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Faculty : Tarbiyah and Teaching Training Faculty

Department  : English Education (TBI-1)

Titleof Thesis : Improving Listening Mastery by Using Dictogloss
Technique at The VIII Grade Students of SMP Negeri 2
Batang Angkola

ABSTRACT

This research was done to solve the students’ @nublin listening English.
The crucial problems that influence the studenstehing were: students’ listening
achievement was low, students were passive inldss,cstudents felt confused and
difficult for doing their listening task. This remeh purposed to describe the
improvement of listening mastery by using dictogldschnique at the VIII grade
students of SMP Negeri 2 Batang Angkola and idewtithe factors that influence
the improving listening mastery by using dictogldsshnique at the VIII grade
students of SMP Negeri 2 Batang Angkola

Related to the purposes of the study, the resassign used in this study was
action research. In this research, the researcbed two cycles and each cycle
consisted of two meetings. The subject of the siwdyg the students of class VIII-2
of SMP Negeri 2 Batang Angkola. in the academia y¢&017/2018. There were 24
students as the participant and also collaboraidd English teacher. The data were
collected by using techniques of observation nateyview, and test (test cycle 1 and
test cycle 2). The researcher analyzed studentahmseore and used t-test to know
the significance improvement of students’ listenmnagstery.

The research findings showed that the using ofodioss technique could
improve students’ listening mastery included stuslemere able to listen and doing
listening task. Besides, the improvement of stusldigtening mastery can be seen
from the improvement of the mean score of listerigxj in the first cycle was 58.95
(16.66%) and listening test in the second cycle wds/9 (25%). Based on
observation note stated the class situation algwawed. The improvement of class
situation included: Most of students were activd aammunicative during teaching
and learning process and the students began mttmasestic in listening class.

Keywords:improving, listening mastery & dictogloss technique
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CHAPTER|

INTRODUCTION

A. Background of the Problem

Listening is one of the most important languagdl skilearning a
language. It is receptive use of language, ancedine goal is to make sense
of the speech, the focus is the meaning rather Byaguage. It means that
language learning, initially, highly depends ondrsng skill. It provides aural
input that serves as the basis for language atigunisind enables its learners
to interact in spoken communication and continutéonext skill.

Listening isvery important, as listening becomese oaf four
fundamental skill because listening is done byeyperson in daily life. More
than 45% students spend their time for listeningammunication and also
spontaneously that received from several soti8e, able to listen it means
that able to help another skill, they are: spegkiagding and writing.

There are several efforts for increasing teachstgring,are providing
some facilities that used for listening lessonythee: tape recorder, language
library, loudspeaker, books, learning methods, daeh minimum score,

curriculum revision, additional lesson for studemoreover, providing

'Feyten C, Théower of Listening Ability. An Overlooked Dimension in Language
Acquisition.(The Modern Language Jourtif191), p.79



professional teachers in their fields especiallyEinglish teachinglistening
lesson.

However, the conditions that occur in the field fteaching listening is
still poor because of many problems. Base on irgerwith Mrs, Masliani as
the English teacher in SMP Negeri 2 Batang Angksteg told that students
feel unaccustomed to English voice so they feelcemfind difficult for doing
their task.It is happened because the teachey atiom uses sound recorder
in listening English practice in class room and mof them use Batak
language in daily activiti€sSo, they can not respond because of inexperience
in listening English.

Base on the explanation above, there are severalréathat influence
to increase listening quality in learning, they: arecustoming students to hear
English voice, giving exercise and assignmentstefiing test and lesson, and
also teaching in suitable methods and technique.

One of the factors that has effect to studentgenisig ability is
technique. Technique is the specific activitieseimching and learning process
in the classroom.

There are some alternative for listening technithat available and

applicable, there are many techniques that canowepstudents’ listening

’Masliani, English Teacher SMP Negeri 2 Batang Anlg}Private interview.(August 03th ,
2016 at 09.00 am)



ability, they are: whispering game, matching, figi gap and dictogloss
technique.

Dictogloss technique is a classroom dictation @gtiwhere learners
listen to a passage, note down key words and therk together to create a
reconstructed version of the text. Vasiljevic mens that as a technique for
teaching listening, dictogloss has some advantagash as dictogloss
technique is an effective way of combining indivadland group work so as to
enable a wide access for peer learning and peefitepto occur.

Dictogloss technique is technique where the leareeeives some
spoken input, hold this in their memory for shome, and then write what
they have heard.

In view of discussion above, the researcher belibatthe importance
of conducting a Classroom Action Research whichppse is to solve the
students’ problem in listening ability at VIl gradf junior high school. The
researcher is interested to choose the litiproving Listening Mastery by
Using Dictogloss Technique at the VIII Grade Sudents of SMIP Negeri2
Batang Angkola.

B. Identification of the Problem
Based on the title and background above, there s@mee problems

when they were in listening activity, they were

3vasiljevic.Z, Dictoglossas an Interactive Method of Teaching Listening Comprehension to
L2 Learners.English Language Teaching (The Intefi3L Journal Vol.v, N0.12:1999) , p.52



1. Students’ achievement in listening was low. Whem téacher taught
lesson English to them by dictation, students éeelfuse, they did not
give their respond about the lesson.

2. The students could not understand the lesson tbi@teld by teacher.
Because unequal condition class for listening lesso

3. Students could not respond English lesson becausetheir
inexperience in listening English, because mosthein use Batak
language in daily activities, so that they feefidifit for understanding
English.

C. Limitation of the Problem
Base on identification above, the researcher fooosimproving
students in listening mastery. Then, the approaes ¥ocused by using
dictogloss technique on listening mastery at thi §flade students of SMP
Negeri 2 Batang Angkola, it was impossible for tesearcher to solve all the
problems. This research limited on improving listgn mastery by using
dictogloss technique.
D. Formulation of the Problem
There are two formulation of the problem in thisearch, as follow :
1. Can dictogloss technique improve listening mastatrythe VIl grade
students’ of SMP Negeri 2 Batang Angkola?
2. What were the factors which influence listening tegsat the VIl grade

students’ of SMP Negeri 2 Batang Angkola?



E. Purpose of the Research
There are two purposes of the research, as follow :
1. To describe the students achievement in listeniragteny at the VIII
grade students of SMP N 2 Batang Angkola.
2. To identify the factors which influence listeningastery at the VIII grade
students of SMP N 2 Batang Angkola.
F. Definition of theKey Terms
To clarify the better understanding of study, tesearcher defines
several terms as follow:
1. Improving
Improving is a verb that has made something or rbechettef
Then, improving is an act of enhancing or makingtdsein terms of
quality, value or usefulnessSo, improving is going through better work
to reach something, especially to improve studechiexement in
listening mastery.
2. Listening Mastery
Listening is meaning based. When a listener listeass normally

doing for a purpose. It can be said a listener agmedisten to the words,

* A.S.Hornby Oxford Advanced Learners Dictionary (New York: Oxford University Press,
2002), p.682

5 Cathy Allen Simon, accessed from
http://www.businessdictionary.com/definition/impeoiatml. at October 12016 retrieved on
December 302017 at 20.47 pm




but to the meaning behind the wofdSo, listening mastery is knowledge
in understanding and comprehend of meaning, wohdages, clues,
sentence, sound, understand vocabulary, grammaicattures, stress,
and intonation that people used and express eniisg skill.

3. Dictogloss Technique

Dictogloss technique is the action of speakinghsd somebody
can write what one other says and interpreting $oimg to produce
information, such as meaning, idea, or topic obhject. Then, vasiljevic
defines dictogloss is a classroom dictation agtiwibere learners listen to
passage, note down key words and then work togdihecreate a
reconstructed version of the téxt.
G. Significances of the Research

The result of this research is expected to be uasfu

1. The Headmaster
The result of this research is expected to enceuEaglish teacher to use
the best technique for improving students’ listgrédility at second grade
of SMP Negeri 2 Batang Angkola

2. The English Teacher
The result of the research is expected to be udefuthe teacher as

information and as source in teaching and learrohdistening with

® David NunanPractical English Language Teaching, (New York: McGraw Hill, 2003), p.24
"Vasil Jevic.Z Dictoglossas an | nteractive Method of Teaching Listening Comprehension to
L2 Learners.English Language Teaching (The Intefi3L Journal Vol.v, N0.12:1999) , p.81



dictogloss technique, and teacher can implementittegloss technique
to teach English after this research has been taiar.
3. The Readers and Other researchers

The result of this research hopefully can help tkaders or other
researcher especially for the English studentsntwease the English
student knowledge. Also expected to develop allorinftion and
knowledge for those who are interested in doingassh related to this
research and also as a reference.

H. ThesisOutline

The formation of this research could be devided ifive chapters.
Moreover, every chapter consisted of sub chaptéhsdetail as follow:

Chapter | is introduction that consisted of backagb of the problem,
identification of the problem, focus of the prabke definition of key terms,
formulation of the problem, purpose of the reseaarit significances of the
problem.

Chapter 1l is review or related literature that sisted of theoretical
description, review of the related findings, cortcep framework, and
hypothesis of the action.

Chapter 1l is research methodology that consisteesearch design,
location, of the research, participants of the aed®g instrument of collecting
data, procedure of the classroom action reseanthfexhnique of analyzing

data.



Chapter 1V is result of the research that consisfethe findings/ data
presentation, data discussion, and treats of geareh.

Finally, Chapter V is conclusion and suggestion.



CHAPTER I
REVIEW OF RELATED LITERATURE
A. Theoretical Description
1. Listening
a. Definition of Listening

According to learning more English book for SMRBféning is
understanding simple oral text for having intemctivith others. As
Howatt and Dakin in Saricoban, listening is abittyunderstand what
others are sayingAs Underwood defines listening is the activity of
paying attention and trying to grasp the meaningsahething we
hear® Beside that, Margaret states that listening isctive process in
which the listener plays every active part in canging the overall
message that is actually exchanged between teedisand speakér.

From those definitions above, it can be concludhed listening
is activity of paying attention, grasp and underdtdéhe simple oral
text and meaning of something what others are gagimd an active
process in which listener plays every active partanstructing the

overall message between the listener and speaker.

! Ai Siti Djamilah and Anwar Sofyandagarning More English 2 for Grade VIII Junior High
School,(Bandung : Grafindo Media Pratama, 2015), p. Xi

%A .SaricobanTeaching English to ChildretfThe Internet TESL Journal Vol.v,
N0.12:1999),p.1

3M. Underwood Teaching Listening{New York: Longman inc, 1985) p.5

“J. MargarethTeaching Listening and Speakijriyew York : The Macmillan Company,
1988), p.19
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b. Purposeof Listening

Listening provide to receive information by oralfyom
speaker to listener. As Richard says that the mam@d listening is to
help students for understanding the speakers’ &caed grasp his
meaning and intentiohBeside
that, listening purpose is to help students undetstnative english
speakers, and also able to respond and interadtitiiers’

Base on the explanations above the aims of listeisirable to
understand, and find information by listening dikgdn text. In
practice, students can make reconstruction a textet new version
base on what they have heard.

c. Typeof Listening
According to L.S.P Nation and Jonathan Newton, &hae two
kinds of listening, as follow: one-way listeningdatwo-way listening.
The further explanation is:
1. One-way listening refers to typically associatethvthe transfer
of information (transactional listening)
2. Two-way listening refers to typically associatedhmmaintaining

social relations (interactional listening).

®Jack C.Richard and Willy A. Renandya, Methodolagy.anguage Teaching Anthology of
Current Practice, (Cambrige University Press, 200238

®H. Douglas Brown, Language Assessment, PrincipteGlassroom Practices, (San
Fransisco State University, 2004), p.119



11

Those are able to distinguish traditional, convardl views of
listening from more contemporary views. Traditidpalistening is
associated by transmission of information that ighwone way
listening. This can be seen in the extensive usaarfologue in older
listening materials. While this is fine if we arelating primarily to
listening in academic contexts. It fails to capttine richness and
dynamics of listening as it occur in our everydatgiaction (two way
listening). Most contemporary materials reflecstfe-emphasis with a
move towards natural sounding dialogfiéscould be concluded that
listening comprehension is an act of informationgesssing in which
the listener is involved in two-way communicatioof one-way
communication. One-way communication means trarsams of
information, for example listening to the monologu®/hile, two way
communication means understanding the richnessignamic of the
information that has been already listened, for ngda daily

dialogues.

7 L.S.P. Nation and Jonathan Newt@eaching ESL/AFL listening and Speak{hgw York:
Roudledge, 2009), p.40
®L.S.P. Nation and Jonathan Newtdhijd
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d. Processof Listening
There are three listening processes, as followtolmeup process,
top-down process, and interactive proceSke further explanation is:

1. Bottom-up process

The first model of listening to be developed is the
bottom-up model. It is developed by researcherskivgrin
the 1940s and 1950s. According to the bottom-up ehod
listeners build understanding by starting with shaallest unit
of the acoustic message: individualsounds, or pmese
These are combined into words, which in turn, togetnake
up phrases, clauses, and sentence. Finally, indi/gentence
is combined to create ideas and concepts andaelagtween
them?®

2. Top-down Proces

Top-down process involves the listeners in goiragnfr
the whole, their prior knowledge and their contearid
rhetorical schemata, to the parts. In other wotls, listener
uses what they know of the context of communication
predict what the message will contain, and usets pHrthe
message to confirm, correct or add to this. The ecess
here is inferencing’

3. Interactive Process

Interactive process is the combination of top-dcma
bottom up process. For example, learners brainstarain
vocabulary related to a topic of their lesson. e process,
they base their information on their knowledge it¢ (top-
down information) as they generate vocabulary amtence
(bottom-up data). The result is a more integratiengt at
processing. The learners are activating their previ

° Jhon Flowerdew and Lindsay MilleBecond Language Listenin@glew York: Cambridge
University Press, 2005), p.24

19 3hon Flowedewlbid

1L.S.P. Nation and Jonathan Newtdmc.Cit
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knowledge. These combination processes is calledtaictive
processing?

Base on explanation above, it could be conclutiatl bottom
up process is understanding the meaning of indalicentence
and combining them to create ideas. While top-d@nocess is
using listeners’ background knowledge and configrimem with
the parts of information that has been listeneck [Bist, interactive
process is combination between bottom-up and tepadarocess,
the listeners use their knowledge, simultaneoukby tgenerate
vocabularies, and sentences.

e. Proceduresof Listening
Before going to discuss about the procedure oénisg, firstly
that must be known is the meaning of procedure.Cambridge
dictionary, procedure is a step that combines witler step to form
something bigger and has a gb#While, according to Merriam
Webster, procedure is one of the parts of sometfsngh as a system
or mixture), an important piece of somethifigo, procedure is some

parts of ways or a unity parts that has a goal.

12 bavid Nunan, Practical English Language Teachir@ew York: McGraw Hill,2003),
p.29

Dictionarie Online http://dictionary.cambridge.org/dictionary/britistBmponenaccessed
at october 15 2016 retrieved on 19:36 pm

Meriam WebsterDictionary http://www.merriam-webster.com/dictionary/component
accessed at october 15th 2016 on 19:55 pm
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Base on definition above, the procedures of lisggrmeans
some parts that unite each other to form listerpracess. Each of
these parts has their own roles. Listening is caegoof six
procedures, they are :

1. Hearing : The physiological process of receivingrab and

other stimuli

2. Attending : The conscious and unconscious procedss o

focusing attention on external stimuli

3. Interpreting : The Process of decoding the symbmis

behavior attended to

4. Evaluating : The process of deciding the value Iloé t

information to the receiver

5. Remembering : The process of placing the apprapriat

information into short-term or long-term storage.

6. Responding : The process of giving feedback testhece or

other receiver$’

In conclusion, the procedures of listening is reicg sound,
then it will focus on external stimuli. After thahe symbol of sounds
will be decoded and the value of information isided. Finally, the
next component is remembering, the listeners tryetmember the
information that they have got before. The lasesponding, it means
that the listeners or the receivers give responthéosource or other

listeners.

*Elcamino, Listeningvww.elcamino.edu/faculty/rwells/listening.patcessed at October 15
th 2016 retrieved on 20:12 pm
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f. Kindsof Listening

The meaning of kinds is different with componeiks has been
explained before. Kinds here is a noun, it meagsoap with similar
characteristics, or a particular tyfdt is also can be called as a group
of people or things that belong together or havaityuor a particular
type or variety of person or thing. So, kinds sefdning means a group
or variety of listening with similar characterigithat belong together
in mastering listening.

According Wolvin and Coakely, there are five kirafdistening,
it will be explained in the following bellow :

1.Discriminative listening
Discriminative listening is to distinguish sourashd
visual stimuli. This objective does not take intccaunt the
meaning, instead the focus is largely on souna basic level
class this can be as simple as distinguishing gentighe
speaker or the number of speakers.
2.Comprehensive listening
Comprehensive listening focus on understandirgy th
message. However, the problem can come in the fofm
understanding depending on many factors (individaatl
social) students can end up understanding the sassage in
different ways.
3.Therapeutic listening
Therapeutic listening is one kind of listeninges the
listener’s role is to be a sympathetic listenerhaitt much
verbal response. In this kind of listening thedistrs allows
somebody to talk through a problem. In this kindvery
important in building good interpersonal relations.
4.Critical listening

16 Cambridge, “Cambridge Dictionaries Online”
(http//dictionary.cambridge.org/us/dictionary/American-éisly/kind accessed at October'?2016
retrieved on 09:07 Pm
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Critical is the fourth kind of listening wheresténers
have to evaluate the message. Listeners havetitatlyi respond
to the message and give their opinion.

5.Appreciative listening

Appreciative listening is one of kind listenindp@re the
focus on enjoying what one listens. Here the stiedemised the
point that when they listen to English music, efethey do not
understand, they still enjoy there by challengihg nation of
comprehensive listening.

According Derrington and Groom, there are five kimd listening,
as follows:
1. Informative is consist of information retained Inetlearner
2. Appreciative is listen according to his style areel$
pleasure
3. Ciritical is base on retaining information and analy it
deeply
4. Discriminative is identifies emotions and inference
5. Emphatic is consist on nonverbal behaviour of theeter
that attending to what is saidl.

Base on the kinds of listening above, it can catetl that many
kinds of listening, they are discriminative listegj comprehensive
listening, therapeutic listening, critical listegirappreciative listening,
informative listening, critical listening, and engtit listening. But in

this research, not all the kinds severate witlsatresearchert chooses

the comprehensive listening that severate withrégsarch.

Y Ortrun Zuberhttp://www.aessweb.com/journals/5083cesses at October 22016

retrieved on 06:03 pm
18 Derrington and Groonfittp://ejournal.radenintan.ac.id/index.php/ENGEZidcesses at

October 24 2016 retrieved on 06:20 pm
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g. Difficultiesof Listening
There are a number of special characteristic okespdanguage
need to be taken into consideration that can mestening process
difficulties. They are :

1. Clustering

Clustering means how the listeners can break down
speech into the smaller groups of words. Sometimes
second language learners will try to retain oveddgg
constituent (a whole sentence or several sentencelgy
will err in other direction for trying to attendo tevery
words in an utterance. So, in teaching listening
comprehension, therefore teachers need to helerstaido
pick ut manageable clusters of words.

2. Redundancy

Spoken language, unlike most written languagehhat
good deal of redundancy. The redundancy may coansist
rephrasings, repetitions, elaborations, and litikertions.
Redundancy helps the listener to process meaning by
offering more time and extra information. Studen&n
train themselves to profit form such redundancyfibst
becoming aware that not every new sentence or @hvdls
necessarily contain new information and by lookioigthe
signals of redundancy. In other side, students tmigh
initially get confused but with some training, yhean
learn to take advantage of redundancies as wedttleer
markers that provide more processing tfthe.

3. Reduced forms
Reduction can be phonological (“Djeetyet?” for “Did
you eat yet?”), morphological (contractions like'll)]
syntactic (elliptical forms like “when will you bback?”
“tomorrow, may be”), or pragmatic (phone rings in a
house, “Mom! Phonel!”).these reductions pose sigaift

19 Abbas Pourhossein, study of Factors Affective EFL Learners’ Englisstening
Comprehension and Strategies for Improvement. JwilLanguage Teaching and Resear¢hl 2
No.5 accessed on Sunday, 04-02-2018.

% Abbas Pourhosseithid
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difficulties especially to classroom of studentsommay
have initially been exposed to the full forms oé tBnglish
languagée!
4. Performance variable
In spoken language, except for planned discourse
(speeches, lectures, etc), hesitations, falsesstapduse,
ungrammatical forms, and corrections are common.
Students have to train themselves to listen fornmeggin
the midst of all distracting performance varialffes.
5. Colloguial Language
Students who have been exposed to standard
written English and language sometime find it sisipg
and difficult to deal with colloquial language. ddns,
slang, reduced forms, shared cultural knowledge adire
manifested at some point in conversations. Collaggms
appear in both monologues and dialogtfes.
6. Stress, rhythm, and intonation
The prosodic features of the English language arg v
important for comprehension. As a stress-timed uage,
English speech can be a terror for some learners as
mouthfuls of syllables come spiling out betweeressdr
points. Also, intonation patterns are very sigm@fit not
just for interpreting such straightforward elemerds
guestions and statements and emphasis but mor& subt
messages like sarcasm, endearment, insult, stbcita
praise, ett.
7. Interaction
To learn listening is also to learn to respond #&md
continue a chain of listening and responding. Ctass
techniques that include listening components musbme
point include instruction in the two-way naturelistening.
Students need to understand that good listeners
(inconversation) are good responders. They know tww
negotiate meaning, to give feedback, to ask for
clarification, to maintain a topic, so that the gaes of

2L wilson TuckerHow to Learn English For Beginnemww.ccsenet.org/journal accessed on
04-02-2018

22 Wilson Tucker/bid

% Jacob. GCombining Dictogloss and Cooperative Learning tomote Language
Learning. The Reading Matri¥ol.3 No. 1 2003

4 Jacob. Glbid
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comprehending can be complete rather than beingeabo
by insufficient interactior3”

It could be concluded that the characteristic akem language
itself can make difficulties in listening. They arelustering,
redundancy, reduced form, performance variables|loqdal
language, rate of delivery, stress, rhythm, intmmatand interaction.
So, as good listeners we must know all charactetsuaderstand each
of them.

2. Dictoglosstechnique
a. Definition of Dictogloss Technique

The term “Dictogloss” is derived from the “dictot tdictation”.
The action of speaking so that somebody can writatwne says and
“gloss” is a way of explaining or interpreting satrieg?® Dictogloss
is a classroom dictation activity where learnesteh to a passage,
note down key words and then work together to ereat
reconstuctured version of the text. Vasiljevicetiathat dictogloss also
give opportunities for students to learn somethimeyv from their

group because every person in group has diffetéht’s

% H. Douglas BrownTeaching by Principle, an Interactive Approach emguage
Pedagogy (New Jersey: Prentice Hall, incEnglewdolifs) p.238

% Oxford Advanced Learners’s Dictionary, 1995

" yvasiljevic.Z, Dictoglossas an Interactive Method of Teachingeriftg Comprehensicio
L2 Learners.English Language Teaching (The Intefi3L Journal Vol.v, N0.12:1999) , p.54
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Base on the definition, it can be concluded thattodjloss
technique is a process of explaining or interpgetipoken language.
b. Purpose of Dictogloss Technique
The purpose of dictogloss technique is to exersisglents for
finding information by listening. According to BucHlictation is able
to make students interpretate a text, they alsot inage knowledge
language system, such as phonology, syntax, andreff Beside
that, Mewald, Gasner and Siggot says that therévwarepurposes of
dictogloss technique, they are :

1. Dictation for comprehending implicit meaning. It ams that
information given directly in a text.

2. Dictation for knowing explicit meaning. It meansathnformation
which given indirectly, it needs to under study.

For the explanation above, it can be concluded thetbgloss
technique is for finding information by listeningrettly in a text. In
practice, students can make reconstruction a textet new version
base on what they have heard.

c. Procedure of Dictogloss Technique
There are several procedures of dictogloss tecknithey are :

preparation, dictation, reconstruction, analysis eorrectior°

% G. Buck ,Assesing Listening(Cambridge : Cambridge University Press, 2001)

% C. Mewald, O.Gassner, and G.Siggiesting Listening Specification for the E8-Standard
Listening Test, Technical Reportl3nk : http://www.uni-
klu.ac.at/itc/download/LTCTechnicalReport3.pdtessed at october 24th 2016 retrieved on 103 p
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1. Preparation
The researcher grouped the students into sevemlpgr the
researcher introduced each topic by preparing cehgmsions for
each text!

2. Dictation
At the time, researcher could play for one moreetinand the
students should have more then one time in listerbefore
answering the comprehension question and statiag tgeneral
feeling about the listening.

3. Reconstructing
The text were played for once, after listening e text, the
students discussed in order to reconstruct the itextheir own
words. All students participated actively in thgmoup. As they
finished reconstructing their text, the studentsheir own group
were in turn reading their reconstructed t&xt.

4. Analysis and correction
The researcher asked one student from each groupatb the
reconstructed text aloud. The researcher then amkgdtudents to

give any comments to the reconstructed text. Ndrieeostudents

30" Nurul PuspitaEnhancing Students’ Listening Skill Through Dictes,( lampung : 2016),
Journal,p.52 link:http.ejournal.radenintan.ac.idér.php/ENGEDU

31 Nurul Puspitalbid

32 http://www.uni-klu.ac.at/itc/download/LTCTechnicalfrt3.pdfaccessed at october 24th
2016 retrieved on 10.13 pm

% |bid
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give comments, the researcher then explained thagraups
performed well in reconstruction tet.

From the explanations above, it can be concludeat th
procedure of dictogloss technique are preparatidiciation,
reconstructing, analysis and correction. They haviged relation
in dictation activity, because the first until tHast, there is
interruption inside.

d. Advantagesof | mplementing Dictogloss Techique
The implementation of dictogloss technique offersvesal
advantages for the students.

1. Dictogloss technique has a clear task as an outpuhe
learning activity. The students are asked to wrde
reconstruction text based on their fragmentary s\fitem the
dictation stage. By having the task, the studergspaomoted
to involve activity in the learning process.

2. Dictogloss technique combines buttom up and top ndow
processing. It enables the teacher to apply bottom
processing in the vocabulary preparation. Similaitlyets the
students recall their knowledge about the topihétp them
understand the text (top down processing) in topiaam up
because up and top down processing are also rdqguirthe
reconstruction stage after the students listertetkie

3. The implementation of dictogloss technique uniquegnbines
teaching listening and self assessment. In analysid
correction stage, the students will see how weljthave done,
they will check their text and see where they hdore well
and what they need to improve by analyzing thegtaties’

3 Jacob, GCombining Dictogloss and Cooperative Learning tomote Language
Learning. The Reading Matri¥ol.3 No. 1 2003
% P.ThorntonCooperative LearningJapan : JALT Applied Material, 1999) p. 95-105
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e. Disadvantages of | mplementing Dictogloss Technique
The implementation of dictogloss technique offerevesal
disadvantages for the students.

1. Dictogloss has a very long procedure and need niowh to
apply perfectly in the teaching and learning preces

2. Dictogloss is not as affective for lower level lears

3. Dictogloss just gives short-term memory not longmte
memory>°

B. Review of The Related Findings

Actually, there are some researchers related sordsearch. Some of
researchers had done research about studentshinigt€omprehension. The
first, In the Fitri Wulandari’s script, this reselr she found that students
listening achievement can improve. It is provenebas calculation result was
gotten mean score cycle 1 was 3.8, cycle 2 wasdn8 cycle 3 was 63.

The second, researcher in Eka Juwita Arief's scspe found that
dictogloss technique can improve the listeningigbilt is proven base on
calculation result was gotten mean sctre.

The last, researcher's name Anwar Adam, in hispssriit was
conclude that dictogloss can improve studentsemistg mastery in mean

score in first cycle test was 62 become 75 in seéayole®

3 www.ccsenet.org/journajournal of Language Teaching and resdanml. 3, No 4, p. 599-
607.

*’Fitri Wulandari,iImproving Students Listening Ability Using Spot Thetogloss Technique
(Surakarta : UNS, 2011) p.41

**Eka JuwitaArif, The Use of DictoglossTechnigiue in Teaching A HoriaExposition Text
At Senior High Scho¢Padang : UNP, 2010) p. 56

* Anwar Adam, tmproving Students’ Listening Comprehension of S¥geri 2 Luwuk
Through Adapting Dictoglosg(Tadulako : UniversitasTadulako) , p. 51
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So that, from the description above, the researcbacluded that
many technique can increase the students’ listerabdity. Next, the
researcher hopes that using dictogloss techniquoeircaease the students’
listening ability. So that the researcher was sgtyd to make the research
about improving students’ listening ability by ugidictogloss technique at
second grade students of SMP N 2 Batang Angkola
. Conceptual Framewor k

The successful of listening ability depends on méagtors. One of
them is how the teacher teaches English to theestadand how the teacher
chooses the suitable technique to teach listenihg. suitable technique is
very important to teach listening. In teachingdishg, many problems that
occur on students such as students’ achievemetistening is poor and
students cannot understand the lesson that dictayedeacher and also
students cannot respond English lesson. Therefloeestrategy or technique
that can be used to solve the problems is dictegieshnique. This technique
is an interactive technique of teaching listeningcause this technique trains

students to listen, understand, interpret, andoregphe given information.



Students’ Listening mastery is poor

Cyclel

Teaching listening by
Using Dictogloss
Technique

N

[ Problems ] [ Achievement ]
Problem Solved l
Cycle2

Achievement
Improved

Teaching Listening by Using
Dictogloss Technique + Problem
Solution of Cycle 1

Figure 1.1 Conceptual Framework
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D. Hypothesisof The Action

According to Suharsimi  Arikunto, “ hypothesis is paovisional
answer of result problemin researth’Meanwhile, acording to L.R Gay Peter
Airasian, “ Hypothesis is tentative prediction ale of the research

n4l

finding

So, the hypothesis is needed to show the reseathivding and
expectation about outcomes of the research rel&tedhis study. The
hypothesis of this research is stated that dicksmglechnique can improve
students’ listening mastery at second grade stadeft SMP N 2

BatangAngkola.

“°Suharsimi ArikuntoProsedur Penelitian Suatu Pendekatan Praktikakarta: Rineka
Cipta, 2006),p.71.

“IL.R Gay Peter and AsiaBducational Research For Analysis an ApplicatibAmerica :
Prentice Hall, 1992), p. 71



CHAPTER IlI

RESEARCH METHODOLOGY

A. Location and Time of the Research
The location of the research is at SMP Negeri 2aBgtAngkola. It is
located on JI. Mandailing No.2 Benteng Huraba.
This research conduct in academic year 2017/20h8.time of this
research has been doing from October 2016 unfillag# 2018.
B. Research Design
This research has a purpose to improve studestening ability by
using dictogloss technique; it is called Classroaation Research (CAR).
According to Elliot in Wina Sanjaya says that ctassn action research is a
research about social condition to improve the igualf action through
planning, action, observation and reflecttoAdditionally, Anne Burns says
that Classroom Action Research is part of a broagdement that has been
going on education; it involves taking a self-reflee, critical, and systematic
approach to explore the teaching confext.
Rochiati Wiriaattmadja says that classroom actiesearch is a
research which combines the procedure in subserdstion as inquiry

discipline, or someone’s effort to understand wiegipening is in the process

! Wina SanjayaPenelitian Tindakan KelagJakarta: kencana, 2009), p.25
2 Anne BurnsPoing Action Research in English Language TeachiNgw York: Routledge,
2010), p.2
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of improving and changing® classroom action research is part of a broad
movement that has been going on in education gindoa some time.
Actually, the main goal of classroom action reskeasconly to improve one’s
teaching practice or to enhance the functioningaotchool. Moreover,
research design of this research follows actiomaeh spiral by Kemmis
because this form is one of the best model asinhzaries very succinctly the

essential steps of the classroom action reseacdegs.

CYCLE1

CYCLE 2

Figure 2 : Action Research Spiral by Kemmis andgagin Anne Burn's

% Rochiati Wiriaatmadjayletode Penelitian Tindakan Kelg@andung: Rosda, 2005), p.11
* Anne BurnsDoing Action Research in English Language Teaclidew York : Rout
ledge, 2010), p.9
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C. Participants
The participants in this research are studentsaate VIII-A SMP Negeri
2 Batang, Angkola, second semester in academic2@#/2017 SMP Negeri
2 Batang Angkola. It consisted of 24 students. Thass was chosen because
the writer found the problems of listening in tltsss. Then, there is also
collaboration with an English teacher, Mrs. Asmidldasliani as an English
teacher of SMP Negeri 2 Batang Angkola.
D. Instrument of Collecting Data
Instrument of collecting data is very importantsigpport every research.
Based on instrument of collecting data, the reseaould be examined the
validity or the trustworthiness of the researche tiesearcher used three
instruments of collecting data, as follow :
1. Test
Instrument of collecting data is very important sapport every
research. Test is used to know the ability of stislevhere it is sequence
of question, or practice that used for surveying #kill, intelligence,
knowledge or trail that is owned by individual oogp. As Brown defines
test as a method of measuring a person’s abilitypwkedge or
performance in given domafnThe researcher uses listening test type is
essay test as monologue to test students’ listeaddilgy. The test consist

of 20 questions in this research.

® H. Douglas Brownlanguage Assessme(an Francisco: Longman, 2004), p.3
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2. Observation

Observation is used to observe the students’ pnopthe all students’
action that has bad impact to them, especiallglesits’ problem in
listening. For example they can not understandebson that dictated by
teacher, they do not give their respond about ¢isedn, they do not do
their English listening task. So, observation salsed to get information
about phenomenon that occurs in the classroom Imgdibservation and
recording toward visible phenomenon systematically.

The researcher observed the learning-teachingviteesi in the
classroom, the students’ activities and teachectvides during the
teaching learning process, and the factors whithences the teaching n
learning process in listening by using dictoglosshhique. There are
some kinds of observation; they are behavior ch&ckibservation notes,
reflective observation, analytical observation, aadative observation.
However, the researcher used observation tyoe fields; because it was
a simple form and the data are not counted bugusate to describe what

happened in the classroofn.

® Anne BurnsQOp Cit, p.67
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3. Interview
The researcher will interview the teacher and esttsl about students’
problem in English subject. In addition, researchkso interviews the
teacher about the effort in applying technique &odv the students’
condition while the teaching technique is appli€his interview is one of
the technique of collecting data.
E. Procedures of Classroom Action Research

This action research followed the model of Hopkih was a famous
representation of the research “spiral” that corddifour stages; planning,
acting, observing and reflecting.

In this research the researcher applied two sy&®ery cycle consist
of two meetings. Each meeting consists of 90 meug&o, there are four
meetings during research process. Moreover, evesting consisted of four
steps of classroom action research (CAR), such lasnimg, action,
observation, and reflection. The explanation @ty in teaching listening
ability by using dictogloss technique at secondigraespecially VIlI-2 SMP
Negeri 2 Batang Angkola.

1. Cycle |

The first cycle is conducted for two meetings. pveeeting will be

done for ninety minutes. So, three meeting is donel x 45 minutes or

one hundred and eighty minutes. Researcher willenta& activities and
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give the process of improvement students’ listemmagtery in the first

cycle as follow:

a. Planning

In this research planned and designed activifegterview

activity that would be used to solve the studeptsblem in listening

ability. Researcher’s planning was in the following

1.

2.

Making lesson plan that consist of the steps abact
Preparing scale for testing
Preparing observation note sheet of students’ iactin teaching

learning process for teacher

. Preparing list of interview to the students

Designing procedure of the teaching listening bunguslictogloss

technique.

b. Acting

The first cycle applied in two meetings. In thagcle, the

researcher applied dictogloss technique in teadistening. Activities

of every meeting are:

1.

The First Meeting
The action of the first meeting as below:

a. Teacher opened the class; giving greeting to tlelesis,
ordering them to pray to the God before startirgriang, and

checking the students’ attendance list
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. Teacher explained the purpose of the dictoglodsnique to

improve their listening skill.

. Teacher clarified the dictation activity in order ke followed

when activity of dictation

. Teacher introduced the material of learning process

. Teacher explained the procedure of learning by gusin

dictogloss technique:

1. Teacher told the learning objectives by using djlciss
technique.

2. Teacher explained language context that targetedtopic
of dictation and genre that used in learning arathing
activity. The topic of dictation in the first cycle about
describing thing.

3. Teacher divided the students into eleven groupseaedy
group consist of two people.

4. Teacher give the student’ roles base on the topic

5. Teacher give worksheet of test to the students.

6. Teacher explain about the worksheet

7. When the dictation activity is happening, the teacgive
attention to students’ activity. Moved around ine th

classroom, help the students who needs help without
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disturbance. Observed the classroom, and evaluhted
listening mastery.

8. After finishing for doing dictation, the teacherkad the
students to tell result of performance (dictatiesuit on the
test) and evaluate students’ listening mastery.

9. After finishing the activity, the teacher asked wtieey felt
within the dictation activity.

10. Teacher discussed about the activity for the neegtmg.

11.Teacher gave conclusion

12.Teacher closed the class.

2. The Second Meeting

The second meeting was used for dictation acthatye on the

determined of dictation list as below:

1. Teacher opened the class ; giving greetings tostbdents,
ordering them to pray to the God for starting leagn and
checking the students’ attendance list

2. After knowing the student’ achievement in the firseeting
and the second meeting, the teacher ask the stidetivity.

3. Teacher interviewed their difficulties and theioplems when
listen in dictation activity.

4. Teacher interviewed them about their problems stetiing

lesson.
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5. Teacher use the lattes time to motivate them
6. Teacher discuss about the activity and the topidicthtion in
the first cycle.
7. Teacher close the class
c. Observing

Observation is done during the action. In the olsén,
teacher used field note and observer used indicelb@cklist to
observe the teaching technique. From observatiote msheet of
students’ activity in teaching learning processve®estudents still
made noisy in the classroom, fours students wesrmnigsion, and the
three students walk around. Furthermore, the stadetill had
problems in accent, grammar, vocabulary, and congm&on.

For the teacher, base on observation in indicaistr of
teacher’s physic appearance and written; teachessdcleanly, and
neatly, stood and face to students, was energyeatidisiasm, wrote
and explained integrated, wrote nicely, and rejiabhd had certain
sequence system.

Base on the observation in indicator list of teasheound and
classroom management; teacher spoke audible saotedligibly,
fluently, clear, and neatness control. But, thechiea didn’t control
class noise and arrangement of class formationta@sarrow and

less effective.
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Base on observation in indicator list of teachersiterial;
teacher explained the learning objectives, expthitiee learning
benefit, explanation was relevant to objectives agmdcedures,
explanation was brief presentation, and explanatias detail and
united explanation, but the teacher did not rel&te students’
experience

Base on the observation in indicator list of teacherocedure;
teacher explained learning objective that targeteg/ained language
context that targeted, drawn seat formation, diviskeidents into some
groups, gave worksheet, and tasked the studentdotanterview
activity. But arrangement of students’ seat foromtwas too narrow
and less effective that gave students opportunitydake noisy and to
walk around purposely to ask the other students.

Base on the observation, in indicator list of teath
reinforcement and interaction with students; teacbave group
performance reward, gave stimulating students’ aeses, gave
stimulating students’ question, and gave respondstgdents’
guestion, but teacher did not give individual parfance reward and

celebration.
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d. Reflecting

Base on the observation note sheet and indicatoofliteacher,
teacher ability in taught listening by using didtss technique was
improved. The teacher was able to motivate the estisd about
listening ability and to attack the students indezd by using
dictogloss technique.

Base on the observation note sheet of the studsenidents
were more active in their group of dictation adtiviThey did task
cooperatively. Having checked the students lisignest, researcher
found that the students score show improvement.athgities in the
second cycle had improved students’ speaking wbilit

Test score had shown the students’ listening saoreach
cycle. Based on the result, there had been fommavement on
students’ listening ability in the first to the sed cycle. By using
dictogloss technique students’ listening abilitypnoved.

F. The Technique of Analyzing Data
In technique of analyzing data, the researcher gsethtitative and
qualitative data. Quantitative datas were useahtdyze the score of students.
The qualitative data was collected and analyzeatdoiyputing the score of
listening test. To know the means of students’ s@nd student’ percentage
of each cycle based on the school criteria compitdy students minimum

(KKM) is 75.

37



Qualitative data was used to describe the situatfdeaching process.
It involved preparing the data analysis conductiifeerent analysis. Moving
deeper into understanding the data, representétimglata. The qualitative
data was analyzed from observation sheet. In i@kt research, there were
six steps as suggested by Creswell as in the follpiv

First, organized and prepared the data for analydiss involved
transcribing observation, scanning material, typipgfield notes, or sorting
and arranging the data into different type depemdom the source of
information.

Second, read through all the data. This was doneoliigining a
general sense of the information, and reflecting®nverall meaning.

Third, began detail analysis with a coding prodéssas organizing
material into “chunks” before bringing meaning bms$e chuncks. It involved
taking text data into categories and labeling thogh a term ( a term based
in the actual language of the participant).

Fourth, used the coding process to generic a gseriof the setting
or people as well as categories or analysis. Dasmni involved a detailed
rendering of information about the notes, thenasedeer used this to generate
themes or categories. Beyond identifying the themesng the coding,

researcher built additional layers of complex asialy

" John W.CreswelResearch Design: Qualitative, Quantitative, and &dixMethods
Approacheg USA: Sage Publication, 2003), p.190-195

38



Fifth, advanced how the description and themes wepeesented in
the qualitative. This might be discussion that nw® a chronology of
events, the detailed discussion of several thememter connecting themes.
Researcher used visual or figure to convey desegiphformation about
participants in a table.

Sixth, made interpretation or meaning of the dhtaas researcher’s
personal interpretation, meaning derived from a gamson of the findings
with information gleaned from the literature.

To know the means scrore of the students’ for eagtie, the

researcher applied the following form{la:

M=¥X
N

Explanation

M : the mean of the students

>X  :the total score

N : the number of the students

8 Hartono, Statistiktntuk Penelitian(Yogyakarta: Pustaka Pelajar Offset, 2004), p.30
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Moreover, to count the percentage of students girodictogloss

technique, the researcher used the formula asnfoll

P=R x100%
T
Explanation:
P : the percentage of students who get the séore 7
R : the number of students who get the score 75
T : total number of students do test

After calculating and scoring students’ answer slisem, their score
were consulted the classification quality on tHeedelow:®

Table 4. Clarification Quality of Students’ Score

No Percentage Criteria
1 0% - 20% Very low
2 21%- 40% Low
3 41%- 60% Enougt
4 61%- 80% Gooc
5 81-100% Very Gooc

After the researcher finds the mean scores of tlblents, it is

consulted to the criteria as follows:

° Riduwan Belajar Mudah Penelitian Untuk Guru —Karyawan dagn@litian Pemula
(Bandung: Penerbit Alfabeta, 2012), p.89
1 Riduan, Ibid
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. If the score of mean score 81-100%, it can be caiEgf into very high
. If the score of mean score 61-80%, it can be caizgpinto high

If the score of mean score 41-60%, it can be caizgpbinto enough

. If the score of mean score 21-40%, it can be caizgpinto low

. If the score of mean score 0-20%, it can be caieginto very low
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CHAPTER IV

RESULT OF THE RESEARCH

This chapter presented the findings/ the data ptagen, the data discussion,
and threaths of the research.
A. Findings/ Data Presentation
1. Students’ Achievement
Researcher divided this action research into twdesy Each cycle
consisted of four stages; namely plan, action, masen, and reflection.
Researcher would describe learning process of cyclend cycle 2 and
students’ score in cycle 1 and cycle 2.
a. Cyclel
1) Learning Process of Cycle 1
In the beginning of students’ learning processeaesher and
the English teacher came to the class. The Entgether took a sheet
and gave the researcher a chance to handle tree Tkeching activity
had some stages from opening the learning untsimfpthe class.
Every activity of teaching learning process run octmlogically.
Researcher would describe the learning processtlamdctivity of
teacher in cycle 1. There were five criterias cdcteng learning
process for every cycle especially in cycle 1. Thwye the teachers’

physic appearance and written, teachers’ sound eadsroom
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management, teachers’ activity in explaining materiteachers’

procedure, and teachers’ reinforcement and interaetith students.

a) Teachers’ physical appearance and written

Teachers’ physical appearance and written werertegie

Firstly, teacher dressed cleanly and neatly. Itmhésacher wear
broken white colour dress, soft brown veil, andilbatkirt.
Secondly, teacher stood and wrote face to studertgdly,
teacher taught learning energetically and enthtisaly. It meant
teacher came to the class on time. Fourthly, teasmete and
explained integratedly. Fifthly, teachers’ writingas nice and
readable. It meant teachers’ writing was nice aatiable because
not too big and not too small. Last, teacher hathire sequence
system. It meant teacher taught to studentssisieatiat But, the
teachers’ writing could not be read from the abbmside because
the teachers’ writing was too small.

b) Teachers’ sound and classroom management

Teachers’ sound and classroom management havesaot b

achieved. Firstly, teachers’ sound was audiblendaint teachers’
sound can hear in the whole classroom clearly. I8#gpteacher
talked intelligibly. It meant teacher talked nobtpast and not too
low, so that students could understand the teacheptanations.

Thirdly, teacher checked the classroom conditiodh iithere was
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rubbish the teacher ordered the students threwadtly, teacher
helped students to arrange the seats based on fgnonation. But
teacher did not control the class. It meant stiglemde noisy in
the class that made teaching and learning proess<lffective.
Teachers’ activity in explaining material.

Teacher explained the material was good. Firsdgcher
explained the learning objectives. It meant teachgalained the
aims of learning topic, the material that would teeght by the
teacher about “Describing Picture about Things”.cdbelly,
teacher explained the learning benefit. It meaather explained
the benefit of learning by dictoglosstechniquettalsents. Thirdly,
teachers’ explanation was relevant to objective pratedure. It
meant explanation of teacher was appropriate viéh dbjective
and procedure of learning such as arranged the fegagtion,
explained the purpose of learning and the topid thdl be
discussed, gave the instructions and questions, adsw asked
students to discuss and performed in front of flagsc Fourthly,
teachers’ explanation was brief presentation. Itame all
explanations were explained by teacher briefly,péinbut clearly.
Lastly, teachers’ explanation was detail and unéegolanation but,
the teacher did not relate the explanation with shedents’ life

story or experience.
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d) Teachers’ procedure.
Teacher did all activities of procedures well:

1. Teacher arranged the seat formation. It meant ézatfew the
seat formation in the white board and arranged gbat
formation into the pear groups.

2. Teacher told the purpose of teaching learning E®c®
students by using dictogloss technique. It meaatpihrposes
were to make students able to understand for lrsgelBnglish
especially in text.

3. Teacher explained the topic that would be discussedhe
students in dictation activity. The topic was abtdéscribing
thing”. (It can be looked in Appendix | for Less&tan Cycle
1).

4. Teacher gave the instructions to students aboutittation
activity. It meant teacher asked students in grfmrmation,
and she play audio for several times in listenirefote
answering the question.

5. Teacher gave time to students for filling and restarcting the
text. It means the text were played more than oafter
listening, teacher let the students to discussraomhstruct text

in their own words base on they had heard.
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6. Teacher asked students to tell the result of d@oosIt means,
after reconstructing text had finished, teachethem to read
their result by one ofeach member’s groups in fadrthe class
and asked them to give any comments.

7. Teacher explained that all groups performed well in
reconstruction text and gave conclusion

8. Teacher closing the class

e) Teachers’ reinforcement and interaction with staslen

Teachers’ reinforcement and interaction with stiuslevere
less perfect. Firstly, teacher did individual pemi@ance reward. It
meant teacher gave applause to students as thedreSecondly,
teacher stimulated students’ responses. It meathés gave
feedback to what students say and do in teachinyglearning
process. Thirdly, teachers stimulated studentsstjoies. It meant
after the teacher taught the learningmaterial, tdecher asked
students with given a question that related toléaening material
or related to their comprehension or to the agtivt learning
process. Lastly, teacher responded student’s @umsstit meant
teacher answered the students’ questions. Butéeath notdo the
group performance reward or celebration. Even thoegard was
important to make students motivated, interestedhusiasm in

following learning activity. After the dictation teity was done,
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the teacher gave a student reward for the bestipeshce and had

a high score group among all groups so that thiypleasant and

happy to learn the material for the next meeting.

2) Students’ listening score of cycle 1
After doing the test, the researcher had analyzedests’

achievement based on dictation technique actiVibe researcher had
found the students’ listening mastery scores infitst cycle as the
following table below:

Table 5. Students’ listening Score in the First Cyle*

Students’ Score X 100
No | Name Correct Total_of
Answer Questions Total of Question

1. AR 16 20 80
2. AU 10 20 50
3. AM 11 20 55
4. AH 12 20 60
5. | DNA 12 20 60
6. JP 10 20 50
7. MR 13 20 65
8. MM 16 20 80
9. NS 5 20 45
10. | NHal 16 20 80
11. | NHan 16 20 80

'Approved by co-teacher (Masliani, S.Pd) and theeples
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12. RB 11 20 55
13. RF 13 20 65
14. RA 13 20 65
15. RR 8 20 40
16.| RK 8 20 40
17.| RH 10 20 50
18. RI 12 20 60
19.| SH 12 20 60
20.| SA 5 20 45
21. SR 10 20 50
22.| SW 12 20 60
23.| WA 12 20 60
24. RP 12 20 60
Total Score 1415
Mean 58.95
Percentage 16.66%

"The students who passed the passing grade (7Hérfitst cycle.

From above table and chart, it could be concludeat t

students’ achievement in listening was very lown cicle 1, there

were only four students passed the passing grai)e tfrey are AR,

MM, NHal and NHan.. From the above table, the meaare of

students in cycle 1 was 58.95 and the percentaggudents’ mean

score was about 16.66%. It meant that this tesitresuld not fulfill
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of the criteria of success. It did not show impmoeat. So, the
researcher would continue to cycle 2.
b. Cycle 2
1) Learning Process of Cycle 2
Teaching activity had some stages from openingléhening
until closing the class. Every activity of teachilegrning process run
chronologically. Researcher would describe theniegr process and
the activity of teacher in cycle 2. There were foréerias of teaching
learning process for every cycle especially in ey2l They were the
teachers’ physic appearance and written, teachemind and
classroom management, teachers’ activity in explginmaterial,
teachers’ procedure, and teachers’ reinforcemedtireraction with
students.
a) Teachers’ physical appearance and written
Teachers’ physical appearance and written has been
perfected. Firstly, teacher dressed cleanly andlynelt meant
teacher wear blemish color dress, grey veil andk pskirt.
Secondly, teacher stood and wrote face to studertgdly,
teacher taught learning energetically and enthtisaly. It meant
teacher came to the class on time. Fourthly, teashete and
explained integratedly. Fifthly, teachers’ writingas nice and

readable. It meant teachers’ writing was nice aatlable because
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not too big and not too small. So, teachers’ wgitwmas read from
the all room side. Lastly, teacher had certain eaqe system. It
meant teacher taught to students systematically.

Teachers’ sound and classroom management

Teachers’ sound and classroom management has been

achieved. Firstly, teachers’ sound was audiblendtaint teachers’
sound can hear in the whole classroom clearly. I8#gpteacher
talked intelligibly. It meant teacher talked nobtpast and not too
low, so that students could understand the teacheptanations.
Thirdly, teacher talked fluently. It meant teaclspoke fluently
and clearly word by word. Fourthly, teacher checlkexiclassroom
condition and if there was rubbish the teacher redi¢he students
threw it. Lastly, teacher helped students to ameaihg seats based
on the dictogloss formation. It meant teacher dréhe seat
formation in the white board, then divided studeints the pear
group, then teacher has controlled the class sb ithanade
teaching and learning process effectively.
Teachers’ activity in explaining material.

Teacher explained the material has been complettlyl
teacher explained the learning objectives. It messdcher
explained the aims of learning topic, the matetiwt would be

taught by the teacher about “Describing thing”. Betty, teacher
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explained the learning benefit. It meant teacheplared the
benefit of learning by dictoglosstechnique to stide Thirdly,
teachers’ explanation was relevant to objective pratedure. It
meant explanation of teacher was appropriate wWith dbjective
and procedure of learning such as arranged the fesgattion,
explained the purpose of learning and the topid thdl be
discussed, gave the instructions and questions, adsw asked
students to discuss and performed in front of flassc Fourthly,
teachers’ explanation was brief presentation. Itame all
explanations were explained by teacher briefly pénbut clearly.

Fifthly, the teachers’ explanation has related il students’ life

story or experience. Lastly, teachers’ explanati@s detail and

united explanation.
d) Teachers’ procedure.
Teacher did all activities of procedures well:

1. Teacher arranged the seat formation. It meant ézatfew the
seat formation in the white board and arranged gbat
formation into the pear groups.

2. Teacher told the purpose of teaching learning E®c®
students by using dictogloss technique. It meaatpihrposes
were to make students able to understand for liegelBnglish

especially in text.
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3. Teacher explained the topic that will be discusbgdthe
students in dictation activity. The topic was abtddscribing
someone”. (It can be looked in Appendix X for Lasd@lan
Cycle 2).

4. Teacher gave the instructions to students aboutittation
activity. It meant teacher asked students in peaug to
discuss about the topic that given by the teacher.

5. Teacher played audio monolog to students for sétienas in
normal speed.

6. Teacher asked students to reconstruct the texheir bwn
words base on the text that they had heard

7. Teacher asked students from eachgroups to read the
reconstructed text aloud and asked them to givecamments.

8. Teacher explained that all groups performed well in
reconstruction text and gave conclusion

9. Teacher closing the class

e). Teachers’ reinforcement and interaction witlushts.

Teachers’ reinforcement and interaction with stiusléas been
perfect. Firstly, teacher did individual performanceward. It
meant teacher gave applause to students as thedreBecondly,
teacher stimulated students’ responses. It meaathés gave

feedback to what students say and do in teachingl@arning
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process. Thirdly, teacher stimulated students’ tpmes. It meant
after the teacher taught the learning material, tdeecher asked
students with given a question that related toléaening material
or related to their comprehension or to the agtivt learning
process. Fourthly, teacher stimulated studentsstipres. It meant
after the teacher taught the learning material, tdeecher asked
students with a give questions that related tdebening material
or related to their comprehension or to the agtidt learning
process. Lastly, teacher responded student’'s qumsstit meant
teacher answered the students’ questions.
2) Students’ listening score of cycle 2
After doing the test, the researcher had analyzedests’
achievement based on listening technique actiVihe researcher had
found the students’ listening mastery scores insémnd cycle as the
following table below:

Table 6. Students’ listening Score in the Second Cig?

Students’ Score X 100
No | Name Correct Total of
Answer Questions Total of Question
1. AR 18 20 90
2. AU 12 20 60
3. AM 15 20 75

2Approved by co-teacher (YusmaSanty H.A, S.Pd) hedbserver
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4. AH 15 20 75
5. | DNA 19 20 80
6. JP 12 20 60
7. MR 13 20 65
8. MM 18 20 90
9. NS 18 20 75
10. | NHal 17 20 85
11. | NHan 17 20 85
12. RB 15 20 75

13. RF 15 20 75
14.| RA 13 20 65
15.| RR 14 20 70
16.| RK 16 20 75
17.| RH 17 20 75
18. RI 15 20 75
19. SH 15 20 75
20.| SA 14 20 70
21. SR 16 20 80
22.| SW 15 20 75
23.| WA 15 20 75
24. RP 15 20 75

Total Score 1795

Mean 74.79

Percentage 25%

51



52

"The students who didn’t pass the passing grade (#%he second cycle.
From the above table and chart, it could be comduthat
students’ achievement in cycle 2 was increasede mbkan score in
cycle 2 was 74.79 and the percentage of studersésn cycle 2 was

25%. Students’ achievement in listening was categdrvery good.

The students’ score in cycle 2 got improvement fithin cycle 1. It

shown that cycle 1 was 58.95 (16.66%) and cycl@a2 ¥.79 (25%).

c. Comparison of Students’ Achievement in Cycle 1 an@ycle 2

Based on the first and the second observationgualests listening
mastery, it can be concluded that students’ lisgmastery had improved
by using dictogloss Technique. To compare the restlt of the action
between first and second cycle, the researcher sse® steps. Those
steps are calculating the students’ mean scorbeotdst, calculating the
percentage students’ improvement score from findtsecond cycle.

In the first cycle, the students have some problsuth as, students’
listening mastery still low because they got thsuliein average 40-65
while the KKM at SMP Negeri 2 Batang Angkola is s all English
skills. In inter personal factors, students havesslemotivation,
unaccustomed to English voice so they feel confunskdifficult for doing
English listening task, students still used theiotmer tongues and

combined with Indonesian language when they stulieglish, so they
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are lack of vocabulary. In extra personal factbg English teacher was
seldom use sound recorder in listening Englishtm@ class room.

The result of the test are there was two studeoitgl@ score, they are
RA and RR. Two students got 45 score, they are N& BA. Four
students got 50 score, they are AU, JP, RH, andT8R. students got 55
score, they are AM and RB. Seven students got 6@esthey are AH,
DNA, RL, SH, SW, WA, RP. Three students got 65 sctiney are MR,
RF, RA. Four students got 80 score, they are AR,,MiMal and NHan.

It can be concluded that from 24 students at gkdtle2 SMP Negeri
2 Batang Angkola in cycle 1, there were only 4 shid passed the
passing grade 75 score. Meanwhile, there were @&fests did not pass
the passing grade 75 score. In analyzing the ddiesbtest, the first step

was to get the mean score of the class. It wasileadr as following:

T
TN

_ 1415
SV
% =5895

Based on the calculation, the mean score of the&s glafirst test
was 58.95It showed that the students’ listening eatsgorized into low
categories. The second step is to know the pergerdhstudents’ score

who passed the passing grade 75 score. It wasat@duas following:
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p=Ry 100%
p=y 100%

T 24 0
P =16.66%

After that, in the second test for second cycle tesearcher
calculated the result of second test to know thedesits’ score
improvement from first test result. In second tesgst of the students
were able to listen. They had motivation to lisEemglish because their
English vocabulary mastery had been increased laayl dccustomed to
listen English voice. They used English for havinggraction with their
friends in learning English. So, it made them macave in the class. It
means that students’ listening mastery was imprareti better than the
previous cycle.

There was two students got 60 score, they are AdJ 3. Two
students got 65 score, they are MR and RA. Twoestisdgot 70 score,
they are RR and SA. Twelve students got 75 scbeg, are AM, AH, NS,
RB, RF, RA, RH, RL, SH, SW, WA, RP. Two students$ &0 score, they
are DNA and SR.Twostudents got 85 score, they akalNand
NHan.Two students got 90 score, they are AR and MM.

It can be concluded that from 24 students at ghédle 2 SMP
Negeri 2 Batang Angkola in cycle 2, there was sisxdents did not pass

the passing grade 75score. Meanwhile, there westid&nts passed the
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passing grade 75 score. In analyzing the dataaofngktest, the first step

was to get the mean score of the class. It wasileadd as following:

T
=N
_ 1795
SV
% =7479

Based on the calculation, the mean score of tres ¢tasecond test
was 78.54. It showed that the students’ listeniogres was categorized
into enough category. The second step is to knosvpércentage of
students’ score who passed the passing grade 7&. stwas calculated

as following:

P—RXIOOO/

5
P =—x1009
24 %
P =25%

Based on the above explanation, it can be conclutiad the
researcher’ hypothesis that dictogloss Techniquidconprove students’
listening mastery at grade VIII SMP Negeri 2 Batafiggkola was
accepted. The comparison of students’ achievenmehstening mastery

of cycle 1 and cycle 2 could be looked from thdddizlow :
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Table 7. Comparison of Students’ Achievement in ltening mastery
In Cycle 1 and Cycle 2

No Name listening Score State
Cycle 1 Cycle 2

1. AR 80 90 Improve
2. AU 50 60 Improve
3. AM 55 75 Improve
4. AH 60 75 Improve
S. DNA 60 80 Improve
6. JP 50 60 Improve
7. MR 65 65 Improve
8. MM 80 90 Improve
9. NS 45 75 Improve
10. NHal 80 85 Improve
11. NHan 80 85 Improve
12. RB 55 75 Improve
13. RF 65 75 Improve
14. RA 65 65 Improve
15. RR 40 70 Improve
16. RK 40 75 Improve
17. RH 50 75 Improve
18. RI 60 75 Improve
19. SH 60 75 Improve
20. SA 45 70 Improve
21. SR 50 80 Improve

56



57

22. SW 60 75 Improve
23. WA 60 75 Improve
24, RP 60 75 Improve
Total Score 1415 1795
Mean 58.95 74.79
Percentage 16.66% 25%

"The students who passed the passing grade (7Héncycle 1 and
cycle 2.

Based on the explanation, it could be concludetitttemean
score and the percentage of the second test. Tgrewement from the
first test; in the first test the mean score wa®95816.66%), it was
included enough category. The improvement of meanesin second
test the mean score wast.79 (25%), it was included into high
category. The differences showed that there wasngnovement of

students’ listening mastery. It can be looked ftbenchart below:
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58.95 74.79

Cycle 1 Cycle 2

Chart 3. The Comparison of Mean Score between Fast

and Second Test (First Cycle and Second Cycle)

Based on the above chart, students got improvemenheir

score. From the students’ mean score; the firskecstudents’ mean

score were 58.95 and the second cycle studentsh reeare were

74.79 From the students percentage; the first ¢yhlere were four

students passed the passing grade (16.66%). Thadeygcle, there

we

re eighteen students passed the passing graug. (25

From analysis above, the researcher concludeshthahean of

first cycle and second cycle is a significantlyfelience, where mean

of

second cycle (74.79) is greater than first c\y@@.95). It showed

that “dictoglosstechnique” influenced to improvtdising mastery at

the VIl grade students of SMP Negeri 2 BatangArgko
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To test the significances, the researcher usesdt tfbe small
samples less than 30 students. The table of irtigngrthe data could
be looked from the table below:

Table 7. The Result of Difference Scores betweenrgi Cycle and Second Cyd

No Name Cycle 1 Cycle 2 D=X-Y | ¥D=D-M, Yy D?

1 AR 80 90 10 -6.25 39.06
2 AU 50 60 10 -6.25 39.06
3 AM 55 75 20 3.75 14.06
4 AH 60 75 15 -1.25 1.56

5 DNA 60 75 15 -1.25 1.56
6 JP 50 60 10 -6.25 39.06
7 MR 65 65 0 -16.25 264.06
8 MM 80 90 10 -6.25 39.06
9 NS 45 75 30 13.75 189.06
10 | NHal 80 85 5 -11.25 126.56
11 | NHan 80 85 5 -11.25 126.56
12 RB 55 75 20 3.75 14.06
13 RF 65 75 10 -6.25 39.06
14 RA 65 65 0 -16.25 264.06
15 RR 40 70 30 13.75 189.06
16 RK 40 75 35 18.75 351.06
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17 RH 50 75 25 8.75 76.56
18 RI 60 75 15 -1.25 1.56
19 SH 60 75 15 -1.25 1.56
20 SA 45 70 35 18.75 351.56
21 SR 50 80 30 13.75 189.06
22 SW 60 75 15 -1.25 1.56
23 WA 60 75 15 -1.25 1.56
24 RP 60 75 15 -1.25 1.56
Total 1415 1795 390 -0.03 2.358
Mean score 58.95 74.79 16.25 -0,001 98.2b

Bold name that students who passed the passing grade (75) in first cycle
* Sudents that did not pass the KKM (75) in second cycle

To prove the significances, the researcher usedttfor samples

less than 30 students. The procedures of intengyétie data were:

1. Formulating Hypothesis:

H= There is significant improvement among studelg$éning test in

the cycle 1 and cycle 2

2. Calculating the signification of, tand tand calculating of the degree

of freedom (df) with df = N-1

3. Looking for level of signification 5% or 1% in thke (it can be seen

from df).

4. Comparing the result of and with the criterion:
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1. If t, bigger thantso H is received. It means that there is
significant improvement of students’ learning prExeesult.
2. If t, smaller thantso H is rejected. It means that there is not
significant improvement of students’ learning prEsxeesult.
3. Making conclusion from the result.
To prove the significances, the researcher usedttfor samples
less than 30 students. The procedures of intengyétie data were:
Mp = Mean of difference

_LD

MDN

—0,03
= =-0,001
24

> D = Number of difference Score between Second CyuteFirst Cycle, D = X
-Y

N = 24 Students

SDp = Standard Deviation from the difference score ketwFirst Test and

Second test.

SDp = yD? YD 2

SDp = 2358 -0,0
\Viaied
24 24
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si= \/ 98.25 - 1.5625
SDy = v/96.68
SDp = 9.83

SEv p = Standard Error from Mean of Difference

SEup= S

SEuwp = 9.83

V23

SEwp = 9.83

4.79

SEwp

t, = 16.25
205
t, =7.92
Degrees of freedom (df) = N-1 = 24-1=23

The calculation result of,t= 7.92, tne with df = 23, level of

significance in t table 5% is 2.069. It can be knaWwat the result ofis
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bigger thant it is 7.92 > 2.069. Based on the result, it mdhas there is
a significant improvement between students’ lisigniearning process
result in the first cycle and second cycle.
2. Influencing Factors
From the description of students’ achievement anfitst cycle, it could
be concluded that the students’ problem in learnimgcess had been
resolved and it had improved in the second cyclelaswy:
There are two factors could influence listening t®as They are
internal factor and external factor. It would bglkxned below:
a) Internal Factors
1) Vocabulary
There were 20 items for listening test. In cyclefrom 24
students in classroom, 2 students answered 5 itanectly, 2
students answered 8 items correctly, 4 studentweard 10 items
correctly, 2 students answered 11 items correcilystudents
answered 12 items correctly, 3 students answereditdBs
correctly, and 4 students answered 16 items cdyrect
The researcher and co-teacher had found who h&dudt in
filling the items’ of question.
Base on interview had done in the class, NS,F¥A,RH, SR,

AU, RB, AM, AH. Admitted that they confuse to dstiening task
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in fill in the blank because they lack of vocabylaBo, it makes
them hard, difficult and confuse to do the task.

There were some action conducted by researcheycie @ to
solve the concerning problems.They were,the rekeargave new
vocabulary to students that they have not knowintoease their
vocabulary, students must analyse the difficultalmdary that the
author develops their knowledge.

As a result, students’ achievement in this case imgsoved.
There were also 20 items in listening task of cy2leFrom 24
students in the classroom, 9 students answeretds icorrectly, 2
students answered 16 items correctly, 3 studesiwened 17 items
correctly, 3 students answered 18 item correctstutient answered
19 items correctly, 2 students answered 14 itemsecity, 2
students answered 13 items correctly, 2 studeswened 12 items
correctly.

Interesting

There were 20 items for listening test. In cycléréom 24
students in classroom, 2 students answered 5 itmnectly, 2
students answered 8 items correctly, 4 studentweardg 10 items
correctly, 2 students answered 11 items correcilystudents
answered 12 items correctly, 3 students answereditdBs

correctly, and 4 students answered 16 items cdyrect
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Base on interview had done in the class, AM, AHADRI,
SH. Admitted that they feel uninteresting to dadeisng task in fill
in the blank because they feel strange and unawoest to English
voice. So, it makes them hard, difficult and coeftrs do the task.

There were some action conducted by researcheycie 2
to solve the concerning problems. The researchee gaem
interested ways and motivated them to interest ath@ulesson that
given by teacher.

As a result, students’ achievement in this case was
improved. There were also 20 items in listening tak cycle 2.
From 24 students in the classroom, 9 students amdwib items
correctly, 2 students answered 16 items correcBlystudents
answered 17 items correctly, 3 students answeretkédBcorrectly,
1 student answered 19 items correctly, 2 studem@wered 14 items
correctly, 2 students answered 13 items correclystudents
answered 12 items correctly.

Most of them feel uninteresting to learn Englisipezsally in
listening English. They feel English so hard torteaand they
unaccustomed to English. Because English reallyoselto use in

their dalily life.
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3) Experiences

There were 20 items for listening test. In cycléréom 24
students in classroom, 2 students answered 5 imnectly, 2
students answered 8 items correctly, 4 studentweard 10 items
correctly, 2 students answered 11 items correcilystudents
answered 12 items correctly, 3 students answereditdBs
correctly, and 4 students answered 16 items cdyrect

Base on interview had done in the class, NS, SA, RIR
RH, SR, AU, RB, AM, AH, DNA, RI, SH. Admitted thaley feel
confuse and difficult for doing listening taskidthappened because
they seldom to practise listening English and nmafsthem use
Batak language in their daily activities.

There were some action conducted by researcheycie 2
to solve the concerning problems. The researchee ga them
practise listening English, as long as research meagpened the
school. It was hoped to make students have exmerieand
accustomed to English task, especially English esarc listening

lesson.

As a result, students’ achievement in this case was

improved. There were also 20 items in listening tak cycle 2.
From 24 students in the classroom, 9 students apdwkb items

correctly, 2 students answered 16 items correcBlystudents
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answered 17 items correctly, 3 students answeratédBcorrectly,

1 student answered 19 items correctly, 2 studerawered 14 items

correctly, 2 students answered 13 items correclystudents

answered 12 items correctly.

b) External Factors

1)

2)

Environment
Base on interview had done in the class, AR, MM,aNH
NHal, RB, RA, RI, SW, WA. Admitted that they reakhgldom
practice listening English use sound recorder &sslroom.
Because, the teacher seldom make listening praictitiee class
room and students always use Batak language indagy life.
There were some action conducted by researchsfcla c
2 to solve the concerning problems. The researgées to them
advice to step up their mind for important learntagglish in
their life, so that they can make their environmerdre love
English and accustomed with English, especiallytetisg
English, as long as research was happened thelschoo
Facilities
Base on interview had done in the classroom, MM, MR,
AU, RA. Admitted that in the school facilities fdistening
lesson is limited. There is no language libraryidas makes

Students seldom practice listening. In other sMes. Masliani
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also admitted that facilities for listening is lied. So, students
seldom to get separate facilities that suitabidisbening lesson
and they just get a drop of facilities by the Estykeacher, such
as loudspeaker, and tape recorder.
There were some action conducted by researchecla ¢
2 to solve the concerning problems. The researchade
practise listening class every meeting that usetopgp
loudspeaker, and audio monologue as long as réseaas
happened the school.
B. Data Discussion
The first, In the Fitri Wulandari’s script, this search she found that
students listening achievement can improve. ltay@n base on calculation result
was gotten mean score cycle 1 was 3.8, cycle Bvasand cycle 3 was 6°5.
The second, researcher in Eka Juwita Arief's scrghte found that
dictogloss technique can improve the listening ighilit is proven base on
calculation result was gotten mean scbre.
The last, researcher's name Anwar Adam, in higpssrithe aim of his
research to know the effect of dictogloss techniligtening ability and the kind

of this research was quantitative research andyzel by test. Then, the

®Fitri Wulandari,Improving Students Listening Ability Using Spot The Dictogloss Technique
(Surakarta : UNS, 2011) p.41

“Eka Juwita Arif, The Use of Dictogloss Technigiue in Teaching A Hortatory Exposition
Text At Senior High School (Padang : UNP, 2010) p. 56
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conclusions are: students achievement in the dagegechnique was 7.9 while,
in traditional technique was 6.9. this conditiomwstus that students achievement
taught by using dictogloss technique was highar theditional technique.

So, from the previous studies as described abbeagessearcher interested
in doing this research by applying technique todtde to determine which
technique is better used in listening mastery bgifig improvement.

Base on the explanation above, the researcher finensimilarity with the
others researcher and the theory which is relaiedidtogloss technique . It was
based on the data in the first cycle 58.95 (16.6&846) 74.79 (25%) in the second
cycle. It can be concluded that the researcher besh success in doing the

research.

. Threats of the Research

The researcher found some threats in this rese@hehresearcher found the
students’ problems in the classroom teaching legrprocess. The students still
did not active yet in learning process by usingtatjtoss technique. Some
students tended to be passive in discussion anthdichon-academic activities.
They were shy and ashamed when they were askedptwting the result of
discussion. Therefore, it would make them passicesdlent.

Even though, dictogloss technique is useful fordstus not only to
comprehend the English text but also the studesmslearn the sociality of life,

because this technique requires the students ¢astisshare and respect of their
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friend. Additionally, dictogloss technique provide opportunity for students to
work both individually and in groups. So, it cantiate the students to achieve
and be actively involved in the teaching and leagnof listening. Finally,

dictogloss technique could improve listening masier descriptive text at the

VIII grade students of SMP Negeri 2 Batang Angkola.
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CHAPTER YV
CONCLUSION AND SUGGESTION
A. Conclusion
Based on the result of the classroom action resdsad done, it could
be concluded that:

1. Dictogloss technique improve students listening tergsat the VIII
grade students of SMP Negeri 2 Batang Angkola. rived by
increasing the mean of students’ listening scooenf68.95 (16.66%)
in the cycle 1 to 74.79 (25%) in the cycle II.

2. There is a internal factorwich influencing the «oth’ listening
mastery in descriptive text is students feel diffidill in the blank of
test, because seldom practice listening and untmoes with English
voice. Then, there were two external factors thdtuencing the
students’ listening masteryin cycle | and cycleuth as like limited of
facilities and disturbance in the classroom. Theesfthe hypothesis in
this research could be accepted because the stctre students and
the students’ activity in learning process by udiingjogloss technique
showed the good improvement at the VIII SMP NederBatang

Angkola.
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B. Suggestion
After conducting an action research and based @n rdsearch
findings, the researcher would like to propose smuggestions for the

English teacher, the students, and other reseaftiese suggestion were:

1. For the teacher, should make innovation and effedichnique to teach
listening, so teaching and learning process notatomous and can use
dictogloss technique as a teaching technique tthtBaglish, especially to
teach listening in order to make the students maxtive and
communicative during teaching and learning procéBserefore, the
students’ listening mastery can improve.

2. For the students, should be more active learnab nat afraid of making
mistakes during teaching and learning process.egtadshould improve
their ability in learning English, they should ptiae think individually,
helps each other, respect other opinion and enjoingl listening class.
Dictoglossis one of alternative ways that can beseh in teaching
listening.

3. For the other resercher, The result of the reseiarelkpected to be able to
encourage other researchers to conduct researtthgieéth the dictogloss

techniques in the other skills, such as writinggadfing and reading.
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Reg. Num
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B. Parents

Father’'s Name

Mother’'s Name

C. Education Background

1.

2.

Elementary school
Junior High School
Senior High School

Institute

CURRICULUM VITAE
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: Female
> Islam
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: Muhammad Gunung (Alm)

: Langgosari
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: SMPN 8 Padangsidimpuan
: SMP NEGERI 3 Padangsidimpuan

: IAIN Padangsidimpuan (2013)



APPENDIX

SIKLUS I (CYCLE 1)
LESSON PLAN

RENCANA PELAKSANAAN PEMBELAJARAN

(RPP)
SMP/MTS : SMP NEGERI 2 BATANG ANGKOLA
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : VIII (Delapan)/I
Tahun Pelajaran :2017/2018
Aspek/Skill : Listening
Pertemuan : Pertemuan Pertama/First Meeting
Alokasi Waktu : 2 x 40 Menit ( 1 kali pertemuan)

A. Standar Kompetensi
1. Memahami makna dalam teks fungsional pendek dari monolog sederhana berbentuk
descriptive text untuk berinteraksi dengan lingkungan sekitar.
B. Kompetensi Dasar
1. Merespon makna dalam teks fungsional pendek dan monolog sederhana berbentuk
descriptive dengan menggunakan ragam bahasa lisan secara akurat, lancar dan berterima

dalam kehidupan sehari-hari.



Indikator Pembelajaran

1. Mengidentifikasi makna tindak tutur dalam teks monolog yang berbentuk descriptive text

2. Memahami makna tindak tutur dalam teks monolog yang berbentuk descriptive text

3. Merespon makna tindak tutur dalam teks monolog yang berbentuk descriptive text

4. Menuliskan makna tindak tutur dalam teks monolog yang berbentuk descriptive text yang

telah mereka perdengarkan

. Tujuan Pembelajaran

1. Siswa mampu mengidentifikasi makna tindak tutur dalam teks monolog yang berbentuk
descriptive text

2. Siswa mampu memahami tindak tutur dalam teks monolog yang berbentuk descriptive text

3. Siswa mampu merespon makna tindak tutur dalam teks monolog yang berbentuk
descriptive text

4. Siswa mampu menuliskan makna tindak tutur dalam teks monolog yang berbentuk
descriptive text yang telah mereka perdengarkan

Materi Pembelajaran

1. Describing about thing

Teknik Pembelajaran

1. Dictogloss Technique

Langkah-Langkah Pembelajaran

1. Kegiatan Awal ( Preparation)
a. Guru mempersiapkan topik yang akan diperdengarkpada para siswa.

b. Guru memberikan kosa kata kepada para siswa tetdpitgyang akan diperdengarkan.



2. Kegiatan Inti (Dictation)

a. Guru membacakan teks atau memutar audio monologngak tiga kali dengan
kecepatan normal.

b. Pada saat pertama kali di perdengarkan, siswa hargralengarkan tanpa mencatat.
Namun pada saat yang kedua kalinya siswa boleh atengambil mendengarkan. Dan
yang terakhir kalinya siswa dapat memperbaiki dengkonfirmasi kata atau frasa pada
text yang dianggap keliru.

3. Reconstruction (rekonstruksi)

a. Guru meminta siswa untuk merekonstruksi teks yalahtmereka dengarkan

b. Masing — masing siswa berkontribusi menyusun iks tkedalam versi baru tanpa
merubah ide dan susunan teks aslinya.

4. Analysis and Correction (Analisis dan koreksi)

a. Siswa menganalisis dan mengoreksi hasil rekonstteks yang mereka kerjakan dengan
arahan yang di berikan guru.

b. Guru menyelesaikan permasalahan yang ada pada kiklu

H. Sumber Belajar
1. Buku : Learning More English 2 for Grade VIII Junidigh School, Ai Siti Djamilah, Anwar
Sofyanda, and Titiek K Surtiyah, diterbitkan olefathhdo Pratama.
2. Internet
3. Teks yang berkaitan dengan bahan ajar
4. Laptop
5. Speaker

6. Audio monolog



Penilaian

Indikator Teknik Bentuk Instrumen/S
Pencapaian Penilaian Instrument oal
kompetensi
Siswa menyimal Tes Lisan dai Menengkapi  tek Work in peel

dan melengkapi teksTertulis monolog group. Listen
yang kosong carefully to the
berdasarkan yang teks monologue, ther
mereka simak write down that

you have heard.

Pedoman Penilaian

Uraian Skor

Isian
1. Jawaban benar

2. Jawaban salah

JUMLAH SOAL 20

NILAI = JUMLAH BENAR X 100
JUMLAH SOAL




Padangsidimpuan, 2018
Researcher

FITRI KHOIRUNNISAH

NIM. 13 340 0011




APPENDIX |

Name

Date

Class

Directions

TEST CYCLE |

: Listen carefully to the monologue audio, then fill in the blank based on you

have heard!

memorial tower which is (2)..... as torch flame towering to the sky which is covered
by 35 kilograms of (3)............ gold. Monas or national monument is an (4)......... of the
city. Monas is always crowded by (5)....... to see the beauty of the (6)......... from the
top of monument adding insignt into the (7)......... of Indonesia. Monas National
Monument is a 132 meter (8)....ccceeeuunee. in the center of Merdeka Square, Central
Jakarta, Indonesia. Jakarta is the (9)................ of the state. It (10).............. the struggle

for Indonesian independence of our (11).................

at a (13)....e.... Of 17 meters. Towering monument symbolized the (14).......... of
Lingga and Yoni. Resembles a phallus, or pestle mortar pestle and yoni (15).................

rice or mortar, two important things in the (16)................. of Indonesian agriculture.

Monas National Monument

National monument or popurlarly (1)...... as Monas or obelisk monument is

The monument of a 117.7 meters obelisk on a (12) ............. Square platform




Construction S K T eea In 1961 under the direction of President

Soekarno, the fesk(igy, of the us and the monument wag

i R to the public in 1975. Monas Stand very solid (20500 with

Wwhite pain on jts body and gold colors that light up on jts top.

Padangsidimpuan, 2018
Knowing:

Validator Researcher

SOJUANGON E, S.S., M.Pd FITRI KHOIRUNNISAH
; e Sl

NIP. 19790815 2 604 1 003 NIM. 13340 0011
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APPENDIX

Called
Shaped
Pure
Iconic
Tourists
City
History
Tower
Capital

. Symbolizes
. Country

. 45 meters
. Height

. Philosophy
. Resembles
. Tradition

. Began

. President

. Opened

. Covered

KEY ANSWER CYCLE |



APPENDIX IV

Indicators List of Teacher in Teaching Learning Praess First Cycle

Checklist

Physic appearance and written Note

1. Dressing cleanly and neatly.

2. Standing and writing face to students.

3. Energic and enthusiasm

4. Writing and explaining integratedly




5. Writing is nice and readable

6. Writing is read from the all roomside

7. Having certain sequence system

Sound and Classroom
management

Checklist

Note

1. Audiblle sound

2. Talking intelligibly

3. Neatness control




4. Class noise control

5. Class formation arrangement

Material

Checklist

1. Explaining the learning objectives

2. Explaning the learning benefit

3. Relevant to object and procedure




4. Brief presentation

5. Detail and united explanation

Procedure

Checklist

Note

1. Teacher arranged the seat formation

2. Teacher told the purpose of teaching
learning process to students by using
dictogloss technique




. Teacher explained the topic that will
discussed by students in the dictatior]
activity.

. Teacher gave the instruction to stude
about dictation activity.

nts

. Teacher gave time to students for
filling and reconstruction the text.

. Teacher asked students to tell the res

of discussion.

sult

Checklist

Reinforcement and interaction
with students

Individual performance reward

. Group performance reward

. Celebration

. Stimulating students’ responses




5. Stimulating students’ questions

A(lwr [Me }LML&W
M Leoumiy o Waaren o,
J\W\A—M‘ V\W Wg“"‘g
WA, A Avetven
s mh& 0}(0 ke
\e g Mokerial or

4lrexn LD\MW\""'W o .

6. Responding students’ question

‘T%e,(,% AN«
'%\""- %\J\Q&nig i

Batang Angkola, 2018
Knowing:
Validator Observant,

English Teacher

SOJUANGO' RAMBE, S.S., M.Pd
NIP. 19790815 200604 1 003

MASLIANI, S.Pd
NIP. 19801120 200502 2 002



Observation Sheet of Students’ Activities
in the Teaching and Learning Process
Classroom Action Research

[

Day/Date

Class/Semester  : VIIL. 1/ 1I

Cycle . | (First Cycle)

Observant

Activities
o] Students
Who active | Who active Who Who Who pay Who fast | Who correc
to ask to answer cheating disturb attention to do exerci| to do exerci

1 AR
2 AU
3 AM
4 AH
5 DNA
6 JP
7 MR
8 MM
9 NS
10 NHal
11 NHan
12 RB
13 RF
14 RA




RR 3
15 = s e et -~ =k e
RK
16 o S AT s s =
RH
1t —_— —_— — — - ey =
RI ;
18 R e e — -
SH
SA
20 T Foe A ey N L e
TEE e e LA TN e T
22 s £ e S g e A SN A
WA '
23 i P g R B vty v o < =
i ,
24 5 32 b s s B g e =
Tn l:he,w Cycle, from 24 £tpdents in the clags rom, bhere
A Y ghudente Whp ackive o ask , they are AR, MM, Rl and sH
Yhere are 2 b P :
Condition of the classroom 2 Gludents who ackive o dnswer, are AR ang
MM—nrw,rv, are 2 Students wiho (/h‘@h‘ﬂﬂ Hiosont RR
>  they are RR ang Rk
All of the chudents lé\(/e, their ﬂl’ebm;-i‘on e)(ap; 1P, RR, and Bk,
There are 2 chudente Wiko Fagh to do exercise, are AR an®Mu
Thetre ave 2 Ctudents Wio Correet bo do exercite: A dnd M. *

Validator,

Researcher

Sojuangon Rapbe, S.s., M. Pd Fitri Khoirunnisah

NIP. 19790815 200604 1 003

NIM. 133400011



Observation Note Sheet

Students’ Behaviour Checklist in Teaching LearningProcess

Classroom Action Research

Subject Matter : English
Class/ Semester : VI 2/ 1l
Days/ Date Of
Cycle 2
Observant
No | Student Behaviour
Who make|Who  goes| Who Who walks | Who
noisy in the| permission |sleep in| around doesn’t
Classroom the attend
classroom
1 AR
2 AU
3 AM
4 AH
5 DNA
6 JP
7 MR




8 MM
9 NS
10 NHal
11 NHan
12 RB
13 RF
14 RA
15 RR
16 RK
17 RH
18 RI

19 SH
20 SA
21 SR




22 SW
23 WA
24 RP
Total
G 3 .
AY P al —
Q}&LA&&}*"S ;deks Sgudmts- e
C‘";;i;;:;ﬁo‘:lthe ln frict cycte, there are © Students Wha molce faicy Ie the
ohcsmom,’choj are AU, TP PR, Rik, RH, and S, Thes 2
3 Shudents o goeg permiscan, bhey e AM, MR, g, RA .
There 6 ho ¢hudentc who 9Lu? Th the Clorgroom |, There vire 2
Sbudente Who wWalk around, tLl/y are PR ong@ R le i H«w ic
R0 Sludents ko doesnot mtbend bae class
Batang Angkola, 2018
Knowing:
Validator Researcher
SOJUANGON/RAMBE, S.S., M.Pd FITRI KHOIRUNNISAH

NIP. 19790815 200604 1 003

NIP. 133400011




APPENDIX

SIKLUS I (CYCLE 1)
LESSON PLAN

RENCANA PELAKSANAAN PEMBELAJARAN

(RPP)
SMP/MTS : SMP NEGERI 2 BATANG ANGKOLA
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : VIII (Delapan)/I
Tahun Pelajaran :2017/2018
Aspek/Skill : Listening
Pertemuan : Pertemuan Pertama/ Second Meeting
Alokasi Waktu : 2 x 40 Menit ( 1 kali pertemuan)

A. Standar Kompetensi
2. Memahami makna dalam teks fungsional pendek dari monolog sederhana berbentuk
descriptive text untuk berinteraksi dengan lingkungan sekitar.
B. Kompetensi Dasar
2. Merespon makna dalam teks fungsional pendek dan monolog sederhana berbentuk
descriptive dengan menggunakan ragam bahasa lisan secara akurat, lancar dan berterima

dalam kehidupan sehari-hari.



Indikator Pembelajaran

5. Mengidentifikasi makna tindak tutur dalam teks monolog yang berbentuk descriptive text

6. Memahami makna tindak tutur dalam teks monolog yang berbentuk descriptive text

7. Merespon makna tindak tutur dalam teks monolog yang berbentuk descriptive text

8. Menuliskan makna tindak tutur dalam teks monolog yang berbentuk descriptive text yang

telah mereka perdengarkan

. Tujuan Pembelajaran

5. Siswa mampu mengidentifikasi makna tindak tutur dalam teks monolog yang berbentuk
descriptive text

6. Siswa mampu memahami tindak tutur dalam teks monolog yang berbentuk descriptive text

7. Siswa mampu merespon makna tindak tutur dalam teks monolog yang berbentuk
descriptive text

8. Siswa mampu menuliskan makna tindak tutur dalam teks monolog yang berbentuk
descriptive text yang telah mereka perdengarkan

Materi Pembelajaran

1. Describing about someone

Teknik Pembelajaran

1. Dictogloss Technique

Langkah-Langkah Pembelajaran

1. Kegiatan Awal ( Preparation)
a. Guru mempersiapkan topik yang akan diperdengarkpada para siswa.
b. Guru memberikan kosa kata kepada para siswa tetdpitgyang akan diperdengarkan.

2. Kegiatan Inti (Dictation)



a. Guru membacakan teks atau memutar audio monologngek tiga kali dengan
kecepatan normal.

b. Pada saat pertama kali di perdengarkan, siswa hamyalengarkan tanpa mencatat.
Namun pada saat yang kedua kalinya siswa boleh at@rngambil mendengarkan. Dan
yang terakhir kalinya siswa dapat memperbaiki da@ngkonfirmasi kata atau frasa pada
text yang dianggap keliru.

Reconstruction (rekonstruksi)

a. Guru meminta siswa untuk merekonstruksi teks yatahtmereka dengarkan

b. Masing — masing siswa berkontribusi menyusun i&s tkedalam versi baru tanpa
merubah ide dan susunan teks aslinya.

Analysis and Correction (Analisis dan koreksi)

a. Siswa menganalisis dan mengoreksi hasil rekonstteks yang mereka kerjakan dengan
arahan yang di berikan guru.

b. Guru menyelesaikan permasalahan yang ada pada biklu

H. Sumber Belajar

1.

Buku : Learning More English 2 for Grade VIII Junidigh School, Ai Siti Djamilah, Anwar

Sofyanda, and Titiek K Surtiyah, diterbitkan olefaflhdo Pratama.

. Internet

Teks yang berkaitan dengan bahan ajar
Laptop

Speaker

. Audio monolog



Penilaian

Indikator Pencapaian | Teknik Penilaian Bentuk Instrument Instrumen/Soal
kompetensi
Siswa menyimak dal Tes Lisan dai| Menengkapi tek| Work in peel
melengkapi teks yangTertulis monolog group. Listen
kosong berdasarkan carefully to the
yang teks merekasimjk monologue, ther
write down that
you have heard.
Pedoman Penilaian
Uraian Skor
Isian
3. Jawaban benar
4. Jawaban salah
JUMLAH SOAL 20

NILAI = JUMLAH BENAR X 100

JUMLAH SOAL



NIP. 19790815 200604 1 003

Padangsidimpuan, 2018
Researcher

FITRI KHOIRUNNISAH

NIM. 13 340 0011




APPENDIX II

Name

Date

Class

Directions

TEST CYCLE Il

: Listen carefully to the monologue audio, then fill in the blank based on you

have heard!

favorite colours are pink and (3).......... She likes for collecting (4)........... shoes. She

My Friend

| have a (1)...ccoeuuueee. Friend. She is beautiful, (2)................. and trendy. Her
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APPENDIX

Close
Attractive
Green
Branded
Trend
Attention
Stylist
Really
Shoes

. Walking
. Watch

. Physical
. Represent
. Perfect
. Mad

. Product
. Elegant
. Varieties
. Athletic
. Trader

KEY ANSWER CYCLE I



APPENDIX IV

Indicators List of Teacher in Teaching Learning Praess Second Cycle

Checklist

Physic appearance and written Note

8. Dressing cleanly and neatly.

9. Standing and writing face to students.

10. Energic and enthusiasm

11.Writing and explaining integratedly

12.Writing is nice and readable




13.Writing is read from the all roomside

14.Having certain sequence system

Sound and Classroom
management

Checklist

Note

6. Audiblle sound

7. Talking intelligibly

8. Neatness control




9. Class noise control

10.Class formation arrangement

Material

Checklist

6. Explaining the learning objectives

7. Explaning the learning benefit

8. Relevant to object and procedure




9. Brief presentation

10. Detail and united explanation

Checklist

Procedure

Note

7. Teacher arranged the seat formation

8. Teacher told the purpose of teaching
learning process to students by using
dictogloss technique

9. Teacher explained the topic that will




discussed by students in the dictation
activity.

10. Teacher gave the instruction to students
about dictation activity.

11.Teacher gave time to students for
filling and reconstruction the text.

12. Teacher asked students to tell the result
of discussion.

Checklist

Reinforcement and interaction
with students

1. Individual performance reward

2. Group performance reward

3. Celebration

4. Stimulating students’ responses




5. Stimulating students’ questions

6. Responding students’ question

Knowing:

Validator

SOJUANGON RAMBE, S.S., M.Pd
NIP. 19790815 200604 1 003

Batang Angkola, 2018

Observant,

English Teacher

NIP. 19801120 200502 2 002




Observation Note Sheet

Students’ Behaviour Checklist in Teaching LearningProcess

Classroom Action Research

Subject Matter : English

Class/ Semester : VIII 2/ 1

Days/ Date Of

Cycle ol
Observant
No | Student Behaviour
Who make| Who  goes| Who Who walks | Who
noisy in the| permission |sleep in| around doesn't
Classroom the attend
classroom
1 AR
2 AU
3 AM
4 AH
5 DNA
6 JP
7 MR




8 MM
9 NS
10 NHal
11 NHan
12 RB
13 RF
14 RA
15 RR
16 RK
17 RH
18 RI

19 SH
20 SA
21 SR




From Yne Obcervpbion, Prom 2¢ Chudents in clnsgroom Yrere are (—wr
classroom

Chudertc Who thaxe noisy in bhe cnscropm, they ave M, RR,
T’ and Rlc. There are two shudents Wuho goes permission, they
g R. i

e BF and S®. There is no Studenks Sleep ity Yne classroom, tere

iL no students Walks around '
, there i Mo Gtudents Wh
T, < o doeSnot

Batang Angkola, 2018
Knowing:
Validator Researcher,
SOJUANGON MBE, S.S., M.Pd FITRI KHOIRUNNISAH

FITRI KHOUSL 22—

NIP. 19790815 200604 1 003 NIP. 133400011



Observation Sheet of Students’ Activities
in the Teaching and Learning Process

Classroom Action Research

Day/Date
Class/Semester  : VIII-2/ 1l
Cycle - 11 (Second Cycle)
Observant
Activities
No Students Who
Who activet Who active | Who Whoisturb | Whoay \évg(c)) fé correct
to ask o answer | heating ttention | o o4 0 do
xercise
1 R
2 u
3 M
4 AH
5 NA
6 JF
7 MR
8 M
9 NS
10 NHal
11 NHar
12 B
F
13




14 RA e e T a2 —_— ety

15 2 o N i A e
RH

17 — o i P e S —
SH

19 apiael s e Rt ik
SA

20 e B = e ——
SR

21 S L g e
SW

22 TR e Jaloabsinaid

ni 0 —_ — R i e
RP

24 e — | v~ e e

Candikion of the Classrporm .

Incycle B, fhere are & siudents wiho ackive to atke, taey ore
Aﬁa‘ PANR, MM, AHal, and SR, there oire kbt s
Ackive do onginter | Hae, are AR, an& MM Thor, 4
Shudentks  wiho Mhha,k\nb\j are BR “"ld.gk .rt:_i
Ae 2 Ghudents wine diskurh, they ave RR ani Ric.
Al 0f ble gbudents PAY Attention. €XCopt RR and Rk Thor,
Ate 2 cudenis fost bo do exercire, .Hmj are AR ani MM
and there are 2 Gludent Wiho corvect bo do exercise , AR avdmy

Validator,

Sojuangg

Rambe, S.s., M. Pd

NIP. 19790815 200604 1 003

Researcher

Fitri Khoirunnisah

NIM. 133400011



Name

Date

Class

Directions

TEST CYCLE |

: Listen carefully to the monologue audio, then fill in the blank based on you

have heard!

memorial tower which is (2)..... as torch flame towering to the sky which is covered
by 35 kilograms of (3)............ gold. Monas or national monument is an (4)......... of the
city. Monas is always crowded by (5)....... to see the beauty of the (6)......... from the
top of monument adding insignt into the (7)......... of Indonesia. Monas National
Monument is a 132 meter (8)....ccceeeveunuee. in the center of Merdeka Square, Central
Jakarta, Indonesia. Jakarta is the (9)................ of the state. It (10).............. the struggle

for Indonesian independence of our (11).................

at a (13)....e.... Of 17 meters. Towering monument symbolized the (14).......... of
Lingga and Yoni. Resembles a phallus, or pestle mortar pestle and yoni (15).................

rice or mortar, two important things in the (16)................. of Indonesian agriculture.

Monas National Monument

National monument or popurlarly (1)...... as Monas or obelisk monument is

The monument of a 117.7 meters obelisk on a (12) ............. Square platform




TEST CYCLE Il

TEST CYCLE lI
Name
Date
Class
Directions : Listen carefully to the monologue audio, then fill in the blank based on you
have heard!
My Friend
| have a (1)...ccoeuueee. Friend. She is beautiful, (2)................. and trendy. Her
favorite colours are pink and (3).......... She likes for collecting (4)........... shoes. She
always want to be a (5)............. Setter of the day. She always pay much (6)............. on
her appearance. Recently, she bought a new (7)........... foot legs from blowfish shoes
products.

This shoes (8)............. matches on her. Her new blowfish womans’ (9).........cc........
are wonderful. When she is (10)................ on that shoes. All her friends including me
(212)........... and admire that she has the most suitable shoes on her (12)..............
appearance. The style, bright color and brand (13)............... her as a smart woman on
the day. She really has (14)............... appearance. She is really (15).............. on that
shoes, she said that (16)............ cover all get genders. The blowfish mens’ shoes are as
(17 PO as she has the product provide (18) .....ccccvueeen. of choice. Ballet,
casual, boot (19)................ Shoes are designed in attractive way. The products are
international (20)............... mark and become the hottest trend.




TEST CYCLE |

Name

Date

Class

Directions

have heard!

Monas National Monument

National monument or popurlarly (1)...... as Monas or obelisk monument is
memorial tower which is (2)..... as torch flame towering to the sky which is covered
by 35 kilograms of (3)............ gold. Monas or national monument is an (4)......... of the
city. Monas is always crowded by (5)....... to see the beauty of the (6)......... from the
top of monument adding insignt into the (7)......... of Indonesia. Monas National
Monument is a 132 meter (8)....ccceeeueunee. in the center of Merdeka Square, Central
Jakarta, Indonesia. Jakarta is the (9)................ of the state. It (10).............. the struggle
for Indonesian independence of our (11).................

The monument of a 117.7 meters obelisk on a (12) ............. Square platform
at a (13)..cenees Of 17 meters. Towering monument symbolized the (14).......... of
Lingga and Yoni. Resembles a phallus, or pestle mortar pestle and yoni (15).................

rice or mortar, two important things in the (16)................. of Indonesian agriculture.

: Listen carefully to the monologue audio, then fill in the blank based on you




Name

Date

Class

TEST CYCLE Il

Directions : Listen carefully to the monologue audio, then fill in the blank based on you

have heard!

favorite colours are pink and (3).......... She likes for collecting (4)........... shoes. She
always want to be a (5)............. Setter of the day. She always pay much (6)............. on
her appearance. Recently, she bought a new (7)........... foot legs from blowfish shoes

products.

casual, boot (19)................ Shoes are designed in attractive way. The products are

international (20)............... mark and become the hottest trend.

My Friend

| have a (1)...ccceuueeee. Friend. She is beautiful, (2)................. and trendy. Her

This shoes (8)............. matches on her. Her new blowfish womans’ (9)...................
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