the implementation of the text in the 

classroom, the assessment will delivered in the next sub chapter. 

e. AssessingReadingComprehension 

Reading assessments are important because they help teachers 

understand how students are reading and identify areas where they need 

more support. These tests look at key areas such as phonemic awareness, 

vocabulary use, and phonology. Test allows teachers to design lessons that 

match students' interests and help improve their reading skills. Reading 

comprehension involves several measurable aspects, including 

understandingvocabulary,grammar,andpunctuation,recognizingthe 

 

11PKnappandMWatkins,Genre,Text,Grammar:TechnologiesforTeachingandAssessingWriting 

(NewSouthWales:UniversityofNewSouthWalesPress, 2023). 
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author's purpose, knowing how the text fits into society, and understanding 

how ideas are organized.12Reading assessment can be used as a tracker to 

students reading acomprehension ability lead to it is consisted on several 

measurable aspect that represents the students ability. 

Assessmentscanbegroupedintotwocategories:macroskillsand micro 

skills. According to Brown, macro skills focus on the main goals of reading 

comprehension.13These include understanding the rules of written 

language,knowingthepurpose ofdifferenttexts,makingconnectionsbased on

 prior knowledge, distinguishing between direct and implied 

meanings,understandingculturalreferences,andapplyingdifferentreading 

strategies. 

Micro skills, on the otherhand, involve more specific abilities, such as 

recognizing differentlettersoundsandpatterns,holding chunksoflanguage in 

memory, reading quickly and efficiently, knowing common words, 

identifying different parts of speech, understanding that the same meaning 

can be expressed in different ways, and recognizing howsentences connect 

in a text. 

To ensure assessments are more appropriate for students, the 

researcherselectedseveralindicatorsthatalignwiththestudents'skill 

12Peter Afflerbach, Understanding and Using Reading Assessment, K-12 (Alexandria: 

International Literacy Association, 2018). 
13Dougles Brown. H, “Teaching by Principles: An Interactive Approach to Language 

Pedagogy,” The Korean Language in America 21, no. 1 (2017): 268–70, 

https://doi.org/10.5325/korelangamer.21.1.0146. 

https://doi.org/10.5325/korelangamer.21.1.0146
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levels.Theseindicatorsincludelocatingfactualinformation,recognizing 

themainidea,understandingvocabularywithincontext,identifyingthe 

socialfunctionofthetext,anddeterminingtheconclusion.Locatingfactual 

information helps students develop background knowledge about the text. 

Recognizing the main idea reflects how well students comprehend the text. 

Understandingvocabularyin context enablesstudents to graspthemeaning of 

wordsastheyappearinthetext.Identifyingthesocialfunctionand 

conclusionofthetextdemonstrateshowwellstudentsunderstandthepurpose and 

overall message of the text. 

Understanding the direct meanings of words and recognizing textual 

clues are examples of micro skills. Recognizing the main ideas, arguments, 

and implications of a text is an example of a macro skill. To assess these 

abilities, teachers may use a range of activities such as writing summaries, 

answering multiple-choice questions, completing gap-fill exercises, and 

taking close tests. The assessing reading comprehension that is related to 

the genre of the reading comprehension should be specify into exactly 

material, the material of the recount text discussed in the next subchapter. 

f. MaterialofRecountText 

The materials in reading of the eleventh grade senior high school 

provide several texts. The material that is related to the text genre is about 

thenarrative,procedureanddescriptivetext.Recounttextwasalreadybeen the 

materials they learn in the IX grade. 
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Source:EnglishforNusantarauntukSMP/MTsKelasIX14 

 
In the state of reading and reading comprehension, the eleventh 

grade students of junior high school in Indonesia learn about several texts. 

Thetext introduceto the students startingfrom it is structure, it is language 

featuresandsoon.Thetextthestudentsstarttolearnisaboutnarrativetext, 

procedure text and recount text. Above all the text, this research conducts 

and focused on the recount text. 

The recount text that need deeper understanding about the reading 

comprehension to get students understandthetext well enough.Taskbased 

language learning (TBLT) comes as a connection to these aspects that the 

methodusedinlearningengagestudentstoboosttheircomprehensionand 

 

14IkaLestariDamayantietal.,EnglishForNusantaraUntukSMP/MTsKelasXI,ed.KristineAnn 

Manreal Capa (Jakarta: Kementerian Pendidikan, Kebudayaan, Riset, dan Teknologi, 2020). 
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vocabulary collection by allowing them to do tasks. The material given in 

this discussion will be teach and implemented using the method in the 

classroom that is Task-Based Language Teaching or TBLT and the 

discussion will be delivered in the next subchapter. 

2. Task-BasedLanguageTeaching(TBLT) 

 

a. DefinitionofTask-BasedLanguageTeaching(TBLT) 

TBL, or Task Based Learning, is a structured approach to lesson 

planning that involves organizing activities in a specific sequence. This 

method, combined with its emphasis on collaboration, helps students build 

confidence in both language use and social interactions. According to 

Willis as cited in Safitri TBLT is a learning approach where students use 

language they have learned to complete various tasks.15TBLT encourages 

learners to be more engaged and take an active role in their learning 

process.16The TBLT method can also be applied in teaching reading 

comprehension, helping students identifythe main idea, supporting details, 

vocabulary, inferences, and key information within a text. 

Task-based learning is a method that involves students in meaningful 

communicationandinteraction,allowingthemtolearngrammarthrough 

 

15Safitri Hilma, “Improving Students’ Speaking Skills through Task-Based Learning: An 

Action Research at the English Departement,” International Journal of Multicultural and 
Multireligious Understanding 6, no. 7 (2020). 

16Asriani Hasibuan et al., “The Effect Of Tbl ( Task Based Learning ) Method On Students 

Reading Comprehension Narrative Text A Study At The Eight Grade Of Smp Negeri 3 Satu Atap 

Andam Dewi In 2020 / 2021 ACADEMIC” 10, no. 1 (2022): 395–97. 
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real-life language use.17As one of the developments of Communicative 

Language Teaching, Task-Based Language Teaching (TBLT) has evolved 

into two main forms. The week version of TBL, referred to as task-

supported teaching, uses tasks to help students develop communicative 

language skills within a traditional grammar-based classroom setting, such 

as the Presentation, Practice, and Production (PPP) approach. In contrast, 

the strong version of TBL treats tasks as central to both lesson planningand 

teaching. 

In this version, tasks are seen as self-sufficient and effective on their 

own.NunanpointsoutthatTBLTaddressestheshortcomingsoftraditional 

teachingmethodsbyprovidingamorerealisticandeffectivelanguage 

learningenvironment.18ThroughTBLT,studentscanlearnthelanguage 

moreefficientlybecausetheyareexposedtorealspokenandwrittenlanguage, 

use the language to accomplish tasks, process how it is used, and focus on 

its structure. Other researchers also propose TBLT as a modernand 

effective wayto teach language, which can meet the psychological and 

communicative needs of language learners in the 21st century. 

ThedefenitiomofTBLTortaskbasedlanguageteachingleadsto 

itisrelationshiptothecharacteristicthatisrelatedtothepartsoftheTBLT 

 

17Jack C. Richards and Richard Schmidt, Longman Dictionary of Language Teaching and 

AppliedLinguistics,Proceedingsofthe21stAsianPacificWeedScienceSociety(APWSS)Conference, 2-6 

October 2007, Colombo, Sri Lanka, Fourth (Edinburgh: Pearson Publisher, 2010). 
18Nunan,Task-BasedLanguageTeaching. 
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itself and as the part or componen that represent the uniquenes of TBLT. 

TBLT consider as one method that encouraged the students to gain more 

knowledge with newly way. The students are engaged to have multiple 

interaction due to the learning activity using TBLT. 

b. TheCharacteristicofTask-BasedLanguageTeaching(TBLT) 

The characteristic of TBLT (Task-Based Language Teaching) is the 

descriptionthatdifferentiatethismethodtoother.Swanpointsoutthatthere is 

broad agreement on the following characteristics: 

1. Language learning through instruction should primarily involve 

natural or naturalistic language use, with activities centered on 

meaning rather than on language itself. 

2. Instructionshouldfocusonthelearnerratherthantheteacher. 

 

3. Since completely naturalistic learning usually does not lead to high 

accuracy, it is important to engage students in order to help them 

absorb formallanguageelementswhilestill enjoying theadvantages of 

a natural approach. 

4. This can be best achieved by providing opportunities for focus on 

form, which will draw students' attention to linguistic features as 

they naturally appear in lessons that mainly focus on meaning or 

communication. 

5. Communicative tasks are particularly effective in supporting this 

approach. 
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6. Additional formal language study before or after tasks may also be 

helpful. This can assist in the internalization of language by 

increasing familiarity with formal elements during communication. 

7. Traditional methods are not effective, especially when they involve 

passive instruction and practice that is disconnected from real 

communication.19 

ThecharacteristicofTBLTdealswithitisuniquenessandto 
 

differentiate the method to other method in teaching. The characteristic 

ofTBLTleadstherelationshiptothetypeofTBLTTaskBased 

LanguageTeachingthenextsubchapterwilldiscussedaboutthetypeofTBLT. 

c. TheTypeofTask-BasedLanguageTeaching(TBLT) 

The tasks differ in the way they are carried out and the degree of 

difficulty they involve. Prabhu in categorizes them into four types of 

classroom activities, which are as follows: 

1. Rule-focused Activity: In this type of activity, learners engage in 

tasks that require them to recall grammar or language rules. They 

need to make a deliberate effort to apply what they have learned so 

far. This activity involves understanding, and it is clear that simply 

 

 

 

19M.Swan,“LegislationbyHypothesis:TheCaseofTask-BasedInstruction,”AppliedLinguistic26, 

no. 3 (2005). 
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knowing the rules does not automatically help learners use them 

effectively. 

2. Form-focused Activity: Here, learners work with repeated use of 

specific language forms, which helps them discover and apply new 

forms. This kind of practice is very beneficial for their learning 

because it supports the unconscious absorption of language 

structures and encourages real language use. It also contributes to 

the development of language skills and gives learners a sense of 

independence and experience in all four key skills: listening, 

speaking, reading, and writing. 

3. MeaningfulActivity:Themainfocusofthisactivityisonmeaning. 

 

Learners repeat, modify, or construct new language forms while 

paying attention to both the structure and the meaning within the 

context. This is valuable not only for learning language structures 

but also for gaining a better understanding of the context and the 

meanings associated with it. 

4. Meaning-focused activities involve learners being actively engaged 

and fully involved to better understand and grasp the language. 

Their main goal is to communicate or relate the meaning, and they 
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workonusingthelanguageformstoexpressandorganizethat meaning. 20 

ThefocusofTBLTisnotonthelanguageformsthemselves,but 

rather on how they help convey meaning. According to Prabhu, meaning-

focused activities can be divided into three types: information-gap 

activities, reasoning-gap activities, and opinion-gap activities.21Thesetypes 

can beapplied in the TBLT implementastion duringclass lesson. It is also 

can be applied for the combination of those three types or choose one type 

only. 

Inaninformation-gapactivity,learnerstransferinformationfromone 

person to another, or from one form to another, like from written to spoken 

or vice versa. The main idea is passing on information through encoding or 

decoding.Inareasoning-gapactivity,learnersfindnewinformationby 

usinginference, deduction,orreasoning. Insteadofjustpassingonthesame 

information, theyneed to understand what's given and then figureout 

newinformationbasedonthat.Thisactivityinvolvesconnectingdifferentpieces 

of information through reasoning. 

In an opinion-gap activity, learners respond to a situation by 

identifying and expressing their own opinions. Students may understandthe 

factsfirst,butthentheyare askedtosharetheirfeelingsandviewpoints 

 

20N.S.Prabhu,SecondLanguagePedagogy(Oxford:OxfordUniversityPress,1987). 
21Prabhu. 
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based on the context provided. After the type of the TBLT is decided to 

implemented in classroom the coming step to it is correct implementationis 

to describe about the procedure of the TBLT. The relationship goes with 

theeachtypeofTBLTprovidedifferentprocedureandthenextsubchapterwillbe 

delivered the discussion of TBLT. 

d. ProcedureofTask-BasedLanguageTeaching(TBLT) 

The procedure of the Task-Based Language Teaching (TBLT) 

seemstobesimplebuttakestimeinorganizingthestudentsto engagingthetasks. 

TheprocedureoftheTBLTrequiresseveralkeyproceduresuchaspre-task stage 

(introduction and preparation), task cycle (task, planning and report) and 

also the language focus stage that include of analysis and practice.22TBLT 

engage the students to do the tasks in continuity and focus in 

communicative classroom.23The procedure of Task-Based Language 

Teaching (TBLT) helps educator and teacher to build the appropriate 

learningmaterials that suitable for this method. The procedurealso provide 

theappropriatesteps fortheteacherso it canbeimplemented surelyenough at 

the classroom learning. 

 

 

 

 

 

22Muhammad Badrus Sholeh, Kisman Salija, and Sahril Nur, “Task-Based Learning (TBL)in 

EFLClassroom: FromTheorytoPractice,” InternationalJournalofHumanitiesandInnovation(IJHI) 3, no. 

4 (2023). 
23Nunan,Task-BasedLanguageTeaching. 
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Related to the procedure of Task-Based Language Teaching (TBLT) 

the following steps become the attention to have the appropriate 

implementation: 

1. Pre-task 

In this pre-task, the activity focuses on introducing the topic/task, 

activate prior knowledge, and pre-teach the necessary vocabulary or 

phrases. 

2. Task(During-task) 

 

In the “during task”, learners perform the communicative task (in pairs 

or in groups). This stage focusing on meaning and outcome. In this 

section, students used collaborative text reconstruction, where the 

teacher give example of recount text. After reading the text, students 

work together to reconstruct the content from memory or partial notes, 

sequencing events, identifying key arguments, or refreating the logical 

flow of the text. Students are allowed to make lines or mark in the 

example text paper. This task encourages close reading attention to 

textual organization and cohesive devices while promoting 

collaborative meaning-making. 

3. Planning 

 

Inplanning stage, learners prepare to present their findings or repor tthe 

task’s outcome or result to the class. 

4. Report 
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Inreportstage,learnerssharetheresultsandpromotingtheirdiscussion and 

feedback. 

5. Analysis(Post-task) 

Intheanalysisstage,teacherledthefocusonthespecificlanguageforms, 

functions, and grammar that emerged during the task. 

6. Practice(Post-task) 

 

Inthelaststage,teacher-controlledactivitiesorexerciseareusedtoreinforced 

thelanguagepointsidentifiesduringtheanalysisphase24Besidesthepoints 

mentioned earlier, when using TBLT, teachers need 

to improve their own communication skills before starting. This is because 

their ability to teach successfully depends on having good communication 

skills.25Without these skills, they can't effectively help their students 

develop the same abilities. The implementation of the TBLT and in 

clasroom will lead to the next relationship to the teaching the chosen 

material using TBLT this indicates the reading comprehension is suitableto 

be implemented by TBLT. 

The succesfull implementation of Task-Based Language Teaching 

(TBLT)intheclassroomisheavilydependentonteacherspossessing 

 

24Nunan. 
25Dewi Nopita, “Implementing Task-Based Language Teaching: A Solution for English 

Teachers to Improve Students Skill,” in Proceeding of 2nd International Conferenceof Arts Language 

And Culture (Tanjungpinang: Universitas Maritim Raja Ali Haji, 2015). https://jurnal.uns.ac.id 

https://jurnal.uns.ac.id/
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strong communication skills before beginning the process. Without this 

essential skills, educators cannot effectively guide students in developing 

their own communication abilities. Ultimately, the effectiveness of TBLT 

depends on the teacher’s ability to communicate effectively andappropriate 

selection of material. 

e. TeachingReadingusingTask-BasedLanguageTeaching(TBLT) 

Task-Based Language Teaching, or TBLT, is an approach to teaching 

that centers on real-lifeactivities tohelp studentsacquirelanguageskills. It is 

especiallyeffectiveforteachingreadinginrecounttexts,whichare 

narrativesthatdescribepasteventsinachronologicalorder,suchas 

personalstoriesorhistoricalaccounts.InTBLT,readinggoesbeyond simply 

recognizing words. Instead, students engage in tasks thatallowthem 

tousethelanguagemeaningfully,whichhelpthembothunderstandand discuss 

the text. For example, they might read a story about a journey and then 

retell it in their own words. TBLT replaces repetitive exercises 

withenjoyabletasks,allowingstudentstonaturallydeveloptheirreading 

abilities. This method aligns with teaching approaches that emphasize real 

communication,wherestudentslearntodealwithtextslikenewsarticlesor 

personalblogs.26TBLTisalsobeneficialfordiversegroupsoflearners, 

especiallyinmultilingualclassrooms,byallowingthemtofocuson 

 

26RodEllisetal.,Task-BasedLanguageTeaching:TheoryandPractice(NewYork:Cambridge 

University Press, 2020). 
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completing tasks rather than striving for perfection. This builds confidence 

and maintains student interest. 

TBLT for reading recount texts is based on theories about how people 

learnlanguages,suchasthoserelatedtothinkingandsociallearning.A book by 

Ellis et al., explains that tasks enable students to pay attention 

tokeyaspectsofthetext,suchastheuseofpasttensesinstories,without explicit 

instruction. In the classroom, teachers can have students work 

ingroupstooutlinetheeventsofarecountusingsimpletoolslikelistsor 

pictures.s27Overall,theseideasmakeTBLTapowerfulmethodfor 

teachingreading,connectingwhatstudentsreadtowhattheycanexpressinspeech 

or writing. 

Teachers can apply specific steps in Task-Based Language Teaching 

(TBLT)to teach recount texts, with activities that takeplac ebefore, during, 

and after the main task. To begin, theymaystart with a warm-up by asking 

students to share their own experiences or stories. Then, during the task, 

students could work in groups to read parts of a text and piece them 

together, similar to solving a puzzle. After completing the main task, 

students can provide feedback on each other's summaries. Teachers can 

adjust the difficulty of tasks depending on thestudents' levels, from simple 

 

 

 

 

27Elliset al. 
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stories for beginners to more complex ones for advanced learners.28This 

approach makes lessons more interactive and allows teachers to assess 

students' progress through the tasks themselves. TBLT transforms reading 

intoanactiveand engaging process,helping students seerecountsasusefuland 

practical. 

ResearchdemonstratesthatTBLTcanenhancestudents'enjoymentand 

proficiency in reading recount texts. Students using TBLT were better at 

identifying the sequence of events and opinions in stories compared to 

traditional methods. This is because the tasks feel more realistic, like 

reading travel blogs. In diverse classrooms, it also helps students learn 

about other cultures by comparing different stories. These improvements 

tend to last longer and support students in learning other types of reading. 

However, teachers need proper training to create effective tasks. 

Despiteits benefits, TBL Thassomelimitationswhenteaching recount 

texts. TBLT supports smooth reading, it may overlook details such as 

grammar, so teachers should incorporate some direct instruction. Nunanand 

Richards suggest combining TBLT with other teaching methods. The use 

of technology, such as apps for feedback, can benefit all students. Intheend, 

teachers shouldcontinue to learnandadap tTBLTtosuitthe 

 

 

28Shaima Abd EL Fattah Torky, “The Effectiveness of a Task- Based Instruction Program in 

Developing the English Language Speaking Skills of Secondary Stage Students” (Ain Shams 

University, 2006). https://scholar.google.com 

https://scholar.google.com/
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changing needs of students and schools.29TBLT considered as the updated 

way of teaching and the teaching using TBLT expected to give different 

result with the old or conventional teaching way. The next subchapter 

delivered the teaching method with conventional teaching this relation to 

give the brief discussion so the difference between TBLT and conventional 

teaching can be seen as the improvement and as the consideration to the 

implementation in teaching and learning activity. 

f. ConventionalTeaching 

Teaching and learning activity since then developed continuously and 

create or find the new ways of teaching. The old ways or the traditional 

ways or the conventional ways of teaching were known as the teacher 

centredlearning.Thetraditionalwaysletthestudentsbecomepassiveandit leads 

to the phenomenon that the students only memorizing the material or the 

concept without having ability to implemented the concept to the 

realityorthereallifethat relatedtotheconcept.30So, thisteachingwaycan bring 

students into boredom and less motivated in learning. 

Teachers in a traditional classroom can relate new information to 

students’ lives in many meaningful ways. Some of these ways include 

givingstudentstimetolearnbysharingtheirexperiencesandknowledge, 

 
 

 

2003). 

29DavidNunan,LanguageTeahingMethodology,5thed.(Sydney:MacquarieUniversity, 

 
30Mazrur,ContextualTeachingandLearningDanGayaBelajar,ImplikasiPadaHasil 

BelajarMataPelajaranFikih,ed.RodhatulJennah(Banten:CV.MediaEdukasiIndonesia,2021). 
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teaching the same material in a way that is acceptable to different 

intelligences and learning styles, and conducting simulations.31But this 

traditional way only provides students to become passive learner and the 

teacher only transfer the knowledge. 

Conventional teaching is usually a teacher-centred method where 

studentslearnbymemorizingfacts.Whileteachersmaytrytouseactivitieslike 

simulations, students often remain passive during lesson. This style of 

learning makes it difficult for students to apply what they know to real life 

situations. In the end, traditional approach focuses more in giving 

information than on active student participation. 

B. ReviewofRelatedFindings 

Thereareseveralfindingsandstudiesthatbecomesupporttothis research. This 

research provides three former research or studies that related tothis research. 

The first finding is from Zulianti, this research was conducted byusing classroom 

action research, which has the different method as this research 

butthefieldisrelated.TheresultfoundintheresearchthatshowTherewas significant 

effect that different of students’ speaking ability between pre-test and post-test. 

How as rejected and Hawasacceptedbecausethetobservewas-

14.124>ttablewas2.048.So,thereissignificantdifferentonthestudents’ 

 

 

 

31LiseFontaine,“Noun,GrammarandContext,”Linguisticsandthe HumanSciences11,no. 

2–3(2018):178–202,https://doi.org/10.1558/lhs.34355. 

https://doi.org/10.1558/lhs.34355
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speaking ability of recount text taught without by using Task Based Language 

Teaching towards Students’ Speaking Ability.32 

ThesecondstudywasfromHasibuanetal.,thisresearchalsoconducted 

usingtheexperimental research toinvestigatethe effectofTask-Based Language 

Teaching (TBLT) on students’ reading comprehension at SMP 3 Satu Atap 

Andam Dewi. The result findings show that the application of TBL (Task Based 

Learning) methodin teaching reading comprehension of narrative text is 

categorized “Very Good”.There is a significant effect of using TBL (TaskBased 

Learning) method on students’ reading comprehension of narrative text. It 

showed that t-test is higher than t-table (t-test12,46 > t-table 2.04).In other word, 

hypothesis is accepted.33 

ThethirdwasthefindingsstudyfromJuliantina,thisresearchconducted 
 

by using experimental research research. The calculation shows that t-observed 

(2.49) was higher than t-table (1.67) at the level of significance (α) 0.05 with the 

degreeoffreedom(df)54.Theresultishypothesisstatedthatthereis 

 

 

 
 

 

 

 

32Putri Oktavia Zulianti, “The Effect Od Task Based Language Teaching (TBLT) towards 

Students’ Speaking Ability of Second Grade Students at MTsN 3 Kota Pekanbaru” (Universitas Islam 

Riau, 2019). https://repository.uir.ac.id 
33Asriani Hasibuan, Gabby Maureen Pricilia, Derliana Hasibuan, and Pujita Panjaitan, “The 

Effect of Tbl (Task Based Learning) Method on Students Reading Comprehension Narrative Text A 

Study At The Eight Grade Of Smp Negeri 3 Satu Atap Andam Dewi In 2020 / 2021 Academic,” 

Journal Education and Development 10, no. 1 (2022): 395–97. https://journal.ipts.ac.id 

https://repository.uir.ac.id/
https://journal.ipts.ac.id/
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significantly effect of applying task-based language teaching on the tenth grade 

students‟ reading comprehension is accepted.34 

Thoseresearchorfindingsabovehavedifferencestothisresearch.This 

can be seen by the research method or techniques use, the time and place taken, 

and the field of the research. This research precisely takes place or conducted at 

the IX Grade Students of SMPN 1 AngkolaBarat. The type of this research is 

experimental research with experimental- control class group with pre-test and 

post-test to examined the effect of Task-Based Language Teaching (TBLT) 

(CTL) to reading comprehension in Recount Text. 

C. ConceptualFramework 

The problems face by the students in the reading comprehension usually 

because the students are lack of the background knowledge about what they are 

DuringEnglish lessons, students tend tobepassive,waitfor teacherexplanations, 

and rely on word-by-word translation. 

The concept of the Task-Based Language Teaching (TBLT) seems to be 

suitable enough to these problems. The Task-Based Language Teaching (TBLT) 

instructs the students to become more active in the learning activity by 

emphasizes learning through interaction and meaning-focused tasks rather than 

memorizing language rules. 

 

 

34Juliantina, “The Effect of Task Based Language Teachinh on Students’ Reading 

Comprehension of Tenth Geade of SMK Putra Anda Binjai Students in Academic 2018/2019,” Jurnal 

Serunai Ilmu Pendidikan 5, no. 2 (2019). 
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Problem: 

1. Studentslackoffocus. 

2. Studentsboredandlessmotivated. 

3. Thestudentsrelyonword-by-wordtranslation. 

4. Studentstendstobepassive 

 

The researcher will use two classes, one as the experimental class and the 

other as the control class, for this study. These classes will be used to gather the 

data. The experimental class will be taught using Task-Based Language 

Teaching, while the control class will be taught using the traditional method. To 

check the data and see if there is any improvement or effect, the research will 

conduct a pre-test and a post-test. 

Thefigurebelowshowedtheconceptoftheframeworkinthis research: 

 

 

 

 

 
 

 

 

Pre-Test 

Control class taught with 

teacher’swayorconventional 

ExperimentalclasstaughtwiththeTBLT 

(Task-Based Language Teaching) 
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 Post-Test  

  

 Hypothesis  

 

FigureII1.ConceptualFramework 

 

D. Hypothesis 

Thisresearchwillbeformulatedthehypothesisasfollows: 

 

Ha :Thereisasignificanteffectofusing Task-BasedLanguageTeaching 

(TBLT) Method on students’ Reading Recount Text Comprehension 

at the IX Grade students of SMPN 1 Angkola Barat. 

HO : There is no significant effect of using Task-Based Language 

Teaching (TBLT) Method on students’ Reading Recount Text 

ComprehensionattheIXGradestudentsofSMPN1AngkolaBarat. 



 

 

CHAPTER III 

RESEARCHMETHODOLOGY 

A. PlaceandTimeofthe Research 

This research takes place which is located in SMPN 1 Angkola Barat. 

It is precisely located at Jl Sibolga, Sitinjak, Angkola Barat, South Tapanuli, 

North Sumatera. This researchconducted in Desember 2025 until May 2026. 

B. ResearchDesign 

This study used quantitative research, specifically experimental 

researchwithatrueexperimental. Experimentalresearchisatypeofstudythat 

checks if a particular activity or treatment has an effect on the results of the 

participants.1ThedesignofthisresearchwerePre-TestPost-Testcontrolgroup 

design. The experimental research used to investigate the effect of the (Task-

Based Language Teaching (TBLT)) towards students’ reading comprehension 

in Recount text. The experimental research for this research done to know and 

to compare the differences of the treatment in the experimental class and class 

with no treatment in control class. The construction showed as follows: 

 

 

 

 

 
 

 

1John W. Creswell, Educational Research: Planning, Conducting, and Evaluating 

QuantitativeandQualitativeResearch,ed.ChristinaRobb,MatthewBuchholtz,andKarenMason,4th editio 

(Boston: Pearson Education, Inc., 2012). 
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TableIII.1.Pre-testPost-testControlGroup Design 
 

ExperimentalClass 

or Group 

Pre-Test Experimental 

Treatment(CTL) 

Post-Test 

ControlClassor 

Group 

Pre-Test No Treatment Post-Test 

Source:Creswell2 

C. PopulationandSample 

1. Population 

 

The population of this researchtook the IX grade of the SMPN 1 

AngkolaBarat.Thereare5classesoftheIXgradeintheSMPN1Angkola Barat. 

With the description as follows: 

TableIII.2.PopulationoftheResearch 
 

No Class Students 

1 IX-A 29 

2 IX-B 26 

3 IX-C 30 

4 IX-D 28 

5 IX-E 23 

Total 136 

 

2. Sample 

 

Thesampleofthisresearchconsistedoftwoclasseswith55students. 

 

Thesamplewaschosenbyusingsimplerandomsamplingtechnique.This 
 

 

 

2Creswell. 
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techniqueusedbecausetheconditionofthepopulationthathomogeneous, or 

have the same grade, same teacher, and same expected knowledge. 

TableIII.3.SampleoftheResearch 
 

No Class Students 

1 ExperimentalClass IX-B 26 

2 Control Class IX-A 29 

Total 55 

 

D. Instrumentofthe Research 

Intheresearch,the mostimportantpartis theinstrument.Theinstrument is 

the tool used to collect and gather data for the study. The test used to measure 

how well students understand reading can include different types like multiple 

choice, fill in the blank, or essay questions. In thisresearch, the instrument 

used was a reading test with multiple choice questions. These multiple-choice 

questions given to the students along with a text, and the studentschose the 

correct answer based on what they read. The text followed by 20 multiple 

choice questions. 

This research used multiple choice tests for both the pre-test and post-

test. The results from these tests used to measure how well students have 

mastered reading comprehension. The test included texts that are related to 

what students learn in the eleventh grade of senior high school, such asclimate 

change and digital gadgets, among other topics. The test consisted of 50 

multiple choice questions in total. 
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TableIII.4.TheIndicatorsandReadingComprehensionInstrument 
 

No Indicators 
Items 

Pre-Test Post-Test 

1 Identifyspecific/detailed 

information 

1,2, 8, 11, 12, 18 6, 8, 9, 15, 18 

2 IdentifyingMainIdeasof 

Recount Text 

4, 14, 2, 11,20 

3 Understanding 

VocabularyinContext 

3, 13, 1, 10,19 

4 RecognisingReference 5, 9, 15, 19 3, 7, 12, 16 

5 MakingInference 7, 17, 5,14 

6 Identifying generic 

structureofRecountText 

6, 10, 16, 20 4, 13,17 

 

The table above showed the specific detailed of number if items per 

indicator. Those number reconstructed after validation held. Number in 

indicators followed the structure as in this table to delivered to the students. 

Theitemsforeachofthetest (pre-test andpost-test)takenfromthevaliditems in the 

validity test. The items between pre-test and post-test might contain same 

question and different question. However, the structure orderfollowed the 

numbering from the table above. 

E. ValidityandReliabilityofInstrument 

 

1. Validity 

Validityisusedtocheckifatestisgoodenoughfortheresearch.Itis 

importanttodothisbefore startingthe research.Thereadingtesttoolmustbe 
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valid before it is used to collect data. In this research, construct validityused. 

This means the researcher checked if the questions in the questionnaire are 

related to the topic and fit the purpose of the measurement by checking it to 

try out with the students. To validate the instruments items this 

researchprovided50 questions that given to test for the students. Each item 

result measured using r-product moment. The items determined and 

represented valid and not valid. The items that represent valid that will only 

take to the sample to gather the data. 

Tomeasurethevalidityofthetestthepearsonproductmoment 

formulacan beimplemented, theformuladescribedas follows: 

𝑟 
𝑁∑ 𝑋𝑌−(∑ 𝑋)(∑ 𝑌) 

𝑥𝑦=  

√[𝑁∑ 𝑋2−(∑ 
2 

𝑋) ][[𝑁 ∑ 𝑌2−(∑ 
2 

𝑌)]] 

 
Description: 

 

rxy=CoefficientCorrelation 

N= Amount of SamplesX= 

Variable X Y=VariableY3 

TableIII.5. ItemforValidity 
 

No Indicator QuestionNumbers 
Total 

Items 

1 
Identifyingspecific/detailed 

information 

1, 2, 8, 11, 12, 18, 21, 22, 28, 31, 32, 

38, 41, 42, 48 
15 

2 
Identifyingmainideasofrecount 

text 
4, 14, 24, 34, 44 5 

 

3AdamMalik,PengantarStatistikaPendidikan,ed.MinanChusni(Yogyakarta:Deepublish, 2018), 

p.97. 
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No Indicator QuestionNumbers 
Total 

Items 

3 
Understandingvocabularyin 

context 
3, 13, 23, 33, 43 5 

4 Recognisingreference 5, 9, 15, 19, 25, 29, 35, 39, 45, 49 10 

5 Makinginference 7, 17, 27, 37, 47 5 

6 
Identifyinggenericstructureof 

recount text 
6, 10, 16, 20, 26, 30, 36, 40, 46, 50 10 

 TOTAL 1–50 50Items 

The table above showed the total items per indicator to bring on 

Validity test. After the validity test, the result showed there are 4 items that 

indicateas “notvalid”. Those items arenumber 21, 28, 42 and 46. Thoseitems 

comes from indicator “identifying specific/detailed information” for number 

21,28and42and“identifyinggenericstructureofrecounttext”fornumber 

46. Those invalid numbers will expelled from instrument due to the r-count < 

than the r-table that described clearly in the Appendix 2. Those item that 

indicates as valid onlybring to the research. 

2. Reliability 

To make a good test, it isimportant toensure thatit isreliable because a 

test acts like a measuring tool. A tool is considered reliable when it is 

trustworthy and can be used to collect accurate data. In this research, 

reliability aligns with validity. Validity means that the test gives consistent 

results when taken multiple times, which helps confirm that the tool is 

reliable.Tocheckandfindouthowreliablethedatais,therearetwo 
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standardswithspecificformulasthatcanbeusedtomeasuretheinstrument's 

reliability. These two standards are explained below: 

a. Ifalphacornbach˃rtableatthelevelofsignificance5%,itmeansthatthe 

instrument is reliable. 

b. Ifalphacornbach<rtableatthelevelofsignificance5%,itmeansthatthe 

instrument is not reliable. 

Theformula: 

 
𝑟=𝑛 

 

 

1∑ 𝑆𝑖2 

𝑛( )(  2 ) 
𝑛−1 𝑆𝑖 

 

Notes: 

𝑟𝑛=testreliabilitycoefficient 

𝑛=thenumberofitemsissuedinthetest 

∑ 𝑠𝑖2=thenumberofvariancescoresforeachitem 

𝑠𝑡2=totalvariance4 

TableIII.6.ReliabilityResult 
 

ReliabilityStatistics 

Cronbach'sAlpha N ofItems 

,974 50 

Thetableaboveshowedtheresultfromreliabilitytestoftheinstrument in 

this research. The result showed that the Cronbach alpha result showed in 

number of 0,974. It meant that the reliability result showed the reliability in 

thisresearchisreliableaccordingtotheresultisbiggerthanther-table(0.974 

>0.576). 
 

 

 

4AnasSudijono,PengantarStatistikPendidikan(RajaGrafindoPersada,2018). 



47 
 

F. TheProcedureoftheResearch 

 

This study looks into how Task-Based Language Teaching (TBLT) affects 

students' ability to understand and master recount texts. The researchused two 

types of tests: a pre-test and a post-test. The process starts with a pre-test, 

followed bythe treatment given to the experimental group, and ends with a post-

test. This sequence is used to check how effective the teaching method is. The 

further explanation about the procedure of the research are: 

a) Pre-Test 

 

Pre-test is the given by giving the multiplechoices pre-test sheet before 

doing the treatment. Pre-test given to the both class experimental class 

and control class. 

b) Treatment 

 

The treatment done with the researcher teach the participants or the 

experimental class with the Task-Based Language Teaching (TBLT). 

Which is the researcher took 2 to 3 meetings in order to give the TBLT 

treatment to teach reading materials to the participants. 

TheTBLTprocessdone withthesesteps: 

 

1. Pre-task 

 

First in this section teacher asked students do they know recount 

text, do they have ever make diary?, do they have ever read 

historical events?. 

Next,studentsanswerteacher’squestion. 
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Third,teache rintroducing the recounttexttothestudents.Teacher 

also make the example of recount text with the structure and 

language features of the text. 

Fourth, teacher defines the task to the students to build their own 

recount text. 

2. Task(During-task) 

 

First,studentsdivide intoseveralgroupsorpairs. 

 

Next,teachergiveinstructionthateachgrouporpairsmembercan sharing 

personal experiences to create the story or recount text. 

Next,teachergiveanassignmentpapertostudentstowrite theirrecount 

text. 

Whilethestudentworkwiththeirgroup,theteacher monitoringthe 

students and walk around the class. 

3. Planning 

Studentspreparetheresultoftheirrecounttextortask’soutcome or 

result and prepared report to the class. 

4. Report 

Students present their report text in front of the class. If the group 

consist of three or more students, they divided to presents the 

result according to the divide of recount text structure. 

5. Analysis(Post-task) 

 

Teachergivefeedbacktostudents’recounttextandpresentation. 
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6. Practice(Post-task) 

 

After all groups and pair presented their recount text, the students 

back to their chair and teacher give them question paper about the 

recount text. 

c) Post-Test 
 

Thepost-testgivenbygivingthemultiple-choicesheetstobothclasses, 

experimentalclassandcontrolclass.Thepost-testgivenaftertheresearcher 

done the treatment to the experimental class participants. 

Alltheresultcollectedbytheresearchertogetanalysisandcorrectioninstudentsanswer 

sheets. 

G. TechniqueofDataAnalysis 

a. Descriptiveanalysis 

 

Indescriptiveanalysisresearch needs to identifying and correcting theanswer 

of the instruments given. After that this research identify mean, median and 

modus by using descriptive statistic to arrange and to categorize the score of 

variable X and variable Y. The result of measurement presented in tableform. 

The table form consisted of data description and also the table of interval and 

frequency interpretation. From these table the diagram presented the visual 

appearance of the data gathered. 
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TableIII.7.MeanScoreInterpretation 
 

No Interval Predicate 

1 80-100 Very Good 

2 70-79 Good 

3 60-69 Enough 

4 50-59 Low 

5 0-49 VeryLow 

Source:Sudijono5 

b. Normalitytest 

 

To check if the data is normally distributed, the researcher used the 

Shapiro Wilk test and product moment calculation. The test results showed 

that if the significance level is greater than 0.05, it can be concluded that the 

data is normally distributed, meaning the null hypothesis (H0) is acceptedand 

the alternative hypothesis (H1) is rejected. The calculation wasperformed 

using SPSS version 25. 

c. Homogeneitytest 

 

The homogeneity test is used to check if the data from two groups are 

similar or different in terms of variation. This test helps determine whether 

the control group and the experimental group have the same level of 

variation. The researcher uses the Levene test for homogeneity of variance, 

which is analyzed using SPSS version 25 to process the data. 

Theformulaisasfollow: 
 

 
 

 

 

5Sudijono. 
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F=
𝑇ℎ𝑒𝑏𝑖𝑔𝑔𝑒𝑠𝑡𝑣𝑎𝑟𝑖𝑎𝑛𝑡 

𝑇ℎ𝑒𝑠𝑚𝑎𝑙𝑙𝑒𝑠𝑡𝑣𝑎𝑟𝑖𝑎𝑛𝑡 

 

Thetestcriteriaare: 

 

Ifthesignificantvalue(sig)>0.05,thedatavarianceoftwoclassesishomogeneous. 

Ifthesignificantvalue(sig)<0.05,thedatavarianceoftwoclassesisnothomogeneous.6 

d. Hypothesistest 

 

In testing the hypothesis, the researcher used a T-test, specifically an 

independent sample T-test. This test helps determine if there is a significant 

difference between the average scores of the experimental class and the 

control class. The decision on whether to accept or reject the hypothesis is 

based on comparing the t-count with the t-table value. 

Ifthet-countislowerthanthet-tablevalue,thehypothesisisrejected(H0is accepted 

and Ha is rejected), which means there is no significant effect. 

Ifthet-countishigherthanthet-tablevalue,thehypothesisisaccepted(H0is rejected 

and Ha is accepted), which means there is a significant effect. 

Toexaminethehypothesis,theresearcherusedSPSSversion25.The 

formula as follows: 

𝑋𝑎−𝑋𝑏 
t=   

√𝑆12𝑆22 

𝑛1
+
𝑛2 

 
 
 
 
 

 

6Sugiyono,StatistikaUntukPenelitian(Bandung:Alfabeta,2011). 
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Where: 

t : the value which the statistical significant 

Xa :theaveragescoreoftheexperimentalclass Xb 

: the average score of the control class 

S12 :deviationstandardoftheexperimentalclass 

S22 : deviation standard of the control class 

n1 :numberofexperimentalclass 

n2 :numberof controlclass7 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

7Sugiyono,“MetodePenelitianPendidikan:PendekatanKuantitatif,KualitatifDanR&D,” 

2015. 



 

 

CHAPTER IV 

RESEARCHFINDINGS 

This chapter presents the findings of the research and the subsequent 

discussion based onthe data collected fromthe pre-test and post-test administered 

toboththeexperimentalandcontrolgroups.ThedatawereobtainedfromGrade 

IX students of SMPN 1 Angkola Barat during the academic year 2025. The 

experimentalgroup wastaught using the Task-Based Language Teaching (TBLT) 

method, while the control group was taught using the conventional method. The 

following sections describe the data in detail, including descriptive statistics, 

frequency distributions, and visual representations in the form of diagrams. The 

data description covers both the experimental and control groups to provide a 

comprehensive overview of the students' reading recount text ability before and 

after the treatment. 

A. DataDescription 

 

1. TheDescriptionofDatabeforeUsingTask-BasedLanguageTeaching 

(TBLT) 

In this part, the data represented the result from students’ score in 

reading recount text test before implementing Task-Based Language 

Teaching in their learning. The data delivered in the table descriptive, 

tableinterpretationofthefrequencyandthediagramdueto makeaclear 

picture of the data distribution in this research. 
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a. Pre-testControlClass 

To see how well the control class could afford thesentence 

structurebeforeanyteachingmethodwasusedorbeforetheteachers’ way 

was used, this research calculated basic statistics. The table below 

shows the identification of the students’ result for the controlgroup. 

The controlgroup was at IX-A class in the SMPN 1 Angkola Barat. 

Table.IV.1 

TheScoreControlClassinPre-Test 

 

Descriptive Statistic 

N Valid 29 

Missing 0 

Total 1485 

TheHighestScore 70 

TheLowestScore 35 

Mean 51.2 

Median 50 

Modus/Mode 45 

Range 35 

Interval 6 

StandardDeviation 10.58 

Based onTable IV.1,the pre-testresultsofthe controlclass 

show that there were 29 valid respondents with no missing data. The 

total score obtained by all students was 1,485. The highest score 

achieved by a student was 70, while the lowest score was 35. The 

mean score of the control class in the pre-test was 51.2, which 

indicates that the average student performance was in the low 

category. The median score was 50, and the mode was 

45,suggestingthatthemostfrequentlyoccurringscorewas45.The 
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range of scores was 35 points, showing a moderate spread between 

the highest and lowest scores.The data weredivided into 6intervals, 

and the standard deviation was 10.58, indicating a moderate 

variability in student scores. Overall, the descriptive statistics reveal 

that before receiving any treatment, the control class students had a 

relatively low to moderate ability in reading recount texts. 

Tabel.IV.2 

TheFrequencyDistributionofStudents’ResultScore 

 

Interval Freq Med Percent 

35  40 7 37,5 24% 

41  46 5 43,5 17% 

47  52 4 49,5 14% 

53  58 4 55,5 14% 

59  64 4 61,5 14% 

65  70 5 67,5 17% 

i=9 29  100% 

 

 

Table IV.2 presents the frequency distribution of the pre-test 

scores for the control class. The scores were distributed across 6 

intervals with a class width (i) of 9. The first interval (35-40) had the 

highest frequency of 7 students (24%), followed by the secondinterval 

(41-46)andthelastinterval(65-70),eachwith5students(17%).The 

middle intervals (47-52, 53-58, and 59-64) eachcontained 4 students, 

representing 14% of the total respondents. 

The distribution shows that the majority of students (41%) 

scored inthe lowerranges(35-46),indicating thatmost studentsinthe 

controlclasshadnotyetmasteredthereadingcomprehensionof 



56 
 

Pre-TestControl 

8 

6 

4 

2 

0 

7 

5 5 
4 4 4 

37.5 43.5 49.5 55.5 61.5 67.5 

 

recount texts before the treatment. Only a small portion of students 

(17%) achieved scores in the highest interval (65-70). Thisdistribution 

pattern confirms that the pre-test scores of the control class were 

generally low,which his consistent with the mean score of 

51.2. The data distribution above represented into diagram below 

according to the representation in a whole picture of the data. 

 

 

 

FigureIV.1DiagramofPre-testControlData 

Figure IV.1 illustrates the frequency distribution of the pre-

test scores for the control class in the form of a histogram diagram. 

The diagram visually represents the data from Table IV.2, showing 

the distributionofstudent scores acrossthe six intervals. The highest 

bar correspondsto the first interval(35-40) with7students,followed by 

relatively even distributions in the middle intervals. The diagram 

reveals a right-skewed distribution, where the majority of students' 

scores clustered in the lower to middle ranges. 

This visual representation confirms that before the 

conventional teaching method wasapplied, mostcontrol class 
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studentshadlimited abilityinreadingrecounttexts.Thediagramalso 

shows that only a few students were able to achieve higher scores, 

indicating a significant gap in reading comprehension ability among 

the students. 

b. Pre-testExperimentalClass 

To compare two groups (experimentaland control group) fairly, this 

research described the experimental class starting ability. The table 

below shows the basic statistics for the 26 students in the 

experimental group before they learned with the Task-Based 

Language Teaching method. The experimentalclass was IX-B inthe 

SMPN 1 Angkola Barat. 

Table.IV.3 

TheScoreExperimentalClassin Pre-Test 

Descriptive Statistic 

N Valid 26 

Missing 0 

Total 1305 

TheHighestScore 70 

TheLowestScore 35 

Mean 50.2 

Median 50 

Modus/Mode 40 

Range 35 

Interval 6 

StandardDeviation 10.04 

 

Based on Table IV.3, the pre-test results of the experimental 

class show that there were 26 valid respondents with no missingdata. 

The total score obtained by all students was 1,305. The highest score 

achieved was 70, while the lowest score was 35. The mean 

scoreoftheexperimentalclassinthepre-testwas50.2,whichis 
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slightly lower than the control class mean of 51.2 but still in thesame 

category or low category. The median score was 50, and the mode 

was 40,indicating thatthemost frequently occurring scorewas lower 

than that of the control class. The range of scores was 35 points, the 

same as the control class. The data were divided into 6 intervals, and 

the standard deviation was 10.04, which is slightly lower than the 

controlclass,suggestingaslightlymorehomogeneousgroupinterms 

ofreadingability.Overall,thedescriptivestatisticsrevealthatbefore 

receiving the TBLTtreatment, the experimental class students had a 

relatively similar level of reading recount text ability compared tothe 

control class, with no significant difference between the two groups. 

Tabel.IV.4 

TheFrequencyDistributionofStudents’ResultScore 

 

Interval Freq Med Percent 

35  40 7 37,5 27% 

41  46 4 43,5 15% 

47  52 4 49,5 15% 

53  58 4 55,5 15% 

59  64 4 61,5 15% 

65  70 3 67,5 12% 

i=10 26  100% 

 

 

Table IV.4 presents the frequency distribution of the pre-test 

scores for the experimental class. The scores were distributed across 

6 intervals with a class width (i) of 10. The first interval(35-40) had 

thehighestfrequencyof7students(27%),whichisthelargest 
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proportion among all intervals. The remaining intervals (41-46, 47-

52, 53-58, and 59-64) each contained 4 students, representing 15%of 

the total respondents. The highest interval (65-70) had 3 students 

(12%). The distribution shows that a significant portion of students 

(27%) scored in the lowest interval, while the remaining students 

wererelatively evenlydistributed acrossthehigherscore ranges.This 

pattern indicates that before the TBLT treatment, the 

majorityofstudents in the experimentalclass had not yet achieved 

mastery in readingrecounttexts.Thepre-

testresultsconfirmthatbothgroups 

 

started from a similar baseline, as evidenced by the comparablemean 

scores and distribution patterns 

 

FigureIV.2DiagramofPre-testExperimentalData 

Figure IV.2 displays the frequency distribution of the pre-test 

scores for the experimentalclass in the formofa histogramdiagram. 

The diagram provides a visual representation of the data from Table 

IV.4, clearlyshowing the distributionofstudent scores acrossthe six 

intervals. The highest bar corresponds to the first interval (35-40) 

with7students, indicating thatt helargest groupof students scored 
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inthe lowest range. The subsequent intervals show relatively similar 

bar heights, suggesting a more uniform distribution compared to the 

control class. The diagram reveals that the pre-test scores of the 

experimental class were concentrated in the lower to middle ranges, 

with very few students achieving high scores. 

This visual evidence confirms that before the TBLTtreatment 

was implemented, the experimental class studentsgenerally had 

limited proficiency in reading recount texts, which is consistent with 

thepre-testmeanscoreof50.2.Thesimilarityindistributionpatterns 

between the experimental and control classes validates that both 

groups had comparable initial reading abilities. Fromthedata 

interpretationsbefore,thestudentsscoreinpre-testforbothcontroland 

experimental class are in the same category that is “Low Category” 

but the number showed that the control class’smean was higher than 

experimental class (51.2 > 50.2). 

2. The Description of Data after Using Task-Based Language 

Teaching (TBLT) 

The data delivered indicates the students result after implementing 

Task-Based Language Teaching. The implementation of Task-Based 

Language Teaching was only in experimental class, meanwhile the 

control class remain the same with the teacher’s way of teaching. The 

data delivered in table descriptive, frequency and diagram to delivered 

clear and to catch a whole picture of all the data. 
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a. Post-testControlClass 

After the control class learned with the usual teaching 

method, theytook a post-test. The table below shows the statistic for 

the control class post-test. The comparison helps to see if they 

improved from the pre-test and compare them with the experimental 

class. 

Table.IV.5 

TheScoreControlClassinPost-Test 
 

Descriptive Statistic 

N Valid 29 

Missing 0 

Total 1875 

TheHighestScore 85 

TheLowestScore 50 

Mean 64.65 

Median 65 

Modus/Mode 65 

Range 35 

Interval 6 

StandardDeviation 9.34 

 

 

Based on Table IV.5, the post-test results of the control class 

show that there were 29 valid respondents with no missing data. The 

total score obtained by all students was 1,875. The highest score 

achieved was 85, while the lowest score was 50, showing an 

improvement from the pre-test where the lowest score was 35. The 

mean score of the control class in the post-test was 64.65, 

representinganincreaseof13.45pointsfromthepre-testmeanof 
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51.2.The medianscorewas65, andthe modewasalso 65,indicating a 

central tendency around the mid-sixties. The range of scores 

remained 35 points, and the data were divided into 6 intervals. The 

standard deviation was 9.34, which is lower than the pre-teststandard 

deviation of 10.58, suggesting a slightly morehomogeneous 

performance after the conventional teaching. Overall, 

thedescriptivestatistics indicatethat after receivingtheconventional 

teaching method, the control class students showed some 

improvement in their reading recount text ability, although the 

improvement was moderate. 

Tabel.IV.6 

TheFrequencyDistributionofStudents’ResultScore 

 

Interval Freq Med Percent 

50  55 7 52,5 24% 

56  61 5 58,5 17% 

62  67 7 64,5 24% 

68  73 4 70,5 14% 

74  79 3 76,5 10% 

80  85 3 82,5 10% 

i=5 29  100% 

 

 

TableIV.6presentsthefrequencydistributionofthepost-test 

scoresforthecontrolclass.Thescoresweredistributedacross6 

intervalswithaclasswidth(i)of5.The firstinterval(50-55)andthe third 

interval (62-67) each hadthe highest frequency of 

7students(24%).Thesecondinterval(56-

61)had5students(17%),whilethe fourthinterval(68-

73)had4students(14%).Theremaining 
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intervals (74-79 and 80-85) each had 3 students (10%). Compared to 

thepre-testdistribution, thepost-test scoresshifted towardthehigher 

intervals, reflecting the improvement in student performance afterthe 

conventionalteaching method. However, a significant number of 

students (41%) still scored in the lower to middle intervals (50-61), 

indicating that the conventional method did not fully bring all 

students to a high level of reading comprehension mastery. The 

distribution shows moderate improvement but still leaves room for 

significant enhancement. The data frequency above delivered into 

diagramtoseethewholepictureofthedatadistribution.Thediagram 

delivered as follows: 

 

FigureIV.3DiagramofPost-test ControlData 

FigureIV.3 presents thefrequency distribution of thepost-test 

scores for the control class in the form of a histogram diagram. The 

diagram visually depicts the data from Table IV.6, showing the 

distribution of student scores across the six intervals after the 

conventional teaching method was applied. The diagram shows that 

the scoredistributionshifted towardthe higher intervals compared to 
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the pre-test, with noticeable peaks in the 50-55 and 62-67 intervals. 

However, the bars for the highest intervals (74-79 and 80-85) are 

relatively short, indicating that only a small number of students 

achieved high scores. 

The diagram reveals a more spread-out distribution with no 

cleardominantpeak, suggestingvaried levels ofimprovementamong 

the students. This visual representation confirms that while the 

conventionalteaching method produced some positive effects on the 

students' reading recount text ability, the improvement was not 

substantialenoughto bring the majorityofstudentsto ahigh levelof 

mastery. This also indicates from the mean score that indicates in 

number 64.65 with “Enough” category. 

b. Post-testExperimentalClass 

In the post-test experimentalclass indicates the measurement 

data after implementing the Task-Based Language Learning in the 

experimental class chosen. The table below shows the statistics for 

their scores, so it can be seen how much they improved after using 

TBLT. The data delivered in the data description below: 

Table.IV.7 

TheScoreExperimentalClassinPost-Test 
 

Descriptive Statistic 

N Valid 26 

Missing 0 

Total 2170 

TheHighestScore 100 

TheLowestScore 70 

Mean 83.46 
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Median 85 

Modus/Mode 85 

Range 30 

Interval 5 

StandardDeviation 8.34 

 

Based on Table IV.7, the post-test results ofthe experimental 

class show that there were 26 valid respondents with no missingdata. 

The total score obtained by all students was 2,170. The highest score 

achieved was 100, a significant improvement fromthe pre-test 

maximum of 70, while the lowest score was 70, showing a 

remarkable increase from the pre-test minimum of 35. The mean 

score ofthe experimentalclass in the post-test was 83.46 with “Very 

Good” category, representing a substantial increase of 33.26 points 

from the pre-test mean of 50.2. The median score was 85, and the 

mode was also 85, indicating a strong central tendency around the 

mid-eighties. The range of scores was 30 points, which is narrower 

than the pre-test range of 35, suggesting more consistentperformance 

after the TBLT treatment. The data were divided into 5 intervals, 

andthestandarddeviationwas8.34, lowerthanthepre-test standard 

deviation of 10.04, indicating a more homogeneous group 

performance. Overall, the descriptive statisticsdemonstratethat after 

receiving the Task-Based Language Teaching (TBLT) treatment, the 

experimentalclass students showed a dramatic improvement in their 

reading recount text ability. 
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Tabel.IV.8 

TheFrequencyDistributionofStudents’ResultScore 

 

Interval Freq Med Percent 

70  74 3 72 12% 

75  79 4 77 16% 

80  84 4 82 16% 

85  89 7 87 28% 

90  94 4 92 16% 

95  99 3 97 12% 

i=5 25  100% 

 

 

Table IV.8 presentsthe frequencydistributionofthe post-test 

scores for the experimental class. The scores were distributed across 

5 intervalswithaclasswidth(i) of5. The fourth interval(85-89) had the 

highest frequency of 7 students (28%), making it the dominant score 

range.Thesecondinterval(75-79)andthethirdinterval(80-84)each had 4 

students (16%), as did the fifth interval (90-94). The first interval(70-

74) andthe last interval(95-99) each had 3 students(12%). Compared 

to the pre-test distribution, the post-test scores dramatically shifted 

toward the higher intervals, with the majorityof students (60%) 

scoring in the 80-94 range. This represents a remarkable 

transformation from the pre-test where most students scored in the 

lower ranges. The distribution clearly indicates that the 

TBLTmethodwashighlyeffectiveinimprovingthestudents' 
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readingrecounttextability,asevidencedbytheconcentrationof scores in 

the upper intervals and the elimination of low scores. 

 

FigureIV.4DiagramofPost-testExperimentalData 

Figure IV.4 illustrates the frequency distribution of the post-

test scores for the experimental class in the form of a histogram 

diagram. The diagramprovides a striking visualrepresentationofthe 

data fromTable IV.8, showing a dramatic shift in the distribution of 

student scores after the TBLT treatment. The highest barcorresponds 

to the 85-89 interval with 7 students, clearly showing that the 

majority of students achieved high scores. The diagram reveals aleft-

skewed distribution, where the scores are concentrated in the higher 

ranges, in sharp contrast to the right-skeweddistribution observed in 

the pre-test. The bars for the lower intervals are relativelyshort, while 

the bars for the upper intervals are notably taller. This visualevidence 

strongly supports the effectiveness of the Task-Based Language 

Teaching method in improving students' reading recount text ability. 

The transformation from the pre-test to thepost-testdistributionis 

remarkable,demonstratingthattheTBLT 
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method successfullyelevated the majorityof students to a high level 

ofreading comprehensionproficiency. The high levelofthe students 

result also indicates from the mean score with number 85.46 with 

“Very Good” category. 

B. DataAnalysis 

Data analysis done for the requirement to lead the calculation to the 

acceptanceofthe hypothesis. Thedataanalysisdoneafterthedatadescription and 

interpretation. The data analysis consisted of the normality test, homogeneity 

test and the T-test to achieve the conclusion and the hypothesis acceptance. 

1. NormalityTest 

Beforedoing more statistical test,this research needed to check of 

the data was normally distributed. The table below shows the result of the 

normality test using two methods, which tells that can be used parametric 

tests (Kolomogorov-Smirnov and Saphiro Wilk). 

Tabel.IV.9TheNormalityTestResult 

 

Tests ofNormality 

  

Category 

Kolmogorov-Smirnova Shapiro-Wilk 

 Statistic df Sig. Statistic df Sig. 

resul 

t 

Pre-TestControlClass .120 26 .200* .953 26 .274 

Pre-TestExperimentalClass .135 29 .188 .948 29 .162 

Post-TestControlClass .150 26 .136 .952 26 .252 

Post-TestExperimentalClass .140 29 .150 .958 29 .299 

*.Thisisalowerboundofthetruesignificance. 

a.LillieforsSignificanceCorrection 

 

Table IV.9 presents the results of the normality test conducted 

usingboththeKolmogorov-SmirnovandShapiro-Wilktests.Theresults 
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show thatfor thePre-TestControlClass,theKolmogorov-Smirnovstatistic 

was 0.120with a significancevalue of 0.200,andthe Shapiro-Wilk statistic 

was 0.953 with a significancevalue of 0.274. For the Pre-TestExperimental 

Class, the Kolmogorov-Smirnov statistic was 0.135with a 

significancevalueof0.188,andtheShapiro-Wilkstatisticwas0.948 witha 

significance value of 0.162. For the Post-Test Control Class, the 

Kolmogorov-Smirnov statistic was 0.150 with a significance value of 

0.136, andtheShapiro-Wilkstatisticwas0.952withasignificancevalueof 

0.252. For the Post-Test Experimental Class, the Kolmogorov-Smirnov 

statistic was 0.140with a significancevalue of 0.150,andthe Shapiro-Wilk 

statistic was 0.958 with a significance value of 0.299. 

Sinceall significancevalues (Sig.)fromboth testsare greaterthan 

 

0.05 for all four data categories (Pre-Test Control, Pre-Test Experimental, 

Post-Test Control, and Post-Test Experimental), it can be concluded that 

the data are normally distributed. This means that the null hypothesis of 

normality is accepted, and the parametric statisticaltests can be 

appropriately applied to analyze the data in this study. The normal 

distribution of data ensures the validity of subsequent inferential statistical 

analyses, including the t-test used to test the research hypothesis. 

2. HomogeneityTest 

The homogeneity test was conducted using Levene's Test for 

EqualityofVariancestoexaminewhetherthevariancesofthetwogroups 
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wereequal.Thetestwasappliedtothepre-testscores,post-testscores,andgain scores. 

The results are presented in Table IV.10 below:. 

Table. IV. 10 

Homogeneitytable 

 

TestofHomogeneityofVariances 

 Levene 

Statistic 
 

df1 
 

df2 
 

Sig. 

result BasedonMean .906 3 106 .441 

BasedonMedian .902 3 106 .443 

BasedonMedianand 

withadjusteddf 

.902 3 105.370 .443 

Basedontrimmedmean .862 3 106 .463 

 

Table IV.10 presents the results of the homogeneity test using 

Levene's Test for Equality of Variances. The test was applied to examine 

whether the variances of the different groups were equal. Based on the 

mean, the Levene statistic was 0.906 with degrees of freedom 3 and 106, 

yielding a significance value of 0.441. Based on the median, the Levene 

statisticwas0.902 withasignificance valueof0.443. Based onthe medianwith 

adjusted degrees of freedom, the statistic was 0.902 with a significance 

value of 0.443. Based on the trimmed mean, the statistic was 0.862 with a 

significance value of 0.463.Since all the significance values from Levene's 

Test are greater than 0.05 (0.441, 0.443, and 0.463), it can be concluded 

that the variances of the groups are homogeneous. This means that the data 

from the control and experimental groups, both in the pre-testandpost-

test,haveequal variances.Thehomogeneityofvarianceis an important 

assumption for the independent samples t-test, which will be used to test 

the research hypothesis. There sultsconfirmthatthet-test 
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for equality of means is appropriate for analyzing the differences between 

the groups. Additionally, the ANOVA table shows that the F statistic is 

68.863 with a significance value of 0.000, which is less than 0.05. This 

indicates that there are significant differences between at least two of the 

groupsbeing compared. The between-groups sumofsquares is 19,181.144 

with 3 degrees of freedom, and the within-groups sum of squares is 

9,841.810 with 106 degrees of freedom. The significant F value confirms 

that the treatment had a statistically significant effect on the students' 

reading recount text ability. 

TableIV.11ANOVA Result 

ANOVA 

result 

 Sumof 

Squares 

 

df 
 

MeanSquare 
 

F 
 

Sig. 

BetweenGroups 19181.144 3 6393.715 68.863 .000 

WithinGroups 9841.810 106 92.847   

Total 29022.955 109    

 

 

Table IV.11presentsthe groupstatistics comparingthe pre-test and 

post-testresultsofthe experimentalclass.The pre-testhadameanscore of 

50.19 with a standard deviation of 10.048, while the post-test had a mean 

score of83.46 with a standard deviation of8.339. The difference in meansis 

33.27 points, which represents a substantial improvement from the pre-test 

to the post-test. 

3. HypothesisTest 

To examine whether there was a significant effect of using the 

Task-BasedLanguageTeaching(TBLT)methodonstudents'reading 
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recounttextability,hypothesistestingwasconducted.Theresearch 

hypotheses were formulated as follows: 

GroupStatistics 

  
category 

 
N 

 
Mean 

 
Std. Deviation 

Std. Error 

Mean 

result pre-test 26 50.19 10.048 1.971 

post-test 26 83.46 8.339 1.635 

The table of group statistic above showed high difference of the 

mean score fromthe Experimentalclass. The data given will enhanced 

by the T-test result. The complete result from the T-test of this result 

delivered in the table below: 

TableIV.12IndependentT-TestResult 

IndependentSamplesTest 

 Levene's 

Test for 

Equality 

of 

Variances 

 

 

 

 

t-testforEqualityofMeans 

 

 

 

 

 

 
F 

 

 

 

 

 

 
Sig. 

 

 

 

 

 

 
t 

 

 

 

 

 

 
df 

 

 

 

Sig. 

(2- 

tailed 

) 

 

 

 

 

Mean 

Differenc 

e 

 

 

 

 

Std.Error 

Differenc 

e 

95% 

Confidence 

Interval of 

the 

Difference 

Lowe 

r 
 

Upper 

resul 

t 

Equal 

variance 

s 

assumed 

1.18 

0 

.28 

2 

12.99 

2 

50 .000 -33.269 2.561 38.41 

3 

28.12 

6 

Equal 

variance 

s not 

assumed 

  12.99 

2 

48.35 

7 

.000 -33.269 2.561 38.41 

7 

28.12 

1 

TableIV.12presents theresultsoftheindependent samplest-test. 

 

For theassumptionofequalvariances,Levene'sTestyieldedanFvalueof 

1.180withasignificancevalueof0.282,whichisgreaterthan0.05, 
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confirming that the assumption of equal variances is met. The t-test for 

equality of means assuming equal variances shows a t-value of 12.992with 

50 degrees of freedom and a significance value (2-tailed) of 0.000, whichis 

less than0.05. So,the T-test result showedthat T-count >T-table 

(12.992>2.005)andthesignificancevalue(2-tailed)<0.05(0.000< 

0.05). 
 

Based on these results, the null hypothesis (H0) is rejected and the 

alternative hypothesis (Ha) is accepted. This means that there is a 

statistically significant difference in the reading recount text ability of 

students who were taught using the Task-Based Language Teaching 

(TBLT) method compared to those whowere taught using theconventional 

method.Thet-valueof12.992>t-table2.005withasignificancevalueof 

0.000 provides strong evidence that the TBLTmethod had a significant 

positive effect on the students' reading recount text ability at Grade IX of 

SMPN 1 Angkola Barat. 

C. Discussions 

The findings of this research demonstrate that the Task-Based 

Language Teaching (TBLT) method has a significant positive effect on the 

reading recount text ability of Grade IX students at SMPN 1 Angkola Barat. 

This section discusses the results in relation to the theoretical framework and 

previousstudies.Theresultsofthepre-testrevealedthatboththeexperimental and 

control groups had relatively similar reading ability levels 

beforethetreatmentwasadministered.Thecontrolclasshadameanscoreof 
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51.2, while the experimental class had a mean score of 50.2. The slight 

difference in means between the two groups was not statistically significant, 

confirming that both groups started from a comparable baseline. This 

homogeneity in initial ability is essential for ensuring that any post-test 

differences can be attributed to the treatment rather than pre-existing group 

differences. 

After the treatment, the experimental class, which was taught usingthe 

TBLT method, showed a remarkable improvement with a post-test meanscore 

of 83.46, representing a gain of 33.26 points. In contrast, the control class, 

which received conventional teaching, showed only moderate 

improvementwithapost-testmeanscoreof64.65,representingagainof 

13.45points.Theindependentsamplest-testyieldedat-valueof12.992witha 

significance value of 0.000, which is well below the 0.05 threshold. This 

result confirms that the difference in improvement between the experimental 

and control groups is statistically significant. 

The significant improvement observed in the experimental group can 

be attributed to several key features of the TBLT method. First, TBLT 

engages students actively in meaningful communication tasks, which 

promotes deeper cognitive processing of the reading material. When students 

work on tasks that require them to extract information, make inferences, and 

reconstruct meaning from recount texts, they develop stronger reading 

comprehension skills. Second, the task-based approach creates an authentic 

context for languageuse , making thereadingactivitymorepurposefuland 
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motivating for students. Third, TBLT encourages collaborative learning 

through pair and group work, which allows students to share strategies and 

support each other's understanding of the text. 

These findings are consistent with previous research conducted by 

Willis, who argued that TBLT is effective in developing language skills 

because it focuses on meaning and communication rather than on isolated 

grammarstructures.1 Similarly, Nunanemphasized thattask-based instruction 

promotes learner autonomy and engagement, which are key factors in 

successful language learning.2 The results also align with the findings of 

Torky, who demonstrated that students learn language more effectivelywhen 

they are engaged in tasks that require them to use language for genuine 

communication purposes.3The moderate improvement in the control group 

suggests that the conventional teaching method, while somewhat effective, 

does not provide the same level of engagement and meaningful practice as 

TBLT. 

Conventional methods typically rely on teacher-centered instruction, 

rote memorization, and repetitive exercises, which may not sufficiently 

develop students' higher-order reading comprehension skills. The limited 

improvement inthecontrolgrouphighlightstheneed formoreinteractiveand 

student-centeredapproachesinteachingreadingcomprehension. 

 

1JaneWillis,AFrameworkforTask-BasedLearning(London:Longman,1996). 
2David.Nunan,PracticalEnglishLanguageTeaching,ed.DavidNunan,FirstEdit(New york: 

McGraw-Hill/Contemporary, 2003). 
3Shaima AbdEL FattahTorky, “TheEffectiveness ofa Task- Based Instruction Program in 

Developing the English Language Speaking Skills of Secondary Stage Students” (Ain Shams 

University, 2006). 
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Furthermore, the analysis of the frequency distributions reveals that theTBLT 

method was able to elevate not only the average performance but also the 

overall distribution of scores. In the experimental group, the post-test 

distribution shifted dramatically toward the higher score intervals, with 60% 

of students scoring in the 80-94 range. In contrast, the control group post-test 

scores remained more dispersed, with a significant portion of students still 

scoring in the lower to middle ranges. This suggests that TBLT was effective 

for a broad range of students, not just the high achievers. 

In conclusion, the findings of this study provide strong empirical 

evidence supporting the effectiveness of the Task-Based Language Teaching 

method in improving students' reading recount text ability. The statistically 

significant difference betweentheexperimentalandcontrolgroups, combined 

with the substantial gain scores observed in the experimental group, 

demonstrates that TBLT is a valuable pedagogical approach for teaching 

reading comprehension in the context of English language education at the 

junior high school level. 

D. TheThreatsofthe Research 

In conducting this research, several potential threats to internal and 

external validity were identified and addressed to the extent possible. 

Acknowledging these limitations is important for interpreting the findingsand 

for guiding future research. 

1. The first threat isthe selection bias. Althoughthe researcher attemptedto 

ensurethattheexperimentalandcontrolgroupswerecomparableby 
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conducting a pre-test, the non-random assignment of students to groups 

may have introduced some selection bias. The groups were based on the 

existing class assignments at SMPN 1 Angkola Barat, which means that 

pre-existing differences between classes could have influenced the 

results. However, the pre-test results showed no significant difference 

between the two groups, which suggests that any selection bias was 

minimal. 

2. The second threat is the testing threat. The administration of a pre-test 

may have sensitized students to the post-test, leading to practice effects. 

Students might have become familiar with the test format and question 

types, which could havecontributed to their improved post-test scores.To 

mitigate this threat, different but equivalent test forms were used for 

thepre-test andpost-test, andacontrolgroupwasincludedto account for any 

testing effects. 

3. Thefifththreatistheinstrumentationthreat.Thereliabilityandvalidityof the 

reading tests used in this research could have affected the results. 

Although the tests were carefully developed and piloted before 

administration, there may still be limitations in the test items' ability to 

fully capture students' reading comprehension abilities. The researcher 

attempted to address this threat by using a standardized scoring rubricand 

by ensuring that the test items were aligned with the curriculum 

objectives. 
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Despite these threats, the researcher took reasonable measures to 

control for potential confounding variables. The use of a pre-test-post-test 

control group design, the application of statistical tests to verify assumptions, 

and the careful implementation of the treatment protocol all contribute to the 

credibility of the findings. Future research could further strengthen the 

validity by using random assignment, larger sample sizes, and longer 

treatment periods. 



 

 

 

 

CHAPTERV 

 

CONCLUSIONS,SUGGESTIONSANDIMPLICATIONS 

 

A. Conclusion 

This chapter presents the conclusions drawn from the research findings 

and offers suggestions for English teachers, students, future researchers, and 

educational institutions based on the results of the study.Based on the data 

analysis and discussion presented in the previous chapter, several conclusions 

can be drawn regarding the effect of the Task-Based Language Teaching 

(TBLT) method on the reading recount text ability of Grade IX students at 

SMPN 1 Angkola Barat. 

1. The pre-test results showed in the experimental groups has got a mean 

score of 50.2, it is classified into “Low” category. This similarity 

confirmed that both groups started from a comparable baseline, making 

them suitable for comparison in this study. 

2. After the treatment, the experimental group, which was taught using the 

TBLT method, achieved a post-test mean score of 83.46, showing a 

significant improvement of 33.26 points from the pre-test. So, thestudents’ 

reading recount text after using Task-Based Language Teaching (TBLT) 

reached mean score of 83.46 that categorized into “Very Good” category. 

3. The independent samples t-test produced a t-value of 12.992. The T-value 

orT-countindicateshigherthantheT-table2.005(whichisgottenfrom 
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the table distribution with df 53, gotten from the sample - 2 (variables)).So 

the result showed in number was (12.992 > 2.005)This resultled to the 

rejection of the null hypothesis (H0) and the acceptance of the alternative 

hypothesis (Ha). Therefore, it can be concluded that there is a statistically 

significant effect of using the Task-Based Language Teaching (TBLT) 

method on the reading recount text ability ofGrade IX students at SMPN 1 

Angkola Barat. 

B. Suggestion 

Based on the conclusions above, the following suggestions are offered: 

For English teachers, it is recommended to incorporate the Task-Based 

Language Teaching method into their reading instruction. Teachers should 

designtasksthataremeaningful,relevanttostudents'interests,andalignedwith 

learning objectives. Tasks should encourage students to actively engage with 

the text, extract information, make inferences, and communicate their 

understanding. Teachers should also provide adequate scaffolding andfeedback 

during task performance to support students' learning. 

For students, it is suggested to actively participate in task-based 

activities during English lessons. Students should take advantage of the 

collaborative nature of TBLT by sharing ideas, discussing text meaning with 

peers, and practicing reading strategies together. Students should also develop 

the habit of reading English texts outside of the classroom to reinforce theskills 

learned during task-based activities.For future researchers, it is 

recommendedtoreplicate thisstudy withlargersamplesizesandin different 
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educationalcontexts to further validate the findings. Future researchcould also 

explore the effect of TBLT on other language skills such as writing, speaking, 

and listening. Additionally, research could investigate the long-term effects of 

TBLT on students' reading ability by conducting follow-up assessments after a 

certain period. 

For schooladministrators and educational institutions, it is suggested to 

provide professional development opportunities for English teachers to learn 

about and implement task-based language teaching methods. Schools should 

also allocate adequate resources for the development of task-basedinstructional 

materials and assessment tools. 

Furthermore, curriculum planners should consider integrating task-

based approaches into the English language curriculum to enhance the overall 

quality of language instruction.Finally, it is hoped that this research will 

contribute to the growing body of knowledge on effective language teaching 

methodologies andinspirefurtherinvestigationinto the potential of Task-Based 

Language Teaching to improve English language learning outcomes in 

Indonesian schools. 

C. Implication 

Practically, this research implies that English teachers, particularlythose 

teaching reading comprehension in junior high schools, should consider 

incorporating the TBLT method into their instructional list. The significant 

gains achieved by the experimental group suggest that TBLT can effectively 

addressthecommonproblemsfacedbyIndonesianEFLstudents,suchas 
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limited vocabulary, lack of reading strategies, and low motivation. Teachers 

can design tasks that require students to actively engage with recount texts 

through activities such as collaborative reconstruction, sequencing events, and 

identifying key information, rather than relying solely on translation and 

individual question-answering. 

Additionally, the research implies that teacher professionaldevelopment 

programs should include training on TBLT principles and procedures. 

Providing teachers with practical guidance on how to structure the pre-task,task 

cycle, and language focus stages can enhance the quality ofTBLT 

implementation and, consequently, student learning outcomes. Schools and 

educational institutions should support teachers in adopting student-centered 

approaches by providing resources, time, and professional learning 

opportunities. 
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