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ABSTRACT 

 

This study aims to analyze the learning materials in the English vocabulary 

book titled 500 Vocabulary Words Kids Need to Know used at Maahad Tahfiz 

Baitul Ehsan Maluri Kuala Lumpur. The primary focus is to evaluate the alignment 

of the materials with the criteria of a good textbook as defined by McDonough, 

Shaw, and Tomlinson's theory. This research employs content analysis with a 

qualitative approach to explore the strengths and weaknesses of the book. The 

primary data source is a bilingual (English and Malay) vocabulary book designed 

for beginner-level students, and two books by McDonough and Tomlinson as the 

secondary source used for the analysis. The analysis was conducted based on 18 

criteria of a good textbook. The findings reveal that the book meets 14 out of the 

18 criteria. The book successfully addresses students’ learning needs through 

systematic vocabulary presentation, relevant illustrations, and a clear layout. The 

materials are also graded progressively, beginning with simpler concepts and 

advancing to more complex topics, thereby supporting the gradual mastery of 

vocabulary. However, the book has certain limitations. It lacks a guide outlining the 

authors’ perspectives on language learning approaches or methodologies. 

Additionally, there is no teacher’s guidance available to support the implementation 

of the materials. These shortcomings reduce the book’s potential as a primary 

learning resource. The findings are expected to assist educators in selecting learning 

materials that better cater to students’ needs. Furthermore, the results can serve as 

a reference for future studies evaluating textbooks in diverse educational contexts. 
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Nama    : Nurun Najiah 

NIM    : 21 203 00039 

The Title of the Thesis : Analisis Buku Kosakata 500 Vocabulary Words 

Kids Need to Know Karya Nor Yuslinda 

 

ABSTRAK 

 

Penelitian ini bertujuan untuk menganalisis materi pembelajaran dalam 

buku kosakata bahasa Inggris berjudul 500 Vocabulary Words Kids Need to Know 

yang digunakan di Maahad Tahfiz Baitul Ehsan Maluri Kuala Lumpur. Fokus 

utama adalah menilai kesesuaian materi dengan teori pengembangan buku ajar yang 

baik menurut McDonough, Shaw dan Tomlinson. Penelitian ini menggunakan 

metode analisis isi, dengan pendekatan kualitatif untuk menggali kekuatan dan 

kelemahan buku tersebut. Sumber data primer berupa buku kosa kata bilingual 

(Inggris dan Melayu) yang dirancang untuk siswa tingkat pemula, dan dua buku 

karya McDonough dan Tomlinson sebagai sumber sekunder yang digunakan untuk 

analisis. Analisis dilakukan berdasarkan 18 kriteria buku ajar yang baik. Hasilnya 

menunjukkan bahwa buku ini memenuhi 14 dari 18 kriteria tersebut. Buku ini 

berhasil memenuhi kebutuhan pembelajaran siswa melalui penyajian kosakata yang 

sistematis, penggunaan ilustrasi yang relevan, dan tata letak yang jelas. Materi juga 

disusun secara bergradasi, dimulai dari konsep sederhana hingga yang lebih 

kompleks, sehingga mendukung penguasaan kosakata secara progresif. Namun, 

buku ini memiliki beberapa kelemahan. Tidak ada panduan yang menjelaskan 

pandangan penulis tentang pendekatan pembelajaran bahasa atau metodologi yang 

digunakan. Selain itu, tidak tersedia buku panduan guru yang dapat membantu 

dalam implementasi pembelajaran. Kelemahan ini mengurangi potensi optimal 

buku sebagai sumber utama pembelajaran. Temuan ini diharapkan dapat membantu 

pendidik dalam memilih materi pembelajaran yang lebih sesuai dengan kebutuhan 

siswa. Selain itu, hasil penelitian ini juga dapat menjadi acuan bagi penelitian 

lanjutan untuk mengevaluasi buku ajar di berbagai konteks pendidikan. 

 

Kata kunci: Analisis Materi Pembelajaran, Buku Kosakata, 500 Vocabulary  

Words Kids Need to Know 
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 نور الناجيه  :  اسم

 ٢١٢٠٣٠٠٠٣٩ : رقم التسجيل 

تأليف   فوكابيولاري ووردز كيدز نيد تو نو ٥٠٠  تحليل كتاب المفردات : عنوان البحث

 نور يوسليندا 

 

 البحث ملخص

 ٥٠٠ تهدف هذه الدراسة إلى تحليل المواد التعليمية في كتاب المفردات الإنجليزية بعنوان  

نو تو  نيد  كيدز  ووردز  مالوري،   فوكابيولاري  الإحسان  بيت  تحفيظ  معهد  في  المستخدم 

الكتاب  معايير  مع  المواد  توافق  مدى  تقييم  على  رئيسي  بشكل  البحث  يركز  كوالالمبور. 

. اعتمدت هذه الدراسة على تحليل  توملينسون و ،شو ،وفقًا لنظرية ماكدونوالمدرسي الجيد  

المصدر الرئيسي   .المحتوى باستخدام منهج نوعي لاستكشاف نقاط القوة والضعف في الكتاب 

تم   اللغة )الإنجليزية والملايوية( مصمم للطلاب المبتدئين.  ثنائي  للبيانات هو كتاب مفردات 

معيارًا للكتاب المدرسي الجيد. أظهرت النتائج أن الكتاب يحقق  ١٨إلى  إجراء التحليل استناداً

معيارًا. يلبي الكتاب احتياجات التعلم لدى الطلاب من خلال تقديم المفردات    ١٨من أصل   ١٤

بشكل منهجي، واستخدام الرسوم التوضيحية ذات الصلة، وتصميم واضح للمحتوى. كما أن  

بدأ بالمفاهيم البسيطة وتنتقل إلى المفاهيم الأكثر تعقيداً، مما يدعم المواد مصنفة تدريجياً، حيث ت

يفتقر إلى دليل   .اكتساب المفردات بشكل تدريجي القيود في الكتاب.  ومع ذلك، توجد بعض 

يوضح وجهة نظر المؤلفين حول منهجيات تعلم اللغة أو الأساليب المتبعة. بالإضافة إلى ذلك،  

للمعلمين لدعم تنفيذ المواد التعليمية، مما يقلل من إمكانية الكتاب ليكون مصدرًا لا يتوفر دليل  

ومن المتوقع أن تساعد النتائج المعلمين في اختيار مواد تعليمية تلبي احتياجات   .أساسيًا للتعلم

الطلاب بشكل أفضل. علاوة على ذلك، يمكن أن تكون النتائج مرجعًا للدراسات المستقبلية التي  

 .هدف إلى تقييم الكتب المدرسية في سياقات تعليمية متنوعةت

فوكابيولاري ووردز كيدز   ٥٠٠تحليل المواد التعليمية، كتاب المفردات،  :الكلمات المفتاحية

 نيد تو نو 
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CHAPTER I 

INTRODUCTION 

 

A. The Background of the Problem 

In today’s era of globalization, English has solidified its role as a 

universal language, serving as a crucial means of communication in various 

fields, including business, science, technology, and education. Proficiency 

in English enables individuals to access a vast array of knowledge, 

communicate across cultures, and engage in global economic and academic 

activities.1 As a result, many countries, including Malaysia, have integrated 

English into their educational systems to equip students with the language 

skills necessary for academic success and career advancement. 

In Malaysia, English is a prominent second language and is widely 

used in educational institutions, especially in urban and semi-urban areas. 

The government has made significant efforts to strengthen English 

education, recognizing its importance in preparing students for international 

collaboration and competition in the global job market.2 However, the 

effectiveness of English education varies across different institutions,  

particularly in religious-based schools such as Maahad Tahfiz Baitul Ehsan 

Maluri Kuala Lumpur.

 
1 Heath Rose, Kari Sahan, and Sihan Zhou, “Global English Medium Instruction: 

Perspectives at the Crossroads of Global Englishes and EMI,” Asian Englishes 24, no. 2 (May 4, 

2022): p. 160, https://doi.org/10.1080/13488678.2022.2056794. 
2 Siti Zaidah Binti Zainuddin et al., “English Language and Graduate Employability,” 

Education + Training 61, no. 1 (January 14, 2019): p. 79, https://doi.org/10.1108/ET-06-2017-0089. 
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Based on the researcher’s experience during the School Field 

Program in Malaysia, specifically at Tahfiz Baitul Ehsan School in Maluri, 

Kuala Lumpur, which was conducted over a period of 25 days, it was 

observed that English lessons were not given much priority. This is because 

the school primarily focuses on Al-Qur’an memorization and religious 

studies, leaving limited time for English language instruction. As a result, 

students have relatively low proficiency in English, which may hinder their 

ability to communicate effectively in the language. 

This situation is quite concerning, considering that Malaysia is a 

multilingual country where English serves as a widely used second 

language, both in education and daily communication. Limited exposure to 

English may put these students at a disadvantage, especially when they need 

to pursue higher education or enter the workforce, where English 

proficiency is often required. 

To address this issue, one of the effective ways to enhance students’ 

English skills is by incorporating high-quality learning materials that are 

engaging, structured, and specifically designed to improve vocabulary, 

comprehension, and communication skills. Using well-designed books that 

align with their learning needs can help bridge the gap and provide students 

with a stronger foundation in English, even within the constraints of their 

academic schedule. 

Textbooks play a fundamental role in language education, providing 

structured content that guides teachers and students through the learning 
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process.3 An effective textbook should introduce vocabulary and grammar 

systematically and present the language in meaningful and relatable 

contexts. Additionally, it should incorporate engaging activities, 

illustrations, and exercises that cater to students’ cognitive and linguistic 

development. However, textbooks vary in quality, and their effectiveness 

largely depends on their alignment with students’ needs, learning 

conditions, and exposure to the language. 

One of the textbooks used at Maahad Tahfiz Baitul Ehsan Maluri 

Kuala Lumpur for English vocabulary learning is 500 Vocabulary Words 

Kids Need to Know. This bilingual (English-Malay) vocabulary book is 

designed for beginner-level students and aims to help them build a solid 

foundation in English. However, despite its use in the institution, there has 

been no systematic evaluation to determine whether this textbook 

effectively meets the learning needs of students with very limited English 

exposure and study time. Since English is not a primary focus in the 

Maahad’s curriculum, it is important to assess whether this book is 

structured to allow students to develop their vocabulary effectively despite 

these constraints. 

This study adopts the textbook analysis frameworks proposed by 

McDonough, Shaw, and Tomlinson to conduct a thorough evaluation. These 

frameworks offer comprehensive criteria for assessing whether a textbook 

 
3 Noor Iylia Abu Bakar and Hanita Hanim Ismail, “The Use of Cultural Elements in Primary 

School Textbooks,” 2023, p. 68, www.istes.orgwww.istes.org. 
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meets learners’ needs, presents language effectively, and supports 

meaningful learning experiences. By applying these theoretical 

perspectives, the research can systematically assess the quality and 

suitability of the vocabulary book used at Maahad Tahfiz. 

This study aims to analyze the effectiveness of the “500 Vocabulary 

Words Kids Need to Know” textbook in presenting vocabulary material in 

a systematic, engaging, and accessible manner for students at Maahad 

Tahfiz Baitul Ehsan Maluri. The analysis will examine key aspects of the 

textbook, including its vocabulary organization, clarity of definitions, the 

role of illustrations, the progression of difficulty levels, and its overall 

suitability for students with limited time for English learning. Additionally, 

this study will explore whether the textbook provides sufficient 

opportunities for independent learning, which is particularly important in an 

environment where formal English instruction is minimal. 

By conducting this research, the study seeks to provide valuable 

insights into the strengths and weaknesses of the textbook and its 

effectiveness in helping students acquire basic English vocabulary. By 

examining key elements such as the textbook’s organization, clarity of 

definitions, usage examples, visual aids, contextual relevance, and 

exploration of word relationships, the research will provide valuable 

insights into its effectiveness. These findings are expected to contribute to 

the enhancement of English vocabulary instruction at Maahad Tahfiz Baitul 

Ehsan Maluri and offer guidance for broader improvements in English 
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education across Malaysia. In line with these objectives, the researcher is 

undertaking a study titled “The Analysis of ‘500 Vocabulary Words Kids 

Need to Know’ Book by Nor Yuslinda”. 

 

B. The Focus of the Problem 

The researcher focuses on analyzing the book and the material of the 

English vocabulary book and their suitability with the criteria of a good 

textbook in the McDonough, Shaw and Tomlinson theory. This includes 

examining the learning material’s relevance, authenticity, engagement, 

variety, adaptability, and feedback. The study will be limited to the English 

vocabulary book currently used at Maahad Tahfiz Baitul Ehsan Maluri, 

which is “500 Vocabulary, Words Kids Need to Know” written by Nor 

Yuslinda. The analysis will not include other educational materials or 

supplementary resources used by the students. 

 

C. The Formulations of the Problem 

This research analyzes the book and the material of the vocabulary 

book used in Maahad Tahfiz Baitul Ehsan Maluri Kuala Lumpur, Malaysia. 

This research can be formulated as follows: 

1. How is the book 500 Vocabulary Words Kids Need to Know? 

2. How is the vocabulary presented in the book 500 Vocabulary Words 

Kids Need to Know? 
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D. The Objectives of the Research 

This research aims to know about the book and the material of the 

vocabulary book used in Maahad Tahfiz Baitul Ehsan Maluri, Kuala 

Lumpur. The objectives of this research are as follows: 

1. To identify the book 500 Vocabulary Words Kids Need to Know. 

2. To identify the vocabulary presented in the book 500 Vocabulary 

Words Kids Need to Know. 

 

E. The Significances of the Research 

This research will benefit some teachers, students, and other 

researchers who could improve this research: 

1. For Teachers 

The research helps teachers evaluate the alignment of the vocabulary 

book 500 Vocabulary Words Kids Need to Know with established criteria 

for effective language learning materials (McDonough, Shaw, and 

Tomlinson). By identifying its strengths (e.g., systematic vocabulary 

presentation, clear layout) and limitations (e.g., lack of teacher guidance), 

teachers can make informed decisions about adapting or supplementing the 

book to better meet students' needs, particularly in religious schools where 

English instruction time is limited. 

2. For Students 

The study ensures that students in contexts like Maahad Tahfiz 

Baitul Ehsan have access to high-quality, bilingual (English-Malay) 
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learning materials tailored to beginner proficiency levels. The book’s 

progressive grading and culturally familiar vocabulary can enhance 

motivation and vocabulary acquisition, even with constrained class time. 

3. For Researchers 

The findings contribute to the field of material development by 

providing a framework for evaluating vocabulary books in diverse 

educational settings, including religious institutions. This research 

encourages further studies on optimizing language resources for bilingual 

learners and contexts with limited exposure to English. 

 

F. The Definitions of Key Terms 

 

1. Vocabulary 

Vocabulary refers to the set of words that a person knows or 

uses in a particular language. It includes individual words as well as 

combinations of words that convey a specific meaning, such as 

compound words or common expressions. In this study, vocabulary 

refers to the collection of words found in the vocabulary book being 

analyzed. 

2. English Vocabulary Book 

Learning vocabulary is an essential component of language 

acquisition, and many educational tools are created to support this 

process. An English vocabulary book is a learning resource designed to 

help students improve their vocabulary skills in English. In this study, 
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the term refers to a book that contains English words used by students 

to expand their vocabulary knowledge. 

3. The Analysis of The Vocabulary Book 500 Vocabulary Words Kids 

Need to Know by Nor Yuslinda 

The Analysis of the Vocabulary Book 500 Vocabulary Words 

Kids Need to Know by Nor Yuslinda refers to a systematic examination 

and evaluation of the content, structure, and pedagogical aspects of the 

vocabulary book authored by Nor Yuslinda. This analysis focuses on 

identifying the quality of the book as a learning material based on 

specific criteria, such as those proposed by McDonough, Shaw, and 

Tomlinson. It includes an in-depth look at the types of vocabulary 

presented, how the vocabulary is organized and taught, and whether the 

book meets the needs of beginner-level English learners in terms of 

language development and educational effectiveness. 

 

G. The Outline of the Thesis 

This Thesis will be organized into five main parts as follows: 

1. The first part includes the background, research focus, key term 

definitions, problem formulation, objectives, and significance of 

the study. 

2. The second part includes the theoretical description and review of 

related findings. 
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3. The third part includes the research methodology, including time 

and location, kinds of research, source of data, technique of data 

collection, techniques of checking data trustworthiness, and data 

processing and analysis techniques. 

4. The next part includes the overview of research objects, the 

description of research data, the data processing and analysis, and 

the discussion of the research result. 

5. The last part includes the conclusion, suggestion, and 

recommendation. 
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CHAPTER II 

LITERATURE REVIEW 

The literature review of this research includes a theoretical description, 

conceptual framework, and related studies. In qualitative research, literature review 

has various benefits, such as helping to understand the background of the problem, 

determine the theory and conceptual framework, and formulate relevant research 

questions. 

A. The Theoretical Description 

1. The Vocabulary Book 

The theoretical description of this research includes the definition of 

vocabulary book, the characteristics of a good vocabulary book, and the 

characteristics of good vocabulary material. 

a. The Definition of Vocabulary Book 

Learning new words is essential in language acquisition, and 

vocabulary books can be a helpful tool. Mastering vocabulary is one of 

the key factors in achieving success in learning English.1 A vocabulary 

book is an educational resource designed to assist learners in acquiring, 

understanding, and using new words in a target language.2 It typically 

includes a collection of words, their meanings, usage examples, 

 
1 Sokhira Linda Vinde Rambe, “Priming Model of Words Comprehension in Second 

Language Acquisition,” English Education 03, no. 02 (2015): p. 48, 

https://doi.org/https://doi.org/10.24952/ee.v3i02.1205. 
2 Michael F Graves, The Vocabulary Book: Learning and Instruction (Teachers College 

Press, 2016), p. 61 https://archive.org/details/vocabularybookle0000grav. 
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pronunciation guides, and various exercises to reinforce vocabulary 

knowledge. 

Nation defines a vocabulary book as a learning tool that 

systematically presents words and their usage, aiming to expand the 

learner’s lexicon and improve language proficiency.3 Furthermore, 

Schmitt describes it as an essential resource for both language learners 

and teachers, providing structured and focused vocabulary instruction to 

support language acquisition.4 In conclusion, a vocabulary book is a 

structured learning tool that helps expand a learner’s word knowledge 

and enhance language proficiency. It serves as a valuable resource for 

both students and teachers by providing systematic vocabulary 

instruction to support language learning. 

 

b. The Characteristics of a Good Vocabulary Book 

McDonough and Shaw, in their book, outlined fourteen criteria 

that a good textbook must fulfill. These criteria serve as essential 

guidelines for evaluating the effectiveness and quality of educational 

materials. By carefully considering these criteria, educators and learners 

can make informed decisions about the suitability of textbooks for 

 
3 I. S. P. Nation, Learning Vocabulary in Another Language (Cambridge University Press, 

2001), p. 68 https://doi.org/10.1017/CBO9781139524759. 
4 Norbert Schmitt, “Understanding Vocabulary Acquisition, Instruction, and Assessment: A 

Research Agenda,” Language Teaching 52, no. 02 (April 7, 2019): 261, 

https://doi.org/10.1017/S0261444819000053. 
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specific learning objectives and contexts. The fourteen criteria are ass 

follow. 

1) The Intended Audience 

A textbook should be designed according to the target users, 

such as children, teenagers, or adults. Different age groups have distinct 

learning needs and preferences, which must be considered in material 

selection and presentation. If the book does not align with the intended 

audience, it may fail to engage learners effectively and hinder their 

progress. 

2) The Proficiency Level 

The textbook should match the students’ language proficiency 

level, whether beginner, intermediate, or advanced. If the material is too 

difficult, students may become frustrated, while overly simple content 

may not challenge them enough. Properly graded materials help learners 

progress gradually and gain confidence in their language skills. 

3) The Context in Which the Materials Are to Be Used 

The textbook should consider where and how it will be used, 

such as in classroom settings, intensive courses, or self-study programs. 

Each context has different needs; for instance, classroom textbooks 

often require teacher guidance, while self-study books need more 

detailed explanations. Ignoring the context of use may make it difficult 

for both students and teachers to fully utilize the book. 
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4) How the Language Has Been Presented and Organized into Teachable 

Units/Lessons 

The book should present the language systematically in well-

structured units or lessons. A clear organization allows students to 

gradually develop their understanding and skills in a logical sequence. 

Without a well-structured framework, both teachers and students may 

struggle to follow and apply the material effectively. 

5) The Authors’ Views on Language and Methodology 

The textbook should reflect a clear language learning approach, 

such as communicative language teaching, grammar-translation, or 

task-based learning. If the methodology is not clearly defined, teachers 

may find it challenging to implement effective teaching strategies. A 

good textbook should also provide flexibility so that educators can adapt 

it to different teaching methods and student needs. 

6) Are the Materials Used as the Main ‘Course’ or to Be Supplementary to 

It? 

A textbook may be designed as the main course material or as 

supplementary learning material. If it serves as the primary resource, it 

should comprehensively cover all necessary language skills and 

concepts. On the other hand, 13 non is supplementary, its content should 

complement the main textbook and enhance learning rather than 

duplicate existing materials. 
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7) Is the Teacher’s Book in Print and Locally Available? 

A teacher’s book is essential for guiding lesson delivery, 

activities, and assessment strategies. If a teacher’s book is unavailable 

or difficult to access, educators may struggle to implement lessons 

effectively. A well-prepared teacher’s book can enhance the learning 

process by offering structured teaching support and additional exercises. 

8) Is a Vocabulary List/Index Included? 

A vocabulary list or index is a valuable feature that helps 

students review and reinforce their learning. Having an accessible list 

allows learners to quickly reference words and meanings, making 

studying more efficient. If the book lacks a vocabulary list, students may 

find it difficult to track and retain new words systematically. 

9) What Visible Material Does the Book Contain and Is It Actually 

Integrated into the Text? 

Visual elements such as images, diagrams, and tables are crucial 

for enhancing comprehension, especially for visual learners. A good 

textbook integrates these elements meaningfully, ensuring they 

reinforce rather than merely decorate the content. If visuals are not well 

integrated, they may distract rather than support learning. 

10) Is the Layout or Presentation Clear or Cluttered? 

A well-organized layout makes it easier for students to navigate 

and understand the material. If the book is cluttered with excessive text 

or poorly structured content, it may overwhelm learners and reduce 



15 

 
 

readability. A clear and structured design enhances engagement and 

comprehension. 

11) Is the Material Not Culturally Biased or Specific, and Does It Not 

Represent Minority Groups and/or Women in a Negative Way? 

A good textbook should promote cultural inclusivity and avoid 

reinforcing stereotypes. If the book is culturally biased or portrays 

certain groups unfairly, it may negatively impact students’ perceptions 

and learning experiences. Ensuring diverse representation in content 

helps foster an inclusive learning environment. 

12) The Presentation of the Skills and Materials 

A textbook should provide a balanced approach to language 

skills, including reading, writing, listening, and speaking. If it focuses 

too much to one skill while neglecting others, students may not develop 

a well-rounded language proficiency. A well-designed book integrates 

different skills to create a comprehensive learning experience. 

13) The Grading and Sequencing of the Materials 

Materials should be presented in a logical order, progressing 

from simple to more complex concepts. A well-graded sequence helps 

students build on their prior knowledge and advance gradually. If the 

sequencing is inconsistent, learners may struggle to follow the 

progression of lessons. 

 



16 

 
 

14) Does the Material Suit Different Learning Styles So That It Can 

Motivate Students and Teachers Alike? 

A good textbook accommodates various learning styles, such as 

visual, auditory, and kinesthetic approaches, to engage a diverse group 

of learners. By incorporating a mix of activities and teaching techniques, 

the book can enhance motivation and effectiveness. If the book relies on 

only one learning style, it may not meet the needs of all students, leading 

to disengagement. 

To help readers easily identify the characteristics of learning 

material discussed, the researcher has provided the following table. 

Table II.1 The Characteristics of Good Book5 

No. Criteria 

1 The intended audience 

2 The proficiency level 

3 The context in which the materials are to be used 

4 How the language has been presented and organized into 

teachable units/lessons 

5 The authors’ views on language and methodology 

6 Are the materials used as the main ‘course’ or to be 

supplementary to it? 

7 Is the teacher’s book in print and locally available? 

8 Is a vocabulary list/index included? 

9 What visible material does the book contain and is it actually 

integrated into the text? 

10 Is the layout or presentation clear or cluttered? 

11 Is the material not culturally biased or specific, and does it not 

represent minority groups and/or women in a negative way? 

12 The presentation of the skills and materials 

13 The grading and sequencing of the materials 

14 Does the material suit different learning styles so that it can 

motivate students and teachers alike 

 
5 J. McDonough, C. Shaw., and Hitomi. Masura, Materials and Methods in ELT: A Teacher 

Guide (Hoboken, NJ: John Wiley & Sons, Inc, 2013), p. 120 https://archive.org/details/material 

smethods0000mcdo_k5x3. 
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From the table it can be conclude that the characteristics of a good 

textbook based on several criteria, including suitability for the intended 

audience and proficiency level, context of use, structure and teaching 

methodology, role as a primary or supplementary material, availability 

of a teacher’s book, inclusion of a vocabulary list, integration of visual 

materials, clarity of layout, cultural inclusivity, and the presentation of 

skills and content that accommodate different learning styles. 

 

c. The Characteristics of Good Vocabulary Material 

Learning materials are essential tools that support both teaching and 

learning. Richards defined learning material as materials that teachers and 

students use to facilitate the learning of a subject or topic and enhance the 

learning experience.6 Tomlinson defines learning materials as the aids used 

by learners to help them understand and practice the content or skills being 

taught, ranging from printed textbooks and workbooks to digital media and 

real-life tools, designed to support specific educational goals.7 Meanwhile, 

Graves said that learning materials include anything that supports learning, 

whether specifically designed for classroom instruction or adapted from 

real-world contexts to help students acquire knowledge and skills.8 

 
6 Jack C. Richards and Theodore S. Rodgers, Approaches and Methods in Language 

Teaching (Cambridge University Press, 2001), p. 60 https://doi.org/10.1017/CBO9780511667305. 
7 Brian Tomlinson, Materials Development in Language Teaching, ed. Second Edition 

(Cambridge, UK: Cambridge University Press, 2011), p. 2 https://archive.org/details/materials 

develop 0000unse. 
8 Kathleen Graves, Designing Language Courses: A Guide for Teachers (Heinle & Heinle 

Publishers, 2000), p. 53 https://archive.org/details/designinglanguag0000grav. 



18 

 
 

Therefore, learning materials play a crucial role in shaping the quality of 

instruction and the effectiveness of students’ learning outcomes. 

Based on these definitions, learning materials can be understood as 

essential resources that aid teachers and students in learning. They 

encompass many tools, including textbooks, workbooks, digital media, and 

real-life materials, all designed to facilitate understanding, practice, and 

mastery of a subject or skill. Learning materials can be specifically created 

for instructional purposes or adapted from real-world contexts to enhance 

engagement and effectiveness in education. 

The characteristics of good material include different methods and 

guidelines for making useful learning materials, especially for teaching 

English and promoting long-lasting practices. The characteristics of good 

material according to Tomlinson are as follows.9  

1) Materials Should Achieve Impact 

Good learning materials grab students’ attention and make 

learning more interesting. This can be done by using new and exciting 

topics, different types of activities, and attractive designs with bright 

colors and clear layouts. Engaging content, such as fun stories or 

familiar themes, also helps. Materials should also challenge students in 

a way that keeps them thinking and involved. 

 

 
9 Brian Tomlinson, Materials Development in Language Teaching, ed. Second Edition 

(Cambridge, UK: Cambridge University Press, 2011), p. 8 https://archive.org/details/materials 

develop 0000unse. 
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2) Materials Should Help Learners to Feel at Ease 

Students feel more comfortable when learning materials are 

well-organized, with enough space on the page and familiar topics. 

They also feel more at ease when materials focus on helping them learn 

rather than testing them too much. Clear, supportive content helps build 

their confidence and encourages active engagement in the learning 

process. 

3) Materials Should Help Learners to Develop Confidence 

Instead of making tasks too easy, materials should include 

slightly challenging activities that encourage students to think and be 

creative. These kinds of tasks push learners to engage more deeply with 

the content. As a result, students develop genuine confidence in their 

language skills. 

4) What is Being Taught Should be Perceived by Learners as Relevant and 

Useful 

Students learn more effectively when they can see a clear 

connection between their lessons and real-life experiences. While 

English for specific purposes, such as professional contexts, is often 

easier to relate to, general English can also be engaging. This can be 

achieved by incorporating topics that align with students' interests and 

everyday realities. 
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5) Materials should require and facilitate learner self-investment 

Students learn more effectively when they actively engage in 

discovering new concepts on their own. Therefore, learning materials 

should be designed to promote exploration, critical thinking, and 

independent decision-making. This approach helps students analyze 

language meaningfully rather than relying solely on rote memorization. 

6) Learners must be ready to acquire the points being taught 

Students learn best when they are prepared to grasp new 

language concepts. Therefore, teaching materials should present new 

topics in a gradual and structured manner. This approach helps ensure 

that students fully understand one level before progressing to the next. 

7) Materials should expose the learners to language in authentic use 

Students should be exposed to real-world English, not just the 

language found in textbooks. This includes incorporating various styles 

of speech and writing. It also involves encouraging students to observe 

how English is used in everyday situations. 

8) The Learners’ Attention Should be Drawn to the Linguistic Features of 

the Input 

Instead of just memorizing grammar rules, students should be 

encouraged to notice patterns in real English. By paying attention to 

how words and structures are used, they become more aware of the 

language in context. This helps them learn naturally through 

observation and practical use. 
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9) Materials Should Provide the Learners with Opportunities to Use the 

Target Language to Achieve Communicative Purposes 

Learning materials should include activities where students 

actively use English to communicate, rather than simply practicing 

isolated grammar and vocabulary. This approach encourages real-life 

language use and deeper understanding. Interactive exercises such as 

group discussions and writing tasks allow students to apply their 

knowledge in meaningful ways. 

10) Materials Should Take into Account that the Positive Effects of 

Instruction are Usually Delayed 

Students do not master new language features immediately. 

Therefore, learning should be seen as a gradual process. Learning 

materials should provide repeated exposure to new concepts over time 

rather than expecting students to remember everything right away. 

11) Materials Should Take into Account That Learners Differ in Learning 

Styles 

Students learn in different ways. Some prefer structured 

grammar lessons, while others learn better through stories or hands-on 

activities. Materials should include a variety of methods to meet 

different learning needs. 
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12) Materials Should Take Into Account That Learners Differ in Affective 

Attitudes 

Motivation and attitude significantly affect learning. Because 

students have different feelings about learning English, materials need 

to be flexible and offer choices. Additionally, including culturally 

appropriate content helps keep students engaged. 

13) Materials Should Permit a Silent Period at The Beginning of Instruction 

At the start of learning, students may need time to listen and 

absorb the language before speaking. Forcing them to speak too soon 

can be stressful. Instead, materials should include activities like listening 

exercises, gestures, or drawings to help them gradually gain confidence. 

14) Materials Should Maximize Learning Potential by Encouraging 

Intellectual, Aesthetic, and Emotional Involvement Which Stimulates 

Both Right- and Left-Brain Activities 

To maximize learning, activities should involve both logical 

thinking and creative or emotional engagement. Logical thinking can 

include tasks like analyzing grammar, while creative engagement might 

involve storytelling or problem-solving. Combining these approaches 

leads to deeper and longer-lasting learning. 

15) Materials Should Not Rely Too Much on Controlled Practice 

Controlled practice, such as grammar drills, is commonly found 

in textbooks. However, research indicates that these activities offer 

limited benefits for long-term language retention. Therefore, students 
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should be given more opportunities to use the language in meaningful 

and authentic contexts. 

16) Materials Should Provide Opportunities for Outcome Feedback 

Feedback should go beyond simply correcting mistakes. It 

should emphasize how effectively students communicate their ideas. 

This approach helps students improve their language skills in real-life 

situations. 

Table II.2 The Characteristics of Good Material 

No. Principle 

1. Materials Should Achieve Impact 

2. Materials Should Help Learners to Feel at Ease 

3. Materials Should Help Learners to Develop Confidence 

4. What is Being Taught Should be Perceived by Learners as 

Relevant and Useful 

5. Materials should require and facilitate learner self-

investment 

6. Learners must be ready to acquire the points being taught 

7. Materials should expose the learners to language in authentic 

use 

8. The Learners’ Attention Should be Drawn to the Linguistic 

Features of the Input 

9. Materials Should Provide the Learners with Opportunities to 

Use the Target Language to Achieve Communicative 

Purposes 

10. Materials Should Take into Account that the Positive Effects 

of Instruction are Usually Delayed 

11. Materials Should Take into Account That Learners Differ in 

Learning Styles 

12. Materials Should Take into Account That Learners Differ in 

Affective Attitudes 

13. Materials Should Permit a Silent Period at The Beginning of 

Instruction 

14. Materials Should Maximize Learning Potential by 

Encouraging Intellectual, Aesthetic, and Emotional 

Involvement Which Stimulates Both Right- and Left-Brain 

Activities 

15. Materials Should Not Rely Too Much on Controlled Practice 



24 

 
 

No. Principle 

16. Materials Should Provide Opportunities for Outcome 

Feedback 

 

2. The Book 500 Vocabulary Words Kids Need to Know 

The vocabulary book 500 Vocabulary, Words Kids Need to Know, 

authored by Nor Yuslinda, is designed for beginners. Published by 

WasaPower in 2020, this bilingual book is written in both English and Malay, 

catering to students who are still developing their English language skills. 

Spanning 124 pages, it has an ISBN of 9789671708538 and weighs 

approximately 312 grams. 

The book covers several topics, including 170 Common Nouns 

(English–Bahasa Malaysia–English), The 140 Most Frequent Verbs, Irregular 

Nouns, and 80 Common Opposite Words. It also discusses grammar topics 

such as the Simple Present Tense, Simple Past Tense, be-verbs, and modals. 

Additionally, it includes content beyond vocabulary, such as 50 Most 

Important English Proverbs and 75 Other Ways to Say Phrases You Use 

Every Day. 

This book's main goal is to increase students' vocabulary in English, 

which will help them in their daily and academic language use. It closes the 

gap between students' native language and their comprehension of English by 

offering concise multilingual explanations. The book aims to help students 

acquire the fundamental language skills they need to communicate 

effectively. Furthermore, the subjects selected cover common and useful 
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aspects of everyday life, which makes the vocabulary applicable and practical 

in the actual world. 

This book is the first and only vocabulary resource in Malaysia 

specifically designed for students aged 4 to 12 years. Since its initial 

publication in July 2019, it has been reprinted 12 times and has sold over 

100,000 copies, earning the status of a national bestseller. Due to its 

popularity and wide usage, the researcher is particularly interested in 

analyzing this book. 

 

B. The Review of Related Findings 

Several types of research support this research. The first is research by 

Subariyah, which has the purpose of describing whether the textbook “Pathway 

to English” is suitable for Tomlinson’s theory or not.10 As the result of her study, 

Subariyah concluded that “Pathway to English” is highly suitable for tenth-grade 

students following the 2013 Curriculum in their schools. 

Another research similar to the first one, which was conducted by 

Fakhomah. The study aims to investigate the compatibility of materials in the 

textbook Bahasa Inggris based on Tomlinson’s theory. The study’s results 

indicate that the English textbook “Bahasa Inggris” meets 15 criteria or 93.75% 

 
10 Subariyah, “An Analysis on the Suitability of the English Textbook ‘Pathway To English’ 

for the Tenth Grade Students of Senior High School Based on Tomlinson’S Theory,” 2014, p. 1, 

https://shorturl.at/2W7zU. 
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of Tomlinson’s theory and addresses three language skills (speaking, reading, 

and writing).11 This signifies that the textbook is appropriate for student use. 

The third related research is done by Yan. The research aims to find out 

how SLA principles are applied in an ESL reading and vocabulary course, and 

then elaborate on some adaptations of the teaching methods in the classroom 

teaching practice.12 The textbook “Contact U.S.A.” is used as a case study, and 

it is found that the textbook incorporates SLA principles by prohibiting the use 

of dictionaries. 

Furthermore, Prafitasani, in her research, aimed to determine whether the 

English textbook used for ninth-grade Junior High School students, titled 

English on Sky 3, meets the criteria of a good textbook based on Robinett’s 

theory.13 She evaluated to assess the textbook's alignment with those standards. 

The results of her study indicate that the contents of the textbook are in 

accordance with Robinett’s indicators of a good textbook. 

From the previous studies, the researcher recognizes that most of the 

researchers only analyze general English textbooks that are not focused on 

specific aspects, such as vocabulary or grammar. It is very rare to find research 

that analyzes vocabulary-specific books. Not only that, the research was also 

done by analyzing books allocated for students in public schools. So, the 

 
11 Desy Nur Fakhomah, “An Analysis On English Textbook Entitled Bahasa Inggris Based 

On Tomlinson’s Theory,” 2017, p. 1, https://shorturl.at/ltuYc . 
12 Hu Yan, “Analysis and Adaptation of an ESL Reading and Vocabulary Textbook,” US-

China Foreign Language 15, no. 1 (2017): p. 11, https://doi.org/10.17265/1539-8080/2017.01.003. 
13 Ikatania Prafitasani, “An Analysis on English Textbook Entitled ‘ English on Sky 3 ’ for 

Junior High School Student Based on Good Textbook Criteria,” 2010, p. 1 https://shorturl.at 

/cTWqP. 
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researcher is interested in analyzing vocabulary books utilized in schools that 

specialize in studying the Qur’an and religious sciences. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. The Time and Place of the Research 

This research was carried out in November 2024. The study took 

place at UIN Syahada Padangsidimpuan. The book is the vocabulary book 

used at Maahad Tahfiz Baitul Ehsan Maluri Kuala Lumpur, Malaysia. 

B. The Method of the Research 

The researcher employs a qualitative study approach based on the 

problem statements and the study’s objectives. Gay et al say “Qualitative 

research is the collection, analysis, and interpretation of comprehensive 

narrative and visual data to gain insights into a particular phenomenon of 

interest”.1 This approach enables the researcher to explore the phenomenon 

in depth, providing a rich understanding of the subject matter. 

The method of this research is content analysis. Content analysis is 

a research technique that systematically examines and interprets different 

types of communication content. It involves analyzing texts, media, and 

other materials to identify patterns, themes, and meanings.2 In this research, 

the method was applied to analyze the content of the vocabulary book.

 
1 Lorraine R Gay, Geoffrey E Mills, and Peter W Airasian, Educational Research: 

Competencies for Analysis and Applications (Pearson, 2012), p. 76 https://shorturl.at/GrEY6. 
2 Klaus Krippendorff, Content Analysis: An Introduction to Its Methodology (2455 Teller 

Road, Thousand Oaks California 91320: SAGE Publications, Inc., 2019), p. 120 

https://doi.org/10.4135/9781071878781. 
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supplementary section includes 5 topics.  Below is the complete list of topics 

in this book. 

Table III.1 The Topics of the Vocabulary Book422 

Number Topics 

1 170 Common Nouns (English-B. Malaysia-

English) 

2 Irregular Nouns 

3 Simple Present Tense and Simple Past 

Tense 

4 Be-Verbs 

5 Modals 

6 The 140 Most Frequent Verbs 

7 80 Common Opposite Words 

8 Articles 

9 Demonstrative Adjectives 

10 Personal Pronouns (Subject) 

11 Personal Pronouns (Object) 

12 Possessive Pronouns  

13 Prepositions of Place 

14 Prepositions of Time 

15 Prepositions of Movement 

16 Conjunction 

17 WH- Questions 

18 Adverbs 

19 75 Professions / Occupations in The World 

20 75 Feeling & Emotion Words 

21 The 50 Most Important English Proverbs 

22 75 Other Ways to Say Phrases That You 

Use Everyday 

23 References 

 

2. The Secondary Source 

Secondary sources used in this research include a book by 

McDonough & Shaw, “Materials and Methods in ELT” and another 

book by Tomlinson, “Materials Development in Language Teaching”. 

 
4   Nor Yuslinda, 500 Vocabulary Words Kids Need to Know (Kuala Lumpur: WasaPower 

Group Sdn. Bhd, 2021). 
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From these two books, the researcher identified a set of indicators that 

define a good book and quality vocabulary material. These indicators 

serve as the basis for analyzing the book 500 Vocabulary Words Kids 

Need to Know. This book is used as the primary object of analysis to 

determine whether it meets the established criteria. 

 

Figure III.2 The Secondary Source Books5 623 24 

D. The Technique of Data Collection 

The data collection method employed in this study is content 

analysis. The steps involved in collecting data are: (1) Selecting the English 

textbook “500 Vocabulary, Words Kids Need to Know,” There were several 

English vocabulary books found at Maahad Tahfiz Baitul Ehsan. Still, the 

book 500 Vocabulary, Words Kids Need to Know because it is used by the 

teachers. (2) Finding secondary source used to analyze the vocabulary book 

(3) Reviewing the material contained within the textbook. The researcher 

 
5  J. McDonough, C. Shaw., and Hitomi. Masura, Materials and Methods in ELT: A Teacher 

Guide (Hoboken, NJ: John Wiley & Sons, Inc, 2013), p. 120 https://archive.org/details/material 

smethods0000mcdo_k5x3. 
6  Brian Tomlinson, Materials Development in Language Teaching, ed. Second Edition 

(Cambridge, UK: Cambridge University Press, 2011), p. 8 https://archive.org/details/materials 

develop 0000unse. 
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explores the book’s content and observes what is in it, including its pages, 

chapters, visual elements, textual features, overall layout, and design. 4) 

Taking notes for data analysis to capture important information, patterns, 

and emerging themes. 

The researcher first analyzes the book to determine whether it meets 

the criteria of a good book. The indicators help determine the quality and 

effectiveness of the vocabulary book in supporting students’ language 

learning. Some of the indicators of a good book are as follows.725 

1. The intended audience 

2. The proficiency level 

3. The context in which the materials are to be used 

4. How the language has been presented and organized into teachable 

units/lessons 

5. The authors’ views on language and methodology 

6. Are the materials used as the main ‘course’ or to be supplementary to 

it? 

7. Is the teacher’s book in print and locally available? 

8. Is the layout or presentation clear or cluttered? 

9. The presentation of the skills and materials 

10. The grading and sequencing of the materials 

 
725J. McDonough, C. Shaw., and Hitomi. Masura, Materials and Methods in ELT: A Teacher 

Guide (Hoboken, NJ: John Wiley & Sons, Inc, 2013), p. 120 https://archive.org/details/material 

smethods0000mcdo_k5x3. 
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11. Does the material suit different learning styles so that it can motivate 

students and teachers alike 

12. Materials should provide the learners with opportunities to use the 

target language to achieve communicative purposes 

Subsequently, the researcher analyzes the vocabulary material 

presented in the book. This analysis is guided by several indicators of 

effective vocabulary materials as proposed by Tomlinson. These indicators 

include the following.826 

1. Unique topics of vocabulary 

2. Culturally familiar vocabulary 

3. Relevant and Useful 

4. Is a vocabulary list/index included? 

5. What visible material does the book contain and is it actually 

integrated into the text? 

6. Is the material not culturally biased or specific, and does it not 

represent minority groups and/or women in a negative way? 

The researcher uses a checklist as the instrument of data collection. 

In the book Research Procedure: A Practical Approach by Arikunto, several 

forms of checklists can be used as data collection instruments. The first form 

is a yes/no checklist, which is used to record the presence or absence of a 

behavior or event by giving a check mark (√) in the "Yes" or "No" column. 

 
8  Brian Tomlinson, Materials Development in Language Teaching, ed. Brian Tomlinson 

(Cambridge University Press, 2011), p. 2 https://doi.org/10.1017/9781139042789. 
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The second form is an attitude scale checklist, which uses a rating scale such 

as "Strongly Agree", "Agree", "Disagree", and "Strongly Disagree" or in 

observations can be in the form of "Always", "Often", "Sometimes", and 

"Never". The third form is a frequency checklist, which records how often 

an action or behavior occurs in learning activities. In addition, there is also 

a semi-open checklist, which allows researchers to record additional 

information or free statements from respondents, even though it is arranged 

in a checklist format.927These four forms make it easier for researchers to 

obtain data that is systematic, measurable, and relevant to the focus of the 

research.  

The researcher uses a “Yes" or "No checklist. The checklist includes 

18 items on the principles of good textbooks and vocabulary analysis by 

McDonough, Shaw, and Tomlinson theory. The checklist is as follows. 

Table III.2 The Indicator Good Book and Vocabulary Material 

No. Criteria Yes No 

Book 

1 The intended audience   

2 The proficiency level   

3 The context in which the materials are to be used   

4 How the language has been presented and 

organized into teachable units/lessons 

  

5 The authors’ views on language and methodology   

6 Are the materials used as the main ‘course’ or to 

be supplementary to it? 

  

7 Is the teacher’s book in print and locally 

available? 

  

8 Is the layout or presentation clear or cluttered?   

9 The presentation of the skills and materials   

 
9 Suharsimi Arikunto, Research Procedure: A Practical Approach (Yogyakarta: Rineka 

Cipta, 2010). https://www.scribd.com/document/756557803/Suharsimi-Arikunto-Prosedur-

Penelitian  
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No. Criteria Yes No 

Book 

10 The grading and sequencing of the materials   

11 Does the material suit different learning styles so 

that it can motivate students and teachers alike 

  

12 Materials should provide the learners with 

opportunities to use the target language to achieve 

communicative purposes 

  

Vocabulary 

13 Unique topics of vocabulary   

14 Culturally familiar vocabulary   

15 Relevant and Useful   

16 Is a vocabulary list/index included?   

17 What visible material does the book contain and 

is it actually integrated into the text? 

  

18 Is the material not culturally biased or specific, 

and does it not represent minority groups and/or 

women in a negative way? 

  

 

E. The Techniques of Data Analysis 

The data is analyzed using Miles and Huberman’s method. According 

to Miles and Huberman, the data analysis process in qualitative research 

consists of three main stages: data reduction, data display, and conclusion 

drawing and verification.1228These three steps are described below. 

1. Data Reduction 

Data reduction is the process of summarizing, selecting, and 

focusing on the collected data. It involves filtering out irrelevant 

information so that only essential data is used. This process can be 

carried out through categorization, coding, and data summarization. 

 
12 Matthew B. Miles, A. Michael Huberman, and Johnny Saldana, Qualitative Data Analysis 

A Methods Sourcebook, Sustainability (Switzerland), 3rd ed. (USA: SAGE Publications, 2014), p. 

308 https://shorturl.at/Kil0t. 
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In this section, the researcher employs a checklist as an 

instrument of analysis. The book and its vocabulary content are 

examined thoroughly. The goal is to determine whether they align 

with the established indicators of a quality educational resource 

2. Data Display 

Data display aims to present data in an organized manner to 

enhance understanding. It can be represented in various forms, such 

as tables, graphs, diagrams, narratives, or matrices. This helps 

researchers identify patterns, relationships, and emerging findings 

more effectively. 

The researcher presents the findings through detailed 

descriptions. This section evaluates the extent to which the vocabulary 

book meets the established criteria. The analysis is supported by 

reasoning and relevant empirical evidence. 

3. Conclusion and Verification 

The final stage is conclusion drawing and verification, where 

the researcher interprets the meaning of the analyzed data. The 

conclusions must be verified by referring to relevant data and theories. 

In this stage, the researcher draws conclusions from the findings. The 

analysis focuses on whether the book 500 Vocabulary Words Kids 

Need to Know meets the established criteria. Based on the evaluation, 

it is then determined whether the book can be considered a good 

vocabulary resource. 
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F. The Techniques of Checking Data Trustworthiness 

In the study, it's crucial to verify the credibility of each case to ensure 

the research results are reliable and can be validated. The trustworthiness of 

qualitative research is vital because checking the trustworthiness of data is 

used to contradict the assumption that qualitative research is not 

scientific.1029This study includes checking the data's credibility to maintain 

its trustworthiness. As with the effort to check the credibility of the data 

from this study. 

According to Flick, triangulation enhances the credibility and 

validity of research findings by using multiple methods or investigators. 

Investigator Triangulation entails applying multiple researchers to collect, 

analyze, and interpret data to reduce bias and enhance the credibility of the 

findings. Methodological Triangulation, entails applying different methods, 

such as combining qualitative and quantitative approaches, to study the 

same phenomenon.1130Overall, triangulation strengthens research by 

providing a more comprehensive and reliable understanding of the studied 

phenomenon. 

The researcher uses investigator triangulation by asking another 

researcher to analyze the data. The researcher also uses different methods to 

analyze the data to strengthen the credibility and validity of research 

 
10 Jeff Rose and Corey W. Johnson, “Contextualizing Reliability and Validity in Qualitative 

Research: Toward More Rigorous and Trustworthy Qualitative Social Science in Leisure Research,” 

Journal of Leisure Research 51, no. 4 (August 7, 2020): p. 432, 

https://doi.org/10.1080/00222216.2020.1722042. 
11 Uwe Flick, Doing Triangulation and Mixed Methods (1 Oliver’s Yard, 55 City Road 

London EC1Y 1SP: SAGE Publications Ltd, 2018), https://doi.org/10.4135/9781529716634. 
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findings. Another method used is expert evaluation. This method involves 

gathering insights from subject matter experts, such as experienced English 

teachers, curriculum developers, or linguists, who can provide feedback on 

the vocabulary book’s effectiveness, comprehensiveness, and pedagogical 

quality. 
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CHAPTER IV 

RESEARCH RESULTS AND DISCUSSION 

 

A. The General Findings 

The book 500 Vocabulary Words Kids Need to Know has good 

content quality as it presents essential vocabulary and grammar elements for 

learning English. With 18 main topics and 5 bonus topics, this book covers 

important aspects such as common nouns, frequently used verbs, 

prepositions, conjunctions, and various other word categories. Additionally, 

it is bilingual (English and Malay), making it easier for students who are 

still developing their English skills to understand. However, the book does 

not explain the language learning approach used, so teachers or self-learners 

may need additional references to determine the best method for utilizing it. 

In terms of structure and organization, the book is well-structured, 

presenting material progressively from simpler to more complex concepts. 

The systematic arrangement of topics helps students understand and master 

vocabulary step by step. Furthermore, the inclusion of bonus categories such 

as professions, emotion-related words, and important English proverbs adds 

educational value. Nonetheless, the absence of a dedicated teacher’s guide 

may pose a challenge in optimizing its use in the classroom. 

Regarding language and writing style, the book uses clear and easily 

understandable language suitable for students. The explanations are concise 

and straightforward, with Malay translations provided to enhance 
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comprehension. The vocabulary selection is also relevant to everyday life, 

supporting practical use in communication. However, as the book primarily 

focuses on presenting vocabulary lists and grammar rules, its delivery may 

feel less interactive compared to books that employ a context-based or 

narrative approach. 

In terms of visual aspects and design, the book has a neat layout with 

relevant illustrations that help students better understand and remember 

vocabulary. The bilingual format also facilitates cross-referencing between 

English and Malay. However, the effectiveness of the illustrations in aiding 

vocabulary comprehension could be further evaluated, especially for 

students who rely heavily on visual learning. 

Finally, in terms of feasibility and usefulness, this book serves as an 

effective learning resource for students who want to expand their English 

vocabulary. With its extensive vocabulary coverage and systematic 

arrangement, it supports language acquisition for both academic and 

everyday communication purposes. However, the lack of a teacher’s guide 

limits its use in more structured classroom settings. Overall, this book is a 

valuable reference for students looking to enhance their vocabulary, though 

it could be further optimized with additional learning strategies.. 

 

B. The Specific Findings 

This research's findings are based on the book’s material, which is 

vocabularies and the book itself, which is elaborated by 18 indicators of 
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McDonough, Shaw, and Tomlinson theory. The indicators are: the intended 

audience; the proficiency level; the context in which the materials are to be 

used; how the language has been presented and organized into teachable 

units/lessons; the authors’ views on language and methodology; are the 

materials used as the main ‘course’ or to be supplementary to it?; is the 

teacher’s book in print and locally available?; is the layout or presentation 

clear or cluttered?; the presentation of the skills and materials; the grading 

and sequencing of the materials; does the material suit different learning 

styles so that it can motivate students and teachers alike; Unique topics of 

vocabulary; Culturally familiar vocabulary; Relevant and Useful; Materials 

should provide the learners with opportunities to use the target language to 

achieve communicative purposes; Is a vocabulary list/index included?; 

What visible material does the book contain and is it integrated into the 

text?; Is the material not culturally biased or specific, and does it not 

represent minority groups and/or women in a negative way?  

The book’s material is briefly analyzed using 18 indicators from 

McDonough, Shaw, and Tomlinson's theory, as explained below. 

 

1. The intended audience 

The analysis shows that the vocabulary book fulfills the criterion of 

clearly identifying the intended audience, as McDonough and Shaw’s 

theory outlines. The book, 500 Vocabulary Words Kids Need to Know, 

is specifically designed for children, which is evident from its cover. On 



42 

 

 
 

the cover, we can find the book title 500 Vocabulary Words Kids Need 

to Know, which indicates that it is intended for children. Additionally, 

the researcher found on the book's official website that it is designed for 

children aged 6 to 12 years.1 This clear definition of its target audience 

helps ensure that the book's language, teaching approach, and overall 

structure are engaging and accessible for young learners. As a result, the 

book is an effective tool to help children learn vocabulary. 

2. The proficiency level 

The analysis shows that the vocabulary book fulfills the criterion of 

clearly identifying the proficiency level, as McDonough and Shaw’s 

theory outlines. From the book's cover and title, it can be seen that this 

book is specifically designed for beginner-level learners.2 The cover is 

designed with a children's theme, indirectly indicating that the book is 

intended for beginner-level learners, as children aged 6 to 12 are 

generally categorized as beginners. The vocabulary presented in this 

book is tailored to the needs of beginner-level learners.  

Moreover, the material is presented in simple, easy-to-understand 

language, accompanied by abundant visual imagery that helps users 

comprehend and engage with the content, further reinforcing the book’s 

suitability for beginner-level learners.3  Indicating the proficiency level 

 
1 Mak Lin, “Buku: 500 Vocabulary Words Kids To Know,” n.d., https://www. 

ceritamak.com/2019/11/buku-500-vocabulary-words-kids-to-know.html. (Accessed on March 9, 

2025, at 11:50 AM WIB). 
2 Yuslinda, 500 Vocabulary Words Kids Need to Know. p. i 
3 A. Shablovskiy and E. Gorshechnikova, IT English for Beginners (LCC MAKS Press, 

2023), https://doi.org/10.29003/m3619.978-5-89407-635-5. 
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helps teachers and learners understand the book's scope and ensures that 

the material aligns with the learners’ current abilities, facilitating a 

smooth and effective learning process. 

3. The context in which the materials are to be used 

The analysis indicates that the vocabulary book meets the criterion 

of defining the context in which the materials are to be used, as outlined 

by McDonough and Shaw’s theory. By clearly outlining the intended 

context, the book ensures that its content and activities are appropriately 

structured, helping both teachers and learners use the material effectively 

and achieve the desired learning outcomes.  

The book's context is evident from both its cover and content. The 

cover's title indicates that the book is designed for vocabulary learning. 

Meanwhile, the content, consisting of a vocabulary list, reinforces this 

purpose by emphasizing vocabulary acquisition.4 So, the material is used 

in a daily communication context, classroom learning or self-study to 

improve vocabulary mastery. 

4. How the language has been presented and organized into teachable 

units/lessons 

The analysis reveals that the vocabulary book aligns with 

McDonough and Shaw’s theory by organizing language into teachable 

units or lessons. The book structures its content logically and 

systematically, dividing vocabulary into manageable sections or themes 

 
4 Yuslinda, 500 Vocabulary Words Kids Need to Know. p. 2-110 
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that enhance learning. Each unit or lesson builds on the previous one, 

ensuring gradual progression and reinforcing key concepts. This 

structured approach supports both teachers and learners in navigating a 

clear and effective learning path. 

The overall material focuses on parts of speech, with each section 

logically connected to the next. The organization of the book is evident 

in its table of contents. It begins with vocabulary lists of common nouns, 

followed by irregular nouns, simple present tense, and simple past tense. 

Next, it introduces be-verbs, then modals, the 140 most frequent verbs, 

and 80 common opposite words. Articles are presented next, followed by 

demonstrative adjectives. Personal pronouns are divided into subject, 

object, and possessive forms, while prepositions are categorized into 

place, time, and movement. Conjunctions come next, followed by WH-

questions and adverbs.5 This systematic progression makes the content 

easy to follow and facilitates efficient learning. 

The material in this book is structured based on grammatical 

categories, with divisions according to parts of speech such as nouns, 

verbs, adjectives, and adverbs. The sequence is logical, starting with the 

most basic concepts, such as common nouns and basic verbs, before 

progressing to more complex grammatical structures like modals, 

conjunctions, and WH-questions. Each section is also interconnected, 

where previous material supports the understanding of subsequent topics, 

 
5 Yuslinda. p. v 
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for example, after introducing basic verbs, the book then explains past 

tense forms and auxiliary verbs. This systematic structure is evident in 

the table of contents, which provides a clear overview of the learning 

stages and facilitates navigation for both students and teachers. 

Additionally, the material is divided in detail, such as pronouns being 

categorized into subject, object, and possessive forms, and prepositions 

classified based on function, such as place, time, and movement. This 

systematic arrangement helps students learn vocabulary more effectively 

and progressively. 

5. The authors’ views on language and methodology 

The analysis indicates that the vocabulary book does not meet the 

criterion of clearly reflecting the authors' views on language and 

methodology, as outlined in McDonough and Shaw’s theory. This aspect 

is absent throughout the book, including the opening and closing. After 

the cover, the content transitions directly to the metadata and table of 

contents, with no introductory notes or preface to outline the authors' 

perspectives.6 Similarly, the book concludes with a references section, 

without any closing remarks or guidance from the authors regarding the 

intended learning path.7 This means the book lacks a clear explanation of 

the theoretical principles or teaching approaches that guide its design.  

 
6 Yuslinda. p. i-iv 
7 Yuslinda. p. 124 
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Understanding the authors’ views on language learning and 

instructional methodology is essential for ensuring that the material 

aligns with effective teaching practices and supports the intended 

learning outcomes. The absence of this clarity may limit the book's 

effectiveness in guiding both teachers and learners. 

6. Are the materials used as the main ‘course’ or to be supplementary 

to it? 

The analysis indicates that the vocabulary book specifies 

supplementary support for language learning. Based on the observations 

conducted by the researcher, this vocabulary book serves as 

supplementary material in English learning at Maahad Tahfiz Baitul 

Ehsan. In addition, this vocabulary book is also used by students for self-

study to enhance their knowledge of English vocabulary.  

7. Is the teacher’s book in print and locally available? 

The analysis reveals that the teacher's book for "500 Vocabulary, 

Words Kids Need to Know" is neither in print nor locally available. This 

is because the author intentionally designed the vocabulary book solely 

for students, believing that the content provided in the student book is 

sufficiently clear and comprehensive for their needs. 

8. Is the layout or presentation clear or cluttered? 

The analysis reveals that the vocabulary book successfully meets the 

criterion of a clear and well-structured layout. This clarity is evident in 

how the material is presented. Key topic titles, such as Simple Present 
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Tense, Be-Verb, Pronouns, and Prepositions, are prominently displayed 

at the top of each page in bold and large font, ensuring they stand out and 

draw attention.8 Similarly, the title of the vocabulary list is strategically 

placed on a dedicated page preceding the list.9 It provides a clear and 

organized structure for readers to follow. 

The vocabulary is also presented clearly and organized, using tables 

that make it easy for students to identify and understand. For instance, in 

the Malaysia-English vocabulary table, the first column contains the 

numbering, followed by a column listing the vocabulary in Malay and 

the next column providing the corresponding vocabulary in English.10 

Similarly, some tables present vocabulary from English to Malay, 

ensuring a comprehensive and user-friendly learning experience. 

Additionally, the occupation vocabulary is presented in a tabular 

format. The first column displays numbers, followed by a list of 

occupations in English in the second column. The third column provides 

explanations of the vocabulary in English, while the fourth column 

includes the Malay translations. The table concludes with images 

representing each occupation, enhancing visual understanding.11 This 

structured layout helps students easily compare and comprehend the 

vocabulary through multiple forms of representation. 

 
8 Yuslinda. p. 16, 32-33, 38, 64-81, 121 
9 Yuslinda. p. 1, 31, 35, 58, 83, 97, 111,  
10 Yuslinda. p. 17-30 
11 Yuslinda. p. 84-96 
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This means the book is organized in a visually appealing and easy-

to-follow manner, with well-spaced content and a logical flow. A clear 

layout helps students navigate the material easily, preventing confusion 

and enhancing their learning experience. By avoiding clutter, the book 

ensures that learners can focus on the content without being 

overwhelmed by distractions. 

9. The presentation of the skills and materials 

The analysis indicates that the vocabulary book effectively presents 

skills and materials, meeting the required criteria. The material is 

consistently structured, with uniform headings and subheadings, and 

tables are used throughout the book to present vocabulary clearly and 

systematically. Additionally, the inclusion of illustrations enhances 

comprehension and engages students in the learning process. 

Moreover, the vocabulary is presented in a varied and engaging 

manner. For instance, the book includes lists of common nouns translated 

between English and Malay, with the vocabulary arranged alphabetically 

from A to Z, making it easier for readers to locate specific words.12 

Additionally, it covers irregular nouns along with their plural forms, as 

well as other parts of speech such as verbs (in both simple present and 

past tenses), pronouns, prepositions, conjunctions, and adverbs.13 There 

are also context-based vocabulary lists, such as professions/occupations 

 
12 Yuslinda. p. 2-15 
13 Yuslinda. p. 16, 31-34, 68-71, 73-77, 78-79, 81-82 
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and feelings/emotions, which enhance the practical relevance of the 

content.14 Moreover, the example sentences from the vocabulary are also 

appropriate to the student's age, making it easier for students to 

understand the vocabulary. 

This suggests that the book presents its content clearly and 

systematically, ensuring that learners can easily follow and engage with 

the material. A well-structured presentation helps students build their 

language skills progressively, reinforcing vocabulary acquisition and 

practical application. By organizing the skills and materials cohesively, 

the book enhances its usability and supports a more effective learning 

process. 

10. The grading and sequencing of the materials 

The analysis shows that the vocabulary book meets the criterion for 

appropriate grading and sequencing of the materials. This is evident from 

the structured arrangement of topics, which progresses from simpler 

concepts to more complex ones. For instance, the book initially 

introduces a list of common nouns. It then advances to a slightly more 

challenging topic, irregular nouns, where singular and plural forms are 

also explored. 

Next, the material begins to introduce be-verbs and modals. It then 

progresses to more complex topics, such as articles and demonstrative 

adjectives. Other parts of speech are introduced gradually, starting with 

 
14 Yuslinda. p. 83-110 
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pronouns. Personal pronouns are presented first, followed by possessive 

pronouns. Prepositions are introduced similarly, beginning with simpler 

types like prepositions of place and then moving on to prepositions of 

time and movement. More advanced topics, such as conjunctions, wh-

questions, and adverbs, are also covered. The book concludes with its 

most complex section, which includes four topics: vocabulary related to 

professions and emotions with their explanations, proverbs with their 

meanings, and commonly used phrases.15 This structured progression 

ensures that learners build a solid foundation before advancing to more 

challenging linguistic concepts. 

This indicates that the content is arranged in a logical and 

progressive order, starting with simpler concepts and gradually 

advancing to more complex ones. Proper grading and sequencing are 

essential for scaffolding learning, ensuring that students build on prior 

knowledge and develop their vocabulary skills step by step. This 

structured approach enhances learners' comprehension, retention, and 

confidence in language use. 

11. Does the material suit different learning styles so that it can 

motivate students and teachers alike? 

The analysis of the vocabulary book shows that this book does not 

meet the criteria for different learning styles. Even though the book is 

suitable for visual and reading/writing learning styles. However, it does 

 
15 Yuslinda. p. v 
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not meet the criteria for auditory and kinesthetic learning style due to the 

absence of audio from the vocabulary and there are also no activities or 

exercises from the vocabulary book. Therefore, while the vocabulary 

book effectively supports visual and reading/writing learners, it lacks 

features that cater to auditory and kinesthetic learners, making it less 

inclusive for diverse learning preferences. 

12. Materials should provide the learners with opportunities to use 

the target language to achieve communicative purposes 

This book introduces vocabulary across various categories that are 

useful for everyday communication. With word lists, example sentences, 

and contextual usage, students can understand how these words are 

applied in conversation and writing. Some topics, such as 75 Other Ways 

to Say Phrases That You Use Everyday, also help students develop 

language variation, supporting more natural communication. 

However, the book does not explicitly provide interactive activities 

or communication-based exercises, such as conversations, role-plays, or 

discussion tasks that encourage students to use the language in real-life 

situations. Without sections that prompt students to practice speaking or 

writing in more communicative contexts, the application of language for 

communicative purposes remains somewhat limited. Therefore, while 

this book provides useful vocabulary for communication, additional 

activities or supplementary materials are needed to fully meet this 

criterion. 
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13. Unique topics of vocabulary 

The book 500 Vocabulary Words Kids Need to Know meets the 

criteria for vocabulary variety by presenting unique and diverse topics. 

In addition to covering fundamental elements such as common nouns, 

verbs, pronouns, and prepositions, this book also introduces learners to a 

broader and more contextualized vocabulary. 

The uniqueness of this book is evident in the bonus topics provided, 

such as “The 50 Most Important English Proverbs”, which helps students 

understand proverbs as part of linguistic and cultural wisdom.16 

Additionally, the topic “75 Other Ways to Say Phrases That You Use 

Everyday” allows students to enrich their language variations in daily 

communication.17 With lists of world professions and emotion-related 

vocabulary, this book not only focuses on academic vocabulary but also 

on broader aspects of life.18 The combination of fundamental and unique 

topics in this book demonstrates that 500 Vocabulary Words Kids Need 

to Know is not just a simple word list but a comprehensive and contextual 

learning resource for English language learners. 

14. Culturally familiar vocabulary 

The vocabulary in this book is familiar to readers, particularly 

students in Malaysia. This is because the book includes vocabulary 

commonly encountered in daily life, such as selendang (shawl), sukan 

 
16 Yuslinda. p. 111-120 
17 Yuslinda. p. 121-123 
18 Yuslinda. p. 83, 110 
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(sport), tali (rope), tadika (kindergarten), soalan (question), seluar 

(pants), and others.19 These vocabularies are naturally familiar to 

children. 

Additionally, the example sentences in this book use words that are 

relevant to students' everyday lives in Malaysia. For instance, the places 

mentioned include Kuala Lumpur and Jalan Hang Tuah, which are well-

known locations.20 The names used in the examples, such as Musa, Ah 

Chong, Jasmin, and Raju, are also familiar to Malaysian children.21 Thus, 

this book not only helps students expand their vocabulary but also 

ensures that learning remains relevant and culturally appropriate to their 

environment. 

15. Relevant and Useful 

Based on the analysis conducted, it was found that the vocabulary 

presented in this book is highly relevant and beneficial for students. A 

significant number of words included in the book can be applied in daily 

conversations, making it a practical resource for learners looking to 

enhance their communication skills. For instance, verbs such as cut, 

close, call, carry, catch, and paint are commonly used in everyday 

interactions.22 By learning and practicing these words, students can 

improve their ability to express themselves in various real-life situations, 

from simple requests to more complex discussions. 

 
19 Yuslinda. p. 29 
20 Yuslinda. p. 33-34 
21 Yuslinda. p. 32, 36, 66 
22 Yuslinda. p. 41 
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Moreover, the book also contains a wide range of other essential 

vocabulary categories, including pronouns, prepositions, conjunctions, 

WH-question words, and adverbs.23 These elements play a crucial role in 

sentence construction, enabling students to form grammatically correct 

and meaningful sentences. By familiarizing themselves with these word 

types, learners can expand their language proficiency and develop greater 

confidence in using English in both spoken and written communication. 

The inclusion of these diverse vocabulary categories ensures that 

students not only memorize words but also understand how to use them 

effectively in different contexts, thereby strengthening their overall 

language skills. 

16. Is a vocabulary list/index included? 

The analysis indicates that the vocabulary book meets the criterion 

of including a vocabulary list, which is expected given its purpose as a 

vocabulary-focused resource. The vocabulary list provides an essential 

tool for learners to review and reference words systematically, supporting 

effective learning and retention. 

Since it is a vocabulary book, it naturally includes vocabulary lists. 

These lists can be found on almost every page of the book. However, 

some of the pages toward the end feature phrases and proverbs instead of 

vocabulary. Additionally, pages 31–34 contain explanations of grammar, 

 
23 Yuslinda. p. 68-81 
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specifically the simple present and simple past tenses, rather than 

vocabulary lists.  

17. What visible material does the book contain and is it actually 

integrated into the text? 

The analysis shows that the vocabulary book meets the criterion of 

containing visible material, such as images and illustrations, which are 

integrated into the text. These visual elements effectively support the 

vocabulary learning process by providing clear and engaging 

representations of the words. The integration of images and illustrations 

not only enhances comprehension but also aids in retention, making the 

vocabulary more memorable for learners. 

The book contains visual materials, including illustrations and 

images. From pages 2 to 82, the illustrations related to and unrelated to 

the vocabulary can be found.24 Meanwhile, the list of professions and 

emotions vocabularies from pages 84 to 110, each vocabulary entry is 

accompanied by an image.25 These visual elements in the book help 

learners understand better by providing context and making it easier to 

connect with the vocabulary. 

 

 

 
24 Yuslinda. p. 2-82 
25 Yuslinda. p. 84-110 
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18. Is the material not culturally biased or specific, and does it not 

represent minority groups and/or women in a negative way? 

The analysis indicates that the vocabulary book meets the criterion 

of not being culturally biased or specific and does not negatively 

represent minority groups or women. This is evident in the examples 

provided for prepositions of place and time: while the preposition of 

place employs the pronoun "he," the preposition of time uses "she," 

ensuring balanced gender representation.26 Furthermore, the illustrations 

accompanying the vocabulary are free from cultural bias or negative 

depictions of minority groups and women.27 Overall, the material utilizes 

common, inclusive language and imagery across its vocabulary, 

examples, and illustrations. 

This ensures that the material is inclusive, respectful, and 

appropriate for a diverse group of learners. By avoiding stereotypes or 

discriminatory content, the book fosters a positive learning environment 

where all students feel valued and respected. This inclusivity enhances 

the book’s effectiveness in catering to learners from varied cultural and 

social backgrounds.  

For a clearer understanding, the research results are summarized in 

the following table. 

 

 

 
26 Yuslinda. p. 74-75 
27 Yuslinda. p. 91 
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Table IV.1 The Presentation of the Research Results 

No. Criteria 500 Vocabularies, Words Kids Need 

to Know 

1 The intended 

audience 

The intended audience of the book is 

children 

2 The proficiency 

level 

The proficiency level of the book is 

beginner-level 

3 The context in which 

the materials are to 

be used 

The material is used in daily 

communication, classroom learning or 

self-study context to improve 

vocabulary mastery 

4 How the language 

has been presented 

and organized into 

teachable 

units/lessons 

The language is presented logically 

and systematically, dividing 

vocabulary into manageable sections 

or themes 

5 The authors’ views 

on language and 

methodology 

The author does not share the views on 

language and methodology 

6 Are the materials 

used as the main 

‘course’ or to be 

supplementary to it? 

The material is the supplementary 

course 

7 Is the teacher’s book 

in print and locally 

available? 

The teacher’s book is not in print or 

locally available. 

8 Is the layout or 

presentation clear or 

cluttered? 

The vocabulary is presented in a clear 

and organized manner 

9 The presentation of 

the skills and 

materials 

The material is consistently structured 

and presented in a varied way 

10 The grading and 

sequencing of the 

materials 

The content is arranged in a logical 

and progressive order 

11 Does the material 

suit different 

learning styles so 

that it can motivate 

students and teachers 

alike 

The material suits the visual and 

reading/ writing learning style, but not 

the auditory and kinesthetic 

12 Materials should 

provide the learners 

with opportunities to 

use the target 

The book does not provide activities 

or communication-based exercises 
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language to achieve 

communicative 

purposes 

13 Unique topics of 

vocabulary 

There are several unique topics of the 

book, such as “The 50 Most Important 

English Proverbs” and “75 Other 

Ways to Say Phrases That You Use 

Everyday” 

14 Culturally familiar 

vocabulary 

The vocabulary is familiar to students, 

including the names of objects, names 

of people and places that are often 

found in everyday life 

15 Relevant and Useful The vocabulary is very relevant and 

useful for students because it is often 

used in real life situations 

16 Is a vocabulary 

list/index included? 

Vocabulary lists can be found on 

almost every page of the book 

17 What visible 

material does the 

book contain and is 

it actually integrated 

into the text? 

Visible material included illustrations 

and images 

18 Is the material not 

culturally biased or 

specific, and does it 

not represent 

minority groups 

and/or women in a 

negative way? 

The material is inclusive, respectful, 

and appropriate for a diverse group of 

learners 

 

From the analysis above, it can be concluded that the book meets 14 of 

the 18 indicators of the criteria of a good book. Therefore, the compatibility 

of the materials in the textbook with McDonough, Shaw, and Tomlinson's 

theory is: 

Table IV.2 The Number of Fulfilled Criteria 

No. Criteria/ Indicator Total  

1 The number of criteria  18 

2 Total of criteria fulfilled by the book 14 
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Percentage:  

Total of criteria fulfilled by the textbook x 100%  

The number of criteria 

= 
14

18
 x 100% 

= 78% 

So, the book 500 Vocabularies, Words Kids Need to Know meets 78% 

of McDonough, Shaw and Tomlinson's theory. 

 

C. The Discussion of Research Results 

This section discusses the research findings and their implications for 

the research objectives. The results are analyzed based on the other theory 

of textbook evaluation to provide a deeper understanding of the topic. The 

following is the discussion of the results of this research analysis. 

The first indicator of research analysis is ‘the intended audience’. The 

book clearly indicates its audience, which is children. This is aligned with 

the theory of Sheldon, which states that ‘a good textbook must have a clear 

user definition or target of users’.28 Having a clear target audience for a 

vocabulary book means that it is designed for a specific user group. The 

book is good to consider the target audience so the content, language level, 

and teaching approach are appropriate for the audience. 

The second indicator of research analysis is ‘proficiency level’. The 

book stated indirectly that the proficiency level of the book is beginner-

 
28 Leslie E. Sheldon, ELT Textbooks and Materials : Problems in Evaluation and 

Development (London: The Eastern Press Ltd, 1987), p. 40 

https://cir.nii.ac.jp/crid/1130282269395270656. 
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level. Greene and Petty also said in their theory that the textbook should 

consider the linguistic aspect so it will be suitable for the learner’s ability.29 

Making sure that the content of the book is in line with the learner's 

proficiency level is very important since an inappropriate level of difficulty 

can reduce the student's enthusiasm for learning. 

The third is the context in which the materials are to be used. The 

material is used in daily communication contexts, classroom learning, or 

self-study to improve vocabulary mastery. It is important to maintain that 

the material of the book has real context use. Surtikanti stated in her theory 

that ‘a textbook should have some relation to real-life language use’.30 

Therefore, the material must connect to real-life language use to make it 

effective. By matching real communication situations, such as daily 

conversations, classroom activities, or self-study, the book helps learners 

practice useful language and improve their vocabulary. 

The next indicator is how the language has been presented and 

organized into teachable units/lessons. The language is presented logically 

and systematically, dividing vocabulary into manageable sections or 

themes. This indicator is similar to the tenth and the twelfth ones, which are 

‘Is the layout or presentation clear or cluttered?’ and ‘The presentation of 

the skills and materials’. The vocabulary is presented in a clear and 

 
29 Nini Ibrahim and Muhammad Anwar, “Telaah Kurikulum Dan Buku Teks Bahasa 

Indonesia,” no. December (2006): p. 109. https://shorturl.at/wy43q 
30 Monika Widyastuti Surtikanti, “Textbook Evaluation on Curiculum 2013-Based Textbook 

‘When English Rings A Bell’ for the Seventh Grade,” JOEEL: Journal of English Education and 

Literature 1, no. 1 (2020): p. 17, https://doi.org/10.38114/joeel.v1i1.22. 
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organized manner and the material is consistently structured and presented 

in a varied way. So, the overall appearance of this vocabulary book is well-

organized and clear. This aligns with Sheldon's theory, which states that “a 

good textbook must be well-structured and clearly organized”.31 A well-

organized textbook ensures that learners can easily follow the material, 

making the learning process more effective and engaging. 

The author does not share the views on language and methodology. The 

authors’ views on language and methodology in a vocabulary book are 

important. The authors’ views on language and teaching methods will 

influence how the material is structured, the approaches used, and the way 

vocabulary is introduced and practiced. These views serve as a guide for 

both teachers and students in understanding and effectively utilizing the 

book. As stated in Sheldon’s theory, guidance is important for a book32. For 

instance, if the author emphasizes a communicative approach, teachers and 

students can align their learning strategies accordingly, ensuring interactive 

and meaningful engagement. By following the intended methodology, 

students can maximize their learning outcomes and achieve their goals more 

effectively.  

The material is the supplementary course in the learning process. As 

additional material for learning English, this book is considered very good 

 
31 Leslie E. Sheldon, ELT Textbooks and Materials : Problems in Evaluation and 

Development (London: The Eastern Press Ltd, 1987), p. 20 https://cir.nii.ac.jp/crid/11302822693 

95270656. 
32 Leslie E. Sheldon, “Evaluating ELT Textbooks and Materials,” ELT Journal 42, no. 4 

(1988): 237, https://doi.org/10.1093/elt/42.4.237. 
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because it meets 11 of the 14 categories of good textbooks. Moreover, the 

book not only contains a list of vocabulary but also parts of speech, 

proverbs, and common phrases. Overall, this book serves as an excellent 

supplementary resource for learning English, as it meets most of the criteria 

for a good textbook. Its comprehensive content, which goes beyond 

vocabulary lists to include parts of speech, proverbs, and common phrases, 

makes it a valuable tool for enhancing language proficiency. 

The teacher’s book of this vocabulary book is not in print or locally 

available. Even though it is only a vocabulary book, a teacher's book is also 

needed because in this book there are no exercises or activities related to the 

learning material, therefore a teacher's book is needed to support learning to 

be more engaging. As stated in Sheldon’s theory ‘A good (student’s) 

textbook must be accompanied by a teacher book, tape script, and answer 

key’.33 Without a teacher’s book, the learning process may become less 

interactive and structured, making it essential to provide additional guidance 

and resources to enhance student engagement and comprehension.  

Vocabulary lists can be found on almost every page of the book. Given 

that this is a vocabulary book, it must include vocabulary lists to fulfill its 

intended purpose. This is aligned with the theory of Ur, which states that ‘a 

good textbook must have good vocabulary explanation’.34 This ensures that 

 
33 Leslie E. Sheldon, ELT Textbooks and Materials : Problems in Evaluation and 

Development (London: The Eastern Press Ltd, 1987), p. 20 https://cir.nii.ac.jp/crid/11302822693 

95270656. 
34 Penny Ur, A Course in Language Teaching Practice and Theory (Cambridge: University 

Press, 2009), p. 63 https://archive.org/details/courseinlanguage0000urpe. 
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learners are consistently exposed to new words, reinforcing their 

understanding and retention. 

Visible material included in the book are illustrations and images. 

Visible materials are important because they help learners associate words 

with visual representations, making it easier to understand and remember 

meanings. They also make learning more interesting, provide context, and 

support different ways of learning, especially for visual learners. 

Additionally, images can explain difficult ideas and help overcome 

language differences, making it easier to learn new words. This is in line 

with the theory of Ur, which states that ‘Appropriate visual materials 

available’ is essential for a good textbook.35 Additionally, the presence of 

visual materials can enhance student engagement and motivation, making 

the learning process more effective and enjoyable. 

The material is inclusive, respectful, and appropriate for a diverse group 

of learners. In the book, no tendency toward a particular culture is found, 

nor is there any form of discrimination against any party. Sheldon and 

Surtikanti stated in their theory that a good textbook must not be culturally 

biased.36 37 Therefore, the book meets the criteria of a good textbook by 

being fair, inclusive, and free from cultural bias. 

 
35 Penny Ur, A Course in Language Teaching Practice and Theory (Cambridge: University 

Press, 2009), p. 63 https://archive.org/details/courseinlanguage0000urpe. 
36 Leslie E. Sheldon, ELT Textbooks and Materials : Problems in Evaluation and 

Development (London: The Eastern Press Ltd, 1987), p. 20 https://cir.nii.ac.jp/crid/11302822693 

95270656. 
37 Monika Widyastuti Surtikanti, “Textbook Evaluation on Curiculum 2013-Based Textbook 

‘When English Rings A Bell’ for the Seventh Grade,” JOEEL: Journal of English Education and 

Literature 1, no. 1 (2020): p. 17, https://doi.org/10.38114/joeel.v1i1.22. 
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The next indicator is the grading and sequencing of the materials. The 

content is arranged in a logical and progressive order, starting from the 

simple to the more complex one. As stated by Sheldon, a good textbook 

must be graded. Similarly, Ur also said that ‘the book’s content must be 

clearly organized and graded (sequenced by difficulty)’. Grading is 

important in a textbook because it helps learners progress step by step, 

starting with simple concepts before moving on to more complex ones. This 

structured approach ensures that students build a strong foundation and are 

not overwhelmed by difficult material too soon. Proper grading also helps 

maintain motivation, supports different learning paces, and improves 

comprehension by gradually allowing learners to develop their skills and 

knowledge. 

Finally, the material suits the visual and reading/ writing learning styles, 

but not the auditory and kinesthetic learning styles. Cunningsworth stated 

in his theory that textbooks should take account of students’ needs as 

learners and should facilitate their learning processes, it means that a good 

textbook must accommodate all four learning styles.38 Therefore, the lack 

of auditory and kinesthetic elements in the material may hinder students 

who rely on these learning styles, making it less effective for a diverse range 

of learners. 

 

 
38 Alan Cunningsworth, “Choosing Your Coursebook” (Thailand: Macmillan Publishers 

Limited, 1998), p. 78 https://archive.org/details/choosingyourcour0000cunn. 
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D. The Threat of The Research 

One challenge in this research was that the researcher planned to 

interview the author of 500 Vocabularies, Words Kids Need to Know, but it 

was not possible. Despite several attempts to contact the author, there was 

no response. This meant the researcher couldn’t get extra information about 

how the book was created or the author’s approach to teaching vocabulary 

Because of this, the study had to rely only on analyzing the book itself and 

using textbook evaluation criteria. While this still provided useful results, 

hearing directly from the author could have given more insight. To address 

this in future research, other ways of getting information could be explored, 

such as reaching out to the publisher or looking for interviews or statements 

from the author elsewhere. 
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CHAPTER V 

CONCLUSION, SUGGESTION, AND IMPLICATION 

 

A. The Conclusions 

Based on the research findings, the following conclusions can be 

drawn: 

1. The book 500 Vocabulary Words Kids Need to Know is categorized 

as a good vocabulary book because it meets 14 out of 18 criteria of a 

good textbook as outlined by McDonough, Shaw, and Tomlinson. This 

indicates that the book effectively meets the needs of beginner learners, 

presents content clearly and logically, and includes inclusive materials 

that support the learning process. However, several areas could be 

improved, such as the absence of the authors’ views on language and 

teaching methodology, the lack of a teacher’s book, limited attention to 

different learning styles, and insufficient opportunities for learners to 

use the target language in communicative contexts. Despite these minor 

shortcomings, the book remains a valuable resource for vocabulary 

learning at the beginner level. 

2. In terms of vocabulary presentation, the book offers a clear and 

accessible list of vocabulary items, accompanied by engaging 

illustrations that help enhance comprehension and memory retention. 

The vocabulary presented in the book is familiar, relevant, and useful to 

the students. The vocabulary is presented in a way that suits beginner- 

level students; however, it could be further improved by incorporating 
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more contextual and communicative activities that encourage students 

to apply the vocabulary in real-life situations. 

 

B. The Suggestions 

1. For the Educational Institution 

The institution is advised to provide a teacher’s guide as a 

companion to the 500 Vocabulary Words Kids Need to Know book. The 

availability of a teacher’s guide will assist educators in developing 

appropriate teaching strategies based on the book’s content. This is 

especially important considering the limited time allocated for English 

instruction in the tahfiz setting. 

2. For English Teachers 

Teachers are encouraged to include practical language activities 

such as vocabulary games, discussions, and role-play simulations. The goal 

is to enable students to use vocabulary in real-life contexts, not just 

memorize it. This will also boost students’ motivation and confidence in 

using English. 

3. For the Author/Publisher 

The author or publisher is expected to include a clear explanation of 

the methodological approach used in the development of the book. This is 

essential so that both teachers and students can understand how to best 

utilize the content. Additionally, providing an audio or digital version would 

greatly benefit students with diverse learning styles. 
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4. For Students 

Students are encouraged to use this book not only during class but 

also for independent learning at home. They can try creating their own 

sentences using the vocabulary they have learned. In this way, language 

mastery will become more active and long-lasting. 

5. For Future Researchers 

Future researchers are advised to explore the effectiveness of this 

book using qualitative approaches such as interviews with teachers and 

students. The research can also be expanded by comparing this book with 

other vocabulary books. The results will offer more comprehensive insights 

for the development of similar learning materials. 

 

C. The Implications 

The findings of this study have several implications for vocabulary 

learning and material development, particularly in educational settings such 

as Maahad Tahfiz Baitul Ehsan Maluri. 

1. For Educators 

Since 500 Vocabulary Words Kids Need to Know meets most of the 

criteria for a good textbook, teachers can confidently use it as a primary 

resource for vocabulary instruction. However, the absence of a teacher’s 

book and limited methodological guidance may pose challenges. Therefore, 

educators are encouraged to supplement the book with additional 
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instructional strategies and activities to address different learning styles 

effectively. 

2. For Curriculum Developers  

The study highlights the strengths of the book in terms of 

organization, inclusivity, and usability. However, the book lacks explicit 

language learning methodologies and sufficient teacher support materials. 

Therefore, curriculum developers should consider incorporating these 

elements when designing future vocabulary resources to ensure 

comprehensive language instruction. 

3. For Students 

The book provides an accessible and structured approach to 

vocabulary acquisition, making it suitable for young learners. It presents 

vocabulary in a clear and organized manner. However, to maximize learning 

outcomes, students may benefit from additional interactive and 

contextualized activities beyond the book's content. 

4. For Future Research 

This study serves as a reference for further investigations into 

vocabulary book development. Future researchers may explore comparative 

studies with other vocabulary books or examine the book’s long-term 

effectiveness on students' language development. They may also develop 

supplementary materials to address the limitations identified in this study. 
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Appendix 1   The Presentation of the Research Result 

No. Criteria 500 Vocabularies, Words Kids Need to Know 

1 The intended audience The intended audience of the book is children 

2 The proficiency level The proficiency level of the book is beginner-level 

3 The context in which the materials 

are to be used 

The material is used in daily communication, 

classroom learning or self-study context to improve 

vocabulary mastery 

4 How the language has been 

presented and organized into 

teachable units/lessons 

The language is presented logically and 

systematically, dividing vocabulary into manageable 

sections or themes 

5 The authors’ views on language 

and methodology 

The author does not share the views on language and 

methodology 

6 Are the materials used as the main 

‘course’ or to be supplementary to 

it? 

The material is the supplementary course 

7 Is the teacher’s book in print and 

locally available? 

The teacher’s book is not in print or locally available. 

8 Is the layout or presentation clear 

or cluttered? 

The vocabulary is presented in a clear and organized 

manner 

9 The presentation of the skills and 

materials 

The material is consistently structured and presented 

in a varied way 

10 The grading and sequencing of the 

materials 

The content is arranged in a logical and progressive 

order 

11 Does the material suit different 

learning styles so that it can 

motivate students and teachers 

alike 

The material suits the visual and reading/ writing 

learning style, but not the auditory and kinesthetic 

12 Materials should provide the 

learners with opportunities to use 

the target language to achieve 

communicative purposes 

The book does not provide activities or 

communication-based exercises 

 

13 Unique topics of vocabulary There are several unique topics of the book, such as 

“The 50 Most Important English Proverbs” and “75 

Other Ways to Say Phrases That You Use Everyday” 

14 Culturally familiar vocabulary The vocabulary is familiar to students, including the 

names of objects, names of people and places that are 

often found in everyday life 

15 Relevant and Useful The vocabulary is very relevant and useful for students 

because it is often used in real life situations 

16 Is a vocabulary list/index 

included? 

Vocabulary lists can be found on almost every page of 

the book 

17 What visible material does the 

book contain and is it actually 

integrated into the text? 

Visible material included illustrations and images 

18 Is the material not culturally biased 

or specific, and does it not 

represent minority groups and/or 

women in a negative way? 

The material is inclusive, respectful, and appropriate 

for a diverse group of learners 



 

 

 

 
 

Appendix II 

The Checklist Instrument 

No. Criteria Yes No 

Book 

1 The intended audience √  

2 The proficiency level √  

3 The context in which the materials are to be used √  

4 How the language has been presented and 

organized into teachable units/lessons 

√  

5 The authors’ views on language and methodology  √ 

6 Are the materials used as the main ‘course’ or to 

be supplementary to it? 

√  

7 Is the teacher’s book in print and locally 

available? 

 √ 

8 Is the layout or presentation clear or cluttered? √  

9 The presentation of the skills and materials √  

10 The grading and sequencing of the materials √  

11 Does the material suit different learning styles so 

that it can motivate students and teachers alike 

 √ 

12 Materials should provide the learners with 

opportunities to use the target language to achieve 

communicative purposes 

 √ 

Vocabulary 

13 Unique topics of vocabulary √  

14 Culturally familiar vocabulary √  

15 Relevant and Useful √  

16 Is a vocabulary list/index included? √  

17 What visible material does the book contain and 

is it actually integrated into the text? 

√  

18 Is the material not culturally biased or specific, 

and does it not represent minority groups and/or 

women in a negative way? 

√  

 

  



 

 

 

 
 

Appendix III 

The Coding of Good Textbook Criteria 

No. Criteria Code 

1 The intended audience AUD 

2 The proficiency level PROF 

3 The context in which the materials are to be used CONTEXT 

4 How the language has been presented and organized 

into teachable units/lessons 

ORG 

5 The authors’ views on language and methodology METH 

6 Are the materials used as the main ‘course’ or to be 

supplementary to it? 

USE 

7 Is the teacher’s book in print and locally available? TB-AVAIL 

8 Is the layout or presentation clear or cluttered? LAYOUT 

9 The presentation of the skills and materials PRES 

10 The grading and sequencing of the materials GRAD-SEQ 

11 Does the material suit different learning styles so 

that it can motivate students and teachers alike 

DIF-LS 

12 Materials should provide the learners with 

opportunities to use the target language to achieve 

communicative purposes 

COMMU 

13 Unique topics of vocabulary UNIQUE 

14 Culturally familiar vocabulary FAM 

15 Relevant and Useful RELEVANT 

16 Is a vocabulary list/index included? CULT-BIAS 

17 What visible material does the book contain and is 

it actually integrated into the text? 

VOCAB 

18 Is the material not culturally biased or specific, and 

does it not represent minority groups and/or women 

in a negative way? 

VIS-MAT 

 

 

 

  



 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

  



 

 

 

 
 

The Analysis Using Sheldon's Theory 

 

Percentage:  

 

Total of criteria fulfilled by the textbook x 100%  

The number of criteria 

= 
12

16
 x 100% 

= 75% 

  So, the book 500 Vocabularies, Words Kids Need to Know meets 

75% of Sheldon’s theory. 
 

No. Criteria Matched Not Matched 

1 A good textbook must have a clear 

objective (rationale) 

 v 

2 A good textbook must be 

accessible (availability) 

v  

3 A good textbook must have clear 

user definition or target of users 

v  

4 A good textbook must have 

appropriate text and graphical 

material on each page 

v  

5 A good textbook must be clearly 

organized 

v  

6 A good textbook must have good 

linkage or connections 

v  

7 A good textbook must be graded. v  

8 A good textbook must have good 

physical characteristics 

v  

9 A good textbook must have good 

appropriacy 

 v 

10 A good textbook must 

accommodate authenticity 

v  

11 A good textbook must be sufficient  v 

12 A good textbook must not be 

cultural bias 

v  

13 A good textbook must 

accommodate educational 

v  

14 A good textbook must have 

interactive and rememberable 

materials 

v  

15 A good textbook must be flexible 

to be used 

v  

16 A good (student’s) textbook must 

be accompanied by a teacher book, 

tape script, and answer key 

 v 
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