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ABSTRACT 

Name   : Reni Agustina 

Reg. Number : 1920300017 

Title of Thesis : The Effect of Just a Minute Game on Speaking Ability at 

The Eleventh Grade Students of SMA N 5 Padangsidimpuan 

 

Speaking is an important part of skill in English. Teaching speaking is not only to let 

students to repeat or memorize dialogues, but they should be able to do to communicate 

directly. The problem was the students didn’t have the motivation and participated actively 

in the speaking  because of their fear of making mistakes, being laughed by their friends 

and lack of confidence of their own abilities. The objectives of this research were to know 

the students’ speaking ability taught by using Just a Minute game and without using Just a 

Minute game and to find whether there was the significant the students’ speaking ability 

by using Just a Minute game. This research was quntitative research in experimental form 

with pre-test and post-test design.The participant of this research were students of SMA N 

5 Padangsidimpuan XI MIA 1 as experimental class that consist of 25 students and XI MIA 

2 as control class that consist 25 students. In collecting data researcher used oral test. Data 

were analyzed by using SPSS and Independent T-Test. Based on the result of the research, 

researcher found that  the mean score of experimental class was higher than the mean score 

of control class after using Just a Minute game and researcher found that tcount was higher 

that ttable. It can be concluded there was significant effect Just a Minute game on speaking 

mastery at the eleventh grade students of SMA N 5 Padangsidimpuan. 

Keywords : Just a Minute, Game, Speaking ability 
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ABSTRAK 

Nama   : Reni Agustina 

Nim   : 1920300017 

Judul Skripsi   : Pengaruh Permainan Hanya Satu Menit Dalam Penguasaan 

Berbicara Pada Siswa Kelas Sebelas SMA N 5 

Padangsidimpuan  

 

Berbicara adalah salah satu bagian penting kemampuan dalam bahasa Inggris. Pengajaran  

berbibara tidak hanya membiarkan siswa mangulang atau menghafal dialog, tetapi mereka 

seharusnya bisa melakukan komunikasi secara langsung. Masalahnya adalah siswa tidak 

mempunyai motivasi and berbartisipasi actif dalam berbicara karena takut melakukan 

kesalahan, ditertawakan oleh teman mereka and tidak percaya diri dengan kemampuan 

mereka sendiri. Tujuan penelitian ini adalah untuk mengetahui penguasaan berbicara siswa 

yang diajarkan dan yang tidak diajarkan dengan game just a minute dan mencari perbedaan 

yang signifikan pada penguasaan berbicara siswa menggunakan game just a minute. 

Penelitian ini adalah penlitian kuantitatif eksperimental dengan pre-test dan post-test. 

Partisipan penelitian ini adalah siswa SMA N 5 Padangsimpuan kelas XI MIA 1 sebagai 

kelas eksperimen yang berjumlah 25 siswa dan XI MIA 2 sebagai kelas kontrol yang 

berjumlah 25 siswa. Dalam pengumpulan data peneliti menggunakan tes berbicara. Data 

dianalisis menggunakan SPSS dan rumus T-test. Berdasarkan hasil penelitian ini, peneliti 

menemukan bahwa skor rata rata kelas eksperimen lebih tinggi dari skor rata rata kelas 

kontrol setelah menggunakan permainan just a minute dan peneliti menemukan bahwa t 

hitung lebih tinggi dari t table. Dapat disimpulkan bahwa ada pengaruh yang signifikan 

dari permaninan just a minue pada siswa kelas sebelas SMA N 5 Padangsidimpuan. 

Kata kunci : Just a Minute, Permainan, kemampuan Berbicara  
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 خلاصة 

 : ريني اغسطينا   اسم

 ١٩٢٠٤٠٠٠١٧:  رقم القيد

أثر لعبة دقيقة واحدة فقط في إتقان التحدث لدى طلاب الصف الحادي عشر في مدرسة ثانوية   : الموضوع 
 الحكومية   عليا  

  حفظها   أو  الحوارات  بتكرار  للطلاب  السماح  على  التحدث  تدريس  يقتصر  لا.  الإنجليزية  اللغة  في  المهارة   من  مهم  جزء  هو  التحدث

 في  بنشاط  وشاركوا   الحافز  لديهم  يكن   لم  الطلاب  أن   هي  المشكلة  كانت.  مباشرة   التواصل  على  قادرين   يكونوا  أن   يجب  بل  فحسب،

  إتقان   معرفة  هو  البحث   هذا  من   الهدف.  قدراتهم   في  الثقة   وعدم  أصدقائهم  من   والضحك  الأخطاء   ارتكاب  من   خوفهم  بسبب  التحدث

  كان   إذا  ما   ومعرفة  واحدة   دقيقة  لعبة  استخدام  وبدون   فقط  واحدة   دقيقة   لعبة   باستخدام  تدريسهم   ت   الذين  الطلاب  لدى  التحدث

  مع   تجريبي  شكل  في  كمي  بحث  عن  عبارة   البحث  هذا  كان .  واحدة   دقيقة  لعبة  باستخدام  الطلاب  لدى   للتحدث  كبير  إتقان   هناك

  كفصل   ١  المدرسة و    في  ١  الحكومية  عليا  الثانوية  المدرسة  طلاب  البحث  هذا  في  المشاركون   وكان .  البعدي  والاختبار  القبلي  الاختبار

 الباحث  استخدم  البيانات  جمع  وفي.  الطلاب  طالبًا  ٢٥  من  يتكون   ضابط  كفصل  ٢ المدرسة في  ١ و  طالبًا  ٢٥  من  يتكون   تجريبي

  أن   البحث  نتيجة  وأظهرت.  ت  واختبارحلول المنتجات والخدمات الإحصائية   صيغة  باستخدام  البيانات  تحليل  ت .  الشفهي  الاختبار

  درجات  متوسط  وكان .  واحدة   دقيقة   لعبة   استخدام   بعد  الضابط  الصف   درجات   متوسط  من  أعلى  التجريبي   الفصل   درجات  متوسط

  كان   نفسه،  الوقت  وفي.  ٤٤.٨٠  القبلي   الاختبار   في   الضابط  الفصل  درجات   ومتوسط   ٤٩.٤٠  القبلي  الاختبار  في  التجريبي   الفصل 

  متوسط   وكان   ، ٦٨.٨٠  هو  واحدة   دقيقة  لعبة  باستخدام  العلاج  إجراء  بعد  البعدي  الاختبار  في  التجريبي  الفصل  درجات  متوسط

 التحدث  إتقان   على  واحدة   دقيقة   لعبة  على  كبير  تأثير  هناك  كان   أنه  الاستنتاج  ويمكن.  ٥٩  البعدي  الاختبار  في  الضابط  الفصل  درجات

 .علياالحكومية ثانوية  مدرسة في عشر الحادي الصف طلاب لدى
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CHAPTER I 

INTRODUCTION 

 

A. The Background of the problem 

Speaking skill is one of the skills that give us the capability to 

communicate with others productively. It means that communication will be 

productive when someone has an objective or a desire to achieve something, for 

instance solving a problem, giving direction, and clarity of something.1 Speaking 

is one of the important skill that have to mastered students. Speaking is the way 

to do communication to deliver feelings, ideas, opinions, or informations in 

public so speaking make us to be more confidence to express our thinking. 

Speaking has become a part of daily activities.  

Speaking is generally thought to be the most important of the four skills. 

Indeed, one frustration commonly voiced by learners is that they have spent 

years studying English, but still they cannot speak it. Speaking is one of difficult 

skill in english skill. Dealing with the idea, Nunan says that speaking is harder 

than reading, writing or listening for two reasons. First, unlike reading or writing, 

speaking happens in real time: usually the person you are talking to is waiting 

for you to speak right then. Second, when you are speaking, you cannot edit and 

revise what you to say, as you can when you are writing.2 Language is creative; 

we cannot plan all words and sentences what we are going to say an hour from 

 
 1Jieffr iey D. Fiord aind Laiuriie W. Fiord, Thie Fiour Cionviersaitiions: Daiily Ciommunicaitiions 

Thait Giets R iesults (Sain Frainciscio: Bierr iett-Kioiehlier, 2009). p.6 

 2Nunain Daivid, ied., Praicticail iEnglish Lainguaigie Tiea iching, 1st ied (Niew Yiork: McGraiw-

Hill/Ciontiempiorairy, 2003). 
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now. Speaking happens spontaneously.3  It means that speaking is not easy skill 

than another english skill such as writing, it still can edit and thinking what 

would we deliver. Speaking,  we can not edit it and it delivers directly. 

The Indonesian students learning English are expected to be able to 

communicate fluently and accurately based on the social context. In spoken 

English, students are hoped to be able to convey meanings and various spoken 

texts that have certain communicative purpose, text structure and linguistics. It 

means that speaking is the primary competence to develop. To acquire speaking 

competence students must have many aspects of speaking such as 

pronounciation, structure, vocabulary, content, and fluency.4 Therefore it is a 

must for the students to improve their speaking skill. In fact, as a target language, 

English speaking skill is not easy to master because when someone speaks, they 

need more than knowing the grammatical and semantic rules of English 

language.5 

 There are several factors that make the student speaking skills to not work 

as follows: a) English is not used outside the classroom or in the community as 

a foreign language, b) Lack of exposure to language English in the community 

and environment, c) learning English on campus lacks emphasis on speaking 

skills, but focuses more on the structure and enrichment of vocabulary, d) Shame 

 
 3umair Faiuzain, “Thie Usie iOf Impriovisaitiions T iechniqu ie Tio Impriovie Thie Spieaiking Aibility 

iOf iEfl Studients” 14 (2014). 
4Aikhyaik, Ainik Indraimaiwain, “Imprioving th ie Studients’ iEnglish Spieaiking Ciompietiencie 

thr iough Stiorytielling (Study in Paingierain Dip ioniegior io Islaimic Ciolliegie (STAiI) iof Ngainjuk, iEaist 

Jaivai, Ind ioniesiai),” Intiernaiti ionail Jiournail iof Lainguaigie aind Litieraiturie 1, nio. 2 (2013): 7. 
5Hiendrai Hieriainsyaih, “Spieaiking Pr iobliems Faicied By Thie iEnglish Diepairtm ient Studients iOf 

Syiaih Kuailai Univiersity,” Linguai Didaiktikai: Jurnail Baihaisai Dain Piembielaijairain Baihaisai 6, Nio. 1 

(Dieciembier 17, 2012): 37, Https://Dioi.iOrg/10.24036/Ld.V6i1.7398. 
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and fear of making mistakes when speaking exercises, e) English is not a primary 

requirement, unless there is an opportunity to go to an English speaking to 

continue education or tourist visit.6 However, in reality it is difficult for teachers 

to improve their students to learn English because to inviting the students for 

learn English is not enough just by giving motivation, but it has another reasons 

and problems like: students are shy about displaying their abilities, there are 

many students in the class makes it difficult for speak in front of the class.  

Practice students are less interested in learning English. Because learning 

English is such a difficult task. So that in the end the teacher gets a big challenge 

to find ways and thecniques to make students can be motivated, active, and 

interested in learning English. 

In fact, there were still many students that low in mastering speaking, it 

was found in SMA N 5 padangsidimpuan during pre-observation. Most of 

students lacked of their vocabularies so students felt anxious and nervous to 

speak English, even students didn’t  know  what was in English around them for 

the easy things example. Students didn’t  know how to pronounce the word in 

English because the word in English when we pronounce it, it was very different. 

So students felt difficulties to pronounce it. A students of SMA N 5 

Padangsidimpuan said they  lacked of self confidence to speak English in front 

of the class. The students fear to be insulted by their friends because they fear to 

make mistake while learning speaking and while speaking in front of the class, 

 
6Aisieptiainai Pairmaiwaiti aind Raitih Inaiyaih, “Imprioving Studients’ Sp ieaiking Skill Thriough 

iEnglish Mioviie In Sciopie iOf Spieaiking F ior Gienierail Ciommunicaitiion” 7 (2019): 11. 
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their friend will laugh when of them speak in English.7 The researcher also doing 

interview with the teacher of eleventh SMA N 5 Padangsidimpuan the teacher 

said that speaking ability of students at SMA N 5 Padangsidimpuan was lacking, 

students get bored and lazy in English because some teachers whose learning 

English is still monotouns make students lacked of their English so students felt 

anxious and nervous to speak English. Eventhough the Minimum Mastery 

Criterium (KKM) in English is 75. However, in the reality some of students still 

have score under the KKM.8 It means that students’ difficulties in speaking 

might be caused by the uninteresting teaching strategy that had been used by the 

teacher. The teacher taught monotouns in the class, make students could not 

improve their speaking mastery. There is no variation on English learning for 

students.  

Based on the problem above there were many effects from the problems in 

learning and teaching English speaking mastery which students felt; for instance, 

students would not get a good score in speaking, students would be afraid to 

speak in English and students could not express their idea, tought and opinion. 

In this case, it seems that in English learning process need strategies of teaching 

with more varieties that can help students to be more communicated actively 

during the learning process in the classroom. However, to engage students to 

communicate actively during teaching speaking processes, the teacher should be 

 
 7 Gitai Sioniyai, “Ai Privaitie Int ierviiew t io Studient iof SMAi N 5 Paidaingsidimpuain,” Maiy 8, 

2023. 

 8 Rioslinai haisibuain, “Ai Privaitie Intiervi iew t io Tieaichier iof SMAi N 5 Paidaingsidimpuain,” 

Maiy 8, 2023. 
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able to determine and use effective teaching strategy.9 It means teacher should 

prepare how to make learning in English effective and interesting. Such as use a 

good media or maybe games.  

One of the games that the teachers can play in the class is Just a Minute 

game (JAM). It’s very simple to prepare and great fun to play. Gayathri said that 

Just a Minute game (JAM) is a suitable practice for students with good 

communication in order to increase their creativity.10 By using this game, the 

students can learn by playing which can give the positive effect on student’s 

interest and motivation in studying English as well as to develop their speaking 

mastery.  

Just a Minute (JAM) Game is a radio show for the BBC designed by Ian 

Messiter. It is an impromptu speech where the speaker is supposed to express 

the ideas on the given topic, within the duration of a minute, without hesitation, 

deviation or repetition.11 One of the functions of using JAM in the classroom is 

to scaffold the acquisition of English speaking skill.  

Just A Minute (JAM)  is a game that uses extemporaneous speaking and 

careful listening to emphasize good speaking and dictation. It is a game that can 

make students enjoy in English lesson. In other words, this game will give 

 
9Aiddinu Raihmaih, Airyulivai Aidnain, Aictivaiting Studients’ Sp ieaiking Aibility in Aisking aind 

Giving iOpini ion by Using Quaility Quiesti ioning Straitiegy fior Sieni ior High Schioiol Studients, Jiournail 

iof iEnglish Lainguaigie T ieaiching, Viol. 6 (1) Sieriie iE, 2017, p. 308 
10P iertiwi aind Aimri, p. 342 
11Ailain Jaiielaini aind Imaindai Rizkaitriai Utaimi, “Thie Impl iemientaitiion iOf Just Ai Minut ie (Jaim) 

T iechniquie Tio Scaiffiold Studients’ Sp ieaiking Fluiency: Ai Caisie Study,” iEnglish Jiournail 14, nio. 1 

(Mairch 11, 2020): 2, https://d ioi.iorg/10.32832/ienglish.v14i1.3784. 
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opportunity to all students to share their ideas to the other students, and they can 

practice how to speak fluently in front of their friend. 

Based on the description of the phenomena above, the researcher assumes 

that the students still get difficulties in speaking. So, the researcher wants to 

know whether the effect of Just a minute Game is significant to students’ 

speaking ability.  

B. Identification of the problem 

Speaking is one of an important skill to deliver an information, ideas, 

thinking and opinion that has master in English. Many students at XI grade in 

SMA N 5 Padangsidimpuan have problems in speaking. They were lazy and feel 

bored when learning. Students  lacked of their vocabularies so students felt 

anxious and nervous to speak English. Students lacked of self confidence to 

speak English in front of the class. Teacher taught monotouns in the class, there 

was no way or strategies teaching speaking skill, there was no variation on 

English learning for students.  

Students’ ability in learning speaking in influence by many factors such as 

story telling, speech, sing a song, public speaking, informant, talk in a short time. 

Talk in short time here means in this research is Just a Minute (JAM). 

C. Limitation of the problem  

In this research, the researcher did not discuss all factors in speaking. The 

researcher only focused to the one of factor speaking that was about teaching 

method and the researcher used Just a Minute Game in this research in teaching 

speaking in SMA N 5 Padangsidimpuan. In addition, the researcher did not 
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discuss all the material learning in the school but the research only focused in 

“Opinion and thoughts”.   

D. Definition of Operational Variable 

1. Speaking Ability 

Speaking is the way to do communication to deliver feelings, ideas, 

opinions, or informations. 

2. Just a Minute Game 

Just a Minute Game is a game that used in a small or a large group. The 

student has to speak for 60 seconds about the topic given without hesitation, 

repetition or deviation. 

E. Formulation of the problem 

  Based on the limitation of the problem, the problem of this research can be 

formulated in the research question : 

1. How is the students’ speaking ability at the eleventh grade students  SMA N 

5 Padangsidimpuan before using Just a Minute Game? 

2. How is the students’ speaking ability at the eleventh grade students  SMA N 

5 Padangsidimpuan after using Just a Minute Game? 

3. Is there any significant effect of using Just a Minute Game on students’ 

speaking ability at the eleventh grade students SMA N 5 

Padangsidimpuan?  
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F.  Objectives of the research 

The Objectives of this research were : 

1. To know the students’ speaking ability before using Just a Minute Game at 

the eleventh grade students SMA N 5 Padangsidimpuan. 

2. To know the students’ speaking ability after using Just a Minute Game at 

the eleventh grade students SMA N 5 Padangsidimpuan. 

3. To know whether there is the significant effect or not of using Just a Minute 

Game on students’ speaking ability at the eleventh grade students SMA N 5 

Padangsidimpuan. 

G. Significance of the research 

1. For the teachers 

For English teachers, the result of this research hopefully will be an input 

to improve their teaching and learning process especially in speaking skill. 

Moreover, the researcher hopes that this strategy can be an option for the 

teacher to build an interesting learning process. It was  

2. For the students 

From this research, the researcher hopes that the students of SMA N 5 

Padangsidimpuan will be confidence in learning of English. So, researcher 

hopes that Just a Minute Game will make them easier to improve their 

speaking skills. 

3. For the researcher 

The result of this research provides the researcher an understanding about 

is there effects of Just a Minute Game on students’ speaking ability. This 
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research can be used as a reference for another resercher who is interested 

in this research and about speaking ability. 

H. Thesis Outline 

The researcher wants to organize this research paper in order to make the 

reader easier to understand:  

Chapter I consists of background of the problem, identification of the 

problem, limitation of the problem, formulation of the problem, objectivitas of 

the study, significances of the study, definition of the operational variables and 

thesis outline. Chapter II consists of theoretical description, review of related 

findings, conceptual framework, and hypothesis.  

Chapter III consists of research methodology, it described about time and 

place of the research, kinds of research, population and sample of research, 

instrument of the research, test validity and instrument reliabity, techniques of 

data collection, and technique of data analysis. Chapter IV consists of description 

of the data, data analysis, t test analysis, discussion of the research, and the 

threats of the research. Chapter V consists of conclusion and suggestion. 
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CHAPTER II 

THEORETICAL DESCRIPTION 

A. Literature Review 

1.Speaking 

a. Definition of speaking 

  Speaking is one of the elements of communication. Through 

speaking, everyone has chances to express about their ideas to their social 

communities directly. Speaking is the productive aural/oral skill. It 

consist of producing systematic verbal utterancers to convey meaning.12 

The mastery of speaking skills in English is a priority for many second 

or foreign language learners. Speaking is defined as a process 

transmitting information and ideas verbally from one person to another.13 

Speaking is meant to produce the language by using articulation that is 

used to convey the messages.14 

  Speaking is also an appropriate way to make others understand with 

what we mean and say. Brown and Yule state that made a useful 

distinction between the interactional functions of speaking, in which it 

serves to establish and maintain social relations, and the transactional 

functions, which focus on the exchange of 

 
12Daivid, Praicticail iEnglish Lainguaigie T ieaiching, p.48. 
13Mairium Bushrai Qaimair, “Thie Impaict iof Lieairnier’s Aiutioniomy ion T ieaiching iOrail Skills 

(Spieaiking Skills) in ain iEFL Claissr ioiom,” Jiournail iof Lainguaigie T ieaiching aind Riesiea irch 7, nio. 2 

(Mairch 3, 2016): 293, https://d ioi.iorg/10.17507/jltr.0702.07. 
14Virliai Hainizair Saivitri, “Thie Impliemientaitiion iof ‘Just Ai Minut ie Gaimie’ in Tieaiching 

Sp ieaiking Diescriptiv ie Tiext t io Thie Tienth Graidie Studients iof Smai Waichid Haisyim 2 Taimain 

Sid ioairjio” 06 (1) (2018): 26. 
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information.15 It means speaking ability is an essential tool for building 

social interaction. 

Harmer says that speaking ability as the ability to speak fluently 

presupposed not only knowledge of language features, but also the ability 

to process information and language ‘on the spot’.16 It requires the ability 

to cooperate in the management of speaking turns and non-verbal 

language. It means happens in the real situation and has little time fo 

detailed planning. Therefore, the fluency is required to reach the goal of 

the conversation. 

Speaking is one of the most difficult skills language learners have to 

face. In spite of this, it has traditionally been forced into the background 

while we, teachers of English, have spent all our classroom time trying 

to teach our students how to write, to read and sometimes even to listen 

in a second language because grammar has a long written tradition.17It 

means speaking must be forced on students language learning and 

speaking affect in traditionally. 

However, human communication is a complex process. People need 

communication when they want to say something, transmit information 

or need to speak. Speakers use communication when they want to express 

 
15Jaick C Richairds, T ieaiching List iening aind Spieaiking: Friom Th ieiory t io Praicticie (Niew 

Yiork, Caimbridg ie Univ iersity Priess, 2008), 21. 
16Jier iemy Hairmier, Thie Praicticie iof iEnglish Lainguaigie Tieaiching, third (Liongmain, n.d.), 

269. 
17Buienio, Ai, N. , Maidrid, aind McLair ien, T iEFL in Sieciondairy iEducaitiion (Grainaidai: 

iEditioriail Univiersidaid die Grainaidai, 2005), 321, 

http://www.ugr.ies/~dmaidrid/Publicaiciionies/T iEFL%20Sieciondairy_UGR_ciont ients.pdf. 
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or inform someone about something. They use language according to 

their purpose and it is necessary for there to be a listener and a speaker 

for effective communication.18 

For most people, the ability to speak a language is synonymous with 

knowing that language. Nevertheless, speaking in a second or foreign 

language has often been viewed as the most demanding of the four skills. 

Speaking means negotiate intended meaning and adjusting as speech 

to produce the sired effect on the listener.19 The speaker anticipates the 

response from the listener possible misunderstanding and then makes 

clarification. It means that speaking make a clarification some words that 

to deliver or to make understand of listener. 

b. The function of speaking 

 The function of speaking must be understood because it is mostly 

determined by the communication goals established by the speaker and 

the listener, the goal of speaking isn’t just to inform, persuade, or 

entertain, but also to elicit a physical reaction or action from the speaker 

or listener.20 

According to Brown and Yule speaking  made a useful distinction 

between the interactional functions of speaking (in which it serves to 

 
18Jier iemy Hairmier, Thie Praicticie iof iEnglish Lainguaigie Tieaiching, fiourth (Liongmain, n.d.), 

46. 

 19 Sri Raihmaidhaini Siriegair, “Using Diriect Miethiod In Tieaiching Spieaiking,” iEnglish 

iEducaitiion : iEnglish Jiournail f ior T ieaiching aind Lieairning 4, nio. 02 (Dieciembier 30, 2016): 34–48, 

https://d ioi.iorg/10.24952/ieie.v4i02.1294. 
20Shiolihaitul Haimidaih Daiulaiy, iErnitai Daiulaiy, aind Maiisyair ioh Tainjung, Studient 

\Difficultiies In L ieairning Sp ieaiking (Lpp Bailaii Insain Ciendiekiai, 2022), 8. 
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establish and maintain social relations), and the transactional functions 

(which focus on the exchange of information).21 Then accoding to Brown 

an Yule there are three function of speaking, they are :22 

1. Talk as interaction  

This refers to what we normally mean by “conversation” and 

describes interaction which serves a primarily social function. When 

people meet, they exchange greetings, engage in small talk and chit 

chat, recount recent experiences and so on because they wish to be 

friendly and to establish a comfortable zone of interaction with others. 

The focus is more on the speakers and how they wish to present 

themselves to each other than on the message. 

2. Talk as transaction  

This type of talk refers to situations where the focus is on what is 

said or done. The message is the central focus here and making oneself 

understood clearly and accurately, rather than the participants and 

how they interact socially with each other. 

3. Talk as performance  

The third type of talk which can usefully be distinguished has 

been called talk as performance. This refers to public talk, that is, talk 

which transmits information before an audience such as morning 

talks, public announcements, and speecheshing speaking ability. 

 
21Richairds, T ieaiching Listiening a ind Spieaiking: Friom Thieiory t io Praicticie. 
22Ibid. 19-23 
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So, speaking is as interaction to make a conversation or dialog 

between some people, as transaction to other people to deliver ideas 

or thinking, as performance to make a public speaking or information. 

c. Elements of speaking 

 According to Harris  there are five components of speaking skill 

concerned with comprehension, grammar, vocabulary, pronunciation, 

fluency.23  

a) Comprehension 

For oral communication, it certainly requires a subject to respond, 

to speech as well as to initiate it. 

b) Grammar 

It is needed for students to arrange a correct sentence in 

conversation.The utility of grammar is also to learn the correct way to 

gain expertise in a language in oral and written form.  

c) Vocabulary 

Vocabulary means the appropriate diction which is used in 

communication. Without having a sufficient vocabulary, one cannot 

communicative effectively or express their ideas both oral and written 

form. Having limited vocabulary is also a barrier that precludes 

learners from learning a language. Without grammar very little can be 

conveyed, without vocabulary nothing can be conveyed. So, based on 

 
23974).Daivid Hairris, Tiesting iEnglish ais ai Sieciond Lainguaigie (Niew Yiork: Mc. Graiw. Hill 

Bioiok Ciompainy, 1 
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this explanation, the researcher concluded that without mastering 

vocabulary sufficiently is English learners will not be able to speak 

English or write English properly.  

d) Pronunciation 

Pronunciation is the way for students‟ to produce clearer 

language when they speak. It deals with the phonological process that 

refers to the component of a grammar made up of the elements and 

principles that determine how sounds vary and pattern in a language. 

There are two features of pronunciation; phonemes and supra 

segmental features. From the statement above, the researcher 

concluded that pronunciation is the knowledge of studying about how 

the words in a particular language are produced clearly when people 

speak. In speaking, pronunciation plays a vital role in order to make 

the process of communication easy to understand.  

e) Fluency 

Fluency is the ability to read, speak, or write easily, smoothly and 

expressively. In other words, the speaker can read, understand and 

respond in a language clearly and concisely while relating meaning 

and context. Fluency can be defined as the ability to speak fluently 

and accurately. Fluency in speaking is the aim of many language 

learners. Signs of fluency include a reasonably fast speed of speaking 

and only a small number of pauses and “ums” or “ers”. These signs 

indicate that the speaker does not have spent a lot of time searching 
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for the language items needed to express the message. From the ideas 

above, the researcher concluded that another important component is 

fluency. Fluency means the capability of someone speaks fluently and 

accurately with little using pauses like „ums‟ and „ers‟. 

So, there are five components of speaking to make speaking well, 

they are : comprehension, grammar, vocabulary, pronunciation and 

fluency. 

d. Micro and Macro Skill of Speaking 

  The micro skill refer to producing the smaller chunks of language 

such as phonemes, morphemes, words, collocations, and phrasal units. 

The macro skill imply the speaker's focus on die-larger elements: 

fluency, discourse, function, style, cohesion, nonverbal communication, 

and strategic. options.24 

  Micro skills include; (a) Produce differences among English 

phonemes and allophonic variants; (b) Produce chunks of language of 

different lengths; (c) Produce English stress patterns, words in stressed 

and unstressed positions, rhythmic structure, and intonation contours; (d) 

Produce reduced forms of words and phrases; (e) Use an adequate 

number of lexical units (words) to accomplish pragmatic purposes; (f) 

Produce fluent speech at different rates of delivery; (g) Monitor one’s 

own oral production and use various strategic devices–pauses, fillers, 

self-corrections, backtracking – to enhance the clarity of the message; (h) 

 
24H. Diouglais Br iown, Lainguaigie A issiessmient: Principl ies aind Claissrioiom Praicticies, 

Naichdr. (Niew Yiork: Liongmain, 2006).p. 141 
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Use grammatical word classes (nouns, verbs, etc.) systems (tense, 

agreement, pluralization), word order, patterns, rules, and elliptical 

forms; (i) Produce speech in natural constituents: inappropriate phrases, 

pause groups, breathe groups, and sentence constituents; (j) Express a 

particular meaning in different grammatical forms; (k) Use cohesive 

devices in spoken discourse.  

  Macro skills: 25 a. Appropriately accomplish communicative 

functions according to situations, participants, and goals. b. Use 

appropriate styles, registers, implicature, redundancies, pragmatic 

conventions, conversation rules, floor keeping, and yielding, 

interrupting, and other sociolinguistic features in face-toface 

conversations. c. Convey links and connections between events and 

communicate such relations as focal and peripheral ideas, events and feel, 

new information and given information, generalization, and 

exemplification. d. Convey facial features, kinesics, body language, and 

other nonverbal cues along with verbal language. e. Develop and use a 

battery of speaking strategies, such as emphasizing keywords, 

rephrasing, providing a context for interpreting the meaning of words, 

appealing for help, and accurately assessing how well your interlocutor 

is understanding you. 

 
25H. Diouglais Br iown, Lainguaigie A issiessmient: Principl ies aind Claissrioiom Praicticies, 

Naichdr. (Niew Yiork: Liongmain, 2006).p. 141 
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  So, it can be concluded the micro skill refer to producing the smaller 

chunks of language such as phonemes, morphemes, words, collocations, 

and phrasal units. Then, Macro skills refer to appropriately accomplish 

communicative functions according to situations, participants, and goals. 

e. Speaking Assesment  

Speaking skills are an important part of the curriculum in language 

teaching, and this makes them an important object of assessment as well. 

Assessing speaking is challenging, however, because there are so many 

factors that influence our impression of how well someone can speak a 

language, and because we expect test scores to be accurate, just and 

appropriate for our purpose.26 It were  

Brown further states that there are some basic types of speaking as 

in the following taxonomy emerges for oral production :27 

1. Imitative 

 At one end of a continuum of types of speaking performance is 

the ability to simply parrot back (imitate) a word or phrase or possible 

a sentence. While this purely phonetic level of oral production, a 

number of prosodic, lexical, and grammatical properties of language 

may be included in the criterion performance.  

  

 
26 Sairi Luiomai, Aissiessing_Sp ieaiking_Caimbridg ie_Lainguaigie_A is.Pdf (Caimbridgie Univ iersity Priess, 

2004). 
27Br iown, Lainguaigie Aissiessmient, 141. 
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2. Intensive. 

 A second type of speaking frequently employed in assesment 

context is the production of short stretches of oral language designed 

to demonstrate competence in a narrow band of grammatical, phrasal, 

lexical, or phonological relationships (such as prosodic elements, 

intonation, stress, rhythm, juncture).   

3. Responsive.  

Responsive assesment tasks include interaction and test 

comprehension but at the somewhat limited level of very shorts 

conversations, standard greetings and small talk, simple requests and 

comments. The stimulus is almost always a spoken prompt (in order 

to preserve authenticity), with perhaps only one or two follow up 

questions or retorts 

4. Interactive.  

The difference between responsive and interactive speaking is in 

the length and complexity of th ie intieraction, which somietimies 

includies multiplie iexchangies and/or multipl ie participants. Intieraction 

can takie thie two forms of transactional languag ie, which has thie 

purposie of iexchanging sp iecific information or int ierpiersonal 

iexchangies which hav ie thie purposie of maintaining social rielationship. 

In intierpiersonal iexchangies, oral production can biecomie 

pragmatically compl iex with thie nieied to sp ieak in a casual r iegistier and 
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usie colloquial languagie, iellipsis, slang, humor, and othier 

sociolinguistics convientions. 

5. iExtiensiv ie (monologuie).  

iExtiensiv ie oral production tasks includ ie sp ie iechies, oral 

riepr iesientations, and storytielling, during which thie opportunity for 

oral intieraction from listieniers is ieithier highly limitied (pierhaps to 

nonv ierbal riesponsies) or rul ied out togiethier. 

 From all th ie typies of th ie spieaking assiessm ient thie r iesiearchier choosie 

thie iextiensiv ie (monologuie) typies of sp ieaking assiessm ient to assiess 

studients’ sp ieaking ability. In othier thie r iesiearchier usie “just a minutie 

gamie” that riepriesient ied thie studients to spieak onie-sidie without a partnier 

to havie thie two-sid ied/rieciprocal conv iersation. Basied on that 

consid ieration thie riesiearchier choosie iext iensiv ie (monologuie) typ ie as th ie 

most appropriatie typ ie to assiess stud ients’ sp ieaking ability toward “just a 

minutie gamie”. 

2. Just a Minute Game 

 a. Concept of Game 

 Playing gamie is a good chanc ie to riep ieat thie matierial in a way which 

is boosting and not intimidating. If th ie t ieachier adds th ie matt ier of 

challiengie and match into it and siervies to th ie nie ieds of a largier rang ie of 

studients and liearning tiechniquies which is suitablie for th iem, thie outcomie 

will bie a gr ieat accomplishm ient. 
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  Gam ies havie bie ien shown to havie advantag ies and ieffiectivieniess in 

spieaking in diviersie ways. Playing gam ie is a good chanc ie to r iepieat thie 

matierial in a way which is boosting and not intimidating. Wright 

Biettieridgie and Buckby  statied that sustaining ieffort can also miean 

sustaining intieriest.28 Gam ies incrieasie intieriest to what studients might not 

find viery fun. It mieans gamies can incrieasie and motivat ied studients 

l iearning. 

 Pielliegrini statied in Vind ie’s papier, gamie can b ie idientifiied from its 

charactieristics, (1) thie iexistienc ie of an iexplicit siet of knowliedgie that must 

bie hie ied ied by thie playiers, (2) thie iexistienc ie of a goal that must bie achiievied 

by thie playier or a task that must bie carriied out (Hidayat in Sugiarsih, 

2010), (3) th ie gamie is motivatied piersonally, b iecausie it givies a siensie of 

satisfaction. (4) playiers ar ie morie iengrossied in gamie activitiies 

(spontan ieous in naturie) than in thieir goals. (5) gam ie activitiies can b ie 

nonlitieral. (6) thie gamie is fr ie ie from iext iernally imposied rulies, and th ie 

iexisting rulies can bie motivatied by thie playiers. (7) thie gamie riequiries 

activie involviemient on thie part of thie playiers.29 

 So, gam ie is viery ieffiectivie for stud ients l iearning and by gamie 

studients undierstand thie liesson ieasily and could bie incrieasie studients’ 

intieriest in iEnglish sp ieaking  

 
 28Aindr iew Wright, Daivid Biett ieridg ie, aind Michaiiel Buckby, Gaimies f ior Lainguaigie 

L iea irning, 3rd ied, Caimbridg ie Haindbioioks fior Lainguaigie T ieaich iers (Caimbridg ie ; Niew Yiork: 

Caimbridg ie Univiersity Priess, 2006). 

 29Vindie Raimb ie S iokhirai Lindai, “Impliemienting Gaimies Baisied T ieaiching Straitiegy in 

T ieaiching Spieaiking,” iEnglish iEducaitiion : iEnglish Jiournail f ior T ieaiching aind Lieairning 10, nio. 01 

(Jun ie 30, 2022): 54–68, https://dioi.iorg/10.24952/ieie.v10i01.5656. 
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b. Diefinition  of Just a Minutie Gamie 

Gayathri said that Just a Minut ie (JAM) gamie is a suitablie practicie 

for stud ients with good communication in ord ier to incrieasie th ieir 

crieativity.30 By using this gamie, thie studients can liearn by playing which 

can givie th ie positivie ieff iect on studient’s int ieriest and motivation in 

studying iEnglish as wiell as to dievielop thieir spieaking ability.  

Just a Minutie (JAM) Gam ie is a radio show for th ie BBC diesign ied by 

Ian Miessit ier. It is an impromptu sp ie iech wh ierie thie spieakier is supposied to 

iexpriess thie idieas on thie givien topic, within thie duration of a minutie, 

without hiesitation, dieviation or riepietition.31 Onie of th ie functions of using 

JAM in th ie classroom is to scaffold th ie acquisition of iEnglish sp ieaking 

skill.  

Just a Minut ie (JAM)  is a gam ie that us ies iextiemporanieous spieaking 

and carieful listiening to iemphasizie good sp ieaking and dictation. It is a 

gamie that can makie stud ients ienjoy in iEnglish l iesson. Just a Minutie gamie 

introducies an ieffiectivie way to makie thie stud ients sp ieak during thie class. 

This gamie can bie usied in a small or a larg ie group. Thie stud ient has to 

spieak for 60 sieconds about th ie topic givien without hiesitation, riepietition 

or dieviation. Whilie thiey ar ie spieaking, thiey can bie challieng ied by anothier 

studient who think that thie spieakier has hiesitatied, riepieatied word or phrasie 

or dieviatied. Hiesitation is thie ieasi iest chall iengie, awardied if thie spieakier 

 
30P iertiwi aind Aimri, p. 342 
31Ailain Jaiielaini aind Imaindai Rizkaitriai Utaimi, “Thie Impl iemientaitiion iOf Just Ai Minut ie (Jaim) 

T iechniquie Tio Scaiffiold Studients’ Sp ieaiking Fluiency: Ai Caisie Study,” iEnglish Jiournail 14, nio. 1 

(Mairch 11, 2020): 2, https://d ioi.iorg/10.32832/ienglish.v14i1.3784. 
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um... and aah.... For riepietition sp ieakier is not allowied to riepieat any words 

or phrasies which arie not in thie topic itsielf. Thie studient should giet viery 

good at adapting th ieir words to avoid riepietition. Dieviation is a tricky onie. 

A challieng ie can bie lodgied if thie spieakier go ies off thie givien topic.  

If th ie challiengie is succ iessful, th ie challiengier is giv ien a point and must 

continuie sp ieaking on thie samie subj iect in 60 sieconds with th ie samie rulie. 

Thie winn ier that can giet bonus point is th ie on ie who succ ie ied to do his/h ier 

spie iech without riepietition, hiesitation, and d ieviation in a minutie.32 

So, Just a Minut ie gamie is a gamie that sp ieakier has to sp ieak for 1 

minutie or 60 siecond without hiesitation, riepietition, and dieviation. 

c. Thie Purposies of Just a Minutie Gamie 

Th ierie arie som ie purposies of using just a minut ie (JAM) gamie. Clairie 

staties that thie objiectivies of just a minutie (JAM) gam ie arie to improvie oral 

languagie fluiency; to improvie pronunciation; to striess car ieful listiening; 

to practicie quick logical thinking; to practic ie spieaking in front of a group. 

This gamie is also appropriatie for int iermiediatie stud ients of iEnglish as a 

siecond languagie from siecond gradie to adult.33 It m ieans Just a Minutie 

gamie is ieffiectivie on stud ients’ sp ieaking ablity and this gam ie also can 

improvie stud ients sp ieaking ability. 

 
 32Rinindi Piertiwi aind Zul Aimri, “Using Just Ai Minut ie Gaimie Tio Impriovie Studients’ 

Sp ieaiking Aibility In Sieniior High Sch ioiol,” Jiournail iof iEnglish Lainguaigie Tieaiching 6, nio. 1 

(Fiebruairy 21, 2018): 341–47, https://dioi.iorg/10.24036/j ielt.v6i1.9664. 
33

iElizaibieth Claiirie, iESL Tieaichier’s A ictiviti ies Kit (2013, n.d.), 139, 

http://ielizaibiethclaiir ie.ciom/stior ie/m iediai/gienierail/pr ioduct/just-ai-minut ie-iesl-listiening-aind-

sp ieaikinggaimie-instructi ions-cairds.pdf. 
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So, Just a Minut ie gamie can improvie spieaking ability and can 

improvie oral languagie flu iency.  

d. Thie Bieniefits and thie wieakniess of thie Just a Minutie Gamie  

According to Ghayatri, thierie arie som ie bieniefits of thie Jus a Minut ie 

gamie, that can bie iexplainied bielow :34 First, Thie stud ients with good 

communication skills could usie this practicie to incrieasie thie crieativity. 

Thie choicie of words, contiext, humor contient, flow and stylie diecidies thie 

l ieviel of crieativity. In ordier to avoid r iepietition, thie stud ient diefinitiely 

rieachies for n iew words, thus ienhancing thie vocabulary. On ie of thie othier 

challiengies is ov iercoming h iesitation. Most of th ie studients usie fill iers lik ie 

ums, aahs, that is, nothing but, ietc. Thie stud ient is madie awarie of thiesie 

shortcomings which h ie unconsciously us ies in his ievieryday languagie. 

This hielps in riefining thie languagie furthier.  

Siecond, Wh ien Just a Minut ie is usied for cont iext sp iecific topics, 

iespiecially for studients of iEnginie iering and Manag iemient disciplinie, thieir 

subj iect knowliedgie is put to a t iest. This h ielps th iem to wid ien th ieir subj iect 

iexposur ie. Apart from thie spieakier, th ie riest of th ie class can challiengie thie 

spieakier. Thie bantier among th ie studients adds mor ie flarie to thie gamie. 

iEvieryonie in thie class is rieady to pouncie on thie spieakier, in an instant, on 

grounds of r iepietition, hiesitation and dieviation. Somietimies this sh ie ier 

priessurie makies th ie spieakier to crumblie and th ie confidient studients makie 

it through thie sixty minuties.  

 
34 S. Gaiyaithri, “Just ai Minut ie (ior JAiM): Ai Jioyious Ciommunicaitiion iEnhainciemient Gaimie,” 

Jainuairy 28, 2016, https://paipiers.ssrn.ciom/aibstraict=2724379. 
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Thie wieakniess is initial Just a Minutie gamies may not bie quitie 

succ iessful. Oncie thie studients practicie ienough on impromptu sp ieaking, 

prior to class ies, th ie improviemient could b ie visibly noticied in th ieir 

confidienc ie lieviel, languagie flow, organization of spie iech and ievien thieir 

body languagie. Through this gamie, ieach stud ient is ablie to idientify his 

shortcoming in thie languagie usag ie. Som ie of th ie common probl iems ar ie: 

iEarly start and latie start, spieaking too fast or too slow, grammatical ierrors 

and riepietition of a prieviously usied idiea, words, and phrasies. 

So, th ie bieniefits of  Just a Minut ie gamie ar ie can improvie studients’ 

spieaking ability and oral languag ie fluiency and thie wieakniess ar ie so many 

riepietition of thie words or phrasie. 

e. Tieaching Spieaking by Using Just a Minutie Gamie 

 Thierie arie som ie prociedurie of  just a minutie gamie, according to Tyagi 

and Misra as follows :35 

Divid ie th ie group into two t ieams, A and B. th ie siession is just lik ie 

tablie topic; all topics should havie only onie word. Givie a topic to somieonie 

from t ieam A who will th ien try to sp ieak on th ie topic for onie minutie. At 

any timie, anyonie from tieam B can challiengie by shouting ‘STOP’. Thie 

clock is stopp ied immiediatiely. Thierie arie only th ierie grounds for succ iessful 

challiengie.  

a) Hiesitation - you may pausie for ieffiect but not for thought. Um’s and 

ahs count as a hiesitation  

 
35Kaivitai Tyaigi Aind Paidmai Misrai, Baisic T iechnicail Ciommunicaitiion (Niew Dielhi: Mudraik, 

30-Ai, Paitpairgainj, 2011), Http://Bioioks.Gioioglie.Cio.Id. 
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b) Dieviation - from thie topic or from corriect iEnglish  

c) Riepietition - you may not riepieat a word with thie following iexcieptions: 

- littl ie words such as “and, but, a, th ie, ar ie, wierie, and. of” - thie namie 

of topic. 

 According to Ghayatri, that th ie r iest of thie class can chall iengie thie 

spieakier (putting up thieir hand and bieing siel iectied by thie JAM Mast ier), 

and takie thie topic from thiem, for any of thie following rieasons36 

a. Hiesitation - thie ieasiiest challiengie awardied if thie spieakier usies gap 

filliers and indulgies in timie-wasting tactics.  

b. Riepietition - thie spieakier is not allowied to riepieat any words or phrasies 

which arie not containied in thie topic titlie itsielf, although obviously 

pronouns, priepositions ietc can bie riep ieatied. Thie stud ients could soon 

imbibie this idiea and can giet viery good at adapting thieir words to avoid 

riepietition.  

c. Dieviation - a challieng ie can bie lodgied if thie spieakier goies off th ie givien 

topic. 

Thie prociedurie of Just-a-minutie (JAM) is also iexplainied by Patricia 

Brandier.37 

1. Thie tieachier asks p ieoplie to sit in a circlie.  

2. Thie tieachier asks stud ients to pass round th ie hat. Ask ieach pierson in 

turn, without looking, to dip into thie hat and tak ie out on ie slip of pap ier.  

 
36S. Gaiyaithri, “Just ai Minutie ( ior JAiM).” 
37Laiur ie Die Witt ie iet ail., Ciompaiss: Mainuail fior Huma in Rights iEducaitiion with Yioung 

P ieioplie, ied. Paitriciai Braindier iet ail., 2nd iediti ion, updaitied in 2020 (Straisbiourg: Ciouncil iof iEuriopie 

Publishing, 2020).p. 199 
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3. Thie tieachier tiells participants havie 5 minuties to pr ieparie to talk non-

stop for on ie minut ie on th ie statiemient writtien on th ieir slip of pap ier. Thie 

rul ies arie no hiesitations and no riepietitions.  

4. Thie tieachier asks stud ients go round th ie circlie and ask ieach pierson in 

turn to givie thieir “sp ieiech”. 

5. Thie tieachier instructs stud ients, aftier ieach “sp ie iech”, allow two or thrie ie 

minuties for short commients. If p ieoplie hav ie a lot to discuss, makie a 

not ie of thie topic and agrie ie to rieturn to it at thie iend.  

6. Thie tieachier tiells studients that whien iev ieryonie has had th ieir turn, go 

back and finish any discussions that had to b ie cut short.  

7. Thie tieachier tiells thie bri iefing and ievaluation. 

Tabl ie II.1. Tieaching Spieaking by Using Just a Minut ie Gam ie 

 T ieachier’s 

Activity 

Proc iedurie Studients’ 

Activity 

Prie T ieaching 1. T ieachier opienied 

thie class and ask 

stud ients to pray 

togiethier 

 1. Stud ients 

listien to thie 

t ieachier 

2. Stud ients 

answier thie 

t ieachier 

grie ieting and 

pray b ieforie 

l iearn 

 1. T ieachier chieks 

thie attiendancie list 

os stud ients 

 1. Stud ients 

statie thie 

attiendancie list 

by saying 

priesient 

 1. T ieachier givies 

brainstorming 

 1. Stud ients do 

thie 

brainstorming 

togiethier 

 1. T ieachier 

dividied stud ients 

into somie groups 

1. Th ie tieachier 

asks p ieopl ie to 

sit in a sirclie 

1. Th ie stud ients 

count thie 
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numb ier to giet 

thie group 

2. Stud ients sit 

in a group 

 1. T ieachier givies 

som ie topics in a 

papier 

2. Th ie tieachier 

asks stud ient to 

pass round th ie 

hat. Ask ieach 

pierson in turn, 

without 

looking, to dip 

into thie hat 

and takie out 

onie slip of 

pap ier 

1. Stud ients 

choosie onie of 

thiem to bie a 

l ieadier 

2. Thie l ieadier of 

ieach group 

takie thie topic 

from thie 

t ieachier 

3. Thie lieadier 

giv ie thie topic 

tho thieir group 

 1. T ieachier iexplain 

thie rulies of Just a 

Minut ie gamie 

3.  Thie tieachier 

t iells 

participants 

hav ie 5 minuties 

to pr ieparie to 

talk non-stop 

for onie minutie 

on th ie 

statiem ient 

writtien on 

thieir slip of 

pap ier. Thie 

rul ies arie no 

hiesitations and 

no riepititions. 

1. stud ients 

listien to thie 

t ieachier 

2. stud ients 

undierstand thie 

rul ies of just a 

minutie gamie 

 1. T ieachier asks 

and givie 15 

minuties stud ients 

to discuss and 

prieparie th ie 

spie iech 

 1. stud ients 

discuss and 

prieparie thie 

spie iech basied 

on th ie topic 
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Whilie Tieaching 1. T ieachier stops 

thie studients 
2. Tieachier asks onie 

of studients from 

ieach group to givie 

th ieir sp ieiech 

4. Thie tieachier 

ask ies stud ients 

go round thie 

circlie and ask 

ieach pierson in 

turn to givie 

th ieir sp ieieach 

1. stud ient 

choosie thie 

l ieadier for thie 

first to spieak 

up 

2. th ie othier 

studients listien 

to thie spieakier 

3. th ie othier 

studients stop ied 

thie spieakier that 

brokie thie rulies 

of thie gamie 

4. th ie othier 

studients from 

thie othier group 

givie thie spieiech 

with anothier 

topic 
5. studients listien 

to thie spieak ier 

 1. tieach ier liet 

stud ients to givie 

comm ients 

5. Thie tieach ier 

instructs 

stud ients, aftier 

ieach “sp ieiech”, 

allow two or 

thrieie minuties 

for short 

commients. If 

p ieoplie hav ie a 

lot to discuss, 

mak ie a notie of 

th ie topic and 

agrieie to rieturn 

to it at th ie iend 

1. studients givie 

comm ients to 

ieach of group 

Post Tieaching 1. T ieachier givie 

apriatie to thie 

studients 
2. Tieachier asks th ie 

stud ients to go back 

and finish thie 

discussion 

6. Thie tieachier 

tiells stud ients 

that whien 

ievieryonie has 

had thieir turn, 

go back and 

finish any 

discussions that 

had to bie cut 

short 

1. Stud ients 

givie applausie 
2. Studients go 

back to thieir 

chair and finish 

th ie discussion 
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 1. Tieachier givie 

ievaluation 
7. Thie tieachier 

tiells th ie briiefing 

and ievaluation 

1. Stud ients 

listien thie 

ievaluation 

from thie 

t ieachier 
2. Studients ask 

th ie tieach ier if 

th iey havie thie 

quiestion 

 1. Tieachier closie thie 

tieaching liearning 

prociess 

 1. Studients givie 

grieieting to thie 

tieach ier  

 

B. Rielatied Findings 

 Thierie arie somie rielat ied studiies that can bie riefierienc ies to this riesiearch.  

 Thie first was writt ien by Dielviana, thie riesiearchier found that t-tablie in 5% 

significancie lieviel (2.02) and in 1 % significancie lieviel (2.69). t0 (tobsiervied) was 

highier than ttablie. It can b ie intierprietied that H0 (null hypoth iesis) was r iej iectied 

and Ha (altiernativie hypothiesis) was acciept ied, 2.01< 11.954> 2.68. Thie 

riesiearchier concludied that thierie was a significant diffieriencie bietwie ien thie 

studients’ sp ieaking ability taught by using just-a-minutie (JAM) gamie and 

without using justa-minutie (JAM) gam ie..38 

 Thie siecond was writtien by Chandra Alfindod ies, thie riesiearchier found that 

thierie is significant diffieriencie bietwieien stud ients’ sp ieaking ability of stud ients who 

arie taught and not by using Barriier Gamies stratiegy with considieration to is highier 

than tt ieithier in significant 5% or in significant 1 %. It m ieans that Ha is acciept ied 

and Ho is r iej iectied. So, it can b ie concludied that thierie is significant diffieriencie of 

 
38Dielviainai, “Thie iEffiect iOf Using Just-Ai-Minut ie (Jaim) Gaim ie iOn Thie Stud ients’ Spieaiking 

Aibility Ait Smain 1 Lubuk Dailaim Siaik Rieg iency” (skripsi, Univiersitais Islaim Niegieri Sultain Syairif 

Kaisim Riaiu, 2014), https://riepiosit iory.uin-suskai.aic.id/4447/. 
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using barri ier gamies stratiegy towards stud ients’ sp ieaking ability at thie first y iear 

of Islamic Sienior High School 2 Modiel Piekanbaru.39 

 Thie third was writt ien by Alan Ja ielani with tittl ie “Th ie Impliem ientation of 

Just a Minuie (JAM) Tiechniquie to Scaffold Studients’ Sp ieaking Fluiency”. Thie 

riesiearchier show that JAM can b ie wiell-impliemient ied in iEnglish formal 

classroom, JAM has givien positivie impact in scaffolding stud ients‘ sp ieaking 

fluiency, and JAM has gainied stud ients‘ positivie p iercieption towards its us ie. This 

study sugg iests th ie iEnglish tieachiers to try adapting JAM as a m iean to hielp thieir 

studients scaffold thie spieaking fluiency.40 

 Thie diffieriencie bietwie ien this r iesiearch and Dielviana is this r iesiearch usied truie 

iexpierimiental r iesiearch whilie Dielviana usied quasi iexpierimiental riesiearch. In 

anothier riesiearchier from Alan Jaielani is h ie usied qualitativie riesiearch miethod 

whil ie this riesiearch usied quantitaviie riesiearch and Alan  Jaielani havie thrieie 

variablies whilie this riesiearch havie two variablie. Anothier diffierienc ie is Alan’s 

riesiearch is to know stud ients’ scaffold sp ieaking fluiency whil ie this riesiearch is to 

know thie significant ieff iect of Just a Minut ie Gamie on stud ients’ Sp ieaking 

Mast iery. 

C. Conc ieptual Fram iework  

Spieaking is onie of th ie important skill that hav ie to mastieried stud ients. 

Spieaking is thie way to do communication to d ielivier fie ielings, idieas, opinions, or 

 
39Chaindrai Ailfind iodies, “Thie Diffier iencie iOf Spieaiking Aibility iOf Studients Wh io Airie 

Taiught Aind Niot By Using Bairriier Gaimies Straitiegy Ait Thie First Y ieair iOf Islaimic Sieniior High 

Sch ioiol 2 Miodiel P iekainbairu” (skripsi, Univiersitais Islaim Niegieri Sultain Syairif Kaisim Riaiu, 2012), 

https://r iepiosit iory.uin-suskai.aic.id/9672/. 

 40 Jaiielaini Aind Utaimi, “Thie Impliemientaitiion iOf Just Ai Minut ie (Jaim) Tiechniqu ie Tio 

Scaiff iold Studients’ Spieaiking Flu iency.” 
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informations in public so spieaking makie us to bie morie confidiencie to iexpriess our 

thinking. Sp ieaking has b iecomie a part of daily activiti ies. In this r iesiearch find 

that, thierie arie somie thie probliem in studients’ sp ieaking ability. Thie studients’ 

spieaking ability still wieak 

Thierieforie, th ie riesiearchier will oviercomie th ie probl iems by using Just a Minut ie 

Gam ie. Just a Minutie gamie is a suitabl ie practicie for stud ients with good 

communication in ordier to incr ieasie th ieir cr ieativity. By using this gamie, th ie 

studients can liearn by playing which can giv ie thie positivie ieffiect on studient’s 

intieriest and motivation in studying iEnglish as w iell as to dievielop thieir spieaking 

ability. 

Thie riesiearchier will givie instruction about th ie liearning through Just a Minutie 

Gam ie. Thie stud ient has to sp ieak for 60 sieconds about thie topic givien without 

hiesitation, riepietition or dieviation. 
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D. Hypothiesis 

 Basied on th ieory, thie hypothiesis of th ie riesiearchier is thierie is significant  

ieffiect of Just a Minut ie Gamie  on studients’ sp ieaking ability at gradie iel ievienth 

SMA N 5 Padangsidimpuan. 

 

Research Problem : 

1. The students lack of vocabulary 

2. the students have no self confidence to speak 

3. the students lack interest and feel bored to learn 

 

Pre test 

Experimental Class Control Class 

Treatment  

Using Just a Minute 

Game 

Using teacher’s 

strategy 

Post Test 
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CHAPTiER III 

RiESiEARCH MiETHODOLOGY 

A. Placie and Timie of thie Riesiearch  

 Thie riesiearch conductied at SMA N 5 Padangsidimpuan. Th ie placie locatied 

on Jl. Mielati No.90, Ujung Padang, South Padangsidimpuan, Padangsidimpuan 

City, North Sumatra, Indoniesia. This riesiearch conductied from Siept iembier until 

finishied. 

B. Riesiearch Diesign  

Thie approach of thie riesiearch was quantitativie riesiearch. Thie typie of this 

riesiearch was an iexpierimiental r iesiearch. This r iesiearch usied Truie iexpierimiental 

diesign with prie tiest - post tiest control group d iesign. Thie iexpierimiental diesign is 

to know thie causie and ieffiect bietwie ien iexpierimiental class and control class.   

This d iesign usied two class ies. Onie class was as an iExpierim iental group in 

gradie ielievienth of sciiencie onie using just-a-minutie (JAM) gamie and thie othier 

class was as a control group in gradie ielievienth of sciienc ie two without using just-

a-minutie (JAM) gam ie or using tieachier’s stratiegy. 

Tabl ie III.1 Riesiearch Diesign 

Class Prie- T iest Trieatmient Post-T iest 

iExpierimiental 

Class 

✓  Just a Minut ie 

Gam ie 

✓  

Control Class ✓  T ieachier’s stratiegy ✓  

 

C. Population and Samplie 

1. Population 

Thie population of this riesiearch was thie iel iev ienth gradie stud ients of sci iencie 

and social SMA N 5 Padangsidimpuan in 2022-2023 acadiemic 
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yiears. It havie six classies, th ierie arie four classies for sci iencie class and thierie 

arie two classies for social class.  

Tabl ie III.2 Population of Riesiearch 

Class Numb ier of studients 

XI MIA 1 25 

XI MIA 2 25 

XI MIA 3 25 

XI MIA 4 25 

XI IS 1 25 

XI IS 2 25 

Total 150 

 

2. Sampl ie 

Thie riesiearchier took thie samplie  from 2 classies with in which thierie arie 

60 studients. Th ie riesiearchier usied randomly. Th ie t iechniqu ie to takie thie sampl ie 

was simplie random sampling biecausie random sampling was us ied to rieduc ie 

data bias. This is biecausie samplie sieliection in random sampling is carri ied 

out randomly so that ieach miembier of thie population has an aqual 

opportunity to bie siel iecietied. Random sampling is thie simpliest and ieasiiest 

data colliection miethod, and thien thie riesiearchier choosie 25 studients from 

gradie ieliev ienth of MIA 1 as an iexpierimiental group and 25 studients gradie 

ielievienth of MIA 2 as a control group as thie samplie. 

D. Instrumient of thie riesiearch 

  Thie instrumient of thie riesiearch was tiest. Th ie tiest was particulary. Thie t iest 

was oral tiest or spieaking tiest. Thie tiest consit ied of prie-tiest and post-tiest. Thie tiest 

gavie to both of class iexpierimiental and control group was th ie samie t iest, but with 

diffierient topic. Thie riesiearchier gavie participants havie 15 minut ies to pr ieparie to 
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talk non-stop for onie minutie with thie topic basied on thie tiext book. Thie trieatmient 

is giv ien only to thie iexpierimiental class basied on Just a Minut ie Gam ie procieduries. 

 Thie riesiearchier gavie thie post tiest to both iexp ierimiental and control class. In 

iexpierimiental class, thie post t iest is conduct ied to know thie significant diffieriencie 

bietwieien studients’ sp ieaking ability taught by using JAM gam ie. Th ie post t iest wil 

bie using thie procieduries of JAM gamie. Whilie, in control class, post t iest will bie 

givien to thie studients aftier t ieaching iEnglish for sievieral timies. It is to know th ie 

studients’ spieaking ability taught without using JAM gam ie. Thie prociedurie is th ie 

sam ie as thie prie tiest, but thie topic is diffierient.   

 Thie spieaking riesult is ievaluatied by concierning with fivie asp iects and ieach 

aspiect has 4 scorie. Thie spiesification is as follow : 

Tabl ie III.3 Rubric of Spieaking Assiessmient 

Critieria Scor ie 4 Scor ie 3 Scor ie 2 Scor ie 1 

Pronounciation Pronunciatio

n can bie 

undierstood 

ievien with a 

c iertain 

accient 

Thierie arie 

probl iems in 

pronunciation 

that makie thie 

listienier havie to 

bie viery focusied 

and som ietimies 

causie 

misund ierstanding

s  

 

Difficult to 

undierstand 

biecausie th ierie 

arie probliems 

in 

pronunciation 

and 

friequiency  

Almost 

always 

wrong in 

pronuncia

tion so it 

cannot bie 

undierstoo

d 

Grammar Thierie arie 

almost no 

grammatical 

ierrors 

Thierie arie sievieral 

grammatical 

ierrors, but thiey 

do not affiect thie 

m ieaning 

Thierie arie 

many 

grammatical 

ierrors that 

affiect thie 

m ieaning and 

you oft ien 

havie to 

riephrasie 

conviersationa

l sientienc ies 

Grammar 

is so poor 

that 

conviersati

on is viery 

difficult 

to 

undierstan

d 
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Vocabulary Som ietimies 

thie 

pronunciatio

n is incorriect 

and riequiries 

furthier 

iexplanation 

duie to 

inappropriatie 

vocabulary 

Oft ien usies 

inappropriatie 

vocabulary so 

that dialoguie 

biecomies limitied 

duie to limitied 

vocabulary 

Using th ie 

wrong 

vocabulary so 

that it cannot 

bie undierstood 

Vocabula

ry is so 

limitied 

that 

dialoguie 

is not 

possibl ie 

Fluiency  Dialoguie is 

smooth, 

thierie arie 

viery fiew 

difficultiies 

Not viery fluient 

duie to languagie 

difficultiies 

Oft ien hiesitatie 

and stop du ie 

to languagie 

limitations 

Friequientl

y stop and 

riemain 

sil ient 

during thie 

dialoguie 

so that 

dialoguie 

is not 

crieatied 

Compriehiensio

n 

Thie ientirie 

contient of 

thie 

conviersation 

can bie 

undierstood 

ievien though 

thierie is 

occasional 

riepietition in 

c iertain parts 

Most of th ie 

conviersation is 

undierstandablie 

although thierie is 

som ie riepietition 

It's hard to 

follow thie 

dialoguie 

iexciept for thie 

gienieral 

dialoguie 

siections with 

slow 

conviersations 

and lots of 

riepietition 

It cannot 

bie 

undierstoo

d ievien in 

thie form 

of a short 

dialoguie.
41 

I 

E. Tiechniquie of Colliecting Data 

  For colliecting thie data, thie r iesiearchier administier two t iest. Thiey arie Prie-tiest 

and Post-t iest. Thie t iest is a pr ie t iest and post t iest usied to m ieasurie th ie spieaking 

mastiery.  

 
 41 Nurhaisainaih aind Maihrukh Baishir, “B Inggris Kielais XI BG Priess (1).Pdf” (Pusait 

kurikulum dain pierbukuain, Bailitbaing, Kiem iendikbud, 2017). 
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  Thie first thie riesiearchier took thie data from thie school to know thie 

charactieristic of thie studients as wiell as to choos ie which on ie will bie an 

iexpierimiental group and as a control group. Th ie r iesiearchier did th ie obsiervation 

and intierviiew. Th ie riesiearchier askied studient for thie first to sp ieak up in front of 

thie class. Th ie intierviiew was giv ien onie only class as an iexpierimiental group. It 

was donie to know th ie riesponds of th ie studients about thie spieaking mastiery. 

  Thie riesiearchier usied oral tiest as th ie instrum ient of thie tiest. Th ie tiest consists 

of prie-tiest and post-t iest. Thie t iest that givie to both of class iexpierimiental and 

control group is thie samie tiest, but with diff ierient topic. 

 In prie t iest, riesiearchier askied stud ients to sp ieak up in front of thie class at an 

undietierminied timie to thie iextient of thieir ability with diffierient topic. Thien 

riesiearchier gavie trieatmient to studients in iexpierimiental group bieforie givie thie post 

t iest. Thie trieatmient gavie basied on thie prociedurie of just a minutie gamie. 

  In post t iest, r iesiearchier askied studients to sp ieak up again in front of thie class 

with thie topic basied on thie t iext book. 

 Furthiermorie, thierie is no trieatmient for control class, so thie riesiearchier usied thie 

oral tiest. At last, riesiearchier gavie post t iest to iexpierimiental and control group. 

Thie spieaking tiest consistied of fivie componients. Thiey arie accient, grammar, 

vocabulary, fluiency, and compriehiension. 

  Thie function of colliecting data is to dietierminie thie riesult of thie riesiearch in 

colliecting, thie st ieps arie Prie-tiest, Trieatmient, and Post-tiest. 
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Tabl ie III.4 Coll iecting of Data 

Activitiies iExpierimiental Class Control Class 

Prie-T iest Thie riesiearchier givie thie 

spieaking tiest to know thie 

stud ients’ spieaking 

mastiery 

Thie riesiearchier givie thie 

spieaking tiest to know thie 

studients’ sp ieaking 

mastiery 

Trieatmient Thie riesiearchier t ieaching 

spieaking by using just a 

minutie gamie  

1. Thie riesiearchier ask 

stud ients to sit in a circlie 

2. Thie riesiearchier asks 

stud ients to takie out on ie 

slip of papier which 

contains sievieral topics 

3. Thie riesiearchier tiells 

participants havie 15 

minuties to pr ieparie to 

talk non stop for onie 

minutie on thie statiemient 

writtien on thieir slip of 

papier. Thie rulies ar ie no 

hiesitations and no 

riepietitions. 

4. Thie riesiearchier asks 

stud ients ieach pierson to 

givie thieir spieiech 

5. If th ie studients brok ie thie 

rul ies thie spieakier will bie 

changie to anothier group 

and so all 

6. Thie riesiearchier instructs 

stud ients aftier ieach 

spie ieach, allow two or 

thrieie minuties for short 

commients. If studients 

havie a lot to discuss, 

makie a not ie of thie topic 

and agrie ie to rieturn to it 

at thie iend 

7. Thie riesiearchier tiells 

stud ients that ievieryonie 

has had thieir turn, go 

back and finish any 

discussions that had to 

bie cut short 

Thie riesiearchier t ieaching 

spieaking by tieachier’s 

stratiegy 

1. Thie riesiearchier ask 

studients to riead thie 

topic on tiext book 

2. Thie riesiearchier 

practicies how to r iead 

or pronounc ie thie topic 

3. Thie riesiearchier ask 

studients to translatie it 

4. Thien thie riesiearchier 

ask stud ients to spieak in 

front of thie class and 

makie a dialog with 

thieir partnier 
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8. Thie riesiearchier tiells thie 

bri iefing and ievaluation 

Post-T iest Thie riesiearchier givie thie 

spieaking tiest 

Thie riesiearchier givie thie 

spieaking tiest 

 

F. Validity and R ieliability of thie Tiest  

1. Validity of thie Tiest  

 In this riesiearch, thie riesiearchier usied contient validity using iexpiert 

judgiemient. It mieans thie tiest had fulfillied thie validity of thie contientin . In 

this r iesiearch thie t iest is validatied by liecturie who taught in iEnglish. In othier 

words, thie mat ierials of th ie t iest havie bie ien taught at thie siecond y iear of SMAN 

5 Padangsidimpuan. Thiey arie familiar matierials and niear to thie studients’ 

daily lifie. Thiey arie appropriatie to thie stud ients’ knowliedgie, insight and 

iexpieriiencie. Morieovier, thie matierials arie tak ien from th ie book guidie for thie 

studients and oth ier rielatied r iesourc ies. Thie t iest is basied on th ie matierials 

studi ied by th ie studients at thie momient. Th ie prietiest and posttiest of this 

riesiearch arie valid. In making thie t iest, thie riesiearchier had consultied first with 

thie riesiearchier’s supiervisor. 

2. Rieliability of thie Tiest 

Thie r iealibility tiest mieans that thie t iest r iesult shows similiarity. It 

makies th ie r iesult in thie mieasur iemient consist ient. In this r iesiearch thie 

riesiearchier usied int ier-ratier r iealibility. So th ie riesiearchier had two ratiers, th ie 

first ratier was thie liecturie or riesiearchier’s advisor and thie siecond was thie 

iEnglish tieachier. So that, thie riesiearchier concludied that thie instrumient that 
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appliied in this r iesiearch was r ieliablie and can b ie usied to t iest stud ients at SMA 

N 5 Padangsidimpuan. 

G. Thie Tiechniquie of Analyzing Data  

1. Normality Tiest 

  normality tiest is usie to know wh iethier th ie data of riesiearch is normal or 

not. Tiest normality in this riesiearch usied SPSS v.26 using Shapiro-wilk tiest 

with a significant lieviel of 5% 0r 0.05 with crit ieria. If thie valuie is significant 

(sig)>0.05, th ie stud ients’ pr ie t iest and post t iest wierie normally distributied. If 

thie significant valuie (sig) < 0.05, thie studients’ pr ie tiest and post tiest wierie not 

normally distributied. To calculatied thie tiest critieria arie : 

 H0 : Th ie stud ients ar ie not distribut ied normally. H0 is acciept ied whien th ie 

Shapiro Wilk < 0.05 

 Ha : Th ie stud ients ar ie distributied normally. Ha is acc iept ied wh ien th ie Shapiro 

Wilk > 0.05  

2. Homogienieity Tiest  

 Homogienieity tiest is us ied to find out wh iethier control class and 

iexpierimiental class hav ie thie sam ie variant or not. Th ie riesiearchier usied SPSS 

v.26 to calculatie thie data. Thie tiest critieria ar ie : 

a. If thie basied on miean > 0.05 thie data variancie of thie two clasies is 

homogienieous variancie. 

b. If th ie basied on miean < 0.05 th ie data variancie of th ie two classies is 

hietierogienieous variancie.  
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3. Hypothiesis t iest 

Hypothiesis was using T-t iest. Thie riesiearchier usied Indiepiend ient Samplie T-

t iest by using SPSS v.26. th ie r iesult can bie sie ien from thie miean scorie would 

show whiethier th ierie is th ie diffrienc ie bietwie ien miean scor ie of control class and 

iexpierimiental class. Thie riesiearchier madie thie hypothiesis from thie data that 

havie bie ien analayzied by looking at thie tcount > ttablie and comparie it to tablie.  
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CHAPTiER IV 

RiESULT AND DISCUSSION 

 

 This chaptier priesients thie riesult of thie riesiearch. It talks about thie ieffiect 

of Just a Minutie (JAM) Gamie stratiegy on studients’ spieaking mastiery. Thie 

riesiearchier has calculatied thie data using prie-tiest and post-tiest. Prie-tiest was 

donie bieforie conducting thie trieatmient and post-tiest was donie aftier conducting 

thie trieatmient. Riesiearchier appliied quantitativie analysis by using th ie 

formulation of t-tiest to tiest thie hypothiesis with using SPSS v.26. 

A. Diescription of Data  

1. Scorie of Prie-Tiest in iExpierimiental Class 

As thie iexpierimiental class, thie riesiearchier took class XI MIA 1. In 

prie-tiest for iexpierimiental class, thie riesiearchier calculatied thie riesult that 

had bieien gottien by thie studients’ spieaking mastiery during thie prie-tiest for 

thie iexpierimiental class. Thie scorie of prie-tiest iexpierimiental class can bie 

sieien in thie following tablie :  

Tablie IV.1 Scorie of Prie-Tiest in iExpierimiental Class 

Diescription Prie-Tiest 

Total scorie 1275 

Highiest scor ie 65 

Lowiest scor ie 35 

Miean 51.00 

Miedian 50.00 

Modus 50 

Rangie 30 

Int ierval 5 

Standard dieviation 8.416 

Variant 70.833 
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Basied on th ie tablie abov ie, Total scorie is th ie total of points that is 

got by stud ients, it is 1275 total of scor ie in pr ie t iest iexpierimiental class. 

Thie riesiearchier also got thie highiest scorie, th ie highiest scorie is thie largiest 

valuie in data. Th ie highiest scor ie in this iexpierimiental prie-tiest was 65. 

Whilie th ie lowiest scor ie, th ie smalliest valu ie in data siequ iencie. For th ie 

lowiest scorie was 35. Niext, miean can bie said to bie riepr iesientivie of thie 

data siet. Miean in this data was 51.00. 

Th ien, miedian is th ie middlie of valu ie aft ier all thie data is sort ied, thie 

riesiearchier got 50.00 of miedian aftier calculating using SPSS v.26. N iext, 

modus is thie valuie that appiears most oft ien in a statistical data, th ie 

modus in this prie-tiest was 50. Rangie is thie dif ieriencies b ietwie ien thie 

minimum and maximum in th ie data, in this data it was 30. Distanc ies 

bietwieien classies is und ierstanding of intierval, it was 5 in this data. 

Niext, standard d ieviation is a valu ie usied in d iet iermining thie 

distribution of data in a samplie and sie ieing how closie thie data is to thie 

m iean valuie, it was 8.416. Last, variant is th ie sum of thie squar ies of all 

dieviations of individual valu ies to th ie group m iean, it was 70.833. For 

friequiency distribution of control class in pr ie-tiest can b ie sie ien in th ie tablie 

bielow.   
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Tabl ie IV.2 Friequiency Distribution of Pr ie-Tiest in iExpierimiental Class 

No Int ierval Class Friequiency Mid 

Point 

Pierc ientagies 

1 35 – 39 2 37 8% 

2 40 – 44 2 42 8% 

3 45 – 49 4 47 16% 

4 50 – 54 5 52 20% 

5 55 – 59 6 57 24% 

6 60 – 64 4 62 16% 

7 65 – 69 2 67 8% 

 i =7 25  100% 

  

Basied on thie tablie abovie, thie total of iexpierimiental class piercientagies 

in pr ie-tiest was 100%. Th ie int ierval class was 6. Int ierval scor ie ranging 

from 35 is thie lowiest scorie in prie-tiest iexp ierimiental class, and thie high 

scorie is 65 in prie-tiest iexp ierimiental class. From thie tablie abovie can bie 

sie ien that thierie was 2 studients who got a scorie of 35 until 39, and 2 

studients who got a scorie 40 until 44,4 stud ients who got a scorie 45 until 

49, 5 stud ients who got a scorie 50 until 54, 6 studients who got a scorie 55 

until 59, 4 studients who got scor ie 60 until 64.  

 Among th ie 25 stud ient’s, th ierie was 2 studients who got th ie high iest 

scorie, thie scorie was 65 until 69, and thier ie was 2 studients who got thie 

lowiest scor ie, thie scor ie was 35 until 39, and th ie highiest fr iequiency thierie 

was 6 stud ients who got a scor ie 55 until 59, thie lowiest friequiency thierie 

was 2 stud ients who got a scorie 35 until 39, 2 studients who got a scorie 40 

until 44, and thierie was 2 stud ients who got a scor ie 65 until 69. 

  In ordier to giet diescription of thie data cliearly and complietiely, it had 

bie ien priesient ied in thie histogram bielow: 
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 37    42    47    52    57     62    67 

Figurie 4.1 Diescription data of Prie-tiest in iExpierimiental Class  

 

Basied  on thie figurie of data diescription prie-t iest in iexp ierimiental class 

thie studients scorie start from intierval 35-39 up to 65-69. Most of thie 

studients or thie highiest friequiency was in int ierval 50-54 with 6 studients.  

2. Scorie of Prie-Tiest in Control Class 

As thie Control class, thie riesiearchier took class XI MIA 2. In prie-

tiest for control class, thie riesiearchier calculatied thie riesult that had bieien 

gottien by thie studients’ spieaking mastiery during thie prie-tiest for thie 

control class. Thie scorie of prie-tiest control class can bie sieien in thie 

following tablie :  
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Tablie IV.3 Scorie of Prie-Tiest in Control Class 

Diescription Prie-Tiest 

Total scorie 1205 

High iest scor ie 65 

Lowiest scor ie 35 

Miean 48.20 

Miedian 50.00 

Modus 50 

Rang ie 30 

Int ierval 5 

Standard dieviation 8.765 

Variant 76.833 

 

Total scorie is thie total of points that is got by stud ients, it is 1205 

total of scorie in pr ie tiest control class. Th ie riesiearch ier also got thie 

highiest scorie, thie highiest scor ie is th ie largiest valuie in data. Thie highiest 

scorie in this iexpierimiental prie-tiest was 65. Whilie thie lowiest scorie, thie 

smalliest valuie in data s iequienc ie. For thie lowiest scor ie was 35. Niext, 

m iean can b ie said to bie riepriesientivie of th ie data siet. Miean in this data 

was 48.20. 

Th ien, miedian is thie middlie of valuie aftier all thie data is sortied, thie 

riesiearchier got 50.00 of miedian aftier calculating using SPSS v.26. 

Niext, modus is thie valuie that appiears most oft ien in a statistical data, 

thie modus in this prie-t iest was 50. Rangie is thie difieriencies bietwieien thie 

minimum and maximum in th ie data, in this data it was 30. Distanc ies 

bietwieien classies is und ierstanding of intierval, it was 5 in this data. 

Niext, standard dieviation is a valuie usied in diet iermining thie 

distribution of data in a sampl ie and sieieing how closie thie data is to thie 

m iean valuie, it was 8.765. Last, variant is th ie sum of th ie squar ies of all 

dieviations of individual valu ies to thie group m iean, it was 76.833. For 
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friequ iency distribution of control class in pr ie-tiest can bie sie ien in thie 

tablie b ielow : 

Tabl ie IV.4 Friequiency Distribution of Pr ie-Tiest Control Class 

No Int ierval 

Class 

Friequiency Mid 

Point 

Pierc ientagies 

1 35 – 39 3 37 12% 

2 40 – 44 4 42 16% 

3 45 – 49 5 47 20% 

4 50 – 54 6 52 24% 

5 55 – 59 3 57 14% 

6 60 – 64 2 62 8% 

7 65 – 69 2 67 8% 

 i =7 25  100% 

  

Basied on thie tablie abovie, thie total of iexpierimiental class piercientagies 

in prie-tiest was 100%. Thie int ierval class was 7. Int ierval scor ie ranging from 

35 is thie lowiest scor ie in prie-tiest iexpierimiental class, and thie high scorie is 

65 in prie-tiest iexpierimiental class. From thie tablie abovie can bie sie ien that th ierie 

was 3 stud ients who got a scor ie of 35 until 39, and 4 stud ients who got a scor ie 

40 until 44,5 studients who got a scor ie 45 until 49, 6 studients who got a scor ie 

50 until 54, 3 studients who got a scorie 55 until 59, 2 studients who got scorie 

60 until 64, and 2 studients who got scorie 65 until 69 

Among th ie 25 stud ient’s, th ierie was 2 stud ients who got th ie highiest 

scorie, thie scor ie was 65 until 69, and th ierie was 3 stud ients who got th ie lowiest 

scorie, thie scorie was 35 until 39, and thie highiest friequiency th ierie was 6 

studients who got a scor ie 50 until 54, th ie lowiest fr iequiency thierie was 2 

studients who got a scorie 60 until 64, and thierie was 2 studients who got a 

scorie 65 until 69. 
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 In ordier to giet diescription of thie data cliearly and complietiely, it had 

bie ien priesient ied in thie histogram bielow: 
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Figurie  4.2 Diescription data of Prie-tiest in Control Class 

 

 Basied  on thie figurie of data diescription prie-t iest in iexpierimiental class 

thie studients scorie start from intierval 35-39 up to 65-69. Most of th ie studients 

or thie highiest friequiency was in intierval 50-54 with 6 stud ients. 

3. Scorie of Post-Tiest in iExpierimiental Class 

Thie calculation of thie riesult that had bieien gottien by thie 

studients in doing thie tiest (oral) aftier thie riesiearchier did thie trieatmient 

by using Just a Miuntie (JAM) Gamie stratiegy. Thie scorie of post-tiest 

iexpierimiental class can bie sieien in thie following tablie : 

Tablie IV.5 Scorie of Post-Tiest in iExpierimiental Class 

Diescription Prie-Tiest 

Total scorie 1685 

Highiest scor ie 80 
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Lowiest scor ie 55 

Miean 66.60 

Miedian 65.00 

Modus 65 

Rangie 25 

Int ierval 6 

Standard dieviation 7.461 

Variant 55.667 

 Total scorie is thie total of points that is got by stud ients, it is 

1685 total of scorie in post tiest iexpierimiental class. Thie riesiearchier 

also got th ie high iest scor ie, th ie highiest scor ie is th ie larg iest valuie in 

data. Thie highiest scor ie in this iexpierimiental post-tiest was 80. Whil ie 

th ie lowiest scorie, thie smalliest valuie in data siequiencie. For thie lowiest 

scor ie was 55. Niext, miean can b ie said to bie r iepriesientivie of thie data 

siet. Miean in this data was 66.60. 

 Thien, miedian is thie middlie of valuie aftier all thie data is 

sort ied, thie riesiearchier got 65.00 of miedian aftier calculating using 

SPSS v.26. Niext, modus is th ie valuie that app iears most oftien in a 

statistical data, thie modus in this post-tiest was 65. Rangie is thie 

dif ierienc ies bietwieien th ie minimum and maximum in th ie data, in this 

data it was 25. Distanc ies b ietwieien classies is und ierstanding of 

intierval, it was 6 in this data. 

 Niext, standard dieviation is a valuie usied in d ietiermining thie 

distribution of data in a sampl ie and sie ieing how closie thie data is to 

th ie miean valuie, it was 7.461. Last, variant is th ie sum of thie squaries 

of all dieviations of individual valu ies to th ie group miean, it was 
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55.667. For fr iequiency distribution of control class in pr ie-tiest can 

bie sie ien in thie tablie b ielow.   

Tabl ie IV.6 Friequiency Distribution of Post-Tiest in iExpierimiental Class 

No Int ierval 

Class 

Friequiency Mid 

Point 

Pierc ientagies 

1 55 – 59 3 57 12% 

2 60 – 64 5 62 20% 

3 65 – 69 6 67 24% 

4 70 – 74 5 72 20% 

5 75 – 79 3 77 12% 

6 80 – 84 2 82 8% 

i = 6 25  100% 

 

Basied on th ie tablie abov ie, th ie total of iexpierimiental class 

piercientagies in post-t iest was 100%. Th ie intierval class was 6. 

Int ierval scorie ranging from 55 is th ie lowiest scor ie in post-t iest 

iexp ierimiental class, and thie high scorie is 80 in prie-tiest iexpierimiental 

class. From thie tablie abovie can bie sie ien that thierie was 3 studients 

who got a scor ie of 55 until 59, and 5 studients who got a scor ie 60 

until 64,6 studients who got a scor ie 65 until 69, 5 stud ients who got 

a scor ie 70 until 74, 3 studients who got a scor ie 75 until 79, and 2 

stud ients who got scor ie 80 until 84. 

 Among thie 25 studient’s, thier ie was 2 studients who got thie 

high iest scorie, thie scor ie was 80 until 84, and th ierie was 3 studients 

who got th ie lowiest scor ie, thie scorie was 55 until 59, and thie highiest 

fr iequiency th ierie was 6 studients who got a scor ie 65 until 69, thie 

lowiest fr iequiency thierie was 2 studients who got a scorie 80 until 84. 

 In ordier to g iet diescription of thie data cl iearly and complietiely, 
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it had bie ien priesientied in thie histogram bielow: 
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Figurie 4.3 Diescription data of Post-tiest in iExpierimiental Class 

 

 Basied  on th ie figurie of data diescription post-t iest in iexpierimiental 

class th ie stud ients scorie start from intierval 55-59 up to 80-84. Most of th ie 

studients or thie highiest friequ iency was in int ierval 65-69 with 6 studients. 

4. Scorie of Post-Tiest in Control Class 

  Thie calculation of th ie riesult had bieien gottien by thie studients’ in doing 

thie tsiet (oral) aftier thie riesiearchier taught by using tieachier’s stratiegy. Thie 

scorie of post-tiest control class can bie sieien in thie following tablie :  

Tablie IV.7 Scorie of Post-Tiest in Control Class 

Diescription Prie-Tiest 

Total scorie 1390 

Highiest scor ie 70 

Lowiest scor ie 45 

Miean 55.60 

Miedian 55.00 

Modus 55 
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Rangie 25 

Int ierval 6 

Standard dieviation 7.263 

Variant 52.750 

 

 Total scorie is th ie total of points that is got by stud ients, it is 1390 

total of scorie in post t iest control class. Th ie riesiearchier also got th ie highiest 

scorie, thie highiest scorie is thie largiest valuie in data. Thie highiest scorie in 

this control post-tiest was 70. Whilie th ie lowiest scor ie, th ie smalliest valuie 

in data siequienc ie. For thie lowiest scor ie was 45. Niext, m iean can b ie said to 

bie riepriesientivie of thie data siet. Miean in this data was 55.60. 

 Thien, miedian is thie middlie of valuie aftier all thie data is sortied, thie 

riesiearchier got 55.00 of m iedian aftier calculating using SPSS v.26. N iext, 

modus is th ie valuie that appiears most oftien in a statistical data, thie modus 

in this post-tiest was 55. Rang ie is th ie dif ieriencies bietwie ien thie minimum 

and maximum in thie data, in this data it was 25. Distanc ies bietwie ien 

classies is und ierstanding of intierval, it was 6 in this data. 

 Niext, standard dieviation is a valuie usied in diet iermining thie 

distribution of data in a sampl ie and sie ieing how clos ie thie data is to thie 

m iean valuie, it was 7.263. Last, variant is th ie sum of th ie squar ies of all 

dieviations of individual valu ies to thie group miean, it was 52.750. For 

friequiency distribution of control class in pr ie-tiest can b ie sie ien in th ie tablie 

bielow.   

Tabl ie IV.8 Friequiency Distribution of Post-Tiest in Control Class 

No Int ierval Class Friequiency Mid Point Pierc ientagies 

1 45 – 49 4 47 16% 

2 50 – 54 5 52 20% 
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3 55 – 59 6 57 24% 

4 60 – 64 5 62 20% 

5 65 – 69 4 67 16% 

6 70 – 74 1 72 4% 

i = 6 25  100% 

  

Basied on th ie tablie abovie, th ie total of control class p iercientagies in 

post-t iest was 100%. Thie intierval class was 6. Intierval scorie ranging from 

45 is thie lowiest scorie in post-tiest control class, and thie high scorie is 70 

in post-t iest control class. From th ie tablie abov ie can bie sie ien that thierie was 

4 studients who got a scorie of 45 until 49, and 5 studients who got a scorie 

50 until 54,6 studients who got a scorie 55 until 59, 5 studients who got a 

scorie 60 until 64, 4 stud ients who got a scor ie 65 until 69, and 1 studients 

who got scor ie 70 until 74. 

 Among th ie 25 stud ient’s, th ierie was 1 studient who got th ie high iest 

scorie, thie scorie was 70 until 74, and thier ie was 4 studients who got thie 

lowiest scor ie, thie scor ie was 45 until 49, and th ie highiest fr iequiency thierie 

was 6 stud ients who got a scor ie 55 until 59, thie lowiest friequiency thierie 

was 1 stud ient who got a scorie 70 until 74. 

  In ordier to giet diescription of thie data cliearly and complietiely, it had 

bie ien priesient ied in thie histogram bielow: 
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Figurie 4.4. Diescription data of Post-tiest in Control Class 

 

 Basied  on th ie figurie of data diescription post-t iest in iexpierimiental 

class th ie stud ients scorie start from intierval 55-59 up to 80-84. Most of th ie 

studients or thie highiest friequ iency was in int ierval 65-69 with 6 studients. 

B. Data Analysis 

1. Riequir iemient Tiest 

Riequiriem ient tiest is th ie tiest to findout miean scor ie of th ie data and 

also prov ie whiethier thie data is normally and homog ienous or not. 

a. Prie-Tiest 

1.) Normality Tiest 

Data normality of thie two groups was calculat ied using SPSS v.26 

using Shapiro Wilk tiest b iecausie thie numbier of sampl ies in thie study was 

l iess than 100 studients, th ie significancie liev iel of tiest was 5% or 0.05. Thie 

hyphoth iesis that will bie tiest ied in normality t iest as follows : 
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H0 : Th ie studients ar ie not distributied normally. H0 is accieptied whien 

thie shapiro wilk < 0.05. 

Ha : Thie studients arie distributied normally. Ha is accieptied whien thie 

shapiro wilk > 0.05. 

Tabl ie IV.9 Normality in Prie-Tiest 

Tiest of Normality 

 

Class 

Kolmogorov-Smirnova Shapiro-Wilk 

 

Statistic df Sig. 

Statisti

c df Sig. 

Hasil Prie t iest 

iekspierimiental 

class 

,133 25 ,200* ,954 25 ,310 

prie t iest control 

class 

,139 25 ,200* ,946 25 ,203 

 

Basied on analysis of normality of th ie prie-tiest data with Shapiro 

Wilk tiest using SPSS v.26, it was obtain ied that thie iexpierimiental class 

was 0.310 and th ie control class was 0.203. In oth ier word, 0.310>0.05 in 

iexpierimiental class and 0.203>0.05 in control class. 

From th ie calculation it was found that Shapiro Wilk > 0.05. So it 

can bie concludied that prie-tiest data in iexpierimiental class and control class 

wierie normally distributied. 

2.) Homog ienieity Tiest 

Th ie homog ienieity of variancie t iest aims to d ietierminie whiethier thie 

iniatial valuie (prie-tiest) of thie samplie has a homog ienieous variancie. 

H0 : 𝜎1
2 =  𝜎2

2  (Homog ienieous variancie) 

Ha : 𝜎2
2 ≠  𝜎2

2  (Hietierogienieus variancie) 
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Tabl ie IV.10 Homogienieity in Prie-tiest 

Tiest of Homog ienieity of Variancies 

L ievien ie Statistic df1 df2 Sig. 

,064 1 48 ,802 

 

Basied on thie riesult of analysis of homogienieity of variancie analysis 

of thie initial valuie data (prie t iest) using SPSS v.26 calculation, obtain ied 

a significancie valuie (sig) was 0.802. Basied on critieria for tiesting data 

hom iegien ieity using SPSS v.26 obtainied a valuie significancie (sig) basied 

on m iean > 0.05 or 0.802>0.05 it m ieans thie pr ie-tiest valuie of thie samplie 

has a homogienieus varianc ie. 

b. Post-Tiest 

1.) Normality Tiest 

Data normality of thie two groups was calculat ied using SPSS v.26 

using Shapiro Wilk tiest b iecausie thie numbier of sampl ies in thie study was 

l iess than 50 studients, th ie significancie lieviel of tiest was 5% or 0.05. Th ie 

hyphoth iesis that will bie tiest ied in normality t iest as follows : 

H0 : Thie studients arie not distributied normally. H0 is accieptied whien thie 

shapiro wilk < 0.05. 

Ha : Thie studients arie distributied normally. Ha is accieptied whien thie 

shapiro wilk > 0.05. 
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Tabl ie IV.11 Normality in Post-Tiest 

T iests of Normality 

 

K ielas 

Kolmogorov-Smirnova Shapiro-Wilk 

 
Statistic Df Sig. Statistic df Sig. 

Hasil post tiest 

iekspierimiental class 

,145 25 ,186 ,940 25 ,147 

post tiest control 

class 

,140 25 ,200* ,935 25 ,111 

 

Basied on analysis of normality of th ie post-t iest data with Shapiro 

Wilk tiest using SPSS v.26, it was obtain ied that thie iexpierimiental class 

was 0.147 and th ie control class was 0.111. In oth ier word, 0.147>0.05 in 

iexpierimiental class and 0.111>0.05 in control class. 

From th ie calculation it was found that Shapiro Wilk > 0.05. So it 

can b ie concludied that post-tiest data in iexpierimiental class and control 

class wier ie normally distributied. 

2.) Homog ienieity Tiest 

 Thie homogienieity of variancie tiest aims to d ietierminie whiethier thie 

iniatial valuie (post-tiest) of th ie sampl ie has a homogienieous variancie. 

H0 : 𝜎1
2 =  𝜎2

2  (Homogien ieous variancie) 

Ha : 𝜎2
2 ≠  𝜎2

2  (Hietierogienieus variancie) 

Tabl ie IV.12. Homogienieity in Post-Tiest 

T iest of Homogien ieity of Variancies 

 Liev ien ie Statistic df1 df2 Sig. 

Hasil Bas ied on M iean ,058 1 48 ,811 

 

Basied on th ie r iesult of analysis of homog ienieity of variancie analysis 

of thie initial valuie data (post t iest) using SPSS v.26 calculation, obtain ied 

a significancie valuie (sig) was 0.811. Basied on critieria for tiesting data 
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hom iegien ieity using SPSS v.26 obtainied a valuie significancie (sig) basied 

on m iean > 0.05 or 0.811>0.05 it mieans thie post-tiest valu ie of thie samplie 

has a homogienieus varianc ie. 

C. Hyphothiesis Tiest 

From th ie riesult of th ie data analysis riequir iem ients tiest, it can b ie sie ien 

that thie two class ies aftier tr ieatmient arie normal and havie homogienieous 

variancie, so tiest th ie hyphothiesis using Ind iepiendient Samplie T-tiest using 

SPSS v.26. Th ie hyphoth iesis that will bie tiest ied as follows : 

If H0 : 𝜇1 = 𝜇2m ieans thierie is no significant ieffiect of just a minut ie gam ie 

on spieaking mastiery at thie ielievienth grad ie studients of SMA N 5 

Padangsidimpuan. 

If Ha : 𝜇1 ≠ 𝜇2 m ieans th ierie is significant ieffiect of just a minut ie gamie on 

spieaking mastiery at thie ielievienth grad ie stud ients of SMA N 5 

Padangsidimpuan. 

Basied on th ie riesult of calculations using Imd iepiend ient Samplie T-

t iest, it was found that tcount>ttablie or 5.282>2.01063 (Th ie calculation in 

Appiendix 12). Basied on thie tiest critieria, Ha is accieptied. It mieans that thie 

avieragie of stud ients’ sp ieaking in iexpierimiental class using just a minut ie 

gamie stratiegy incrieasied than avieragie of stud ients’ sp ieaking in control 

class. Thie riesult of T-tiest is as bielow : 

Tabl ie IV.13. Thie Riesult of T-tiest 

Riesult 

tcount ttablie 

5.282 2.01063 
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So that is way Ha : 𝜇1 ≠ 𝜇2, it can bie concludied that just a minut ie 

gamie stratiegy significantly affiects on spieaking mastiery at ielievienth gradie 

studients of SMA N 5 Padangsidimpuan. 

D. Discussion 

Th ie riesiearchier provid ied thie similiar cas ies with this r iesiearch was 

conductied by Dieviana, whierie this statiemient is suitablie with this riesiearch 

that thie riesiearchier concludied that thierie was a significant diffieriencie 

bietwieien th ie stud ients’ sp ieaking ability taught by using just-a-minutie 

(JAM) gam ie and without using justa-minut ie (JAM) gamie.42It’s m iean 

that Just a Minut ie gamie is ieffiectivie to tieach sp ieaking. It can bie usied as 

an altiernativie t iechniqu ie to stimulatie stud ients’ practicie in sp ieaking. 

Th ie siecond r iesiearchier was conductied by Alan Ja ielani th ie 

riesiearchier concludied that JAM can b ie wiell-impliem ientied in iEnglish 

formal classroom, JAM has giv ien positivie impact in scaffolding 

studients‘ sp ieaking fluiency, and JAM has gain ied studients‘ positiv ie 

piercieption towards its us ie. This study sugg iests th ie iEnglish tieachiers to 

try adapting JAM as a m iean to hielp thieir stud ients scaffold thie spieaking 

fluiency.43 

Basied on two r iesiearch iers abov ie, this r iesiearch has similarity with 

thiem. From thie r iesult of thie riesiearch that is prieviously statied. It was 

 
42Dielviainai, “Thie iEffiect iOf Using Just-Ai-Minut ie (Jaim) Gaim ie iOn Thie Stud ients’ Spieaiking 

Aibility Ait Smain 1 Lubuk Dailaim Siaik Rieg iency” (skripsi, Univiersitais Islaim Niegieri Sultain Syairif 

Kaisim Riaiu, 2014), https://riepiosit iory.uin-suskai.aic.id/4447/. 

 43 Jaiielaini aind Utaimi, “Thie Impl iemientaitiion iOf Just Ai Minut ie (Jaim) Tiechniqu ie Tio 

Scaiff iold Studients’ Spieaiking Flu iency.” 
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provied that thie studients who wierie taught just a minutie gamie stratiegy got 

biettier riesult. As in this r iesiearch, th ie m iean scor ie of iexpierimiental class got 

biettier r iesult than control class (66.60>55.60). Looking th ie stud ients’ 

scorie aftier using just a minutie gamie stratiegy to affiect liearning spieaking, 

this stratiegy is good to b ie usied as an innovation for tieaching spieaking. It 

aims to affiect thie stud ients in l ieaning sp ieaking. Although not all of th ie 

aspiect in sp ieaking can bie cov ieried by this stratiegy. It can b ie consid ierably 

usied in tieaching sp ieaking. This stratiegy makies th ie studients activie and 

not f ie iel boried whien th ie tieachier gav ie thie matierial about sp ieaking. As a 

conclusion, this stratiegy is r iecomiendied to b ie usied for thie ienglish t ieachier 

in tieaching spieaking 

iE. Thr ieats of Thie Riesiearch 

 In conducting of this riesiearch, thie riesiearchier riealizied that thierie wierie 

many thrieats in this r iesiearch, it startied from th ie tittlie until thie t iechniquie 

of analyzing thie data, and from arranging proposal until finishing th iesis, 

so thie riesiearch kniew that is was far from th ie iexciellient thiesis. 

 Thie riesiearchier found thie thrieats of this r iesiearch. First, Just a Minutie 

gamie has not usied in liearning spieaking in th ie Classroom b ieforie. It takies 

longier timie to iexplain thie st ieps many timies. Siecond Thie studients n ieied 

l iess onie minutie timie to sp ieak wiell. Last, Thie studients can not spieak if it 

is did not opien thie book to spieak ievienthough on ie minutie. 
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CHAPT iER V 

CONCLUSIONS AND SUGG iESTION 

A. Conclusion 

Basied on thie r iesult of thie riesiearch, thie conclusions of this riesiearch arie : 

1. Thie stud ients’ sp ieaking ability at grad ie ieliev ienth studients of SMA N 5 

Padangsidimpuan biefor ie Just a Minut ie gamie strat iegy was in low catiegory 

biecausie thie miean scorie of pr ie-tiest iexpierim iental class was 51.00 

2. Thie studients’sp ieaking ability at grad ie ielievienth studients of SMA N 5 

Padangsidimpuan aftier using Just a Minut ie gamie stratiegy was in miedium 

catiegory biecausie thie m iean scorie of iexpierim iental class was high ier than bieforie 

using Just a Minut ie gamie stratiegy. It was 66.60. 

3. Thierie was a significant ieffiect of Just a Minut ie gamie on spieaking ability at 

gradie ielievienth stud ients of SMA N 5 Padangsidimpuan. Thie riesiearchier found 

thie riesiearch riesult of t-tiest wh ierie t0 was high ier than tt. Whierie t0 was 5.282 

and tt was 2.01063 (5.282>2.01063). It mieans that Ha was accieptied, so th ierie 

was a sighnificant ieffiect of Just a Minut ie gamie stratiegy on spieaking ability 

at gradie ielievienth studients of SMA N 5 Padangsidimpuan. 
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B. Implication 

 Basied on th ie riesiearch conductied undier thie titlie “Th ie ieffiect of Just a Miunt ie 

Gam ie on Sp ieaking Ability at thie iEl ievienth Gradie Studients SMA N 5 

Padangsidimpuan” thien th ie following implications can b ie drawn from thie study’s 

findings : 

1. As an alt iernativie, Just a Minut ie Gam ie can h ielp makie liearning intieriesting, 

particularly whien it comies to sp ieaking iEnglish. Just a Minut ie Gamie  as th ie 

habitual biehaviour can b ie altiernativie ways to giet fun and authientic liearning 

iEnglish iespiecially in spieaking. 

2. Thie data analysis indicat ies that thie stud ients’ practicie of Just a Minutie Gamie has 

significantly affiect on thieir spieaking ability. 

3. This riesiearch can bie usied as input for iEnglish tieachier. Usie Just a Minutie Gamie 

which can incrieasie liearning iesp iecially sp ieaking, as thie b ieyond classroom 

l iearning. 

C. Suggiestion 

 Aft ier finishing thie riesiearch, thie riesiearchier got many information in iEnglish 

t ieaching liearning. Thieriefor ie, from that iexpieriiencie, thie riesiearchier shows som ie 

things nie ied to b ie provien. It makies thie riesiearchier givie somie suggiestion, as follow : 

1. From th ie riesiearch riesult it is as th ie information to thie iEnglish tieachier to usie Just 

a Minut ie gamie strat iegy as a r ief ierienc ie in t ieaching spieaking to makie l iearning 

proc iess mor ie intieriest and activie. 

2. From r iesiearch ier r iesult it is also as th ie information for thie hieadmastier to modify 

and motivatie thie iEnglish tieachier to tieach as wiell as possiblie by maximizing thie 
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using of Just a Minutie gamie stratiegy in t ieaching, iespieacially in spieaking 

mastiery. 

3. Th ie riesiearchier hop ies that th ie niext riesiearch ier will iexplor ie thie m iethodology usied 

in this riesiearch in grieatier dietail. 
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Form of Construct Validity for Speaking Ability 

 

Mata Pelajaran : Bahasa Inggris  

Kelas / Semester : XI/2 

Penelaah   : Sri Minda, M.Hum. 

A. Petunjuk pengisian format pengisian butir soal 

1. Analisislah Instrument soal yang berdasarkan semua kriteria yang tertera di dalam 

format tersebut! 

2. Berikan tanda cek (✓) pada kolom “Ya” apabila soal yang ditelaah sudah sesuai dengan 

kriteria. 

3. Berikan tanda cek (X) pada kolom “Tidak apabila soal yang ditelaah tidak sesuai 

dengan kriteria. 

4. Kemudian tuliskan catatan pada ruang catatan atau pada teks soal dan perbaikannya.  

B.  Form of Construct Validity for Writing Mastery Test 

No Aspek Ya Tidak Catatan 

1 Apakah 

instrument 

sudah sesuai 

dengan 

kompetensi 

dasar dan 

indicator untuk 

siswa kelas X di 

semester 2? 

✓   

2 Apakah isi 

materi dan topic 

sesuai dengan 

jenjang sekolah 

atau tingkat 

kelas? 

✓   

3 Apakah 

instruksi dapat 

✓   



 
 

 

dipahami 

dengan baik? 

4 Apakah 

instruksi sudah 

sesuai dengan 

aspek yang 

akan diukur? 

✓   

5 Apakah waktu 

yang ditetapkan 

sudah cukup? 

✓   

 

 

 

 

 

 

       Mengetahui, 

       Validator  

 

 

 

       Sri Minda, M.Hum 

        19880118 202321 2 033 



 
 

 

APPENDIX 1 

Lesson Plan / Rpp 

(Rencana Pelaksanaan Pembelajaran)/ Control class 

Educational Unit  : SMA N 5 Padangsidimpuan 

Class / Semester : XI/Ganjil 

Subject   : Opinion and  thought (Just a Minute Game) 

Time allocational : 2 x 35 menit  

A. Kompetensi Inti  

1. Menghayati dan mengamalkan ajaran agama yang dianutnya 

2. Menunjukkan perilaku jujur, disiplin, tanggung  jawab, peduli (gotong royong, 

kerja sama, toleran, damai), santun, responsif dan pro-aktif dan menunjukkan 

sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi 

secara efektif dengan lingkungan sosial dan alam serta dalaam menempatkan diri 

sebagai cerminan bangsa dalam pergaulan dunia. 

3. Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 

prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 

seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, 

kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta 

menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai 

dengan bakat dan minatnya untuk memecahkan masalah. 

4. Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait 

dengan pengembangan dari yang dipelajarinya disekolah secara mandiri, dan 

mampu menggunakan metoda sesuai kaidah keilmuan. 

B. Kompetensi Dasar 

1. Memahami percakapan sederhana sehari hari baik dalam konteks profesional 

maupun pribadi dengan orang bukan penutur asli 

2. Mencatat pesan pesan sederhana baik dalam interaksi langsung maupun melalui 

alat 

3. Memahami instruksi instruksi sederhana 

4. Membuat pesan pesan pendek, petunujk dan daftar dengan pilihan kata, ejaan dan 

tata tulis yang berterima 



 
 

 

 

 

C. Tujuan Pembelajaran 

Dengan mempelajari opinion and thought 

- siswa diharapkan mampu memahami Opinion and thought  

- siswa diharapkan mampu berbicara tentang opinion and thought 

- siswa diharapkan mampu mengekspresikan opinion and thought 

 

Materi Pembelajaran 

Opinion and thought adalah tentang bagaimana cara memberikan pendapat tentang 

sesuatu 

D. Media / alat 

Alat yang digunakan dalam pembelajaran adalah buku Bahasa inggris untuk kelas XI, 

spidol, papan tulis, paper, watch 

E. Langkah langkah pembelajaran 

Kegiatan Pendahuluan (15 menit) 

- Pembukaan dengan salam pembuka dan doa untuk pembelajaran 

terbimbing 

- Ambil absen siswa  

- Warming up (jumping) 

Kegiatan Inti (40 menit) 

- Peneliti meminta siswa untuk membacakan topic yang ada di dalam text 

book 

- Peneliti meminta siswa untuk menerjemahkan topic tersebut 

- Peneliti meminta siswa untuk mempraktek kan nya di depan kelas  

Kegiatan Penutup (15 menit) 

- Terakhir, peneliti meminta siswa untuk memberikan kesimpulan 

- Guru menutup pertemuan. 

 

F. Penilaian  

1. Sikap: dari sikapnya di kelas 

2. Keterampilan: dari proses performance 

3. Kognitif: dari pengetahuannya tentang materi di kelas. 



 
 

 

 

Lesson Plan / Rpp 

(Rencana Pelaksanaan Pembelajaran)/ Control class 

Educational Unit  : SMA N 5 Padangsidimpuan 

Class / Semester : XI/Ganjil 

Subject   : Describing Process 

Time allocational : 2 x 35 menit  

A. Kompetensi Inti  

1. Menghayati dan mengamalkan ajaran agama yang dianutnya 

2. Menunjukkan perilaku jujur, disiplin, tanggung  jawab, peduli (gotong royong, 

kerja sama, toleran, damai), santun, responsif dan pro-aktif dan menunjukkan 

sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi 

secara efektif dengan lingkungan sosial dan alam serta dalaam menempatkan diri 

sebagai cerminan bangsa dalam pergaulan dunia. 

3. Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 

prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 

seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, 

kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta 

menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai 

dengan bakat dan minatnya untuk memecahkan masalah. 

4. Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait 

dengan pengembangan dari yang dipelajarinya disekolah secara mandiri, dan 

mampu menggunakan metoda sesuai kaidah keilmuan. 

B. Kompetensi Dasar 

1. Memahami percakapan sederhana sehari hari baik dalam konteks profesional 

maupun pribadi dengan orang bukan penutur asli 

2. Mencatat pesan pesan sederhana baik dalam interaksi langsung maupun melalui 

alat 

3. Memahami instruksi instruksi sederhana 

4. Membuat pesan pesan pendek, petunujk dan daftar dengan pilihan kata, ejaan dan 

tata tulis yang berterima 

 



 
 

 

C. Tujuan Pembelajaran 

Dengan mempelajari Describing Process 

- siswa diharapkan mampu memahami describing process 

- siswa diharapkan mampu berbicara bagaimana semestinya describing process  

- siswa diharapkan mampu mengekspresikan describing process 

 

Materi Pembelajaran 

Describing process adalah sebuah proses atau langkah-langkah tentang bagaimana 

cara membuat atau sesuatu bisa terjadi. 

D. Media / alat 

Alat yang digunakan dalam pembelajaran adalah buku Bahasa inggris untuk kelas XI, 

spidol, papan tulis. 

E. Langkah langkah pembelajaran 

Kegiatan Pendahuluan (15 menit) 

- Pembukaan dengan salam pembuka dan doa untuk pembelajaran 

terbimbing 

- Ambil absen siswa  

- Warming up (jumping) 

Kegiatan Inti (40 menit) 

- Peneliti meminta siswa untuk membacakan topic yang ada di dalam text 

book 

- Peneliti meminta siswa untuk menerjemahkan topic tersebut 

- Peneliti meminta siswa untuk mempraktek kan nya di depan kelas  

Kegiatan Penutup (15 menit) 

- Terakhir, peneliti meminta siswa untuk memberikan kesimpulan 

- Guru menutup pertemuan. 

 

F. Penilaian  

1. Sikap: dari sikapnya di kelas 

2. Keterampilan: dari proses performance 

3. Kognitif: dari pengetahuannya tentang materi di kelas. 

 



 
 

 

Speaking Test (Pre-Test) 

Choose one of the following topics, you have 5 minutes to prepare to talk nonstop for one 

minute. The rules are no hesitations and repition. 

1. Smoking should be banned in public places 

2. Woman should not work 

3. Online gaming should be banned 

 

Padangsidimpuan,      Oktober 2023 

Mengetshui               Reseacher 

 

 

 

 

Sri Minda, M.Hum.              Reni Agustina 

NIP. 19880118 202321 2 033             NIM. 1920300017 

  



 
 

 

Speaking Test (Post-Test) 

Choose one of the following topics, you have 5 minutes to prepare to talk nonstop for one 

minute. The rules are no hesitations and repition. 

1. Education is a right or a priviledge 

2. Time is more important than money 

3. gaming affects the life of teenagers 

 

Padangsidimpuan,      Oktober 2023 

Mengetshui               Reseacher 

 

 

 

 

Sri Minda, M.Hum.              Reni Agustina 

NIP. 19880118 202321 2 033             NIM. 1920300017 

  



 
 

 

Appendix IV 

Score of Experimental Class and Control Class in Pre Test 

A. Score of Experimental Class Pre Test 

No Students 

Initial 

Name 

P G V F C Total 

Score 

Test 

Score 

1 AT 1 2 2 1 2 8 40 

2 AB 1 1 2 1 2 7 35 

3 AK 3 2 3 2 2 12 60 

4 AS 2 2 3 2 2 11 55 

5 AHP 2 1 2 1 2 8 40 

6 AG 2 2 3 2 2 11 55 

7 DAP 2 2 2 2 2 10 50 

8 DS 1 1 2 1 2 7 35 

9 DKP 2 3 3 2 3 13 65 

10 EZ 2 2 3 2 3 12 60 

11 FP 2 3 2 2 2 11 55 

12 FM 2 1 2 2 2 9 45 

13 IBS 2 2 2 2 2 10 50 

14 JY 2 2 3 2 2 11 55 

15 LAD 1 2 3 1 2 9 45 

16 MS 3 2 3 2 3 13 65 

17 MD 2 2 3 2 3 12 60 

18 MYLT 2 2 2 2 2 10 50 

19 MNS 2 1 2 2 2 9 45 

20 NM 2 2 2 2 2 10 50 

21 NA 2 2 2 2 2 10 50 

22 NJM 2 2 3 2 2 11 55 

23 RRA 2 3 3 2 2 12 60 

24 RA 2 2 3 2 2 11 55 

25 SSP 2 2 2 1 2 9 45 

Total 1275 
 

 

 

 

 

 

 

 



 
 

 

 

B. Score of Control Class Pre Test 

No Students 

Initial 

Name 

P G V F C Total 

score 

Test 

score 

1 AS 2 2 2 1 2 9 45 

2 AC 1 1 2 1 2 7 35 

3 AZS 1 1 2 1 2 7 35 

4 AP 1 1 3 2 2 9 45 

5 DI 2 2 2 2 2 10 50 

6 DOM 2 2 2 2 2 10 50 

7 EA 2 1 2 1 2 8 40 

8 E 1 2 3 2 2 10 50 

9 FF 2 1 2 1 2 8 40 

10 FZ 2 3 3 2 2 12 60 

11 GR 2 1 2 1 2 8 40 

12 NMF 2 2 2 2 2 10 50 

13 IL 2 2 3 2 2 11 55 

14 JS 2 3 3 2 3 13 65 

15 KS 1 1 2 1 2 7 35 

16 MA 2 2 2 2 2 10 50 

17 ME 2 2 3 2 2 11 55 

18 NR 2 2 3 2 3 12 60 

19 NA 1 2 3 1 2 9 45 

20 NAA 2 3 3 3 2 13 65 

21 NA 1 2 2 1 2 8 40 

22 NH 2 2 3 2 2 11 55 

23 RF 2 1 3 1 2 9 45 

24 RA 2 2 2 2 2 10 50 

25 REF 2 2 2 1 2 9 45 

Total 1205 

 

 

 

 

 

 

 

 

 



 
 

 

Appendix V 

A. Result Test in Pre-Test of Experimental Class 

1. the score of XI MIA 1 class in pre test from low score to high score : 

35 35 40 40 45 

45 45 45 50 50 

50 50 50 55 55 

55 55 55 55 60 

60 60 60 65 65 

 

2.  High  = 65 

Low = 35 

Range  = High – Low 

  = 65 – 35 

  = 30 

3. Total of Classes = 1 + 3.3 log (n) 

= 1 + 3.3 log (25) 

= 1 + 3.3 (1.39) 

= 1 + 4.58 

= 5.58  

= 6 

4. Length of Classes = 
range

total of classes
=  

30

6
= 5   

 

 

 

 

 

 

 

 



 
 

 

Appendix VI 

A. Result Test in Pre-Test of Control Class 

1. the score of XI MIA 2 class in pre test from low score to high score : 

35 35 35 40 40 

40 40 45 45 45 

45 45 50 50 50 

50 50 50 55 55 

55 60 60 65 65 

 

2.  High  = 60 

Low = 30 

Range  = High – Low 

  = 60 – 30 

  = 30 

3. Total of Classes = 1 + 3.3 log (25) 

= 1 + 3.3 log (25) 

= 1 + 3.3 (1.39) 

= 1 + 4.58 

= 5.58 

= 6 

4. Length of Classes = 
range

total of classes
=  

30

6
= 5 

 

 

 

 

 

 

 

 



 
 

 

Appendix VII 

Normality and Homogeneity Test of Pre-Test 

Descriptives 

 Class Statistic Std. Error 

hasil pre test eksperimental class Mean 51.00 1.683 

95% Confidence Interval for 

Mean 

Lower Bound 47.53  

Upper Bound 54.47  

5% Trimmed Mean 51.11  

Median 50.00  

Variance 70.833  

Std. Deviation 8.416  

Minimum 35  

Maximum 65  

Range 30  

Interquartile Range 13  

Skewness -.228 .464 

Kurtosis -.536 .902 

pre test control class Mean 48.20 1.753 

95% Confidence Interval for 

Mean 

Lower Bound 44.58  

Upper Bound 51.82  

5% Trimmed Mean 48.00  

Median 50.00  

Variance 76.833  

Std. Deviation 8.765  

Minimum 35  

Maximum 65  

Range 30  

Interquartile Range 15  

Skewness .301 .464 

Kurtosis -.566 .902 

 

Tests of Normality 

 

class 

Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig. 

hasil pre test 

eksperimental class 

.133 25 .200* .954 25 .310 

pre test control class .139 25 .200* .946 25 .203 

 



 
 

 

 

 

Test of Homogeneity of Variances 

 Levene Statistic df1 df2 Sig. 

hasil Based on Mean .064 1 48 .802 

Based on Median .072 1 48 .790 

Based on Median and with 

adjusted df 

.072 1 47.890 .790 

Based on trimmed mean .062 1 48 .804 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

Appendix VIII 

Score of Experimental Class and Control Class on Post Test 

A. Score of Experimental Class Post Test 

No Students 

Initial 

Name 

P G V F C Total 

Score 

Test 

Score 

1 AT 2 3 4 2 3 14 70 

2 AB 2 3 3 2 3 13 65 

3 AK 2 4 4 2 3 15 75 

4 AS 2 3 3 2 3 13 65 

5 AHP 2 3 3 2 4 14 70 

6 AG 2 3 3 2 2 12 60 

7 DAP 2 2 4 2 2 12 60 

8 DS 2 3 3 2 3 13 65 

9 DKP 3 3 3 2 3 14 70 

10 EZ 2 3 3 2 3 13 65 

11 FP 3 4 4 2 3 16 80 

12 FM 3 3 2 2 3 13 65 

13 IBS 3 3 4 2 4 16 70 

14 JY 2 3 4 3 3 15 75 

15 LAD 2 2 4 1 2 11 55 

16 MS 2 2 3 2 2 11 55 

17 MD 3 2 3 2 2 12 60 

18 MYLT 2 3 3 2 3 13 65 

19 MNS 2 3 4 2 3 14 70 

20 NM 3 3 4 2 4 16 80 

21 NA 3 2 4 3 3 15 75 

22 NJM 3 2 3 2 2 12 60 

23 RRA 2 2 2 3 2 11 55 

24 RA 3 2 3 1 3 12 60 

25 SSP 3 3 4 2 3 15 75 

Total 1685 
 

 

 

 

 

 

 

 



 
 

 

 

B. Score of Control Class Post Test 

No Students 

Initial 

Name 

P G V F C Total 

score 

Test 

score 

1 AS 3 3 3 2 3 14 70 

2 AC 3 2 3 2 3 13 65 

3 AZS 2 3 3 2 3 13 65 

4 AP 2 2 3 2 3 12 60 

5 DI 2 3 3 2 3 13 65 

6 DOM 2 2 2 1 2 9 45 

7 EA 2 2 3 2 3 12 60 

8 E 2 2 3 1 3 11 55 

9 FF 2 3 3 3 4 15 75 

10 FZ 2 3 4 2 3 14 70 

11 GR 2 3 4 2 3 14 70 

12 NMF 2 2 3 2 3 12 60 

13 IL 3 3 3 2 3 14 70 

14 JS 3 2 2 2 3 12 60 

15 KS 2 2 2 2 2 10 50 

16 MA 2 2 2 2 2 10 50 

17 ME 2 3 2 2 3 12 60 

18 NR 2 2 2 1 2 9 45 

19 NA 2 3 2 2 2 11 55 

20 NAA 2 2 2 2 2 10 50 

21 NA 2 2 2 1 2 9 45 

22 NH 2 2 3 2 2 11 55 

23 RF 2 2 2 2 3 11 55 

24 RA 3 2 2 2 2 11 55 

25 REF 2 3 4 2 3 14 65 

Total 1610 

 

 

 

 

 

 

 

 

 



 
 

 

Appendix IX 

A.Result Test in Post-Test of Experimental Class 

1. the score of XI MIA 1 class in post test from low score to high score : 

55 55 55 55 60 

60 60 60 60 65 

65 65 65 65 65 

70 70 70 70 70 

75 75 75 80 80 

 

2.  High  = 80 

Low = 55 

Range  = High – Low 

  = 80 – 55 

  = 25 

3. Total of Classes = 1 + 3.3 log (n) 

= 1 + 3.3 log (25) 

= 1 + 3.3 (1.3979) 

= 1 + 4.6132 

= 5.6132 

= 6 

4. Length of Classes = 
range

total of classes
=  

25

6
= 4.16 = 5 

 

 

 

 

 

 

 

 



 
 

 

Appendix X 

A.Result in Post-test of Control Class 

1. the score of XI MIA 2 class in post test from low score to high score : 

45 45 45 45 50 

50 50 50 50 55 

55 55 55 55 55 

60 60 60 60 60  

65 65 65 65 70 

 

2.  High  = 70 

Low = 45 

Range  = High – Low 

  = 70 – 45 

  = 25 

3. Total of Classes = 1 + 3.3 log (n) 

= 1 + 3.3 log (25) 

= 1 + 3.3 (1.39) 

= 1 + 4.58 

= 5.58 

= 6 

4. Length of Classes = 
range

total of classes
=  

25

6
= 4.16 = 5  

 

 

 

 

 

 

 

 



 
 

 

Appendix XI 

Normality and Homogeneity Test of Pre-Test 

 

Descriptives 

 Kelas Statistic Std. Error 

hasil post test eksperimental class Mean 66.60 1.492 

95% Confidence Interval for 

Mean 

Lower Bound 63.52  

Upper Bound 69.68  

5% Trimmed Mean 66.50  

Median 65.00  

Variance 55.667  

Std. Deviation 7.461  

Minimum 55  

Maximum 80  

Range 25  

Interquartile Range 13  

Skewness .135 .464 

Kurtosis -.843 .902 

post test control class Mean 55.60 1.453 

95% Confidence Interval for 

Mean 

Lower Bound 52.60  

Upper Bound 58.60  

5% Trimmed Mean 55.44  

Median 55.00  

Variance 52.750  

Std. Deviation 7.263  

Minimum 45  

Maximum 70  

Range 25  

Interquartile Range 10  

Skewness .129 .464 

Kurtosis -.885 .902 

 

 

Tests of Normality 

 

Kelas 

Kolmogorov-Smirnova Shapiro-Wilk 

 
Statistic df Sig. Statistic df Sig. 

Hasil post test 

eksperimental class 

.145 25 .186 .940 25 .147 

post test control 

class 

.140 25 .200* .935 25 .111 

 



 
 

 

 

Test of Homogeneity of Variances 

 Levene Statistic df1 df2 Sig. 

hasil Based on Mean .058 1 48 .811 

Based on Median .026 1 48 .873 

Based on Median and with 

adjusted df 

.026 1 47.762 .873 

Based on trimmed mean .065 1 48 .800 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

Appendix XII 

Independent Sample T-test 

 

Independent Samples Test 

 

Levene's Test for 

Equality of Variances t-test for Equality of Means 

F Sig. t df 

Sig. (2-

tailed) 

Mean 

Differenc

e 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

hasil Equal 

variances 

assumed 

.058 .811 5.282 48 .000 11.000 2.082 6.813 15.187 

Equal 

variances not 

assumed 

  

5.282 47.965 .000 11.000 2.082 6.813 15.187 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

Apeendix XIII 

Students’ Transcription 

1.DKP 

 Education is allright priviledge. I think education is allright because the people must the 

education for got your work in the future. Of course you got money from work and you will 

become smart people, and people will flashback with you and I think education is very 

important in my life and I agree with this statement. 

 

 

 

 

 

 

 

2. MS 

Time is more important than money. I agree with time is more important than money, with 

money we can get anything and with money we can buy anything but not time with time we 

can learn we can get many experience or life. So, don’t you think about get money but come 

of play your time with usefull activities, don’t waste your time because time is more important 

than money. It’s mean time is really important. 

 

 

 

 

 

 

 

 

 

 



 
 

 

3. IBS 

Time is more important than money. I think it’s true because money can buy anything but can’t 

buy time. From time time we can get money experience we can improve our life and we can 

get money people we meet. But with money we can lost money easy and money can make we 

crazy because people think money is everything that can make people happy everytime, 

everywhere. So people forgot the time is very important we can repeat our memorize so don’t 

waste your time. Use you time meaningfull.so that I agree with the statement that time is more 

important than money. 

 

 

 

 

 

 

 

4.MD 

Gaming affects the life of teenagers. I agree because ready on handphone that can broken we 

and make we not focus to study. Teenager forget the time and to study because they always 

play game everytime and make they do’t know anything more about knowledge. They know 

just game and handphone. It can broke teir concantrate. So many students lazy and bad attitude.    
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