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ABSTRACT 

 

Name  : Nur Habibah Nailan Hasibuan 

Registration Numb : 19 203 00112 

Faculty/Department : Tarbiyah and Teacher Training Faculty/TBI 

The Title of Thesis : The Effect of Turn-Taking Strategy on Students’ 

Speaking Ability at The Grade VIII MTs YPKS 

Padangsidimpuan 

 

 

This research problems are about students’ ability derived from interview to the 

students and the teacher at grade VIII students’ of MTs YPKS Padangsidimpuan The 

problems of the students were: 1) Having lack of vocabulary, nervous, feeling shy and not 

confidence to speak. 2) The students use of mother tongue. 3) Lack of practice in 

communicating and students difficult to speak English. 4) The teacher did not use various 

techniques in teaching learning process and the teacher did not use speak English. The 

purposes of this research were: 1) To know the students’ speaking ability before using 

Turn-Taking strategy at the grade VIII MTs YPKS Padangsidimpuan. 2) To know the 

students’ speaking ability after using Turn-Taking strategy at the grade VIII MTs YPKS 

Padangsidimpuan. 3) To know whether there is a significant effect of Turn-Taking strategy 

on the students’ ability in speaking at the grade VIII MTs YPKS Padangsidimpuan or not. 

This research used experimental quantitative method with pre-test and post-test design. The 

population was all of the students at the grade VIII of MTs YPKS Padangsidimpuan and 

the sample was selected by using random sampling. The samples were VIII-1 grade as 

experimental class consisting of 27 students and VIII-3 grade as control class consisting of 

27 students. The data were collected through pre-test and post-test in speaking test and 

analyzed by using T-test formula. After analyzing the data, it showed that there were 

different score obtained in pre-test and post-test. The researcher found means score of 

experimental class before using Turn-Taking strategy was low and means score after 

learning by using Turn-Taking strategy was high. So, The score of 𝑡𝑐𝑜𝑢𝑛𝑡 was higher than 

𝑡𝑡𝑎𝑏𝑙𝑒 and Turn-Taking strategy effect to students’ speaking ability. It means (𝐻𝑎) as 

hypothesis of this research was accepted and hypothesis null (𝐻0) was rejected. It can be 

concluded that there was significant effect of Turn-Taking strategy on students’ speaking 

ability at the grade VIII MTs YPKS Padangsidimpuan. 
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ABSTRAK 

 

Nama : Nur Habibah Nailan Hasibuan 

NIM : 19 203 00112 

Fakultas/Prodi : Fakultas Tarbiyah dan Ilmu Keguruan/TBI 

Judul Skripsi :Pengaruh Strategi Turn-Taking Terhadap Kemampuan 

Berbicara siswa Kelas VIII MTs YPKS Padangsidimpuan 

 

Permasalahan penelitian ini adalah tentang kemampuan siswa yang diturunkan dari 

wawancara kepada siswa dan guru di kelas VIII siswa MTs YPKS Padangsidimpuan 

Permasalahan siswa adalah: 1) Memiliki kosakata kurang, gugup, merasa malu dan tidak 

percaya diri untuk berbicara. 2) Para siswa menggunakan bahasa ibu. 3) Kurangnya latihan 

dalam berkomunikasi dan siswa sulit berbahasa Inggris. 4) Guru tidak menggunakan 

berbagai teknik dalam proses belajar mengajar dan guru tidak menggunakan bahasa 

Inggris. Tujuan penelitian ini adalah: 1) Mengetahui kemampuan berbicara siswa sebelum 

menggunakan strategi Turn-Taking di kelas VIII MTs YPKS Padangsidimpuan. 2) 

Mengetahui kemampuan berbicara siswa setelah menggunakan strategi Turn-Taking di 

kelas VIII MTs YPKS Padangsidimpuan. 3) Mengetahui apakah ada pengaruh yang 

signifikan dari strategi Turn-Taking terhadap kemampuan siswa dalam berbicara di kelas 

VIII MTs YPKS Padangsidimpuan atau tidak. Penelitian ini menggunakan metode 

kuantitatif eksperimental dengan desain pre-test dan post-test. Populasinya adalah seluruh 

siswa kelas VIII MTs YPKS Padangsidimpuan dan sampel dipilih dengan menggunakan 

random sampling. Sampel penelitian adalah kelas VIII-1 sebagai kelas eksperimen yang 

terdiri dari 27 siswa dan kelas VIII-3 sebagai kelas kontrol yang terdiri dari 27 siswa. Data 

dikumpulkan melalui pre-test dan post-test dalam speaking test dan dianalisis dengan 

menggunakan rumus T-test. Setelah menganalisis data, menunjukkan bahwa ada perbedaan 

skor yang diperoleh pada pre-test dan post-test. Peneliti menemukan rata-rata skor kelas 

eksperimen sebelum menggunakan strategi Turn-Taking rendah dan rata-rata skor setelah 

belajar dengan menggunakan strategi Turn-Taking tinggi. Jadi, skor lebih tinggi dari dan 

efek strategi Turn-Taking terhadap kemampuan berbicara siswa. Ini berarti 𝑡𝑐𝑜𝑢𝑛𝑡 𝑡𝑡𝑎𝑏𝑙𝑒  

karena hipotesis penelitian ini diterima dan hipotesis nol  ditolak. Dapat disimpulkan bahwa 

terdapat pengaruh yang signifikan dari strategi Turn-Taking terhadap kemampuan 

berbicara siswa di kelas VIII 𝐻𝑎𝐻0MTs YPKS Padangsidimpuan. 

 

 

 

Kata kunci: Strategi Turn-Taking, Berbicara, Kemampuan 
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 ملخص البحث 

 
 نور حبيبة نايلان حسيبوان :   اسم

 ١٩٢٠٣٠٠١١٢:  رقم التسجيل 

 : التربية وتدريب المعلمين  القسمالكلية/

  الصف الثامن تلاميذتأثير إستراتيجية تبادل الأدوار على قدرة التحدث لدى :  البحث  عنوان
 بادانج سيديمبوان  مؤسسة كاريا سيجاهتيرا التعليمية بمدرسة الثانوية  

 

المعلمين في الصف  كذلك مع و هم مع  ة التي تم استخلاصها من المقابل التحدث لدى التلاميذ ةتتمحور مشكلة هذا البحث حول قدر 
الثانوية  الثامن التعليمية  بمدرسة  المفردات،  أولا،  هي:    التلاميذ   التي يواجهها   وكانت مشاكلبادانج سيديمبوان.    مؤسسة كاريا سيجاهتيرا  ضعف 

  بالانجليزية   الممارسة في التواصل  قلة   . ثالثا، لغتهم الأم  التلاميذ يستخدم  ثانيا،    للتحدث.   والتوتر، والشعور بالإحراج، وعدم وجود الثقة بالنفس 
أهداف هذا البحث    أما لإنجليزية في عملية التعليم والتعلم.با  يتكلم ولاالمختلفة  التعليمية  لا يستخدم المعلم التقنيات رابعا، . بها للتحدثصعوبة وال

  مؤسسة كاريا سيجاهتيرا التعليمية  بمدرسة الثانوية    الثامن  صفال  تلاميذ التحدث قبل استخدام استراتيجية تبادل الأدوار لدى    ة هي: تحديد قدر 
مؤسسة كاريا سيجاهتيرا    بمدرسة الثانوية    الثامن   صفال  لدى تلاميذ التحدث بعد استخدام إستراتيجية تبادل الأدوار    ة معرفة قدر  بادانج سيديمبوان، و

 الثامن  الصف  لدى تلاميذ    ف ما إذا كان هناك تأثير كبير لاستراتيجية تبادل الأدوار على قدرة التحدثااكتش بادانج سيديمبوان، ثم    التعليمية 

القبلي  أم لا. يستخدم هذا البحث المنهج التجريبي الكمي بتصميم الاختبار    بادانج سيديمبوان  مؤسسة كاريا سيجاهتيرا التعليمية  بمدرسة الثانوية 
تم اختيار  بادانج سيديمبوان.    مؤسسة كاريا سيجاهتيرا التعليمية   بمدرسة الثانوية   الصف الثامن   تلاميذ كان السكان جميعهم  و والاختبار البعدي.  

والفصل    تلميذا   ٢  ٧   كون من المتجريبي  الفصل  الك  ١-الصف الثامنتلاميذ  عشوائية. وكانت عينة البحث هي  العينات  الالعينة باستخدام أخذ  
تم جمع البيانات من خلال الاختبار القبلي والاختبار البعدي في اختبار المحادثة وتحليلها  و .  تلميذا   ٢  ٧كون من  الم  يضابطالفصل  الك٣-الثامن 

  ت وجدو الاختبار القبلي والاختبار البعدي.    بين  التلاميذ فروق في درجات  أن هناك الوبعد تحليل البيانات تبين  ت.  - ختبار الاباستخدام صيغة  
متوسط    ةالباحث  التلاميذأن  درجاتهم    منخفضًا  كان   الأدوار  تبادل   إستراتيجية  استخدام   قبل   التجريبي  للفصل  درجات    استخدام   بعدومتوسط 

  الأدوار على قدرة التحدث  تبادلالجدول وتأثير إستراتيجية  -تأعلى من  العد  -تالأدوار كان مرتفعًا. لذلك، كانت درجة    تبادل إستراتيجية  
(. ويمكن الاستنتاج أن هناك تأثير كبير لاستراتيجية تبادل  H_0( حيث تم قبول فرضية هذا البحث ورفض الفرضية الصفرية )H_a. وتعني )لديهم

 بادانج سيديمبوان.  ميةمؤسسة كاريا سيجاهتيرا التعلي بمدرسة الثانوية  الصف الثامن تلاميذالتحدث لدى   ة الأدوار على قدر 
 

 تبادل الأدوار، التحدث، القدرة  ،  ستراتيجية لا : االكلمات المفتاحية
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CHAPTER I  

INTRODUCTION 

A. Background of The Problem 

Spe laking is principal for E lnglish stuldelnts be lcaulse l by mastelring spe laking skill, 

thely can carry oult convelrsation with othe lrs, givel the l idelas and elxchangel thel 

information with othelrs.1 Spelaking is onel way to commulnicatel that is ulsulally ulse ld 

and morel ulnde lrstandablel by pe lople l. Spe laking ability is a skill nele lde ld in langulagel 

lelarning. It is a melan of somelone l to elxpre lss the lir opinions, fele llings, idelas or 

information to a pelrson orally elithelr facel to facel or from a distancel. According to 

Thombulry, spe laking is so mulch part of daily lifel that wel takel it for grante ld.2 

Spe laking is onel of convelying idelas and beling an elffelctivel melans of sharing 

knowle ldgel be ltwe leln groulps and individulals. Spe laking is thel e lxpre lssion of the l 

spe lakelrs. Throulgh spe laking, the l spe lake lr is actulally elxprelssing a pictulre l of spe lake lr 

se llf. Spe laking is also a dynamic in thel se lnse l that it involvels the l spe lakelr’s aim to 

thel e lvelnts aroulnd him/helr to thel listelnelr, or to a particullar objelct. Wheln talking to 

thel intelrlocultor, thel spelakelr ulsulally talks aboult somelthing rellateld to spelake lr own 

lifel. So, spe lakelr ge lne lrally ulsel spe laking to e lxprelss point of vie lw or me lan of sharing 

knowle ldgel to intelrlocultors. 

Thel aim of telaching spelaking skill is to delve llop an elffe lctivel and flulelnt 

commulnication. Flule lncy is natulral langulage l that occulrre ld wheln a spelake lr elngagels 

in melaningfull intelraction, maintains compre lhelnsible l, and delvelloping 

 
1Sri Rahmadhani Siregar, “Using Direct Method in Teaching Speaking”, dalam Jurnal 

English Education, Volume 4, No.2, Juli 2016,hlm.34 

 2Scott Thombury, “How to Teach Speaking” (New York: Pearson Longman, 2002), p.1, 

http://z-lib.org. 
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commulnication. Delspitel the lir limitations in commulnicativel compeltelncel, thely 

can lelarn if thel eldulcators providel an appropriatel stratelgy which connelcts thelm with 

socielty in thel re lal lifel. According Nulnan, conse lqule lntly thel telachelrs shoulld promote l 

thel brilliant idelas to motivatel the l lelarnelrs in stuldying spelaking.3 Eldulcators shoulld 

not only te lach lelarnelrs how to practicel spe laking ability, bult also how to adapt into 

thel langulagel. Ge lne lrally, spe laking instrulction aims to te lach stulde lnts how to 

organizel thelir thoulghts in a me laningfull and logical selqule lncel. Howe lve lr, many 

instrulctors welre l still confronteld nulme lrouls difficu lltiels in providing an adelqulatel 

instrulctions. 

Ge lne lrally, thel ulse l of the l spe laking skill melthod is intelnde ld so that stulde lnts can 

u lse l spoke ln langu lagel with the l aim of de lve lloping, and commulnicating idelas and 

information, as we lll as to intelgratel with othelr pe lople l. Spe laking skill nele ld to be l 

mastelre ld by stulde lnts in thel telaching and lelarning procelss at school. Howe lvelr, many 

instrulctors welre l still confronteld nulme lrouls difficu lltiels in providing an adelqulatel 

instrulctions. School has prelpareld some l tools to sulpport thel lelarning activitiels in 

class. Belside l that, thel telachelr is thel important onel in telaching lelarning procelss, 

be lcaulse l thel telachelr has de lvoteld himsellf to telaching a scielncel, e ldulcating, direlcting, 

givels the l motivation and also knowleldge l for stulde lnts to elchielvel sulccelss in le larning. 

Telachelrs ulse l me ldia that havel bele ln pre lpare ld by thel school in thel telaching procelss. 

So, from the l telachelrs’ e lfforts, thel te lachelr hope l that stuldelnts maste lr and arel ablel to 

spe lak we lll and clelarly, and also havel e lnoulgh spe laking knowleldge l. 

 
 3David Nunan, Language Teaching Methodology, (Oxford: Prentince, 2003), p. 23.  
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In spe laking ability, many stuldelnts in MTs YPKS Padangsidimpulan at thel 

Grade l VIII havel some l problelms in lelarning to spe laking. Baseld on an intelrvie lw with 

an E lnglish Telachelr at MTs YPKS Padangsidimpulan. Stulde lnts’ problelm in spe laking 

ability that is First, lack of vocabullary, nelrvouls, fe lelling shy and not confidelncel to 

spe lak. So, Thely got difficullty to catch the l matelrial that elxplaineld by thel telachelr. 

Se lcond, lack of practicel in commulnicating with felllow stuldelnts and ofteln fele ll that 

thely do not know how to bulild commulnication ulsing E lnglish. Last, ulse l of thel 

Mothe lr Tongule l, u lsulally this problelm ofte ln occulrs in stulde lnts. Wheln the l telachelr 

asks stulde lnts to talk aboult a topic ulsing Elnglish, thely will ulse l thelir own langulagel 

be lcaulse l thel application of mothelr tongule l is e lasielr and ve lry natulral to ulse l or 

convely.4 

Thel re lse larchelr also intelrvie lwe ld somel stulde lnts at thel gradel VIII of  MTs YPKS 

Padangsidimpulan. First, Halmira said, E lnglish telachelr taulght Elnglish withoult 

e lxplaineld thel lelsson, and withoult stratelgy and melthod only askeld thelm to opeln 

book and dictionary. That makel shel fe lell borre ld thel lelsson.5 Ne lxt, Sapultra said, that 

he l did not intelre lsteld in lelarning belcaulse l the l telachelr julst list thel vocabullariels on thel 

whitelboard, and thel telachelr instrulcteld to stulde lnts to julst takel a notel. Thel telachelr 

did not instrulcteld to melmorizel thelm and also not instrulcteld stuldelnts for 

convelrsation in front of thel class.6 Thel last is Se lre lna said, that shel still got confulse ld 

and did not ulnde lrstand matelrial, shel is not confidelnt to spe lak in front of thel class, 

e lveln thoulgh thel te lachelr alrelady givel a vocabullary list, thel te lachelr alrelady also 

 
4Lily Arwani, English Teacher at Grade VIII of MTs YPKS Padangsidimpuan, Private 

Interview, (MTs YPKS Padangsidimpuan: Mei 23-2023 at 08.00 am) 
5AzuraHalmira, Interview, Tuesday 23 Mei 2023, 07.30 am 
6Saputra, Interview, Tuesday 23 Mei 2023, 07.40 am 
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practiceld good convelrsation, and thel telache lr alrelady elxplaineld on thel whitelboard 

aboult matelrial for good convelrsation.7 

Base ld on thel problelms abovel, it melans that thel lelarning procelss has not be le ln 

achielveld optimally and relgullarly, belcaulse l the l te lachelr doe ls not ulse l othe lr strate lgiels 

whe ln telaching. This melan that stulde lnts’ spe laking ability is still low. Theln, to 

improvel stuldelnts’ spe laking skills, telachelrs ne leld to ulse l se lvelral stratelgie ls to attract 

stulde lnts, attelntion to makel the l lelarning procelss more l e lnjoyablel. 

That problelms can bel solve ld by ulsing good stratelgy only. Relfe lrring to thel 

stulde lnts spelaking skill problelms thelre l arel many ways  that can solvel thelm, sulch as 

thel stulde lnts talk a lot, high motivation, it is relgarde ld by elxpe lrielnceld and 

inelxpe lrielnceld telachelr alikel as a prelre lqulisitel for elffe lctivel lelarning, and good lelve ll 

of langulagel.8 Sulccelss of thel stulde lnts is thel goal of telachelrs in telaching Elnglish.9 It 

happelns whe ln the l stratelgiels ulse ld by te lache lr arel highly elffelctivel. Thel Aulstralian 

Socielty for E lvide lncel Base ld Telaching said that to improvel stulde lnts’ spe laking ability 

ne leld most te laching stratelgiels in class.10Those l te laching stratelgiels will be l collelcteld 

by thel te lachelrs dulring lelarning spelaking sulbjelct. One l of stratelgiels that telachelrs can 

u lse l in telaching spelaking skill is Tulrn-Taking. Morelove lr Fulro said that “Tulrn-

Taking stratelgy can improvel stuldelnts’ spe laking ability and makel stulde lnts morel 

fre lelr to e lxprelss opinions”11 

 
7Amanda Serena, Interview, Tuesday 23 Mei 2023, 07.50 am 

 8Nelson Tornes, Teaching Today, (United Kingdom: Delta Place, 2009), pp.39 

 9Penny Ur, A Course in Language Teaching, (Cambridge: Cambridge University Press, 

1991), pp.35 

 10Shaun Killian, “ Top-10-Evidence Based Teaching Startegies”, E-news, vol.2, number 2, 

January 2014, p.6 

 11Hiroko Furo, Turn-Taking in English and Japanese, (London: 

Rouledge,2013),p.32https://books.google.co.id/books?id=hTbfAQAAQBAJ&pg=PA235&dq=turn
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Tulrn-Taking is one l of typels in dialog for making convelrsation whilel pe loplel 

one l spe lak and givel tulrn to othe lr.12 The lrel are l some l kinds of it that arel taking thel 

floor, holding thel floor, and yiellding thel floor. Taking thel floor melans that wheln 

spe lakelrs bring onel topic or problelm to figulre l oult whilel holding thel floor melans that 

thel spe lakelrs spe lak in long timel withoult allowing anyonel to spelak. Yiellding thel 

floor melans that thel spe lake lr has finisheld his/helr spe le lch so that thel collocultor can 

procelss.13 In this stratelgy thel stuldelnts can play thel rolel.14 

Base ld on thel backgroulnd of re lse larch, thel re lse larchelr is inte lrelste ld in making thel 

re lse larch aboult Tulrn-Taking stratelgy in spe laking ability. Belcaulse l, Tulrn-Taking is 

ve lry appropriatel stratelgy to improvel stulde lnts’ spelaking ability, thel relse larchelr 

attelnds to do re lse larch aboult Tulrn-Taking stratelgy. This strate lgy is not like l ulsulal 

that havel ulse ld by te lachelr it is will bel applield likel Tulrn-Taking talk show in 

classroom. This relse larch e lsse lntial to a relse larch elntitleld “Thel E lffe lct of Tulrn-Taking 

Stratelgy on spelaking ability at thel Gradel VIII Stulde lnts MTs YPKS 

Padangsidimpulan” 

B. Identification of The Problem 

Base ld on the l backgroulnd thel re lse larchelr find some l proble lms in stulde lnts 

spe laking ability at gradel VIII MTs YPKS Padangsidimpulan. Thel problelms are l: 

First, stulde lnts likel to ulse l nativel langulage l morel than E lnglish langulagel in telaching 

 
taking+hiroko+furo&hl=id&newbks=1&newbks_redir=1&sa=X&ved=2ahUKEwil56bqwZKCAx

XGTGwGHTePBfMQ6AF6BAgNEAI 

 12Hiroko Furo, Turn-Taking in English and Japanese, (London: Rouledge,2013),p.11 

 13HaruddinHanif Abdullah, “The Study of Turn-Taking in Jane Eyre Movie 2011”, 

(Surakarta,2016).p.6 

 14Hastings, Techniques For Effective Teaching, (Washington: National Education ASSN, 

1966),P.19 
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procelss. Se lcond, stulde lnts are l shy to spe lak E lnglish elspe lcially in front of class. 

Third, thel stulde lnts arel lack of vocabullary. Proble lm did not only comel from stulde lnts 

se llf, bult also comel from telachelr. Thel telachelr did not ulse l variouls te lchniqulels in 

telaching lelarning procelss and the l telachelr also did not ulse l Elnglish as meldia of 

instrulction. 

Actulally  thelre l arel somel kinds of stratelgy that can bel ulse ld in telaching spelaking 

sulch as Tulrn-Taking, jigsaw, talking stick, think pair and sharel, and de lscribing 

pictulre l. Variouls strate lgiels that arel sulitable l and good ulse l dulring thel telaching and 

lelarning procelss in spe laking class. 

C. Limitation of  The Problem 

As me lntioneld in thel idelntification of the l problelm, thel arel se lvelral typels of 

stratelgiels that arel sulitablel and good to ulse l in thel te laching and lelarning procelss in 

thel spe laking class, with thel aim of elncoulraging stulde lnts spelaking ability, sulch as 

Tulrn-Taking, jigsaw, talking stick, think pair and sharel, and delscribing pictulre l. 

In this re lse larch, not all of thel stratelgie ls arel disculsse ld, bult only foculse ld on 

Tulrn-Taking as a stratelgy. Tulrn-Taking stratelgy is onel of thel coopelrativel le larning 

stratelgy in thel lelarning procelss by taking tulrns, in convelrsation and discoulrse l whe lrel 

participants spelak onel at a timel in altelrnating tulrns and also topic of spelaking in 

this relse larch foculs on De lscribing Pe lople l or De lscriptivel Pe loplel. So, this strate lgy 

will bel intelre lste ld to bel ulse ld in telaching spelaking. Thel re lason for choosing thel Tulrn-

Taking stratelgy is be lcaulse l this stratelgy can makel stulde lnts spe lak by elxpre lssing the lir 

idelas confidelntly. So, those l arel the l relasons for choosing Tulrn-Taking as a stratelgy 

in this relse larch. 
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D. Formulations of The Problem 

Base ld on thel backgroulnd of thel problelm abovel, thel re lse larchelr formullatels thel 

problelm as follows: 

1. How is thel stuldelnts’ spe laking ability belfore l ulsing Tulrn-Taking stratelgy at 

thel grade l VIII MTs YPKS Padangsidimpu lan? 

2. How is the l stuldelnts’ spe laking ability aftelr ulsing Tulrn-Taking stratelgy at 

thel grade l VIII MTs YPKS Padangsidimpu lan? 

3. Is thelre l any significant elffe lct of Tulrn-Taking stratelgy on stulde lnts’ ability 

in spe laking  at thel gradel VIII stulde lnts of MTs YPKS Padangsidimpulan? 

E. Purposes of The Research 

According to thel formullation abovel, thel pulrpose ls of this re lse larch as follow: 

1. To know thel stulde lnts’ spe laking ability belfore l ulsing Tulrn-Taking stratelgy 

at thel gradel VIII MTs YPKS Padangsidmpulan 

2. To know thel stuldelnts’ spe laking ability aftelr ulsing Tulrn-Taking stratelgy  

at thel gradel VIII MTs YPKS Padangsidmpulan 

3. To know whelthe lr thelrel is a significant elffe lct of Tulrn-Taking stratelgy on 

thel stulde lnts’ ability in spelaking at thel gradel VIII MTs YPKS 

Padangsidimpulan or not. 

F. Significances of the research 

Thel re lse larch was bel intelnde ld to bel ulse lfull for: 

1. He ladmastelr 

In this relse larch, it also can motivatel thel he ladmastelr to improvel stulde lnts 

spe laking ability by ulsing Tulrn-Taking. 
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2. Telachelrs 

This re lse larch can bel as an additional relfe lrelnce l in telaching spelaking to 

e lncoulrage l stuldelnts’ spe laking ability in lelarning spe laking. 

3. Re ladelrs 

This relse larch will bel ulse lfull for thel reladelr as an additional relfe lrelncels for 

telaching spe laking in thel fultulrel an as comparison for ulsing stratelgy in 

telaching spelaking. 

G. Definitions of Operational Variable 

To avoid misulndelrstanding, this relse larch is consiste ld of two variablels, the l ke ly 

telrms of this re lse larch arel Tulrn-Taking Stratelgy and Spe laking ability. Thel 

e lxplanation of thelse l variablels as follow: 

1. Tulrn-Taking Stratelgy (Variablel X) 

Tulrn-taking is a sort of organization whelre l participants takel tulrns spe laking 

one l at a timel. In many contelxts, tulrns in are l a ulse lfull way to participatel in 

social lifel and havel bele ln thel topic of compe ltition. 

2. Spe laking Ability (Variablel Y) 

Spe laking is e lxprelssing fe le lling, opinion and information to othelrs 

and spe laking also is thel procelss of bulilding and sharing melaning 

throulgh thel ulse l of ve lrbal and non ve lrbal symbols, in a varielty of 

contelxt.  
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H. Outline of The Research 

Thel syste lmatic of this relse larch is divide ld into fivel chaptelrs. E lach chaptelr 

consist of many sulb chaptelrs with deltail as follow:  

In chaptelr onel, it consists of backgroulnd of thel problelm, idelntification of thel 

problelm, limitation of thel problelm, formullation of thel problelm, pulrpose l of 

re lse larch, significancels of the l re lse larch, and syste lmatic of thel the lsis. In chapte lr two, 

it consist of thel thelore ltical delscription, which consist of sulb chaptelrs sulch as 

thelore ltical delscription of spe laking , de lscription of spe laking ability, and Tulrn-

Taking Stratelgy. Theln relvie lw of rellateld findings, concelptulal framel work and 

hypothelsis. In chaptelr thre lel, it is consist of re lse larch melthodology which consist of 

timel and placel of thel relse larch, relse larch melthodology, popullation and samplel, 

instrulmelnt of relse larch, thel telchniqulels of data and theln thel te lchniqule l of data 

analysis and oultlinel of thel thelsis. In chaptelr foulr, it talks aboult thel re lsullt of data 

analysis. It consist of delscription of data, hypothelsis te lsting, disculssion and threlats 

of re lse larch. Finally, in chaptelr fivel, it talks aboult conclulsion aboult this relsullt of 

stuldy. Caulse l, somel sulgge lstion is giveln for thel stulde lnts and telachelr by relse larch. 
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CHAPTER II 

LITERATURE REVIEW 

A. Review of Related Literature 

1. Speaking  

a. Definitions of Speaking 

  Spe laking is onel of thel important commulnication tools to bel ablel to 

de lclarel the lmse llvels as me lmbe lr of the l pe loplel.15 Spe laking is the l proce lss of 

crelating intelntional velrbal ulttelrancels to e lxprelss ide las. Spe laking is an 

e lsse lntial componelnt of telaching and lelarning a selcond langulage l. Spelaking 

instrulction has long bele ln ulnde lre lstimateld, and Elnglish langulagel instrulctors 

havel ke lpt telaching spelaking only as melmorization of dialogulels or drill 

re lpeltition. 

  Nu lnan statels spe laking is the l produlctivel aulral/oral skill. It is consist 

of produlcting systelmatic velrbal ulttelrancels to convely melaning.16 

According to Bailely spe laking is “an intelractivel proce lss of construlcting 

melaning that involvels produlcing and relceliving and procelssing 

information”. It is “ofteln spontanelouls, ope ln-e lndeld, and e lvolving” , 

howe lve lr, it is not e lntirelly random. Spe laking is sulch a basic hulman action 

that wel rarelly stop to considelr it ulnlelss somelthing stands oult.17 

 
15Anggi Laila, Rayendriani Fahmei Lubis, Zainuddin, “The Effect of Suggestedia Method 

on Students’ Speaking Ability at Grade VIII MTsN Model Padangsidimpuan Lokasi Ujung Gurap”, 

dalam Jurnal English Education, Volume 06, No.2, December 2018, hlm.186 
16David Nunan, Practical English Language Teaching, (Singapore: Mc. Graw 

Hill,2003),p.48. 
17Kathleen  M.Bailey, Practical English Language Teaching 1 Edition (New York: The Mc. 

Graw-Hill company),p.52 
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  Michaell says, “spelaking is a produlctivel skill that can bel direlctly and 

e lmpirically obselrve ld, those l obse lrvations arel invariably collareld by the l 

acculracy and elffe lctivelnelss of a te lst-takelrs’ listelning skill, which 

ne lcelssarily compromisels the l re lhabilitele l and validity of an oral produlction 

telst”.18  Base ld on the l e lxplanation abovel, According to thel re lse larchelr, 

spe laking is a procelss of dire lct (facel-to-facel) commulnication beltwe leln 

spe lakelrs and listelne lrs with thel goal of transmitting selntimelnts, 

e lxprelssions, facts, ide las, and e lxpe lrie lncels so that thely may both grasp what 

is be ling addrelsse ld. 

  Spe laking ability is in the l middlel be ltwele ln dialogule l and monologulel. 

Whilel all nativel spe lakelrs havel the l ability to talk elxtelmporel on a giveln 

sulbje lct to a groulp of liste lnelrs, the lir ability to providel an ulnintelrrulpteld oral 

pre lse lntation is qulitel obviouls throulgh commulnicating with othelr 

individulals and spe lakelrs from variouls pulrpose ls.19Spe laking proficielncy is 

ve lry impelrativel of lelarning Elnglish, and the l sulccelss of it is melasulreld by 

thel ability to ulse l E lnglish in spokeln commulnication.20 

  Base ld on thel thelory above l can bel conclulde l that spelaking is onel of 

thel skills in langulagel that mulst bel mastelr by stulde lnts, belcaulse l it is velry 

crulcial in stuldying Elnglish Langulagel. Wheln the l stulde lnts mastelr in 

 
18J.Michael, AutenticAssesment for English Language Learners (USA: Addisaon-Wesley 

Publishing Company, 1996),p.140. 
19MukminatusZuhriyah, “The influence of Students creativity to Construct Sentences 

Toward Their Speaking Skill”, Register Journal, Vol. 11, Number 1, March 2018, p.1-18. 
20Syarifudin, “Compensantory Communication Strategies Employed  by EFL Students in 

Taking Turns Talking of a Speaking  Class”, Asian EFL Journal, Vol. 23, Number.6, 2 November 

2019.p.110. 
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spe laking ability melan that thel stuldelnts  can sharel thelir idela and opinion 

ulsing E lnglish 

b. Kinds of Speaking 

  Some l kind of spelaking that wel telach for commulnication with othelr. 

According to Doulghlas Brown, the lrel arel type ls of spoke ln langulage l: 

1) Imitativel. At one l elnd of a continululm of typels of spe laking 

pe lrformancel is the l ability to simply parrot back (imitatel) a word 

or phrase l or possibly a se lnte lncel. Whilel this is a pulre lly phone ltic 

lelve ll of oral produlction, a nulmbelr of prosodic, lelxical, and 

grammatical propelrtiels of langulage l maybe l inclulde ld In thel 

critelrion pelrformancel. 

2) Intelnsive l. A se lcond typel of spe laking fre lqule lntly elmployeld in 

asse lssme lnt contelxts is thel produlction of short streltchels of oral 

langulage l. Delsigne ld to delmonstratel compe ltelncel in a narrow 

band of grammatical, phrasal, lelxical, or phonological 

re llationships (sulch as prosodic ellelme lnts-intonation, strelss, 

rhythm, julnctulre l). Thel spe lakelr mulst be l awarel of se lmantic 

prope lrtiels in orde lr to be l able l to re lspond, bult intelraction with an 

intelrlocultor or telst administrator is minimal at belst. Elxamplels 

of intelnsivel asse lssme lnt task inclulde l dire lcteld relsponse l tasks, 

re lading alould, se lntelncel and dialogulel compleltion; limiteld 

pictulre l-cule ld tasks inclulding simplel se lqulelncels; and translation 

ulp to thel simplel se lntelnce l lelvell. 

3) Relsponsive l. Re lsponsive l asse lssme lnt task inclulde l intelraction and 

telst comprelhelnsion bult at thel some lwhat limiteld lelvell of velry 

short convelrsations, standard greleltings and small talk, simplel 

re lqulelst and commelnts, and thel likel. 

4) Intelractivel. Thel diffe lre lncel be ltwele ln re lsponsive l and intelractivel 

spe laking is in thel lelngth and complelxity of thel intelraction, 

which someltimels inclulde ls mulltiplel elxchange ls and/or mulltiplel 

participants. 

5) E lxtelnsivel (monologule l). E lxtelnsive l oral produlction tasks inclulde l 

spe le lchels, oral prelse lntations, and story-tellling, du lring which thel 

opportulnity for oral intelraction from liste lnelrs is e lithe lr highly 

limiteld (pe lrhaps to nonvelrbal relsponse ls) or rulle ld oult 

altogelthelr.21 
 
 

 
 

21H.Douglas Brown, Language Assessment Principles and Classroom Practices, New 

Jersey: Prentice Hall, 2000.p.141-142. 
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 In additional, according to Brown thelrel are l two typels of oral langulagel: 

1) Monologule l 

Monologule l is wheln one l spelake lr ulse ls spoke ln langulagel for any lelngth 

of timel, as in spe le lche ls, le lctulrels, re ladings, ne lws broadcast, and the l likel, the l 

he larelr mu lst procelss long stre ltchels of spe le lch withoult intelrrulption thel stre lam 

of spe le lch will go on whelthelr or not thel helarelr comprelhe lnds. 

2) Dialogule l 

Dialogule l is involvel two or more l spe lake lrs and can bel sulb divide ld in 

those l elxchangels that promotel social rellationship (intelrpelrsonal) and thosel 

for which the l pulrpose l is to conve ly propositional or factulal information 

(transactional).22 

Base ld on de lfinel thel re lse larchelr conclulde ld that thelre l is a kinds of 

spe laking can bel ulse ld in telaching lelarning procelss. In this re lse larch, the l telst 

that ulse ld is oral te lst. Actulally thel oral telst has two type ls, monologule l and 

dialogule l. Thel kinds of oral telst that ulse ld is monologulel. 

c. Purposes of Speaking 

  Pulrpose ls of spe laking not only for commulnicatel with othelr bult also for 

produlcing and relceliving melaning, thelre l are l pulrpose l of spe laking: 

1. Informativel spe laking, se le lks to inform. Its goal is the l liste lne lr 

ulnde lrstanding somelthing what thel spe lake lr ulndelrstand aboult thel 

sulbje lct what spelakelr talks and to gelt information. 

2. Invitation spelaking is helnce l an invitation to listelnelr in agrelelme lnt or 

e lvalulation of somel sort. Wheln we l spe lak to pe lrsuladel, we l attelmpt to 

ge lt listelnelr to takel a point of vielw that the ly woulld not havel done l 

othelrwise l. 

 
22H.Douglas Brown, Teaching Principles(An Interactive Approach Language 

Pedagogy).New Jersey: Prentice Hall, 2000.p.358 
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3. Dispotional spelaking is morel pe lrsulasive l that it sele lks to gain 

agrele lmelnt on an attituldel, valule l or be llielf. This can bel ve lry difficullt 

thing to do belcaulse l it is relcrelating idelntity. 

4. Actulation spelaking se lelks to ge lt pe lople l to act, to pe lrform in some l 

way. Maybe l whe ln the l spe lakelr spe lak is ne le ld to act to gelt ulndelrstand 

be ltwele ln thel spe lakelr and thel listelne lr. Actulation spelaking can bel 

considelre ld to bel ulltimatel in pelrsulasive l spe laking.23 

 

 Spe laking has thel gelne lral pulrpose l and spelcific pulrpose l. In gelnelral, 

thel pulrpose l of spe laking as follows: 

1. To Inform 

To sharel information with listelne lr by de lfining, delscribing, or 

e lxplanation a thing, placel, concelpt, procelss, or fu lnction. This is 

aboult hellping auldie lncel me lmbelrs acqulirel information that thely do 

not alrelady procelss. In this way, thel spe lake lr is sharing melaning and 

ways to ulnde lrstand melaning. 

2. To Pe lrsuladel 

To changel or re linforcel a liste lnelrs attitulde l, be llielf, valule l, or be lhavior. 

Wheln spe lak to pelrsulade l, wel attelmpt to ge lt listelne lr to elmbracel a 

point of vielw or adopt a be lhavior that thely woulld not have l do 

othelrwise l. 

3. To Elnte lrtain 

To hellp listelne lrs havel a good timel by geltting thelm to rellax, smilel 

and      laulgh. Whelre l as information and pe lrsulasivel spe le lch making 

is foculse ld on thel relsullt of thel spele lch procelss e lntelrtainmelnt spelaking 

is foculse ld on thel thelme l and occasion of the l spe lelch.24 

 

 Base ld on the l elxplanation abovel according to O’hair de lfinels that 

thelre l arel some l of pulrpose ls of spe laking and all of thel pulrpose l is to ge lt and 

re lcelivel information from thel spe lake lr. 

d. Principles of Speaking 

  As a spe lake lr, pe lople l mulst know what the l principlels of spe laking. 

Nulnan stateld the lrel are l fivel principlels that telachelr awarel in te laching 

spe laking, thely arel: 

 
23Isaiah, Purpose of speaking, accessed at November 13 2022 retrieved on 15:18 am 

http://www.changingminds.org/techniques/speaking/preparingpresentation/purpose-speaking.htm 
24Dan O’ hair, A Pocket to Public Speaking (New York: Bedford St, Martin’s, 2012 
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1. Be l awelre l of thel diffelre lncels be ltwe leln se lcond langulage l and 

fore lign langulagel lelarning contelxt 

2. Give l stuldelnts practicels with both flule lncy and acculracy 

3. Provide l opportulnitiels for stulde lnts to talk by ulsing groulp work 

and limiting telachelr talk 

4. Plan spe laking task that involvel nelgotiation for melaning  

5. De lsign classroom activitiels involvel gulidancel and practicel in 

both transactional and intelractional spelaking.25 

 

 In additional, thelre l arel principlels of spe laking: 

1. Pe lrcelptions: Stop trying to bel a gre lat spelake lr. 

Pe loplel want to listeln to somelone l who is inte lrelsting, rellaxeld, and 

comfortablel. In the l daily convelrsations we l havel spoke ln ve lry 

day, we l havel no problelm beling oulrse llvels. 

2. Pe lrfe lction: Wheln youl makel a mistakel, no one l carels bult youl. 

E lveln the l spe lakelr will makel a mistakel at somel point. Bult julst 

ke lelp in youlr mind that youlr mistakel is noticel for youl. 

3. Visulalization: If youl can selel it, youl can spe lak it. 

Winnelr in all aspelct of lifel have l this in common: thely practicel 

visulalization to achielvel the lir goals. 

4. Disciplinel: Practicel makel pe lrfe lctly good. 

Youlr goal is not to bel a pe lrfe lct spelakelr. The lrel is no sulch thing. 

Youlr goal is to bel an elffe lctivel spe lakelr. Likel anything ellse l in 

lifel, it takels practicel ove lr and ovelr. 

5. De lscription: Makel it pelrsonal. 

Whatelvelr thel topic, auldie lncels re lspond belst whe ln spe lakelrs 

pe lrsonalizel thelir commulnication. Takel e lve lry opportulnity to pult 

a facel on thel facts of youlr pre lse lntation. 

6. Anticipation: Always lelavel’e lm wanting more l. 

Always makel youlr pre lse lntation julst a littlel wrong and 

anticipateld.26 

 

 From e lxplanation abovel, thelre l arel se lve lral principlels in te laching 

spe laking. So, te lachelrs can ulse l thel principlels to make l stulde lnts more l activel 

in thel te laching and lelarning procelss. Te lachelrs can also make l thel te laching 

and lelarning procelss more l intelre lsting. 

 
25David Nunan, Practical English Language Teaching, (Singapore: McGraw-Hill, 

2003)p.54-56 
26Richard Zeoli, Seven Principles of Effectives Public Speaking, retrieved from 

http://www.ammanet.org/training/articles/Seven-Principles-of-Effective-Public 

Speaking.aspxaccessed at November 14 2022 on 09:50 am 

http://www.ammanet.org/training/articles/Seven-Principles-of-Effective-Public%20Speaking.aspx
http://www.ammanet.org/training/articles/Seven-Principles-of-Effective-Public%20Speaking.aspx
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e. Speaking Difficulties 

  E lach pelople l havel somel difficulltiels in spe laking. According to Doulghlas 

thelre l arel e light charactelristic makels spe laking difficulltiels: 

1. Clulstelring 

 Flule lnt spele lch is phrasal, not word by word. Lelarne lrs can 

organizels thelir oult poult both cognitivelly and physically (in 

bre lath groulp) throulgh sulch clulstelring. 

2. Re ldulndancy 

 Thel spe lake lr has opportulnity to makel me laning clelare lr throulgh 

thel re ldulndancy of langulagel. Le larnelrs can capitalizel on this 

fe latulre l of spokeln langulagel. 

3. Re ldulceld form 

 Contractions, e llisions, reldulceld vowe lls, e ltc. All from spelcial 

problelm in telaching spokeln E lnglish (sele l bellow, se lction on 

pronulnciation). 

4. Pe lrformancel variablels 

 One l of thel advantagels of spoke ln langulage l is that thel procelss of 

thinking as you l spe lak allows youl to manife lst a celrtain nulmbelr 

of pe lrformancel he lsitation, paulse ls, backtracking, and 

correlctions. 

5. Colloqulial langulagel 

 Make l sulrel youlr stulde lnts arel relasonably welll acqulainteld with thel 

words and idioms and pharels of colloqulial langulagel and those l 

thely ge lt practicel in produlcing thelse l forms. 

6. Ratel of de llivelry 

 Anothe lr salielnt charactelristic of flule lncy is ratel of de llive lry. Onel 

of youlr tasks in telaching spokeln E lnglish is to hellp lelarne lrs 

achielvel an accelptablel spe le ld along with othelr attribulte ls of 

flulelncy. 

7. Stre lss, rhythm and intonation 

 This is the l morel important charactelristic of Elnglish 

pronulnciation, as will bel e lxplaineld be llow. The l stre lss-timeld 

rhythm of spokeln E lnglish and its intonation pattelrn convely 

important massagel. 

8. Intelraction 

 As note ld in thel prelviouls se lction, lelarning to produlcel wavels of 

langulage l in a vacululm-withoult intelrlocultors woulld find 

spe laking skill of its richelst componelnt: thel cre lativity of 

convelrsational nelgotiation.27 

 

 
27Brown, H Doughlas, Teaching by Principles An Interactive Approach to Language 

Pedagogy, (United States of American: Inc: San Fransisco States University, 1994)p.256 
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 So, base ld on In conte lxt of thel rationalel provideld above l, 

spe laking problelms are l a difficullty for stulde lnts. Stuldelnts mulst bel awarel of thel 

challelnge ls of spe laking if thely want to bel good commulnicators. Knowing thel 

challelnge ls be lforelhand will hellp thelm avoid thelm and talk clelarly. 

f. Test of English Speaking 

  According to Hulghe ls the lrel are l fivel catelgoriels to me lasulre l spe laking 

skills sulch as: accelnt, grammar, vocabullary, flulelncy and comprelhe lnd.28 

1. Accelnt, thel telrm accelnt is ulse ld to relfe lr to spe le lch of somelone l who 

spe laks a langulagel non-nativelly. For e lxamplel a Frelnch pe lrson 

spe laking Elnglish is delscribe ld as having a Fre lnch accelnt. 

2. Grammar, grammar is a systelm of rullels gove lrning thel convelntional 

arrangelmelnt and rellationship of words in se lntelnce l. 

3. Vocabullary 

a) Vocabullary inadelqulatel for elve ln thel simple lst convelrsation 

b) Vocabullary limiteld to basic pe lrsonal and sulrvival arelas (time l, 

food, family, transportation, eltc) 

c) Choicel of word some ltimel inacculratel, limitation of vocabullary 

pre lvelnts disculssion of some l common profe lssional and social 

topics  

d) Profe lssional vocabullary adelqu latel to disculss spe lcial intelrelst: 

ge lnelral vocabullary pelrmits disculssion of any non-telchnical 

sulbje lct with somel circulmlocultions 

e) Profe lssional vocabullary broad and prelcise l; gelnelral vocabullary 

adelqulatel to cope l with complelx practical proble lm and varield 

social situlation. 

f) Vocabullary apparelntly as acculratel and e lxtelnsive l as that of a 

nativel spe lakelr. 

 

 

 
28 Arthur Hughes, Testing for Language Teachers, (USA: Cambridge University Press, 

1990), p.112 
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4. Flule lncy 

 Flule lncy is thel fe latulrels which give l spe le lch thel qulalitiels of be ling 

natulral and normal, inclulding nativel-likel ulse l paulsing, rhythm, 

intonation, strelss, rate l of spe laking, and ulse l of intelrjelction and 

intelrrulptions. 

In se lcond and fore lign langulagel te laching, flule lncy delscribels a le lve ll 

of proficielncy in commulnication, which inclulde ls: 

a) Thel ability to produlcel writteln and or spoke ln langulage l with 

e lasel 

b) Thel ability to spelak with a good bult not ne lcelssarily pelrfe lct 

command of intonation, vocabullary and grammar 

c) Thel ability to commulnicatel ide las elffe lctive lly 

d) Thel ability to produlce l continulouls spe le lch withoult caulsing 

comprelhe lnsion difficulltiels or a brelakdown of 

commulnication.29 

 

5. Comprelhe lnsion 

Homby statels that “Comprelhe lnsion is thel mind’s act or powelr 

of ulnde lrstanding”. 

Comprelhe lnsion can bel idelntifield looks like l this: 

a) Ulnde lrstand too littlel for thel simplelst typels of convelrsation 

b) Ulnde lrstands only slow, ve lry simplel spe le lch or common 

social and toulristic topics; relqulirels constant relpe ltition and 

re lphrasing 

c) Ulnde lrstand carelfull, somelwhat simplifield spe lelch whe ln 

e lngageld in a dialogulel bult may relqulire l considelrablel 

re lpeltition and relphrasing 

d) Ulnde lrstand qulitel we lll normal eldulcateld spe le lch whe ln 

e lngageld in a dialogule l bult relqulirel occasional relpe ltition 

and relphrasing 

 
29Jack C. Richard, Richard Schmidt, Dictionary of Language Teaching & Applied 

Linguistic. (New York: Longman, 2002, p.204. 
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e) Ulnde lrstand e lvelrything in normal eldulcateld conve lrsation 

e lxcelpt for velry colloqulial or low frelqu le lncy itelms or 

e lxcelptionally rapid or slulrre ld spe le lch 

f) Ulnde lrstand elve lrything in both formal and colloqulial 

spe le lch to bel accelpteld of an e ldulcateld native l spe lakelr.30 

 

As was alre lady melntioneld, thel spe lake lr nele lds to bel proficielnt 

in a nulmbe lr of spelaking elvalulations, inclulding accelnt, grammar, 

vocabullary, flule lncy, and comprelhe lnsion. 

Thelre lforel, the l elvalulation of spelaking is to delte lrminel whelthe lr or 

not thel telachelr has sulccele lde ld in telaching spe laking. Likelwise l, 

asse lss the l e lxtelnt to which pulpils can talk in class. 

2. Turn-Taking Strategy 

a. Definitions of Turn-Taking Strategy 

 Tulrn-taking is a sort of convelrsational organization whelre l participants 

takel tulrns spe laking onel at a timel. In many contelxts, tulrns in convelrsations 

arel a ulse lfull way to participatel in social lifel and havel be leln thel topic of 

compeltition. According to Elve lrs that, “Tulrn-taking is baseld on thel 

participation of divelrse l spe lakelr, nelve lrthelle lss The lrel is a hielrarchy dividing 

thelm”.31 Theln according to Bulblitz, “who foculsse ld on convelrsations with 

morel than two participants, we l shoulld dividel the l rolel of participants into 

a primary spelake lr, a se lcondary spe lake lr and a he larelr in e lve lryday 

commulnications”.32 

 
30A. S Hormby, Oxford Learner’s Pocket Dictionary (New York: Oxford University Press, 

2008, p.234. 
31Bernd Evers, The Turn-Taking System (Jerman: GRIN Verlag, 2004), p. 4. 
32Cf. Bublitz, Wolfram: Supportive Fellow Speakers and Co-operative Conversation 

(Amsterdam, Philadelphia: Benjamins, 1988), p. 144 
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According to Harrison, Thel Tulrn-Taking that is a componelnt of 

convelrsational pattelrns bult also incorporatels working groulp tulrn-taking 

(tanda).33 Thel othe lr re lse larchelr, Making a point tulrn in casulal convelrsation 

is an imprelssive l accomplishmelnt. At thel start of any intelraction, nelithelr 

side l is awarel of how many tulrns the ly will takel, the l topics thely will disculss, 

how long e lach tulrn will last, whe lthelr or not some lonel e llse l will join in, and 

if thely do, how thel tulrns will bel divideld among thel many participants, eltc. 

Fulrthe lrmorel, thel dulration of a spelakelr's tu lrn is not prelde ltelrmineld from thel 

oultse lt.34Additionally, thelrel arel threle l allocations in tulrn taking, namelly 

culrrelnt spe lakelr se llelct nelxt, Ne lxt spelakelr se llf-se llelct, and Culrrelnt spe lakelr 

continulouls.35 Tulrn-allocation stratelgiels he llp to somel elxtelnt prelpare l what 

appelars to be l the l foulndation of social intelraction: facel-to-facel contact 

be ltwele ln pe loplel.36 

  So, thel writelr can concluldel from thel e lxplanation abovel, that Tulrn-

taking is a sulitablel approach to assist stulde lnts delve llop thelir spe laking 

abilitiels be lcaulse l it will makel thelm morel confidelnt, makel it elasielr for the lm 

to convelrse l with othelrs, and discoulrage l the l ulsagel of the lir nativel tongule l. 

 

 

 
33Regina Harisson, Sin and Confession in Colonial Peru: Spanish-quechua Penitential Text 

(America: University of Texas Press, 2014), p. 192 
34RobbinWoofiitt, Conversation Analysis and Discourse Analysis: A comparative and 

Critical Introduction, (London: SAGE Publication Ltd, 2005), p. 46 
35Vivian Zamel, Enriching Esol Pedagogy: Readings and Activities for Engagement 

Reflection, and Inquiry, (London: Lawrence Erlbaum Assiciates, 2002), p. 211 
36Jonathan Culpeper, Exploring The Language of Drama: From The Text To Context, 

(Taylor and Prancis e- Library: Routledge, 2002), pp. 14 
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b. Purposes of Turn-Taking Strategy 

 In oulr daily lifel, pe loplel havel diffelre lnt commulnication situlation sulch 

as ordinary talk and institultional talk. Tulrn-Taking stratelgy is important to 

be l stuldie ld belcaulse l it can bel ulse ld to find oult how thel participants managel 

and takel to e lxchangel of spelaking tulrn in intelraction so thel goals of thel 

convelrsation can bel achielve ld.37 

 So, this relse larch is important to do belcaulse l wel can know how 

telachelr bulild the l convelrsation, how stu lde lnts givel re lspond, how the ly 

e lngagel thel conve lrsation, and how thely take l thelir tulrn in convelrsation so 

thel le larning procelss can ruln smoothly. 

c. Procedures of Turn-Taking Strategy 

 Some l of proceldulrels of Tulrn-Taking stratelgy will bel applield in 

telaching lelarning procelss spe laking. According to Fulro thel proceldulre ls in 

Tulrn-taking stratelgy arel: 

1) Re lcognizing wheln to takel a tulrn 

2) Signalling that youl want to spelak and intelrrulpting 

3) Holding thel floor dulring youlr tulrn 

4) Re lcognizing wheln othe lrs want to spelak 

5) Yie llding a tulrn 

6) Signalling that youl arel listelning.38 

 
37YanuariusYanuDharmawan, “The Analysis of Turn Taking strategies in EFL 

Classrooms,” Journal of Linguistics & Language Education, Vol 3, No. 2, Oktober 2020, hlm. 1 

 38Hiroko Furo, Turn-Taking in English and Japanese, (London: Rouledge,2013) 
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 So, One l of stulde lnts’ lelarning stratelgiels for de lvelloping spe laking 

ability is Tulrn-Taking, thel re lse larchelr choose l this stratelgy belcaulse l it is 

re lally elffe lctivel way to makel stulde lnts active l in spelaking. 

d. Advantages of Turn-Taking Strategy 

 Having back and foulrth convelrsation with stulde lnts may sele lm likel 

a small thing, bult it hellp thelm lelarn langulagel e lspe lcially in spelaking 

compeltelncel. A ne lw stuldy has shown that morel than childreln participatel in 

back and forth intelraction with thelir carelgive lrs thel morel opinion thely havel 

in thel brain thel morel relsponsible l for langulagel produlction and procelssing. 

 According to Koohi, Ulsing Tu lrn-Taking stratelgiels to telach 

spe laking in thel classroom has selve lral belne lfits, thely arel: 

1) Thel stuldy also showeld a strong connelction beltwe leln thel nulmbelr of 

tulrns stulde lnts takeln in convelrsation and thel score ls thely re lcelivel on 

standardizeld spe laking telst. 

2) Thel more l stuldelnts arel involveld in giving e lach othelr fe leldback tulrn to 

spe lak, thel gre latelr impact on thelir langulage l skills. 

3) Tulrn-Taking stratelgy will bel ablel to improve l stulde lnts’ se llf confidelncel 

be lcaulse l thely ulse ld to havel tulrn to spelak. 

4) It can hellp thel stuldelnts to commulnicatel ve lry we lll. 

5) This stratelgy will deltract thel ulse l of the lir mothelr tongulel ulse l.39 

 

 
39Andrea Lynn Koohi, Beyond the 30  Milion Word Gap: Back and Forth Exchange Boost 

Children’s Brain Response to Language, (The Hanen Centre: Hanen Early Language Program, 

2018), p. 2-3 
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3. Teaching Speaking by Using Turn-Taking Strategy 

To condulct this relse larch, thel re lse larchelr me lntioneld thelre l arel proce lss that 

mulst bel followeld belfore l lelarning, whilel le larning and aftelr lelarning. Bellow is a 

procelss that mulst be l followe ld whe ln carrying oult thel te laching and lelarning 

procelss. 

Table 2. 1 

Teaching Speaking by Using Turn-Taking Strategy40 

Learning 

Activities 
Teacher Activities Procedures 

Students 

Activities 

Pre l-Telaching 

1.Telachelr and stulde lnts 

gre lelt e lach othelr 

2. Re lad a prayelr be lfore l 

stuldying and theln 

chelck stulde lnt 

attelndancel 

3. Thel telachelr asks thel 

stulde lnts to stand ulp to 

warm ulp 

4. The l telachelr pre lparels a 

melthod or strate lgy in 

thel le larning procelss 

Ope lning 

1. Stuldelnts sit on 

chairs 

2. Stulde lnts pray 

togelthe lr 

3. Stulde lnts listeln 

and pay 

attelntion 

4. Stuldelnts arel 

attelntivel and 

action 

 

 

 

 

Whilel-

Telaching 

1.Thel telachelr introdulcels 

matelrial aboult 

e lxplaining pictulre ls 

clelarly and clelarly 

 1.Stulde lnts listeln 

to thel telachelr's 

e lxplanation 

2.Stulde lnts 

ulnde lrstands thel 

 
 40Hiroko Furo, Turn-Taking in English and Japanese, (London: Rouledge,2013) 

 



24 

 

 

 

Learning 

Activities 
Teacher Activities Procedures 

Students 

Activities 

2.Thel te lachelr instrulcts 

thel stulde lnts to show 

thel pictulre l that will bel 

e lxplaineld 

3.Thel telachelr elxplains 

thel matelrial rellateld to 

e lxplaining thel pictulre l 

"Delscribing Pe loplel" 

4.Thel te lachelr givels 

e lxamplels to stulde lnts 

how to e lxplain pictulre ls 

in Elnglish  

e lxplanation of 

thel matelrial 

e lxplaineld by the l 

telachelr 

3.Thel stulde lnts 

imitatel what thel 

telachelr says 

Groulps 

1. Form se lve lral groulps  1.Sit with thelir 

groulp matels 

2.Thel te lachelr asks 

stulde lnts to pay 

attelntion to thel "Idol" 

imagel rellateld to thel 

matelrial 

 

 2.Stu lde lnts pay 

attelntion to thel 

"Idol" pictulrel 

 3.Ask stulde lnts to spe lak 

according to thel tulrn of 

e lach groulp Re lcognizing 

whe ln to takel 

a tulrn 

3.Listeln to 

instrulctions 

from thel telachelr 

4.Stu lde lnts mulst 

know thelir tulrn 

to spe lak 

 1.Thel te lachelr give ls the l 

opportulnity for elach 

groulp to talk by 

holding a pictulre l 

Signalling 

that youl 

want to 

1.Stulde lnts givel 

thelir opinion to 

othelr stulde lnts, 
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Learning 

Activities 
Teacher Activities Procedures 

Students 

Activities 

spe lak and 

intelrrulpting 

re llateld to thel 

pictulre l 

2.Othe lr stuldelnts 

can also givel 

thelir opinion to 

those l who arel 

talking 

 1.Listeln to stulde lnts' 

opinions/elxplanations 

re llateld to pictulrels Holding thel 

floor dulring 

youlr tulrn 

1.Stulde lnts spe lak 

ou lt opinions 

re llateld to thel 

pictulre l for a 

long timel 

withoult leltting 

anyonel spe lak 

 1.Thel te lachelr give ls an 

opportulnity to othelr 

stulde lnts who want to 

spe lak or givel thelir 

opinion 

Re lcognizing 

whe ln othelrs 

want to 

spe lak 

1.Stulde lntselxpre lss 

thelir opinions in 

an ulnvarield 

mannelr 

 1.Thel te lachelr providels 

fe leldback to elach 

stulde lnt who has 

provideld an 

opinion/elxplanation 

re llateld to thel pictulre l 

Yie llding a 

tulrn 

1.Stulde lnts havel 

complelteld thelir 

opinion/elxplana

tion rellateld to 

thel pictulre l 

2.Othe lr stuldelnts 

can providel 

fe leldback to thel 

spe lakelr 

 1.Thel te lachelr asks the l 

stulde lnts to listeln to 

ulnde lrstand thel 

spe lakelr's e lxplanation 

re lgarding thel pictulre l 

Signalling 

that youl arel 

listelning 

1.Stulde lnts who 

spe lak can listeln 

to thel 

e lxplanation 
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Learning 

Activities 
Teacher Activities Procedures 

Students 

Activities 

from thel nelxt 

spe lakelr 

 

Pos-Te laching 

1.Thel te lachelr givels 

conclulsions/fe leldback 

2.Thel te lachelr givels 

homelwork to stulde lnts 

3.Thel te lachelr informs 

thel matelrial to bel 

disculsse ld at thel ne lxt 

mele lting 

Closing 

1.Stulde lnts listeln 

to thel telachelr 

2.Stulde lntrelsponse l 

to thel telachelr's 

orde lrs 

3.Stulde lnts do 

thelir home lwork 

at homel 

4.Stulde lnts listeln 

to thel telachelr 

5.Stulde lnts disculss 

thel ne lxt 

matelrial oultsidel 

thel class with 

thelir frielnds 

 

6.Appropriatel 

action, stulde lnts 

all relspond 

confidelntly 

 

4. Teaching Speaking by Using Teacher Strategy 

a. Definition of Teacher Strategy 

One l of the l telaching stratelgy is conve lntional stratelgy whe lre l the l telachelr 

is thel celntrel of lelarning and thel stulde lnts as listelne lr. “Convelntional 

(traditional) lelarning relqu lire ld stulde lnts to melmorizel thel matelrial giveln by 
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thel te lachelr and not to rellatel thel matelrial to the l relal situlation”.41 It me lans 

that, convelntional stratelgy e ldulcatel thel stulde lnts by giving elxplanation in 

front of thel class. 

This stratelgy has be le ln ulse ld for a long timel. Whe lrel, a le larning can bel 

said to bel convelntional if hel stuldelnts arel passive l relcipielnts of information, 

thel le larning velry abstract and thelore ltical, the l telachelr is de lte lrminant of thel 

lelarning procelss, le lss intelraction among stulde lnts. 

From e lxplanation abovel, convelntional stratelgy can bel de lfineld as a 

traditional stratelgy ulse ld by telachelrs in schools with multulal agrele lmelnt. 

Conve lntional stratelgy is also telachelr lelarning celntelr that most of thel 

spe laking timel is spe lnt by telachelr than stulde lnts in thel class. 

b. The Steps of Conventional Strategy 

Thel te lchniqule l ulse ld in te laching spe laking ulsulally apply in K13 

program. Thelrel arel some l ste lps of telachelr melthod in gelne lral: 

1). Pre lparation (crelatel thel lelarning condition to stuldelnts) 

2). Implelmelntation (Telachelr convoys thel mate lrial theln givel  

  opportulnity to stuldelnts for conne lcting and comparing thel  

  matelrial of telachelr that had accelpteld throulgh catelchizing) 

3).  E lvalulation (Givel a telst to stulde lnts for looking stuldelnts’  

  comprelhe lnsion aboult matelrial that had lelarne ld)42 

 

Thelre l arel some l stelps of te lachelr melthod: 

1)  E lxplain thel sulbje lct mattelr 

2)  Ide lntify thel difficullt word 

3)  Orde lring thel stulde lnts translatel in targelt langulagel  

 
41Ilyas, “Ciri-ciri Model PembelajaranKonvensional” 3 (2012): p. 56, shortul.at/ghrBJ 

 42SyaifulBahriDjamarh, Strategy BelajarMengajar (Jakarta: PT.AsdiMahasatya, 

2006),p.99 
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4)  Orde lring thel stulde lnts to melmorizel. 

c. The Advantages and Disadvantages of Conventional Strategy 

Thelre l arel se lve lral advantagels as the l re lason why te lachelr arel ofte ln 

ulse ld thel conve lntional stratelgy: Thel advantagels are l: 

1) Thel stratelgy is chelap and elasy to do, chelap in thel selnse l that thel 

telachelr activity doels not re lqulire l complelte l e lqulipmelnt, in contracts 

to othelr strate lgy sulch as de lmonstration. Whilel e lasy, thel te lachelr 

only relliels on te lachelr’s voicel. 

2) Thel te lachelr can prelse lnt a widel range l of topics. Mulch of what is 

lelarne ld can bel su lmmarizeld or elxplaineld qulickly by thel te lachelr. 

3) Telachelrs can indicatel important points that nele ld to bel 

e lmphasizeld. This melans telachelrs can adjulst which kely points 

ne leld to bel elmphasizeld according to thel ne lelds and goals to bel 

achielveld. 

4) Class organization can bel madel simplel. Thel telachelr doels not 

re lqulirel a varielty of class seltting, or do not re lqulirel complicateld.43 

 

It can bel concluldeld that, thel convelntional stratelgy is e lasielr and 

chelape lr belcaulse l doels not takel morel elne lrgy elve ln costs in thel telaching 

and lelarning procelss. The l de llivelry of le larning is more l direlcteld and also 

compleltel belcaulse l it is disculsse ld one l by one l by thel telachelr. Thel 

atmosphelre l of thel classroom also condulctive l, belcaulse l the l stuldelnts only 

ne leld to listeln to thel telachelr’s e lxplanation and stuldelnts arel silelnt in thelir 

chair. 

In addition to somel of thel Advantagels above l, thel conve lntional 

stratelgy also havel somel disadvantagels, inclulding: 

a. Thel matelrial that can bel mastelreld by thel stuldelnts as a re lsullt of thel        

telachelr will bel limiteld to what is mastelre ld by telachelr. This 

we laknelss is inde leld thel most dominant welaknelss, be lcaulse l what thel 

telachelr givels is what thel mastelrs, so what is mastelre ld by stulde lnts 

will delpe lnd on what is mastelre ld by thel telachelr. 

 
43Iyas, “ Ciri-ciri Model PembelajaranKonvensional,” p. 64. 
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b. Telachelr that arel not accompanield by delmonstration can lelad to 

ve lrbalism. 

c. Telachelr who lack good spe laking skill arel ofteln conside lreld a boring 

situlation. 

d. It is velry difficullt to know whelthe lr all stulde lnts havel ulnde lrstood 

what is beling e lxplaineld or not.44 

 

From thel elxplanation abovel, it shoulld bel notel that a 

convelrsational stratelgy will work welll if sulpporteld by othe lr stratelgy. 

Be lcaulse l thel convelntional stratelgy still relasonablel to do if thelre l is a nelw 

topic, if thelrel are l no soulrce ls of le larning matelrial for stuldelnts, also if facel 

a largel nulmbelr of stulde lnts, so a convelntional stratelgy can bel combineld 

with othelr stratelgy to achielve l maximulm goals. 

B. Review of Related Research 

 In fact, this papelr is not thel first stuldy condulcteld. Thelrel arel some l rellateld stuldiels 

pre lvioulsly done l by othelrs. Youl can ulse l it as a relfe lre lncel to do belttelr relse larch. Bellow 

is a complelte ld stu ldy: 

 Thel first is the l re lse larchels by Islamiyah aboult convelrsation analysis of Tulrn-

Taking melchanism in Pielrs Morgan Tonight Talk Show. Thel me lthod of this 

re lse larch is qulalitativel me lthod. Thel pulrpose l of this re lse larch is to analyzel thel tulrn 

taking melchanism in Pielrs Morgan Tonight Talk Show beltwele ln Pielrs Morgan and 

Brulno Marswhich e lvelry conve lrsation always occulrs thel tulrn and thel taking to makel 

convelrsation flows we lll. Thel relsullt of this re lse larch shows that thelrel arel twe lnty onel 

data collelcteld from random sampling, those l collelcteld data relsullteld threle l kinds of 

 
44Dewo, “Metodepembelajaran modern dankonvensionalpadasekolahmenengahAtas ,: 

p.21. 
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tu lrn taking melchanism, sulch as taking thel floor, holding thel floor, and yiellding thel 

floor. Thel diffelre lntiatel be ltwele ln pre lviouls re lse larch and prelse lnt is thel pre lviouls 

re lse larch only deltelrminel thel melchanism of Tulrn-Taking in Pielrs Morgan and Brulno 

Mars while l the l pre lse lnt foculs on ulsing Tulrn-Taking stratelgy to improvel the l 

stulde lnts’ spe laking ability.45 

 Thel se lcond re lse larch is aboult Tulrn-Taking analysis in Pitch pelrfe lct 1 Movie l 2012 

by Laila. Thel write lr analyzels the l data by de lscribing thel finding. Thel me lthod of this 

re lse larch is qulalitativel re lse larch which is obse lrve ld pe loplel and belhavior. This 

re lse larch havel some l aims, sulch as to ide lntify the l typels of tulrn taking in Pitch Pe lrfe lct 

1 moviel, to delscribel thel intelntion of tulrn taking was ulse ld by participants in Pitch 

Pe lrfe lct 1moviel, and to givel relason why celrtain typels of tulrn taking indicatel 

politelnelss. The l comparison of this relse larch and thel prelse lnt relse larch arel this 

re lse larch foculs on analysis of Tulrn-Taking in thel Pitch pelrfelct moviel only whilel my 

re lse larch foculs on thel stuldelnts in class who ulse l thel Tulrn-Taking stratelgy to increlase l 

thel stulde lnts’ spe laking ability.46 

 Thel third re lse larch is aboult Tulrn-Taking in classroom intelractions: ovelrlapping, 

intelrrulptions, and paulse ls in primary by Maroni, Thel me lthod of this relse larch is 

qulalitativel re lse larch which delscribel analysis of the l collelcteld data relve laleld a 

transformation of childreln’s class activity and a changel in the l ulse l of tulrn-taking 

stratelgiels (ove lrlaps, inte lrrulptions and paulse ls). The l aims of this re lse larch arel to 

obse lrve l and to analyzel thel diffelre lnt tulrn transitions. This stuldie ls showe ld that tulrn-

 
45NuryatulIslamiyah, “Conversation Analysis of Turn-Taking Mechanism In Piers Morgan 

Tonight  Talk Show”, (Thesis, UIN SyarifHidayatullah, Jakarta, 2015), p. 1 
46WredhatriMulyandri, “Turn-Taking analysis in Pitch Perfect 1 Movie 2012”, (Thesis, 

UniversitasMuhammadiyah Surakarta, Sukrakarta, 2017), p. 1 



31 

 

 

 

taking in convelrsation is a celntral issule l in classroom intelraction and an important 

constitule lnt of telaching- lelarning procelss. Thel diffe lrelnt or the l comparison beltwe le ln 

Barbara’s relse larch and thel pre lse lntation relse larch arel this relse larch talk aboult how to 

obse lrve l and to analyzel the l diffelre lnt tulrn transitions.47 My re lse larch talk aboult Tulrn-

Taking can improvel thel stulde lnts’ spe laking ability in julnior high school. 

 Thel foulrth relse larch is condulcteld by Tulrulhi. Thel finding shows that “thelrel we lre l 

thel score l of the l stuldelnts increlase ld in e lach cyclel, in cyclel 1 whe ln the l re lselarchelr do 

thel spe laking telst, thel stulde lnts’ scorel was 73, it melans that thel stulde lnts still got 

u lnde lr thel standard scorel. In cyclel 2 the l stuldelnts’ score l was 80, it me lans that thel 

stulde lnts got high scorel.48 It melans Tulrn-Taking stratelgy was appropriatel stratelgy 

to improvel stuldelnts’ spe laking ability. 

C. Conceptual Framework 

 In spe laking, thelre l is a procelss of commulnication beltwe leln the l spe lakelr and 

listelne lr. Spe laking is a procelss of e lxpre lssing opinion, fele lling, pelrcelptions, commelnt 

or relfulse l opinion from othelrs. It is nelcelssary to find a way in telaching spelaking in 

orde lr to improvel stuldelnts’ spe laking skill and pulrposeld to gelt commulnication welll. 

Having good flule lntly in spelaking can make l stuldelnts and telachelr work toge lthelr in 

thel class. So, thel pulrpose l of telaching Elnglish in thel class can bel re lacheld optimally. 

 Base ld on thel stuldelnts problelm or stulde lnts difficulltiels in mastelring spelaking, it 

mulst bel solvel by doing nelw stratelgy in telaching namelly Tulrn-Taking stratelgy. 

 
47Barbara Maroni “Turn-Taking in classroom interactiona: overlapping, interruptions, and 

pauses in primary”, European Journal of Psychology of Education, Vol. 23, Number 1, March 

2008, p. 59-76  
48LatifahTuruhi, “Improving Students, Speaking ability Using Turn-Taking Strategy” 

(UniversitasIslam NegeriMataram, 2020), p 18, 

http://etheses.uinmataram.ac.id/1545/1/Latifa%20Turuhi%20160107100 

http://etheses.uinmataram.ac.id/1545/1/Latifa%20Turuhi%20160107100
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Tulrn-Taking stratelgy is a sort of convelrsational organization whelre l participants 

takel tulrns spe laking onel at a timel. 

 To know the l e lffelct of this stratelgy, thel re lse larchelr mulst re lse larch two classels. 

Thel class name ld e lxpelrimelntal class and control class. Elxpe lrimelntal class is a class 

that telach by ulsing Tulrn-Taking Stratelgy. Theln, control class is a class that telach 

by ulsing telachelrs’ stratelgy or te lachelrs’ me lthod. 

 In this re lse larch, thel te lst will bel giveln be lfore l doing stratelgy name ld prel-te lst for 

e lach class. Aftelr that, relse larchelr telachels pelrsonal invitation sulb topic by ulsing 

telachelr me lthod in control class and ulsing Tulrn-Taking Stratelgy in e lxpe lrimelntal 

class. To know thel elffe lct of Tulrn-Taking Stratelgy, thel re lse larchelr givel back telst 

nameld post-telst. 

This telst is to whe lthe lr thel hypothe lsis is accelpte ld or re ljelcteld. The l proce lss of 

re lse larchelr activitiels in doing relse larch can be l se leln as pictulre l follow: 
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Figure 2. 1: Conceptual Framework 

  

Student problem are: 

Having lack of vocabulary, nervous, feeling shy and not 

confidence to speak. The students use of the mother tongue. 

Lack of practice in communicating and students difficult to speak 

English.The teacher did not use various techniques in teaching 

learning process and the teacher did not use speak English. 

 

Turn-Taking Strategy 

Pre-Test 

Experimental Class 

with Turn-Taking 

Strategy 

Control Class with 

Teacher Strategy 

Post-Test 

𝐻𝑎 

Accepted 

𝐻0 

Rejected 
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D. Hypothesis 

 Thel hypothelsis is ne le ldeld to show thel re lse larchelrs thinking and elxpe lctation 

aboult thel re lsullt to the l stuldy. In this re lse larch hypothelsis state ld that: Altelrnativel 

Hypothe lsis (𝐻𝑎):Thelrel is a significant elffe lct of Tulrn-Taking Stratelgy on stuldelnts’ 

spe laking ability at thel gradel VIII MTs YPKS Padangsidimpulan. Nulll Hypothelsis 

(𝐻0) : Thelrel is no a significant elffe lct of Tulrn-Taking Stratelgy on stulde lnts’ 

spe laking ability at thel gradel VIII MTs YPKS Padangsidimpulan. 
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CHAPTER III 

RESEARCH OF METHODOLOGY 

A. Place and Time of Research 

This relse larch was donel in MTs YPKS Padangsidimpulan. It is locateld at Jl. 

Sultan Soripada Mullia. No. 52 A, Ke llulrahan. Tano Bato, sulbdistrict 

Padangsidimpulan Ultara. Padangsidimpulan City. North Padangsidimpulan 

Provincel, The l relse larch was condulcteld from 26 jully ulntil 04 Aulgulst 2023. 

B. Research Design 

Thel de lsign of this relse larch is qulantitativel delsign in elxpelrimelntal relselarch. 

Two classe ls we lre l ulse ld in this me lthod. E lxpe lrimelntal classels are l classe ls taulght 

ulsing tulrn-taking stratelgiels as the lrapy, and control classe ls arel classe ls taulght 

ulsing convelntional stratelgiels. This stuldy ulse ld a trulel e lxpe lrimelntal delsign in 

which prel-telst and post-telst control class de lsign. Thel pre l-telst and post-telst 

control class delsign involvels two groulps of sulbjelct, onel was giveln e lxpe lrimelntal 

trelatmelnt (elxpelrimelntal class). From this de lsign, thel elffelct of trelatmelnt on thel 

de lpelnde lnt variablel was te lsteld by comparing thel statel of the l de lpelnde lnt variablel 

in thel e lxpe lrimelntal class aftelr be ling trelateld with a control class that was not 

trelateld. Thel re lse larch delsigneld for pre l-telst and post-telst control class de lsign by 

ulsing one l trelatmelnt can bel se le ln bellow:  

Table 3. 1 

Research Design 

Class  Treatment  

E lxpelrimelntal 

Class 
Pre l-telst 

Telaching by ulsing Tulrn-Taking 

stratelgy 
Post-te lst 

Control Class Pre l-telst 
Telaching by ulsing te lachelr 

stratelgy 
Post-te lst 
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 In this re lse larch, relse larchelr gavel the l Pre l-te lst belfore l give l thel tre latmelnt and 

gavel thel Post-te lst aftelr givel thel trelatmelnt to elxpe lrimelntal class and control class. 

It can bel se leln from thel following tablel: 

Table 3. 2 

Experimental and Control Class 

Class Pre-test Treatment Post-test 

E lxpelrimelntal Class √ √ √ 

Control Class √ × √ 

 

C. Population and Sample of Research 

1. Population 

 Base ld on thel information from a telachelr that thel stulde lnts in VIII gradel 

of MTs YPKS Padangsidimpulan, popullation of thel re lse larch consist of 5 

classels with 148 stulde lnts. It can bel se le ln from thel tablel follow: 

Table 3. 3 

Population of The Research 

No. Class-VIII Total Students 

1. VIII-1 27 

2. VIII-2 32 

3. VIII-3 27 

4. VIII-4 31 

5. VIII-5 31 

Total 148 

 

2. Sample 

Thel popullation in this relse larch is big elnoulgh. So, it was nelelde ld to bel 

classifield into class or groulps. So, samplel is thel part of popullation that is 

chose ln as relsponde lnt of thel relse larch. By ulsing simplel random sampling, 

thel relse larch chosel VIII-1 consisting of 27 stuldelnts and VIII-3 consisting 

of 27 stulde lnts as a re lsponde lnts. So, the l total samplels of the l re lse larch arel 



37 

 

 

 

54 stuldelnts. Thely arel elxpe lrimelntal class and control class. So, onel class is 

an elxpe lrimelntal class and thel othe lr is control class. 

Table 3. 4 

The Sample of the Research 

No. Class Number 

1. E lxpelrimelntal Class VIII-1 27 

2. Control Class VIII-3 27 

Total 54 

 

D. Instrument of Collecting Data 

Thel instrulmelnt of this relse larch is spelaking telst. Telsting spelaking is thel 

telst to melasulre l thel stulde lnt’s ability to spelak. In telsting spelaking, thelre l arel two 

typels of te lst, thely arel oral telst and writteln telst. In this relse larch, thel telst that ulse ld 

is oral telst. Actulally thel oral telst has two typels, monologule l and dialogulel. Thel 

kinds of oral telst that ulse ld is monologulel. So, telst is aboult making delscribing 

pe loplel inclulde l thel topic that is aboult de lscriptivel pe loplel or my idol. In this 

re lse larch, prelte lst and post-telst will bel give ln to comparel thel stulde lnt’s spe laking 

ability belfore l and aftelr thel implelmelntation of thel stratelgy. 

Thel way of colle lcting data is ve lry important in condulcting thel re lse larch. In 

this relse larch, thel oral spelaking telst that ulse ld as thel instrulmelnt of this stuldy. In 

orde lr to elstablisheld thel validity of thel spe laking telst, the l relse larchelr de ltelrminels 

that thel ability of thel stulde lnts to spe lak is indicateld by his/he lr ability to spelak: 

Accelnt, Grammar, Vocabullary, Flulelncy, and Comprelhe lnsion.  
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Table 3. 5 

The Indicators of Speaking 

No. The Indicators of Speaking Score 

1. Accent 

1. Thel pulpil has ability to pronoulncel thel word 
1 

2. Thel pulpil has ability to relqulirel fore lign accelnt 2 

3. “Fore lign accelnt” which do not intelrfe lrel with 

ulnde lrstanding 
3 

4. Thel pulpil has ability to diffelnciatel abd ulnde lrstand 

difficullt pronoulncation 
4 

5. No conspiculouls mispronoulnciation, bult not woulld 

not bel takeln for nativel 5 

2. Grammar 

1. Thel pulpil makels inacculratel phrase l 
1 

2. Constant elrror showing control of velry fe l major 

pattelrns and frelqule lntly prelvelnting commulnication 
2 

3. Thel pulpil makels frelqule lnt elrror showing somel 

majors pattelrns ulncontrolleld and caulsing 

occasional irritation and misulnde lrstanding 
3 

4. Thel pulpil show impelrfelct control of some l pattelrn 

bult or we laknelss that caulse l misulnde lrstanding 
4 

5. Fe lw e lrrors, with no pattelrn of failulre l 5 

3. Vocabulary 

1. Vocabullary inadelqulatel for e lve ln the l simplelst 

convelrsation 
1 

2. Thel pulpil’s vocabullary is limiteld to basic pe lrsonal 

and sulrvival arela 
2 

3. Thel pulpil someltimels choose l inacculratel, limitions 

of vocabullary pre lvelnt disculssion of some l common 

profe lssional and sicial topic 

3 

4. Profe lssional vocabullary adelqulatel to disculss 

spe lcial intelrelst, ge lne lral vocabullary pe lrmits 

disculssion of any not te lchnical sulbjelct with somel 

circulmlocultion 

4 

5. Profe lssional vocabullary broad and pracisel, ge lnelral 

vocabullary adelqulatel to copel with practical 

problelms and varield situlations. 
5 

4. Fluency 

1. Spe le lch so halting and fragmelntary that 

convelrsation is virtulal impossiblel. 

1 

 

2. Spe le lch is ve lry low and ulne lve ln for short or roultinel 

se lntelnce ls. 

2 
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No. The Indicators of Speaking Score 

3. Spe le lch is fre lqulelntly he lsitant and jelrky, se lntelncels 

any bel le lft ulncomplelteld. 
3 

4. Spe le lch is occasionally helsitant, with somel 

 ulne lvelnne lss caulse ld by re lphrasing and groulping 

words. 

4 

5. Spe le lch is elffortlelss and smooth, bult pelrcelptibly  5 

5. Comprehension 

1. Ulnde lrstand too titlel for the l simplelst type l of 

convelrsation. 
1 

2. Ulnde lrstand only slow, ve lry simplel spe lelch on 

common social toulrist topic, relqulire ls re lpeltition 

re lphrasing. 

2 

3. Ulnde lrstand carelfull, somelwhat simplifield spe lelch 

whe ln e lngageld in a dialogulel, bult many re lqulirels 

considelrablel re lpeltition and relphrasing. 

3 

4. Ulnde lrstand qulitel we lll normal eldulcateld spe le lch 

whe ln e lngageld in a dialogulel, bult re lqulirels 

occasional relpeltition convelrsation or phrasing. 
4 

5. Ulnde lrstand elve lrything in normal e ldulcateld 

convelrsation elxce lpt for velry colloqulial or low 

fre lqulelncy itelms, or e lxcelptionally rapid or slulrre ld 

spe le lch.49 

5 

 

From abovel indicators, thel re lse larchelr givel thel spe laking telst, pre l-telst and 

post-telst to thel stu lde lnts. Thel e lxpe lrimelntal class and control class arel givel some l 

matelrials. Which consisteld of commulnication aspelct that will bel taulght by Tulrn-

Taking stratelgy. 

Thel qulalification thel pelrce lntagel of critelria in stulde lnts’ spe laking ability can 

be l drawn as follows: 

 

 

 

 
 49Arthur Hughes, Testing for Language Teachers, (USA: Cambridge University Press, 

1990), p. 110-113 
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Table 3. 6 

The Criteria of the Qualification Score 

No. Criteria Percentage High Score 

1. Accelnt 20% 20 

2. Grammar 20% 20 

3. Vocabullary 20% 20 

4. Flule lncy 20% 20 

5. Comprelhe lnsion 20% 20 

Total 100% 100 

 

So, base ld on thel de lscription abovel, thel classification of thel stulde lnts’ spe laking 

ability can bel se le ln as follow: 

Table 3. 7 

Classification of The Students’ Score in Term of the Level Ability 

No. Score Classification 

1. 80-abovel Ve lry good 

2. 66-79 Good 

3. 56-65 E lnoulgh 

4. 41-55 Lelss 

5. 40-down Falleld 

(Adapteld by Pulsat Kulrikullulm dan Pelrbulkulan, Balitbang, Kelme lndikbuld) 

From the l abovel indicators, thel re lse larche lr gavel the l spe laking telst to thel 

stulde lnts 

E. Validity and Reliability of Instrument 

1. Validity 

Validity is important in all forms of re lse larch, kind of telst and 

melasulre lmelnts. Validations belgins with ulnde lrstanding thel intelrpreltations 

madel to thel se lle lcteld telst or tool. A good te lst mulst bel valid. Telst mulst to be l 

valid in ordelr to me lasulrel the l samplel ability acculratelly. In this re lse larch, thel 

re lse larchelr ulse ld construlct validity to gelt validity of thel instrulme lnt. It sele lms 

to validatel thel conte lnt of thel instrulmelnt. Inde leld re lse larchelrs validatel thel te lst 

against Elnglish telachelrs. Thelre l arel two validation of telst in this relse larch, 
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thely arel post-telst and prel-te lst. Elach lelvell has thel telst. A telst is complelteld 

for e lach prel-telst and post-telst. Anothe lr important relqulirelmelnt for 

re lse larchelrs is re lliability. 

2. Reliability 

Re lliability melans that thel telst relsullts show similarity. A relse larch tool 

has a high re lliability scorel if thel te lst produlcels me lasulrably consistelnt re lsullts. 

Construlct validity and relliability arel aspelct of instrulme lnt which baseld on 

thel e lxpe lrts. Thel re lse larchelr trield to givel a point of vielw of this instrulmelnt 

whe lthelr the l instrulme lnt can bel ulse ld or still nele lds improvelme lnt, or is not in 

ulse l. Re lse larchelrs ulse ld spe le lch telsts to telst stulde lnts’ ability to spelak. Theln 

asse lssme lnt in spe laking ability baseld on the l indicator of spelaking. Thel 

ge lnelral indicator ulsulally u lse ld wheln thel telachelr ne leld to se lel thel stulde lnts 

ability. 

F. Procedures of Collecting Data 

To gelt the l data from thel stulde lnts, thel re lse larch collelcts by giving telst, it 

consist of prel-te lst and post-telst to stulde lnts. This relse larch ulse ld threlel ste lps. Thel 

ste lp that ulse ld in this relse larch as follow: 

a) Pre l-telst 

Thel relse larchelr distribulte ld thel pre l-telst in both of classels to find oult thel 

stulde lnts’ prior knowleldge l of spe laking compeltelncel be lfore l condulcting thel 

trelatmelnt. Thel data collelctor traineld for data collelction. Elach data collelctor 

collelcteld data from two classels which thel samel qule lstion telst be ltwe leln control 

class and elxpe lrimelnt class. 
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1. Thel re lse larchelr distribultels the l pape lr of the l telst, which is to delscribing 

pe loplel or de lscription I dol to thel control class and elxpe lrimelntal class. 

2. Thel re lse larchelr elxplains what thel stuldelnts to do. 

3. Thel re lse larchelr givels timel to pay attelntion to thel pictulre l telst. 

4. Stulde lnts do thel telst by de lscribing pictulre l in front of thel class. 

5. Thel re lse larchelr takel a relcording as an asse lssme lnt. 

6. Thel re lse larchelr chelck it thel stulde lnts telst by re lcording and find oult thel melan 

score l of both of class. 

b) Trelatmelnt 

Thel re lse larchelr gavel thel tre latmelnt by telaching thel e lxpelrimelnt class ulsing 

Tulrn-Taking stratelgy. The l proceldulre ls was: 

1. In thel matelrial ulndelrstanding selssion, the l telachelr providels an elxplanation 

of thel matelrial to stulde lnts re lgarding thel matelrial beling disculsse ld. Followe ld 

by a disculssion of grammar and vocabullary aboult thel matelrial delscribing 

pe loplel and asking whelthelr the ly ulndelrstand thel matelrial or not. 

2. In the l spe laking se lssion, the l telachelr pre lpare ls pictulre ls re llateld to de lscribing 

pe loplel who havel be leln disculsse ld in thel matelrial ulnde lrstanding selssion. 

Aims to makel it elasielr for stulde lnts to elxplain thel pictulrel. The l telachelr givels 

e lxamplels of how to spe lak by ulsing spe laking tulrns. Afte lr that asks stuldelnts 

to practicel with thelir frielnds. 

3. Thel last activity is to delscribel the l pictulrel. In this activity, thel telachelr asks 

stulde lnts to carry oult spe laking activitiels in front of the l class individulally by 
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de lscribing thel pictulre l. Thel telachelr also invitels stulde lnts to bring pictulre ls 

whe ln pe lrforming. In control class is taulght by ulsing convelntional stratelgy. 

c) Post-te lst 

Afte lr giving thel tre latmelnt, both of thel classe ls again was giveln the l final 

telst in orde lr to me lasulrel the lir spe laking skill. This te lst was ulse ld for inve lstigating 

thel diffelre lncel of spelaking skill beltwe le ln thel elxpe lrimelntal class and control 

class. 

1. Thel re lse larchelr distribultels the l papelr of the l telst to stulde lnts 

2. Thel re lse larchelr gavel thel task of de lscribing thel pictulre l 

3. Thel re lse larchelr aske ld thel stulde lnts to practicel spe laking orally taking tulrns 

re llateld to thel telst de lscribing pictulre ls in groulps 

4. Thel re lse larchelr givels timel to qulelstion and answe lr base ld on thel topic 

5. Thel re lse larchelr gavel fe leldback to thel groulp that was talking 

G. Technique of Data Analysis 

Thel re lse larchelr applield a statistical calcullation calleld a simplel re lgrelssion 

formulla to analyzel the l data. Thel re lgrelssion formulla is ulse ld to de ltelrminel whe lthe lr 

or not thel Tulrn-Taking stratelgy has a sulbstantial elffelct on thel stulde lnts’ ability 

for spe laking telst. Thel SPSS 26.0 ve lrsion is ulse ld to statistically analyzel the l data. 

a) Re lqulirelmelnt 

1) Normality Telst 

 Thel fulnction of normality telst is to know whe lthe lr the l data of 

re lse larch is normal or not. Thel normality te lst is a telst for delte lrmining if 

thel re lse larch’s data 0f samplel will bel takeln is relpre lse lntativel or not, so 
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that thel relse larch conclulsions drawn from a nulmbe lr of samplels can bel 

accoulnteld for. The l hypothe lsis for normality telst is formullateld as 

follows: 

𝐻0=Thel data is normally distribulteld  

𝐻𝑎=Thel data is not normally distribulteld 

 Thel significant lelve ll choseln in analyzing thel scorel of 𝐹𝑐𝑎𝑙𝑐𝑢𝑙𝑎𝑡𝑒𝑑 

throulgh ulsing SPSS 26.0 ve lrsion is 5% or 0.05. Statistically thel 

hypothelsis is: 

𝐻0: 𝐹𝑐𝑎𝑙𝑐𝑢𝑙𝑎𝑡𝑒𝑑>𝐹0.05 or 𝑠𝑖𝑔𝑛𝑖𝑓𝑖𝑐𝑎𝑛𝑡𝑐𝑎𝑙𝑐𝑢𝑙𝑎𝑡𝑒𝑑>𝑠𝑖𝑔𝑛𝑖𝑓𝑖𝑐𝑎𝑛𝑡 α (0.05) 

𝐻𝑎: 𝐹𝑐𝑎𝑙𝑐𝑢𝑙𝑎𝑡𝑒𝑑<𝐹0.05 or 𝑠𝑖𝑔𝑛𝑖𝑓𝑖𝑐𝑎𝑛𝑡𝑐𝑎𝑙𝑐𝑢𝑙𝑎𝑡𝑒𝑑<𝑠𝑖𝑔𝑛𝑖𝑓𝑖𝑐𝑎𝑛𝑡 α (0.05) 

Table 3. 8 

One-Sample Kolmogorov-Smirnov Test 

 Ulnstandardizeld Relsidulal 

N 27 

Normal Parameltelrsa,b Me lan .0000000 

Std. De lviation 2.92662152 

Most E lxtrelme l Diffelre lncels Absolulte l .156 

Positivel .156 

Ne lgativel -.077 

Telst Statistic .156 

Asymp. Sig. (2-taileld) .088c 

 

From the l data abovel can bel se le ln that the l significancel is 0.088. It 

melans 0.088>0.05. 𝐻0is accelpteld and 𝐻𝑎 is re ljelcteld. So, thel data arel 

normal. 
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2) Homoge lnelity Telst 

Homoge lnelity telst is ulse ld to find homogelne lity of thel variancels of e lach 

class. If thel both of classe ls arel samel thel variant or not. Thel relse larchelr ulse ld 

telst of homoge lnelity of variancels with ulsing SPSS 26.0 ve lrsion. 

Table 3. 9 

Test of Homogeneity of Variance 

Lelve lne l Statistic df1 df2 Sig. 

.019 1 52 .890 

 

 Base ld on thel tablel abovel, it showeld that variancel be ltwele ln groulps 

base ld on Melan havel significancel 0.890. It melans sig>α= 0.05. 0.890>0.05. 

Thel data in both of groulps arel homogelnouls. 

3) Hypothe lsis telst 

Thel data analysis of data was donel to find oult the l achielve lmelnt of the l 

two grou lps that have l be leln divide ld in to e lxpe lrimelntal and control class. To 

know the l diffe lrelnce l be ltwele ln the l two classe ls, the l re lse larchelr ulse ld t-te lst to 

thel telst thel hypothelsis. The l relse larchelr ulse l Inde lpelnde lnt Samplel T-telst with 

ulsing SPSS 26.0 ve lrsion. The l re lse larchelr madel the l hypothelsis from thel 

data that havel bele ln analyzeld by looking at thel 𝑡𝑐𝑜𝑢𝑛𝑡and comparel it to 

𝑡𝑡𝑎𝑏𝑙𝑒. If 𝑡𝑐𝑜𝑢𝑛𝑡>𝑡𝑡𝑎𝑏𝑙𝑒, it melans thel altelrnativel hypothelsis is accelpteld 

(thelre l is a significant elffe lct), melan whilel, if 𝑡𝑐𝑜𝑢𝑛𝑡 < 𝑡𝑡𝑎𝑏𝑙𝑒 melans 

hypothelsis is re lje lcteld (thelrel is no significant elffe lct). 
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CHAPTER IV 

THE RESULT OF THE RESEARCH 

As me lntioneld is elarlielr chaptelr, in ordelr to elvalulatel thel e lffelct of Tulrn-Taking 

stratelgy on stulde lnts’ spe laking ability, thel re lse larchelr has calcullateld the l data ulsing 

pre l-telst and post-telst. The l re lse larchelr condulcteld thel re lse larch with a prel-telst to know 

thel stulde lnts’ spe laking ability belfore l giveln thel tre latmelnt and a post-telst to know the l 

stulde lnts’ spe laking ability aftelr giveln the l tre latmelnt that was pelrformeld throulgh thel 

u lse l of thel Tulrn-Taking stratelgy, Relse larche lr applield qulantitativel analysis by ulsing 

thel formullation of T-telst and SPSS ve lrsion 26.0 application to telst the l hypothelsis. 

It is done l to know thel e lffelct of Tu lrn-Taking stratelgy on stulde lnts’ spe laking ability. 

He lre l thel relse larchelr woulld likel to delscribe l thel relsullt baseld on data that has beleln 

re lse larchelr as follow: 

A. The Description of Data 

1. The Description of Data before using Turn-Taking Strategy 

a. Score of Pre-Test in Experimental Class 

In pre l-telst of elxpe lrimelntal class, thel relsullt of thel telst belfore l ulsing 

Tulrn-Taking stratelgy on stulde lnts’ spe laking ability can bel se le ln in thel 

following tablel: 
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Table 4. 1 

The Score of Pre-test in Experimental Class 

Statistics 

Pre l-Telst E lxpe lrimelntal 

N Valid 27 

Missing 0 

Me lan 60.74 

Me ldian 60 

Mode l 50 

Standard Delviation 11.743 

Rangel 45 

Minimulm 45 

Maximulm 90 

Sulm 1640 

 

Base ld on thel tablel abovel, thel re lse larchelr got that thel from 

e lxpelrimelntal class can bel de lscribe ld as Thel sulm (Total Scorel) of the l 

e lxpelrimelntal class in thel prelviouls telst was 1640, thel Me lan was 60.74, 

thel Me ldian was 60, thel Mode l was 50, the l Rangel was 45, the l Minimulm 

score l was 45 and the l maximulm scorel was 90. The ln, the l calcullation of 

thel fre lqule lncy distribultion of thel stulde lnts’ score l in elxpe lrimelntal class can 

be l se leln in thel tablel bellow: 

Table 4. 2 

Frequency Distribution (Pre-test) in Experimental Class 

No. Interval Middle Point 

Frequenc

y Percentage (%) 

1. 45-52 48.5 8 29% 

2. 53-60 56.5 9 33% 

3. 61-68 64.5 3 11% 

4. 69-76 72.5 4 14% 

5. 77-84 80.5 2 7% 

6. 85-92 88.5 1 3.7% 

 I=8  27 100% 
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Base ld on thel tablel abovel, thel stulde lnts’ nulmbelr that thelre l was in thel 

class intelrval beltwele ln 45-52 was 8 stulde lnts (29%), class intelrval 

be ltwele ln 53-60 was 9 stulde lnts (33%), class intelrval 61-68 was 3 stuldelnts 

(11%), class intelrval69-76 was 4 stulde lnts (14%), class intelrval 77-84 was 

2 stulde lnts (7%), class intelrval 85-92 was 1 stulde lnts (3.7%). Baseld on thel 

tablel abovel, it coulld bel se le ln on thel histogram in thel following figulre l: 

        Histogram 

      Frequency 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4. 1: Description of (Pre-test) in Experimental Class  

Base ld on thel histogram abovel, the l comparison be ltwe leln the l stuldelnts’ 

highelst score l and the l lowe lst score l can be l se le ln. From that histogram of 

stulde lnts’ of score l e lxpe lrimelntal class in pre l-telst, it was shown that the l 
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highelst intelrval 85-92 was 1 stulde lnts and theln the l lowelst intelrval 45-52 

was 8 stulde lnts. 

b. Score of Pre-Test in Control Class 

In a control class prel-te lst, relse larchelrs calcullateld thel relsullts from thel 

stulde lnts’ pelrformancel. Thel scorel of prel-te lst in control class can bel se leln 

in thel tablel bellow: 

Table 4. 3 

Score of Pre-test in Control Class 

Statistics 

Pre l-telst Control Class 

N Valid 27 

Missing 0 

Me lan 55.19 

Me ldian 55 

Mode l 55 

Standard Delviation 7.53 

Rangel 30 

Minimulm 40 

Maximulm 70 

Sulm 1490 

 

Base ld on thel tablel abovel, thel relse larchelr got that thel prel-telst total 

score l was 1490, melan was 55.19, meldian was 55, mode l was 55, rangel 

was 30, minimulm score l was 40, and maximulm scorel was 70.The ln 

calcullation of thel fre lqule lncy distribultion of thel stulde lnts’ scorel in control 

class can bel se leln in thel tablel frelqule lncy distribultion bellow: 
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Table 4. 4 

Frequency Distribution (Pre-test) in Control Class 

No. Interval Middle Point Frequency Percentage (%) 

1. 40-44 42 1 0.37% 

2. 45-49 47 3 11% 

3. 50-54 52 6 22% 

4. 55-59 52 7 29% 

5. 60-64 62 6 22% 

6. 65-69 67 2 0.74% 

7. 70-74 72 2 0.74% 

 I=5  27 100% 

 

Base ld on thel tablel abovel, thel stulde lnts’ nulmbelr that thelre l was in thel 

class intelrval beltwe leln 40-44 was 1 stu lde lnts’ (0.37%), class intelrval 

be ltwele ln 45-49 was 3 stuldelnts’ (11%), class inte lrval beltwe le ln 50-54 was 6 

stulde lnts’ (22%), class intelrval beltwele ln 55-59 was 7 stulde lnts (29%), class 

intelrval beltwe le ln 60-64 was 6 stulde lnts (22%), class intelrval be ltwele ln 65-

69 was 2stulde lnts (0.74%), theln class intelrval beltwele ln 70-74 was 2 

stulde lnts (0.74%).Base ld on thel tablel above l, it can bel se le ln on histogram in 

thel following figulre l: 
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Figure 4. 2: Description of (Pre-test) in Control Class  

Base ld on thel histogram abovel, the l comparison be ltwe leln the l stuldelnts’ 

highelst score l and the l lowe lst score l can be l se le ln. From that histogram of 

stulde lnts’ scorel of control class in prel-telst, it shown that thel highelst intelrval 

70-74 was 2 stulde lnts and theln thel lowe lst intelrval 40-44 was 1 stulde lnts’. 

2. The Description of Data after using Turn-Taking Strategy 

a. Score of Post-Test in Experimental Class 

In post-telst for elxpe lrimelntal class, thel relse larchelr calcullateld that 

had be leln gotteln by the l stulde lnts in answe lring thel te lst aftelr re lse larchelr 

did thel tre latmelnt by ulsing Tulrn-Taking stratelgy. Re lse larchelr coulld 

givel the l score l to stulde lnts aboult thelir spe laking ability baseld on the lir 
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pe lrformancel. Thel score l of post-telst for elxpe lrimelntal class can bel se le ln 

thel following tablel: 

Table 4. 5 

Score of Post-test in Experimental Class 

Statistics 

Post-te lst Elxpe lrimelntal 

N Valid 27 

Missing 0 

Me lan 69.07 

Me ldian 65 

Mode l 65 

Standard Delviation 9.203 

Rangel 40 

Minimulm 55 

Maximulm 95 

Su lm 1865 

 

Base ld on thel tablel abovel, thel total scorel of elxpe lrimelntal class for 

post-telst was 1865, me lan was 69.07, me ldian was 65, mode l was 65, 

rangel was 40, minimulm scorel was 55, and maximulm scorel was 95. 

Theln, the l compultelr of the l frelqule lncy distribultion of thel stuldelnts’ score l 

of elxpe lrimelntal coulld bel applield into table l frelqule lncy distribultion as 

follow: 
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Table 4. 6 

Frequency Distribution (Post-test) in Experimental Class 

No. Interval Middle Point Frequency Percentage (%) 

1. 55-61 58 7 25% 

2. 62-68 65 8 29% 

3. 69-75 72 6 22% 

4. 76-82 79 5 18% 

5. 83-89 86 0 0% 

6. 90-96 93 1 3.7% 

 I=7  27 100% 

 

 From thel tablel abovel, thel stuldelnts’ nulmbelr in class intelrval 

be ltwele ln 55-61 was 7 stulde lnts (25%), class inte lrval beltwele ln 62-68 

was 8 stulde lnts’ (29%), class intelrval beltwe le ln 69-75 was 6 stulde lnts’ 

(22%), class intelrval beltwele ln 76-82 was 5 stulde lnts (18%), class 

intelrval beltwe le ln 83-89 was 0 stulde lnts (0%), theln class intelrval 

be ltwele ln 90-96 was 1 stulde lnts (3.7%). In orde lr to ge lt delscription of 

thel data clelarly and compleltelly, thel re lse larchelr prelse lnts thelm in 

histogram on thel following figulre l: 
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Figure 4. 3: Description of (Post-test) in Experimental Class  

Base ld on thel histogram abovel, the l comparison beltwe leln the l 

stulde lnts’ highelst score l and the l lowe lst score l can bel se le ln. From that 

histogram of stulde lnts’ score l of e lxpe lrime lntal class in post-telst, it 

shown that thel highe lst intelrval 86-93 was 1 stulde lnts and theln thel 

lowe lst intelrval 55-61 was 7 stulde lnts. 

b. Score of Post-Test in Control Class 

Thel re lsullt of control class in post-telst aftelr answe lring thel te lst 

that taulght by ulsing convelntional stratelgy can bel se leln in thel tablel 

be llow: 
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Table 4. 7 

Score of Post-test in Control Class 

Statistics 

Post-te lst control class 

N Valid 27 

Missing 0 

Me lan 60.74 

Me ldian 60 

Mode l 60 

Standard Delviation 9.375 

Rangel 35 

Minimulm 45 

Maximulm 80 

Sulm 1640 

 

Base ld on thel tablel abovel, thel re lse larchelr got that thel post-telst total 

score l was 1640, melan was 60.74, meldian was 60, mode l was 60, rangel 

was 35, minimulm score l was 45, and maximulm score l was 80. The ln 

calcullation of thel fre lqule lncy distribultion of thel stulde lnts’ scorel in control 

class can bel se leln in thel tablel frelqule lncy distribultion bellow: 

Table 4. 8 

Frequency Distribution (Post-test) in Control Class 

No. Interval Middle Point Frequency Percentage (%) 

1. 45-50 47.5 5 19% 

2. 51-56 53.5 6 22% 

3. 57-62 59.5 7 26% 

4. 63-68 65.5 3 11% 

5. 69-74 71.5 2 7% 

 75-80 77.5 4 15% 

 I=6  27 100% 

 

From thel tablel abovel, thel stulde lnts’ nulmbelr in class intelrval 

be ltwele ln 45-50 was 5 stulde lnts (19%), class inte lrval beltwele ln 51-56  was 

6 stulde lnts’ (22%), class inte lrval beltwele ln 57-62  was 7 stulde lnts’ (26%), 
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class intelrval beltwele ln 63-68 was 3 stulde lnts (11%), class intelrval 

be ltwele ln 69-74 was 2 stulde lnts (7%), theln class intelrval beltwe leln 75-80 

was 4 stulde lnts (15%) Baseld on thel tablel abovel, it can bel se leln on 

histogram in thel following figulre l: 

Histogram 

Frequency 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4. 4: Description of (Post-test) in Control Class  

 

Base ld on thel histogram abovel, thel comparison be ltwele ln thel stulde lnts’ 

highelst score l and the l lowe lst score l can be l se le ln. From that histogram of 

stulde lnts’ score l of control class in post-telst, it shown that the l highelst 

intelrval 75-80 was 4 stulde lnts’ and theln the l lowelst inte lrval 45-50 was 5 

stulde lnts. 
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3. Description of Score Comparison in Experimental Class and Control 

Class 

In comparing thel samplel ulse ld, the l re lse larchelr inte lrprelte ld thel paire ld 

samplel t-telst by ulsing SPSS ve lrsion 26.0 as be llow: 

Table 4. 9 

Paired Samples Statistics 

 Me lan N Std. De lviation Std. E lrror Me lan 

Pre l-telst control 55.19 27 7.530 1.449 

Pre l-telst 

e lxpelrimelnt 
60.74 27 11.743 2.260 

Post-te lst control 60.74 27 9.375 1.804 

Post-te lst 

e lxpelrimelnt 
69.07 27 9.203 1.771 

 

 Base ld on thel tablel, it can bel sele ln that sulmmary of thel relsullt of thel 

de lscriptivel statistics of thel two samplels, namelly thel pre l-telst and post-telst 

score ls both in elxpe lrimelntal class and control class. Thel melan scorel in pre l-

telst e lxpelrimelntal class is 60.74 and 69.07 in post-telst e lxpelrimelntal class. 

Me lanwhilel, thel melan scorel in prel-te lst control class is 55.19 and 60.74 in 

post-telst control class. Thel participants consiste ld of 27 stu lde lnts for e lach 

class. 

 Theln, Std. De lviation in prel-telst e lxpe lrime lntal class is 11.743 and 

9.203 in post-telst e lxpelrimelntal class. Std. De lviation in prel-telst control 

class is 7.530 and 9.375 in post-telst control class. Belcaulse l thel melan scorel 

in prel-telst is lowe lr than post-telst, it me lans delscriptivelly thelre l is thel 

diffelre lnt melan scorel be ltwele ln pre l-telst and post-telst. 
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B. Hypothesis Test 

Thel re lse larchelr has know the l data normal and homogeln. It me lans thel 

re lse larchelr has to choose l thel ne lxt hypothelsis. If the l data is normal and homogeln 

so that thel relse larchelr has to ulse l thel parameltric statistics to analyzel thel 

hypothelsis. Parame ltric statistics sulch as inde lpelnde lnt samplel t-telst. Thel 

re lse larchelr ulse ld indelpe lnde lnt samplel t-te lst with ulsing SPSS ve lrsion 26.0 

e lxaminel the l hypothelsis. Thel re lsullt can bel se le ln from thel melan of scorel. 

Be lforel u lsing the l telchniqule l (pre l-telst) in elxpe lrimelntal class, melans scorel is 

60.74 and afte lr ulsing the l te lchniqule l in e lxpe lrimelntal class (post-telst), me lan 

score l is 69.07. To se le l thel e lffelct on stulde lnts’ spe laking ability, thel re lse larchelr 

woulld pre lse lnt thel data analyzel in thel tablel be llow: 

Table 4. 10 

Group Statistics 

 

Class N Me lan 

Std. 

De lviation 

Std. E lrror 

Me lan 

Re lsullt Post-Te lst Control 27 60.74 9.375 1.804 

Post-Te lst Elxpe lrimelnt 27 69.07 9.203 1.771 

 

Thel tablel abovel shows that both samplels havel 27stulde lnts. Thel me lan of 

e lxpelrimelntal class improvelme lnt was 69.07 and me lan of control class 

improvelmelnt was 60.74. Standard de lviation for thel e lxpe lrimelntal class was 

9.203 and whilel for the l control class was 9.375. It me lans thelre l is a diffelre lnt 

point on stulde lnts’ spe laking telst aftelr ulsing Tulrn-Taking stratelgy. For 

significancel (2-taileld) can bel se le ln in thel tablel be llow: 
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Table 4. 11 

Independent Samples Test 

 

Lelve lne l's 
Telst for 

E lqulality of 

Variancels t-telst for E lqulality of Melans 

F Sig. t Df 

Sig. 

(2-

taileld) 

Me lan 

Diffe lreln

cel 

Std. 

E lrror 

Diffe lrel

ncel 

95% 

Confidelnce l 

Intelrval of thel 

Diffe lrelncel 

Lowe lr Ulppe lr 

 E lqulal 

variancels 

assulme ld 

.019 .890 3.296 52 .002 8.333 2.528 3.260 13.407 

E lqulal 

variancels 

not 

assulme ld 

  3.296 51.982 .002 8.333 2.528 3.260 13.407 

 

Base ld on thel tablel abovel, it can bel se leln that 𝑡𝑐𝑜𝑢𝑛𝑡 is 3.296 and 𝑡𝑡𝑎𝑏𝑙𝑒 is 

1.675. It melans that 𝑡𝑐𝑜𝑢𝑛𝑡>𝑡𝑡𝑎𝑏𝑙𝑒 (3.296>1.675). So, 𝐻𝑎 is accelpte ld and 𝐻0 is 

re ljelcteld. It is “thelre l is a significant elffe lct of Tulrn-Taking to spelaking ability at thel 

VIII grade l stuldelnts of MTs YPKS Padangsidimpulan”. 

In this casel, gain of melan scorel in prel-telst and post-telst in control class and 

e lxpelrimelntal class can bel se leln in thel tablel be llow: 

Table 4. 12 

Gain of Score in Experimental Class and Control Class 

 Pre-Test Post-Test Enhancement Gain Score 

E lxpelrimelntal 

Class 

60.74 69.07 8.96 3.41 

Control Class 55.19 60.74 5.55 

 

Base ld on thel tablel abovel, thel melan scorel for elxpe lrimelntal class prel-telst 

was 60.74 post-telst was 69.07. Thel elnhance lmelnt beltwele ln prel-te lst and post-
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telst in e lxpe lrimelntal class was 8.96. The l melan score l for control class pre l-

telst was 55.19 and post-te lst was 60.74. The l e lnhancelme lnt beltwe le ln prel-te lst 

and post-telst in control class was 5.55. The l totality from 8.96-5.55 was 3.41. 

C. Discussion 

This relse larch is aboult thel e lffelct stuldelnts’ spe laking ability ulsing tulrn-

taking stratelgy at thel grade l VIII stulde lnts’ of MTs YPKS Padangsidimpulan. 

More love lr, thel objelctivels of this relse larch is to improvel stulde lnts’ spe laking 

ability ulsing tulrn-taking stratelgy. Thel obse lrve lr analyzeld thel stu lde lnts’ progrelss 

and participants dulring telaching and lelarning procelss. The lre l we lre l many 

problelms that happelne ld to thel stulde lnts in spe laking ability, sulch as lack of 

vocabullary, lack of sellf confidelncel and nelve lr commulnicatel ulsing E lnglish 

langulage l. Baseld on thel problelms the l relse larchelr delcideld to do relse larch aboult 

e lffelct stulde lnts’ spe laking ability ulsing tulrn-taking stratelgy. The l instrulmelnt of 

this relse larch arel spe laking telst, telst monologule l and spelaking. This relse larch ulsel 

E lxpelrimelntal relse larch, thel goal of this relse larch is to solvel thel proble lms that 

happelne ld in the l classroom. Thel re lse larchelr was take ln thel data of thel re lsullt from 

pre l-telst and post-telst of elxpe lrimelnt and control class. To provel whelthe lr thel 

melthod is e lffelctivel or not. 

Thel re lse larchelr disculsse ld thel re lsullt of this relse larch baseld on thel relsullt 

of thel data analysis on thel e lffe lct of Tulrn-Taking stratelgy on stulde lnts’ spe laking 

ability, whelrel thel relsullt of melan scorel e lxpelrimelntal class was highelr than 

control class. Thel re lse larchelr has bele ln coulnt thel re lsullt in data analysis whe lrel 

thel me lan score l in pre l-telst e lxpe lrimelntal class was 60.74 and control class was 
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55.19, in post-telst melan scorel in elxpe lrimelntal class was 69.07 and control class 

was 60.74. So, baseld on its comparing can bel conclulde ld that thel improvelmelnt 

of e lxpelrimelntal class was highe lr than control class. So, tulrn-taking stratelgy 

can hellp stulde lnts’ to improvel thelir spe laking ability and telachelrs can ulse l this 

stratelgy as an elffe lctivel me lthod.  

Thel first relse larch by Islamiyah aboult conve lrsation analysis of Tulrn-

Taking melchanism in Pielrs Morgan Tonight Talk Show. Thel re lsullt of this 

re lse larch shows that thelre l arel twe lnty onel data collelcteld from random sampling, 

those l collelcteld data relsullteld threle l kinds of tulrn taking melchanism, sulch as 

taking thel floor, holding thel floor, and yiellding thel floor. Thel diffelre lnciatel 

be ltwele ln prelviouls relse larch and prelse lnt is the l prelviouls re lse larch only delte lrminel 

thel melcanism of Tulrn-Taking in Pielrs Morgan and Brulno Mars whilel thel 

pre lse lnt foculs on ulsing Tulrn-Taking stratelgy to improvel thel stulde lnts’ spe laking 

ability.50 

Thel se lcond re lse larch is aboult Tulrn-Taking analysis in Pitch pelrfe lct 1 

Movie l 2012 by Laila. Thel comparison of this re lse larch and thel pre lse lnt relse larch 

arel this re lse larch foculs on analysis of Tulrn-Taking in thel Pitch pe lrfelct moviel 

only whilel my re lse larch foculs on the l stulde lnts in class who ulse l the l Tulrn-Taking 

stratelgy to increlasel thel stulde lnts’ spe laking ability.51 

 
50 NuryatulIslamiyah, “Conversation Analysis of Turn-Taking Mechanism In Piers Morgan 

Tonight  Talk Show”, (Thesis, UIN SyarifHidayatullah, Jakarta, 2015), p. 1 

 
51 WredhatriMulyandri, “Turn-Taking analysis in Pitch Perfect 1 Movie 2012”, (Thesis, 

UniversitasMuhammadiyah Surakarta, Sukrakarta, 2017), p. 1 
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Thel last re lse larch is condulcteld by Tulrulhi. Thel finding shows that “thelre l 

we lre l thel score l of thel stulde lnts increlase ld in elach cyclel, in cyclel 1 whe ln thel 

re lse larchelr do the l spe laking te lst, thel stulde lnts’ score l was 73, it me lans that thel 

stulde lnts still got ulnde lr thel standard scorel. In cyclel 2 thel stulde lnts’ scorel was 

80, it melans that thel stulde lnts got high score l.52 It melans Tulrn-Taking stratelgy 

was appropriatel stratelgy to improvel stulde lnts’ spe laking ability. 

Base ld on e lxplanation abovel, re lse larchelr conclulde ld that thelre l is an 

improvelmelnt of stulde lnts’ spe laking ability aftelr ulsing tulrn-taking stratelgy. Thel 

e lffelct of the l stulde lnts’ spe laking ability by ulsing tulrn-taking stratelgy was 

sulpporte ld by thel prelviouls relse larch by Carolinel Nonye l Osulchulkwul and 

Bahman Gorjian. Carolinel said that telaching spe laking skill ulsing tulrn-taking 

makel e lffelctivel in commulnication. Whilel Bahman said that spelaking ulsing 

tulrn-taking can makel pelople l spelak longelr. From that both relse larchelrs foulnd 

that tulrn-taking stratelgy can improvel stulde lnts’ spe laking ability.  

Thel diffelre lncels be ltwele ln this relse larch with prelviouls relse larch arel the l 

re lse larchelr foculse ld on solving thel stulde lnts’ difficulltiels in commulnication 

stratelgiels, confide lncel, and le lss of mothe lr tongule l ulse l. The l similarity was thel 

re lsullt of this relse larch. This relse larch foulnd that thel tulrn-taking stratelgy  coulld 

improvel thel stulde lnts’ spe laking ability. 

Thel sulccelss of this relse larch is influle lnceld by two factors that arel thel 

telachelr’s and stulde lnts’ factor. Thel te lachelr’s factor was classroom managelme lnt 

 
52 LatifahTuruhi, “Improving Students, Speaking ability Using Turn-Taking Strategy” 

(UniversitasIslam NegeriMataram, 2020), p 18, 

http://etheses.uinmataram.ac.id/1545/1/Latifa%20Turuhi%20160107100 

http://etheses.uinmataram.ac.id/1545/1/Latifa%20Turuhi%20160107100
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and elxplanation of matelrial whilel practicing spelaking ulsing tulrn-taking 

stratelgy. Thel stulde lnts’ factors welre l thelir attelntion, participation, and intelre lst. 

D. Threats of Research 

In this re lse larch, Thel relse larchelr foulnd the l thre lats to do thel re lse larch as 

follow: 

1. Thelre l we lre l some l stu lde lnts we lre l noisy whilel te laching and lelarning 

procelss. So, it coulld distulrb thel concelntration of othelrs. 

2. Limiteld of timel for doing the l te lst be lcaulse l spe laking telst ne le ld morel time l  

3. Stulde lnts always shy to sharel thelir idelas in E lnglish 

4. Some l of thelm we lre l not intelre lsteld in le larning Elnglish and givel the l 

impact to thelir answe lr 

5. Limiteld of instrulmelnt of relse larch 
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CHAPTER V 

CONCLUSION, IMPLICATIONS AND SUGGESTION 

A. Conclusion 

Base ld on thel re lsullt of this relselarch, thel conclulsions of this re lse larch arel: 

1) Be lforel ulsing Tulrn-Taking stratelgy, stulde lnts spe laking ability was still low. It 

can bel sele ln from thel melans scorel of prel-te lst for elxpelrimelntal class was 60.74 

and thel melan scorel of pre l-telst for control class was 55.19. 

2) Afte lr ulsing Tulrn-Taking stratelgy, thel me lan scorel of elxpe lrimelntal class is 

highelr than control class which taulght by ulsing te lachelr stratelgy. The l me lan 

score l of post-telst of e lxpelrimelntal class was 69.07 and thel melan scorel of control 

class in post-telst was 60.74. 

3) Thelre l was a significant elffelct of ulsing Tulrn-Taking stratelgy at thel gradel VIII 

of MTs YPKS Padangsidimpu lan. Thel re lsullt foulnd that 𝑡𝑐𝑜𝑢𝑛𝑡 was highelr than 

𝑡𝑡𝑎𝑏𝑙𝑒. 𝑡𝑐𝑜𝑢𝑛𝑡 was 3.296 and 𝑡𝑡𝑎𝑏𝑙𝑒 was 1.675 (3.296 > 1.675). It melans that 𝐻𝑎 

was accelpteld and 𝐻0 was re lje lcteld. So, the lre l is a significant elffelct of ulsing 

Tulrn-Taking stratelgy on stulde lnts’ spe laking ability at thel gradel VIII MTs 

YPKS Padangsidimpulan.  

B. Implications 

Implications arel made l base ld on thel re lse larch findings. Thel re lse larch 

discovelre ld a statistically significant diffelre lncel beltwe le ln stulde lnts who arel taulght 

ultilizing thel tu lrn-taking stratelgy and those l who are l not whe ln it comels to the lir 

ability to spelaking. Additionally, this relse larch impliels that telaching spelaking 

re lqulirels of the l tulrn-taking stratelgy. 
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Conside lring thel conclulsion re lse larch abovel, it is implield that thel 

e lmploymelnt of thel tulrn-taking stratelgy is can ablel of assisting in thel 

improvelmelnt of stulde lnts’ spe laking ability, as se le ln by the l progrelssion of the l 

stulde lnts’ spe laking scorels afte lr trelatmelnt ulsing the l tulrn-taking stratelgy. To he llp 

stulde lnts spelaking, it is intelnde ld that telache lrs will bel re lcommelnde ld to ulse l thel 

tulrn-taking stratelgy. 

C. Suggestion 

Afte lr finishing thel re lse larch, thel re lse larchelr got many information in Elnglish 

telaching and lelarning. Thelre lfore l, from that elxpelrie lncel, thel re lse larchelr show 

some l things nele ld to be l prove ln. It makels the l relse larchelr give l some l sulgge lstion, 

as follow: 

1) From the l relse larchelr re lsullt it is e lxpelcteld to thel he ladmastelr to sulgge lst thel 

E lnglish telachelr to apply variouls strate lgy in lelarning procelss sulch as Tulrn-

Taking stratelgy be lcaulse l this stratelgy can achielvel thel stulde lnts spe laking. 

2) Thel E lnglish telachelr at MTs YPKS Padangsidimpulan havel to try the l Tulrn-

Taking stratelgy to telach Elnglish elspe lcially, for improving spelaking ability. 

3) Thel E lnglish telachelr shoulld control thel stulde lnts’ activitiels. 

4) Thel stulde lnts mulst practicel ulsing E lnglish to commulnicatel in class for lelss 

mothelr tongu lel ulse l finally, thel relse larchelr re lalizels that this relse larch still havel 

some l welakne lss and mistakels. The lrelfore l, thel re lse larchelr woulld likel to accelpt 

any construlctivel sulgge lstion to makel re lse larch belttelr.  
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APPENDIX 1 

Experimental Class 

 

RENCANA PELAKSANAAN PEMBELAJARAN  

(RPP) 

 

Nama Madrasah : MTs YPKS Padangsidimpuan 

Mata Pelajaran : Bahasa Inggris 

Kelas/ Semester : VIII 

Materi Pokok  : Describing People  

Alokasi Waktu : 2x45 Menit 

 

 

A. Kompetensi Inti 

1. Me lnghargai dan melnghayati ajaran agama yang dianultnya. 

2. Me lnghargai dan melnghayati pelrilakul juljulr, disiplin, tanggulng jawab, 

pe ldulli (Tolelransi, gotong royong) santuln, pelrcaya diri, dalam 

be lrintelraksi selcara elfelktif delngan lingkulngan social dan alam dalam 

jangkaulan pelrgaullan dan kelbe lradaannya. 

3. Me lmahami pelnge ltahulan (faktulal, konse lptulal, dan proseldulral) 

be lrdasarkan rasa ingin tahulnya telntang ilmul pe lnge ltahulan, telknologi, 

se lni, buldaya telrkait felnomelna dan keljadian tampak mata. 

4. Me lncoba, melngolah, dan melnyaji dalam ranah konkrelt (melnggulnakan, 

melngu lrai, melrangkai, melmodifikasi, dan melmbulat) dan ranah abstrak 

(melnu llis, melmbaca, melnghitulng, melnggambar, dan melngarang) selsulai 

de lngan yang dipellajari di selkolah dan sulmbelr lain yang sama dalam 

suldult pandang/ telori. 

 

 

 

 

 

 



 

 

 

 

B. Kompetensi Dasar dan Indikator 

Kompetensi Dasar Indikator 

1.1 Me lnsyulkulri ke lse lmpatan dapat 

melmpe llajari bahasa inggris 

se lbagai bahasa pelngantar 

komulnikasi intelrnasional yang 

diwuljuldkan dalam se lmangat 

be llajar. 

 

 

1.1.1 Me lngulngkapkan rasa syulkulr 

se ltiap saat melndapat 

ke lse lmpatan bellajar Bahasa 

Inggris 

2.1 Me lnulnjulkkan pe lrilakul santuln dan 

pe ldulli dalam mellaksanakan 

komulnikasi intelrpe lrsonal delngan 

gulrul dan telman. 

2.1.1 Me lnyapa Gulrul dan telman 

de lngan santuln 

2.2 Me lnulnjulkkan pelrilakul juljulr, 

disiplin, pelrcaya diri, dan 

be lrtanggulng jawab dalam 

mellaksanakan komulnikasi 

transaksional delngan gulrul dan 

telman. 

2.2.1 Me lnjawab pelrtanyaan gulrul 

de lngan juljulr 

2.2.2 Be lrtanya kelpada gulrul te lntang 

matelri pellajaran yang bellulm 

melnge lrti 

2.2.3 Me llaksankan tulgas se lsulai 

de lngan waktul yang dibelrikan 

3.1 Me lmahami fulngsi sosial, strulktulr 

telks, dan u lnsulr ke lbahasaan telks 

lisan dan tullis ulntulk melnyatakan 

dan melnanyakan telntang 

melnje llaskan gambar My Idol 

se lsulai kontelks 

3.2 Me lne lrapkan fulngsi sosial, strulktulr 

telks, dan u lnsulr ke lbahasaan telks 

lisan dan tullis ulntulk melnyatakan 

Me lnye lbultkan ulngkapan-

ulngkapan yang akan digulnakan 

ulntulk melnyatakan pelrnyataan 

dan pelrtanyaan telntang 

melnje llaskan gambar My Idol. 

Me lre lspon pelrtanyaan melngelnai 

ulngkapan- ulngkapan telrkait 

telntang melnje llaskan gambar My 

Idol. 



 

 

 

 

Kompetensi Dasar Indikator 

dan melnanyakan telntang 

melnje llaskan gambar selsulai 

kontelks 

3.3 Me lnganalisis fulngsi sosial, 

strulktulr telks, dan ulnsulr 

ke lbahasaan telks lisan dan tullis 

ulntulk melnyatakan dan 

melnanyakan telntang melnjellaskan 

gambar My Idol selsulai kontelks   

 

4.1 Me lnyulsuln te lks lisan dan tullis 

pe lndelk yang se lde lrhana yang 

mellibatkan pelrnyataan dan pelrtanyaan 

telntang My Idol delngan 

melmpe lrhatikan fulngsi sosial, strulktulr 

telks, dan ulnsu lr ke lbahasaan yang belnar 

dan se lsulai kontelks  

Praktelk be lrbicara selsulai delngan 

ulngkapan- ulngkapan telntang 

pe lrnyataan dan pelrtanyaan 

telntang melnje llaskan gambar My 

Idol. 

Me lnde lmostrasikan karaktelristik 

telrkait telntang gambar My Idol. 

 

C. Materi Pembelajaran 

1. De lscribing Pictulrel 

a. I will delscribel this pictulrel 

b. Charactelristics of pictulre l 

c. Physical appelarancel 

 

D. Tujuan Pembelajaran 

Se ltellah melngikulti prosels pe lmbellajaran, pe lse lrta didik diharapkan dapat: 

1. Me lnyatakan selcara lisan telntang ulngkapan-ulngkapan telrkait 

melnje llaskan gambar My Idol delngan melmpe lrhatikan fulngsi social, dan 

ulnsulr ke lbahasaan yang belnar se lsulai kontelks 

2. Me lnanyakan selcara lisan telntang ulngkapan-ulngkapan telrkait 

melnje llaskan gambar My Idol delngan melmpe lrhatikan fulngsi social, dan 

ulnsulr ke lbahasaan yang belnar se lsulai kontelks 

3. Me llafalkan ulngkapan-ulngkapan telrkait matelri telntang melnje llaskan 

gambar 

4. Me lnde lmostrasikan karaktelristik yang be lrhulbulngan delngan gambar 

melnggulnakan bahasa inggris yang baik dan be lnar 



 

 

 

 

E. Metode Pembelajaran  

1) Pe lnde lkatan  :Saintifik 

2) Mode ll Pe lmbellajaran :Discovelry Lelarning, Problelm Base ld 

 Lelarning (PBL) 

3) Me ltodel   :Pre lse lntation 

 

F. Media Pembelajaran  

1. Me ldia 

Pictulre l, Pape lr, Workshele lt ataul le lmbar kelrja (siswa), 

2. Alat 

Whitelboard, Markelr, Elrase lr, Laptop 

3. Su lmbe lr 

1) Bulkul bahasa inggris ke llas VIII BRIGHT 2 An E lnglish Coulrse l 

for Julnior High School Stuldelnts Kulrikullulm 2013 

2) Kamuls bahasa inggris  

 

G. Langkah-langkah Kegiatan Pembelajaran 

Ke lgiatan 

Pe lmbellajaran 
Ke lgiatan Gulrul Proce ldulrels Ke lgiatan Siswa 

Pre l-Telaching 

1. Gulrul dan siswa saling 

melnyapa 

2. Me lmbaca doa 

se lbe llulm be llajar dan 

ke lmuldian melmelriksa 

ke lhadiran siswa 

3. Gulrul me lminta siswa 

be lrdiri ulntulk 

pe lmanasan  

4. Gulrul me lnyiapkan 

Me ltodel ataul Stratelgy 

dalam prosels 

pe lmbellajaran 

Ope lning 

1. Siswa duldulk di 

kulrsi 

2. Siswa be lrdoa 

be lrsama-sama 

3. Siswa 

melnde lngarkan 

dan 

melmpe lrhatikan 

4. Siswa pe lnulh 

pe lrhatian dan 

tindakan 

Whilel-

Telaching 

1. Gulrul me lngelnalkan 

matelri telntang 

melnje llaskan gambar 

se lcara telrang dan 

jellas 

2. Gulrul me lnginstrulksi- 

kan kelpada para 

siswa ulntulk 

melnulnjulkkan gambar 

yang akan dijellaskan 

 1. Siswa 

melnde lngarkan 

pe lnjellasan gulrul 

2. Siwa melmahami 

pe lnjellasan 

matelri yang 

dijellaskan olelh 

gulrul 

3. Para siswa 

melnirul apa yang 

diu lcapkan olelh 

gulrul 



 

 

 

 

Ke lgiatan 

Pe lmbellajaran 
Ke lgiatan Gulrul Proce ldulrels Ke lgiatan Siswa 

3. Gulrul me lnjellaskan 

matelri telrkait 

melnje llaskan gambar 

“De lscribing Peloplel” 

4. Gulrul me lmbelrikan 

contoh kelpada para 

siswa cara 

melnje llaskan gambar 

dalam bahasa inggris 

Ke llompok 

1. Me lmbelntulk be lbelrapa 

ke llompok 

 1. Duldulk be lrsama 

telman 

ke llompoknya 

2. Gulrul me lminta siswa 

melmpe lrhatikan 

gambar “Idol” yang 

telrkait delngan matelri  

 2.Siswa 

melmpe lrhatikan 

gambar “Idol” 

telrse lbult 

 3. Me lminta siswa ulntulk 

be lrbicara selsulai 

giliran dari kellompok 

masing-masing Re lcognizing 

whe ln to takel 

a tulrn 

3.Me lnde lngarkan 

instrulksi dari 

gulrul   

4.Siswa haruls 

Me lnge ltahuli 

giliran ulntulk 

be lrbicara 

 1. Gulrul me lmbelrikan 

ke lse lmpatan kelpada 

se ltiap kellompok 

ulntulk belrbicara 

de lngan melmelgang 

gambar 
Signalling 

that youl 

want to 

spe lak and 

intelrrulpting 

1. Siswa 

melmbe lrikan 

pe lndapatnya 

ke lpada siswa 

lain, telrkait 

de lngan 

gambar   

2. Siswa lain bisa 

julga 

melmbe lrikan 

pe lndapatnya 

ke lpada yang 

se ldang 

be lrbicara  



 

 

 

 

Ke lgiatan 

Pe lmbellajaran 
Ke lgiatan Gulrul Proce ldulrels Ke lgiatan Siswa 

 1. Me lnde lngarkan 

pe lndapat/pelnjellasan 

siswa telrkait delngan 

gambar 

Holding thel 

floor dulring 

youlr tulrn 

1. Siswa 

be lrbicara 

melnge llularkan 

pe lndapat 

telrkait delngan 

gambar 

telrse lbult dalam 

waktul lama 

tanpa 

melmbiarkan 

siapa puln 

be lrbicara  

 1. Gulrul me lmbelrikan 

ke lse lmpatan kelpada 

siswa lain yang ingin 

be lrbicara ataul puln 

melmbe lrikan 

pe lndapatnya 

Re lcognizing 

whe ln othelrs 

want to 

spe lak 

1. Siswa 

melnge llularkan 

pe lndapatnya 

se lcara tidak 

be lrvariasi 

 1. Gulrul me lmbelrikan 

fe leldback kelpada 

se ltiap siswa yang 

tellah melmbelrikan 

pe lndapat/pelnjellasan 

telrkait delngan 

gambar telrse lbult 

Yie llding a 

tulrn 

1. Siswa te llah 

melnye llelsaikan 

pe lndapatnya/ 

pe lnjellasannya 

telrkait delngan 

gambar 

telrse lbult 

2. Siswa lain bisa 

melmbe lrikan 

fe leldback 

ke lpada 

pe lmbicara 

 1. Gulrul me lminta siswa-

siswa ulntulk 

melnde lngarkan 

melmahami 

pe lnjellasan dari 

pe lmbicara telrkait 

de lngan gambar 

Signalling 

that youl arel 

listelning 

1. Siswa yang 

be lrbicara 

dapat 

melnde lngarkan 

pe lnjellasan dari 

pe lmbicara 

se llanjultnya 

Pos-Te laching 

1. Gulrul me lmbelrikan 

ke lsimpullan/fele ldback 

2. Gulrul me lmbelrikan 

tulgas rulmah kelpada 

siswa 

3. Gulrul 

melnginformasikan 

Closing 

1. Siswa 

melnde lngarkan 

gulrul 

2. Re lspon siswa 

telrhadap 

pe lrintah gulrul 



 

 

 

 

Ke lgiatan 

Pe lmbellajaran 
Ke lgiatan Gulrul Proce ldulrels Ke lgiatan Siswa 

matelri yang akan 

dibahas pada 

pe lrtelmulan 

se llanjultnya 

3. Siswa 

melnge lrjakan 

pe lkelrjaan 

rulmahnya di 

rulmah 

4. Siswa 

melnde lngarkan 

gulrul 

5. Siswa 

melndiskulsikan 

matelri 

se llanjultnya di 

lular kellas 

de lngan telman-

telmannya 

6. Tindakan yang 

telpat, siswa 

se lmula 

melre lspon 

de lngan 

pe lrcaya diri 

 

H. Penilaian Hasil Pembelajaran 

Pe lnilaian Pelmbe llajaran telrdiri atas:  

1. Pe lnilaian Sikap 

Pe lnilaian Obse lrvasi 

Pe lnilaian obselrvasi be lrdasarkan pelngamatan sikap dan pelrilakul pe lse lrta 

didik selhari hari, baik telrkait dalam prosels pe lmbellajaran maulpuln se lcara 

ulmulm. Pelngamatan langsulng dilakulkan olelh gulrul. Be lrikult contoh 

instrulmelnt pelnilaian sikap: 

 

No. 
Nama 

Siswa 

Aspek Perilaku Yang 

Dinilai 

Jumlah 

 

Skor 

Skor 

 

Sikap 

 

Predika

t BS JJ TJ DS 

1.         

2.         

3.         

Ke ltelrangan: 

• BS : Belke lrja Sama 

• JJ  : Juljulr 



 

 

 

 

• TJ  : Tanggulng Jawab 

• DS : Disiplin 

 

Catatan: 

1. Aspe lk Pe lrilakul Dinilai delngan kritelria: 

100 : Sangat Baik  25 : Kulrang 

75  : Baik 

50  : Culkulp 

2. Skor maksimal = julmlah sikap yang dinilai x julmlah kritelria=100 x 4 =400 

3. Skor sikap = julmlah skor : julmlah sikap = 275 : 4 = 68,75 

4. Pre ldikat: 

75-100  = Sangat Baik (SB)  25-50 = Culkulp (C) 

50-75  = Baik (B)   0-25 = Kulrang (K) 

2. Pe lnilaian Kelte lrampilan 

No. Aspek yang dinilai Baik Kurang Baik 

1. 
Organisasi prelse lntasi (pelngantar, isi, 

ke lsimpullan) 

  

2. Isi pre lse lntasi   

3. Kohe lre lnsi dan kellancaran belrbahasa   

4. Bahasa:   

 Ulcapan   

 Tata bahasa   

 Kosakata   

5. 
Pe lnyajian (tatapan, elkspre lsi wajah, bahasa 

tulbulh) 

  

Skor yang dicapai   

Skor maksimulm 10 

Ke ltelrangan: 

Baik  : 2 

Kulrang Baik : 1 

 

3. Pe lnilaian Kelmampulan belrbicara 

No. The Indicators of Speaking Score 

1. Accent 

6. Pronulnciation frelqule lntly ulnintellligiblel. 

7. Fre lqule lnt gross elrrors and a velry helavy acce lnt makel 

ulnde lrstanding difficullt. 

1-5 

1 

2 



 

 

 

 

No. The Indicators of Speaking Score 

8. “Fore lign Accelnt” relqulire ls concelntrateld listelning 

and mispronulnciation, which do not intelrfe lrel with 

ulnde lrstanding. 

9. “Markeld Fore lign” accelnt and occasional 

mispronulnciation which do not intelrfe lrel with 

ulnde lrstanding. 

10. No conspiculouls mispronulnciations, bult woulld not 

be l takeln for a nativel spe lakelr. 

3 

4 

5 

2. Grammar 1-5 

6. Grammar almost elntirelly inacculratel phrase ls. 

7. Constant elrror showing control of ve lry fe lw major 

pattelrns and frelqule lntly prelve lnting commulnication. 

8. Fre lqule lnt elrrors showing some l major pattelrns 

ulncontrolleld and caulsing occasional irritation and 

misulndelrstanding. 

9. Occasional elrrors showing impelrfe lct control of 

some l pattelrns bult or welaknelss that caulse ls 

misulndelrstanding. 

10. Fe lw e lrrors, with no pattelrns or failulrel. 

1 

2 

3 

4 

5 

3. Vocabulary 

6. Vocabullary inadelqulatel for e lve ln the l simplelst 

convelrsation 

7. Vocabullary limiteld to basic pelrsonal and sulrvival 

arelas. 

8. Choicel of words some ltimels inacculratel, limitation 

of vocabullary pre lvelnt disculssion of some l common 

profe lssional and social topic. 

9. Profe lssional vocabullary adelqulatel to disculss 

spe lcial intelrelst, ge lne lral vocabullary pe lrmits 

disculssion of any non te lchnical sulbjelct with somel 

circulmlocultion. 

10. Profe lssional vocabullary broad and prelcise l, ge lnelral 

vocabullary adelqulatel to copel with complelx 

practical problelms and varield social situlation.  

1-5 

1 

2 

3 

4 

5 

4. Fluency 

6. Spe le lch is no halting and fragmelntary that 

convelrsation is virtulally impossiblel. 

7. Spe le lch is velry low and ulne lveln e lxpelct for short or 

roultinel se lntelncels. 

8. Spe le lch is fre lqulelntly he lsitant and jelrky, se lntelncels 

may bel lelft ulncomplelte ld. 

1-5 

1 

2 

3 



 

 

 

 

No. The Indicators of Speaking Score 

9. Spe le lch is occasionally helsitant, with somel 

ulne lvelnne lss caulse ld by re lphrasing and groulping 

words. 

10. Spe le lch is elffortlelss and smooth, bult pe lrcelptibly 

non nativel in spele lch and elvelnne lss. 

4 

5 

5. Comprehension 

6. Ulnde lrstands too littlel for thel simplelst typel of 

convelrsation. 

7. Ulnde lrstands only slow, ve lry simple l spe lelch on 

common social and toulristic topics, relqulire ls 

constant relpeltition and relphrasing. 

8. Ulnde lrstands carelfull, some l what simplifield spe le lch 

whe ln elngage ld in a dialogule l, bult may relqulirel 

considelrablel re lpeltition and relphrasing. 

9. Ulnde lrstands qu litel welll normal eldulcateld spe lelch 

whe ln e lngageld in a dialogulel, bult re lqulirels 

occasional relpeltition convelrsation or relphrasing. 

10. Ulnde lrstanding elvelrything in normal e ldulcateld 

convelrsation elxpe lct for velry colloqulial or low 

fre lqulelncy itelms, or e lxcelptionally rapid or slulrre ld 

spe le lch. 

1-5 

1 

2 

3 

4 

5 

 MAXIMAL SCORE: 25 x 4 100 

 

       Padangsidimpulan,   Oktobelr 2022 

 

 

Me lnge ltahuli 

Gulrul Bahasa Inggris Re lse larchelr 

 

 

 

Lily Arwani, S.Pd    Nulr Habibah Nailan Hasibulan  

NIP.198011032006042019   NIM. 1920300112 

 

 

 

 

 



 

 

 

 

APPENDIX 2 

Control Class 

RENCANA PELAKSANAAN PEMBELAJARAN  

(RPP) 

 

Nama Madrasah : MTs YPKS Padangsidimpuan 

Mata Pelajaran : Bahasa Inggris 

Kelas/ Semester : VIII 

Alokasi Waktu : 2x45 Menit 

 

 

A. Kompetensi Inti 

1.   Me lnghargai dan melnghayati ajaran agama yang dianultnya. 

2.  Melnghargai dan melnghayati pelrilakul juljulr, disiplin, tanggulng jawab, 

pe ldulli (Tolelransi, gotong royong) santuln, pe lrcaya diri, dalam 

be lrintelraksi selcara elfe lktif delngan lingkulngan social dan alam dalam 

jangkaulan pelrgaullan dan kelbe lradaannya. 

3. Me lmahami pelnge ltahulan (faktulal, konse lptulal, dan proseldulral) 

be lrdasarkan rasa ingin tahulnya telntang ilmul pe lngeltahulan, telknologi, 

se lni, buldaya telrkait felnomelna dan keljadian tampak mata. 

4. Me lncoba, melngolah, dan melnyaji dalam ranah konkrelt (melnggulnakan, 

melngulrai, melrangkai, melmodifikasi, dan melmbulat) dan ranah abstrak 

(melnullis, me lmbaca, melnghitulng, me lnggambar, dan melngarang) se lsulai 

de lngan yang dipellajari di selkolah dan sulmbelr lain yang sama dalam 

suldult pandang/ telori. 

B. Kompetensi Dasar dan Indikiator Pencapaian Kompetensi 

1.1 Me lnsyulkulri kelse lmpatan dapat melmpe llajari bahasa inggris selbagai 

bahasa pelngantar  komulnikasi intelrnasional yang diwuljuldkan dalam 

se lmangat bellajar. 

 2.1 Me lnulnjulkkan pelrilakul santuln dan pe ldulli dalam mellaksanakan 

komulnikasi intelrpe lrsonal delngan gulrul dan telman. 



 

 

 

 

3.2 Me lne lrapkan strulktulr te lks dan ulnsulr ke lbahasaan ulntulk mellaksanakan 

fulngsi sosial melnyatakan dan melnanyakan telntang kelmampulan dan 

ke lmaulan mellakulkan sulatul tindakan, se lsulai de lngan kontelks 

pe lnggulnaannya 

4.2 Me lnyulsuln te lks lisan dan tullis ulntulk melnyatakan dan melnanyakan 

telntang kelmampulan dan kelmaulan mellakulkan sulatul tindakan, delngan 

melmpe lrhatikan fulngsi sosial, strulktulr te lks, dan ulnsulr ke lbahasaan yang 

be lnar dan selsulai kontelks 

C. Tujuan Pembelajaran 

Se ltellah se llelsai pelmbellajaran pelse lrta didik dapat: 

1. Me lne lrapkan strulktulr telks dan ulnsulr ke lbahasaan ulntulk mellaksanakan 

fulngsi social melnyatakan dan melnanyakan telntang kelmampulan dan 

ke lmaulan mellakulkan sulatul tindakan se lsulai delngan kontelks 

pe lnggulnaannya 

2. Me lnyulsuln telks lisan dan tullis ulntulk me lnyatakan dan melnanyakan 

telntang ke lmampulan dan kelmaulan me llakulkan sulatul tindakan, delngan 

melmpe lrhatikan fulngsi sosial, strulktulr telks, dan ulnsulr ke lbahasaan yang 

be lnar dan selsulai kontelks   

D. Materi Pembelajaran 

Telks lisan dan tullis u lntulk me lnyatakan dan melnanyakan telntang 

ke lmampulan dan kelmaulan mellakulkan sulatu l tindakan. 

Fulngsi Sosial  

Me lnjaga hulbulngan intelrpelrsonal delngan gu lrul dan telman 

Strulktulr te lks 

Sifat yang melnjadi pelncirinya: Fulngsi, pelrilakul, manfaat, tindakan, 

ke lbiasaan yang melnjadi pelnciri orang, binatang, ataul belnda yang 

dibicarakan. 

E. Metode Pembelajaran 

Telachelr’s Me lthod 

Me ltodel : Saintifik, PBL (Problelm Baseld Le larning) 

 



 

 

 

 

F. Sumber Belajar 

1. Bulkul Telks 

2. gambar-gambar ataul belnda be lnda yang belrkaitan delngan matelri 

3. Intelrne lt 

G. Media Pembelajaran 

1. Bulkul 

2. Me ldia pelmbellajaran yang selsulai 

H. Langkah-langkah Kegiatan Pembelajaran 

Ke lgiatan 

Pe lmbellajaran 

Ke lgiatan Gulrul 

Pe lndahu llulan 

a) Gulrul me lmpelrsiapkan pelse lrta didik dalam 

pe lmbellajaran delngan kelbelrsihan kellas, be lrdoa, 

abse lnsi 

b) Gulrul melmotivasi pelse lrta didik de lngan 

melnulnjulkkan gambar kelmuldian melnanyakan 

gambar telrse lbult kelpada pelse lrta didik 

c) Gulrul me lmbelr informasi telntang kompe ltelnsi 

dan tuljulan pelme lbellajaran yang akan dicapai 

Ke lgiatan Inti 

a) Gulrul me lminta siswa melnyalin delngan tullisan 

tangan yang rapi belbelrapa telks de lskriptif 

telntang orang delngan selde lrhana 

b) Gulrul me lminta siswa melmbaca dan 

melnde lngarkan telks-te lks te lrse lbult ulntulk 

melmahami isi pelsannya 

c) Gulrul me lminta siswa ulntulk me lnullis telks 

de lskriptif selde lrhana telntang orang,binatang dan 

be lnda. 

d) Gulrul melminta siswa ulntulk melmbacakan telks 

de lskriptif selde lrhana telntang orang,binatang dan 

be lnda. 



 

 

 

 

Pe lnultulp 

a) Gulrul melnyimpullkan matelri yang tellah 

dipellajari 

b) Gulrul melmbe lrikan fele ldback telntang matelri 

yang suldah dijellaskan  

c) Siwa melmbe lrikan ulmpan balik de lngan 

melngajulkan pelrtanyaan 

d) Gulrul me lmbelrikan siswa tulgas dirulmah (PR)  

e) Gulrul me lmbelritahulkan matelri se llanjultnya  

f) Gulrul me lnultulp pe lmbellajaran. 

 

I. Penilaian 

a) Pe lnilaian sikap spiritulal, sikap social, pelnge ltahulan dan 

ke ltelrampilan 

b) Re lmeldial dan pelngayaan 
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Me lnge ltahuli 
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APPENDIX 3 

INSTRUlME lNT FOR PRE l-TE lST 

 

 

 

Look at and delscribel the l pictulrel above l. The ln prelse lnt it in front of thel class! 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 4  

 

INSTRUlME lNT FOR POST-TE lST 

 

 

 

Look at and delscribel the l pictulre l above l. Theln pre lse lnt it in front of thel class with 

youlr groulp! 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 5 

Form of Construct Validity for Speaking Ability Test 

Mata Pellajaran : Bahasa Inggris 

Ke llas/Selme lstelr : VIII/Ganjil 

Pe lne llaah  : Lily Arwani, S.Pd 

A. Pe ltulnjulk pe lngisisan format pelngisian bultir soal 

1. Analisislah instrulmelnt soal be lrdasarkan se lmula kritelria yang telrte lra 

didalam format! 

2. Be lrilah tanda celklis (√) pada kolom “Ya” apabila soal yang ditellaah 

suldah se lsulai delngan kritelria 

3. Be lrilah tanda silang (X) pada kolom “Tidak” apabila soal yang ditellaah 

tidak selsulai delngan kritelria 

4. Ke lmu ldian tulliskan catatan pada rulang catatan ataul pada telks soal dan 

pe lrbaikannya. 

 

B. Form of Construlct Validity for Spelaking Ability Telst (Pre l-Te lst) 

No. Aspe lk Ya Tidak Catatan 

1. Apakah Instrulme lnt suldah selsulai 

de lngan kompeltelnsi dasar dan 

indicator ulntulk siswa ke llas VIII 

Di se lsme lstelr Ganjil? 

   

2.  Apakah isi matelri dan topik 

se lsulai delngan jelnjang selkolah 

ataul tingkat kellas 

   

3.  Apakah isnstrulksi dapat 

dipahami? 

   

4.   Apakah instrulksi suldah suldah 

se lsulai de lngan aspelk yang akan 

diulkulr? 

   

 

Me lnge ltahuli, 

Validator 

 

 

Lily Arwani, S.Pd 

NIP.198011032006042019 

 

 



 

 

 

 

APPENDIX 6 

Form of Construct Validity for Speaking Ability Test 

Mata Pellajaran : Bahasa Inggris 

Ke llas/Selme lstelr : VIII/Ganjil 

Pe lne llaah  : Lily Arwani, S.Pd 

A. Pe ltulnjulk pe lngisisan format pelngisian bultir soal 

1. Analisislah instrulmelnt soal be lrdasarkan se lmula kritelria yang telrtelra 

didalam format! 

2. Be lrilah tanda celklis (√) pada kolom “Ya” apabila soal yang ditellaah 

suldah se lsulai delngan kritelria 

3. Be lrilah tanda silang (X) pada kolom “Tidak” apabila soal yang ditellaah 

tidak selsulai delngan kritelria 

4. Ke lmuldian tulliskan catatan pada rulang catatan ataul pada telks soal dan 

pe lrbaikannya. 

 

B. Form of Construlct Validity for Spelaking Ability Telst (Post-Te lst) 

No. Aspe lk Ya Tidak Catatan 

1. Apakah Instrulme lnt suldah selsulai 

de lngan kompeltelnsi dasar dan 

indicator ulntulk siswa ke llas VIII 

Di se lsme lstelr Ganjil? 

   

2.  Apakah isi matelri dan topik 

se lsulai delngan jelnjang selkolah 

ataul tingkat kellas 

   

3.  Apakah isnstrulksi dapat 

dipahami? 

   

4.   Apakah instrulksi suldah suldah 

se lsulai de lngan aspelk yang akan 

diulkulr? 

   

 

Me lnge ltahuli, 

Validator 

 

 

Lily Arwani, S.Pd 

NIP.198011032006042019 

 
 

 



 

 

 

 

 APPENDIX 7 

THE SCORE OF PRE-TEST 

(The Experimental Class) 

No. Students’ Initial Name Score 

1. KHT 80 

2. MRS 50 

3. FA 55 

4. RAS 80 

5. AP 50 

6. AZD 65 

7. IH 45 

8. RM 60 

9. ANM 55 

10. ROD 55 

11. MRR 50 

12. RRA 50 

13. DH 65 

14. AS 55 

15. RF 50 

16. NSM 60 

17. RAMN 70 

18. NZW 75 

19. RRT 90 

20. NV 70 

21. NA 60 

22. APR 75 

23. NF 60 

24. RIS 65 

25. NRA 50 

26. MH 55 

27. QAH 45 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 8 

THE SCORE OF PRE-TEST 

(The Control Class) 

No. Students’ Initial Name Score 

1. NAS 45 

2. SA 55 

3. YR 50 

4. HS 55 

5. JW 45 

6. ASH 65 

7. AR 60 

8. AMSB 55 

9. ARS 60 

10. ARSG 60 

11. HDM 55 

12. KH 50 

13. MKH 70 

14. NA 65 

15. RSH 55 

16. AAS 60 

17. CAB 50 

18. HNS 60 

19. RS 55 

20. SP 55 

21. ARP 50 

22. PAF 45 

23. WP 50 

24. ZNFS 70 

25. SM 60 

26. SD 50 

27. AS 40 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 9 

 

THE SCORE OF POST-TEST 

(The Experimental Class) 

No. Students’ Initial Name Score 

1. KHT 80 

2. MRS 65 

3. FA 70 

4. RAS 80 

5. AP 60 

6. AZD 75 

7. IH 55 

8. RM 65 

9. ANM 65 

10. ROD 75 

11. MRR 60 

12. RRA 65 

13. DH 70 

14. AS 60 

15. RF 65 

16. NSM 60 

17. RAMN 80 

18. NZW 80 

19. RRT 95 

20. NV 65 

21. NA 60 

22. APR 80 

23. NF 75 

24. RIS 70 

25. NRA 65 

26. MH 60 

27. QAH 65 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 10 

THE SCORE OF POST-TEST 

(The Control Class) 

No. Students’ Initial Name Score 

1. NAS 50 

2. SA 55 

3. YR 55 

4. HS 65 

5. JW 45 

6. ASH 75 

7. AR 70 

8. AMSB 60 

9. ARS 60 

10. ARSG 60 

11. HDM 60 

12. KH 60 

13. MKH 80 

14. NA 75 

15. RSH 60 

16. AAS 60 

17. CAB 55 

18. HNS 65 

19. RS 65 

20. SP 55 

21. ARP 50 

22. PAF 50 

23. WP 55 

24. ZNFS 80 

25. SM 70 

26. SD 55 

27. AS 50 

 

 

 

 

 

 



 

 

 

 

APPENDIX 11 

 

THE l RElSUlLT OF PRE l-TE lST 

(Thel E lxpe lrimelntal Class) 

No. Namel 
Score l 

Total 
Ac Gr Vo Fl Co 

1. KHT 1 5 2 4 4 80 

2. MRS 1 3 2 2 2 50 

3. FA 2 3 2 2 2 55 

4. RAS 2 5 2 4 3 80 

5. AP 1 2 2 2 3 50 

6. AZD 2 3 3 3 2 65 

7. IH 1 2 2 2 2 45 

8. RM 2 2 2 4 2 60 

9. ANM 1 2 3 3 2 55 

10. ROD 2 2 2 3 2 55 

11. MRR 1 2 2 3 2 50 

12. RRA 1 2 2 3 2 50 

13. DH 2 3 3 3 2 65 

14. AS 1 3 2 3 2 55 

15. RF 1 2 2 3 2 50 

16. NSM 1 2 2 2 4 60 

17. RAMN 1 4 2 4 3 70 

18. NZW 3 3 3 3 3 75 

19. RRT 3 5 4 3 3 90 

20. NV 2 3 3 4 2 70 

21. NA 1 3 2 4 2 60 

22. APR 2 4 2 4 3 75 

23. NF 1 4 2 3 2 60 

24. RIS 2 3 2 3 3 65 

25. NRA 1 2 2 3 2 50 

26. MH 1 2 2 4 2 55 

27. QAH 1 3 1 2 2 45 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 12 

 

THE l RElSUlLT OF PRE l-TE lST 

(Thel Control Class) 

No. Namel 
Score l 

Total 
Ac Gr Vo Fl Co 

1. NAS 1 2 2 2 2 45 

2. SA 1 3 2 3 2 55 

3. YR 1 2 2 2 3 50 

4. HS 2 2 2 3 2 55 

5. JW 1 2 2 2 2 45 

6. ASH 2 3 3 3 2 65 

7. AR 1 2 2 2 4 60 

8. AMSB 1 3 2 3 2 55 

9. ARS 1 4 2 3 2 60 

10. ARSG 1 2 2 2 4 60 

11. HDM 2 2 2 3 2 55 

12. KH 1 2 2 3 2 50 

13. MKH 1 4 2 4 3 70 

14. NA 2 3 3 3 2 65 

15. RSH 1 2 2 4 2 55 

16. AAS 1 3 2 4 2 60 

17. CAB 1 2 2 3 2 50 

18. HNS 1 2 2 2 4 60 

19. RS 1 3 2 3 2 55 

20. SP 1 3 2 3 2 55 

21. ARP 1 2 2 3 2 50 

22. PAF 1 2 2 2 2 45 

23. WP 1 2 2 3 2 50 

24. ZNFS 1 4 2 4 3 70 

25. SM 1 3 2 4 2 60 

26. SD 1 2 2 3 2 50 

27. AS 1 1 2 2 2 40 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 13 

 

THE l RElSUlLT OF POST-TE lST 

(Thel E lxpe lrimelntal Class) 

No. Namel 
Score l 

Total 
Ac Gr Vo Fl Co 

1. KHT 1 5 2 4 4 80 

2. MRS 1 4 2 4 2 65 

3. FA 2 3 3 2 4 70 

4. RAS 2 5 2 4 3 80 

5. AP 2 3 2 2 3 60 

6. AZD 2 3 3 4 3 75 

7. IH 1 3 2 3 2 55 

8. RM 2 3 3 3 2 65 

9. ANM 2 3 3 3 2 65 

10. ROD 2 3 3 4 3 75 

11. MRR 1 3 2 3 3 60 

12. RRA 2 3 2 3 3 65 

13. DH 2 3 3 4 2 70 

14. AS 1 3 2 3 3 60 

15. RF 2 2 3 3 3 65 

16. NSM 1 2 2 2 4 60 

17. RAMN 2 5 3 4 2 80 

18. NZW 2 5 2 4 3 80 

19. RRT 3 5 4 4 3 95 

20. NV 2 3 2 3 3 65 

21. NA 1 3 2 3 3 60 

22. APR 2 4 2 4 4 80 

23. NF 2 4 3 4 2 75 

24. RIS 2 3 2 4 3 70 

25. NRA 2 2 2 4 3 65 

26. MH 1 3 2 4 2 60 

27. QAH 2 3 2 4 2 65 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 14 

 

THE l RElSUlLT OF POST-TE lST 

(Thel Control Class) 

No. Namel 
Score l 

Total 
Ac Gr Vo Fl Co 

1. NAS 1 2 2 2 3 50 

2. SA 1 3 2 2 3 55 

3. YR 1 3 2 2 3 55 

4. HS 2 4 2 2 3 65 

5. JW 1 2 2 2 2 45 

6. ASH 2 3 3 4 3 75 

7. AR 2 3 3 2 4 70 

8. AMSB 2 3 2 2 3 60 

9. ARS 1 3 2 3 3 60 

10. ARSG 1 2 2 2 4 60 

11. HDM 1 3 2 4 2 60 

12. KH 2 3 2 2 3 60 

13. MKH 2 5 2 4 3 80 

14. NA 2 3 3 4 3 75 

15. RSH 1 2 2 2 4 60 

16. AAS 2 3 2 2 3 60 

17. CAB 2 2 2 3 2 55 

18. HNS 2 2 2 4 3 65 

19. RS 2 3 3 3 2 65 

20. SP 1 3 2 3 2 55 

21. ARP 1 2 2 3 2 50 

22. PAF 1 2 2 3 2 50 

23. WP 2 2 2 3 2 55 

24. ZNFS 2 5 3 4 2 80 

25. SM 2 3 2 4 3 70 

26. SD 1 3 2 3 2 55 

27. AS 1 2 2 3 2 50 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 15 

 

 

The Score of Pre-Test and Post-Test at Experimental Class 

 

No. Students’ Initial Name Pre-Test Post-Test 

1. KHT 80 80 

2. MRS 50 65 

3. FA 55 70 

4. RAS 80 80 

5. AP 50 60 

6. AZD 65 75 

7. IH 45 55 

8. RM 60 65 

9. ANM 55 65 

10. ROD 55 75 

11. MRR 50 60 

12. RRA 50 65 

13. DH 65 70 

14. AS 55 60 

15. RF 50 65 

16. NSM 60 60 

17. RAMN 70 80 

18. NZW 75 80 

19. RRT 90 95 

20. NV 70 65 

21. NA 60 60 

22. APR 75 80 

23. NF 60 75 

24. RIS 65 70 

25. NRA 50 65 

26. MH 55 60 

27. QAH 45 65 

Total 1640 1865 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 16 

 

 

The Score of Pre-Test and Post-Test at Control Class 

 

No. Students’ Initial Name Pre-Test Post-Test 

1. NAS 45 50 

2. SA 55 55 

3. YR 50 55 

4. HS 55 65 

5. JW 45 45 

6. ASH 65 75 

7. AR 60 70 

8. AMSB 55 60 

9. ARS 60 60 

10. ARSG 60 60 

11. HDM 55 60 

12. KH 50 60 

13. MKH 70 80 

14. NA 65 75 

15. RSH 55 60 

16. AAS 60 60 

17. CAB 50 55 

18. HNS 60 65 

19. RS 55 65 

20. SP 55 55 

21. ARP 50 50 

22. PAF 45 50 

23. WP 50 55 

24. ZNFS 70 80 

25. SM 60 70 

26. SD 50 55 

27. AS 40 50 

Total 1490 1640 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 17 

RESEARCH DOCUMENTATION 

 

Experimental Class 

1. Pre-Test in Experimental Class 

 



 

 

 

 

2. Treatment in Experimental Class 

 

 
 

 

 



 

 

 

 

3. Post-Test in Experimental Class 

 

 



 

 

 

 

 

 
 

  



 

 

 

 

Control Class 

1. Pre-Test in Control Class 

 
 

 
2. Teacher’s Strategy 



 

 

 

 

 
 

 
  



 

 

 

 

3. Post-Test in Control Class 

 
 
 

 



 

 

 

 

APPENDIX 18 

 

The Result of Pre-Test in Experimental Class 

Statistics 

Pre l-Telst E lxpe lrimelntal 

N Valid 27 

Missing 0 

Me lan 60.74 

Me ldian 60 

Mode l 50 

Standard Delviation 11.743 

Rangel 45 

Minimulm 45 

Maximulm 90 

Sulm 1640 

 

Score 

45 45 50 50 50 50 50 50 55 

1640 55 55 55 55 60 60 60 60 65 

65 65 70 70 75 75 80 80 90 

Me lan  : 1640 ÷ 27   Mode l   : 50 

  = 60.74 

Me ldian : (n+1) ÷ 2    High score l : 90 

  27+1 ÷ 2   Low score l : 45 

  = 28 ÷ 2   Rangel  : 90-45 = 45 

 n = 14 

  = 60    i: 
𝑅

𝐾
 = 

45

6
 = 7.5   

         = 8  

Total of class : 1+3.3(log.n) 

    1+3.3(log.27) 

    1+3.3(1.4) 

    1+4.62 

  = 5.62 

  = 6 

No. Interval Middle Point Frequency Percentage (%) 

1. 45-52 48.5 8 29% 

2. 53-60 56.5 9 33% 

3. 61-68 64.5 3 11% 

4. 69-76 72.5 4 14% 

5. 77-84 80.5 2 7% 

6. 85-92 88.5 1 3.7% 

 I=8  27 100% 

 



 

 

 

 

APPENDIX 19 

 

The Result of Pre-Test in Control Class 

Statistics 

Pre l-telst Control Class 

N Valid 27 

Missing 0 

Me lan 55.19 

Me ldian 55 

Mode l 55 

Standard Delviation 7.53 

Rangel 30 

Minimulm 40 

Maximulm 70 

Sulm 1490 

Score 

40 45 45 45 50 50 50 50 50 

1490 50 55 55 55 55 55 55 55 60 

60 60 60 60 60 65 65 70 70 

Me lan  : 1490 ÷ 27   Mode l   : 55 

  = 55.19 

Me ldian : (n+1) ÷ 2    High score l : 70 

  27+1 ÷ 2   Low score l : 40 

  = 28 ÷ 2   Rangel  : 70-40 = 30 

 n = 14 

  = 55    i: 
𝑅

𝐾
 = 

30

6
 = 5   

      

Total of class : 1+3.3(log.n) 

    1+3.3(log.27) 

    1+3.3(1.4) 

    1+4.62 

  = 5.62 

  = 6 

No. Interval Middle Point Frequency Percentage (%) 

1. 40-44 42 1 0.37% 

2. 45-49 47 3 11% 

3. 50-54 52 6 22% 

4. 55-59 52 7 29% 

5. 60-64 62 6 22% 

6. 65-69 67 2 0.74% 

7. 70-74 72 2 0.74% 

 I=5  27 100% 

 



 

 

 

 

APPENDIX 20 

 

The Result of Post-Test in Experimental Class 

Statistics 

Post-te lst Elxpe lrimelntal 

N Valid 27 

Missing 0 

Me lan 69.07 

Me ldian 65 

Mode l 65 

Standard Delviation 9.203 

Rangel 40 

Minimulm 55 

Maximulm 95 

Sulm 1865 

Score 

55 60 60 60 60 60 60 65 65 

1865 65 65 65 65 65 65 70 70 70 

75 75 75 80 80 80 80 80 95 

Me lan  : 1865 ÷ 27   Mode l   : 65 

  = 69.07 

Me ldian : (n+1) ÷ 2    High score l : 95 

  27+1 ÷ 2   Low score l : 55 

  = 28 ÷ 2   Rangel  : 95-55 = 40 

 n = 14 

  = 65    i: 
𝑅

𝐾
 = 

40

6
 = 6.66   

         = 7 

Total of class : 1+3.3(log.n) 

    1+3.3(log.27) 

    1+3.3(1.4) 

    1+4.62 

  = 5.62 

  = 6 

No. Interval Middle Point Frequency Percentage (%) 

1. 55-61 58 7 25% 

2. 62-68 65 8 29% 

3. 69-75 72 6 22% 

4. 76-82 79 5 18% 

5. 83-89 86 0 0% 

6. 90-96 93 1 3.7% 

 I=7  27 100% 

 

 



 

 

 

 

 

APPENDIX 21 

 

The Result of Post-Test in Control Class 

Statistics 

Post-te lst control class 

N Valid 27 

Missing 0 

Me lan 60.74 

Me ldian 60 

Mode l 60 

Standard Delviation 9.375 

Rangel 35 

Minimulm 45 

Maximulm 80 

Sulm 1640 

Score 

45 50 50 50 50 55 55 55 55 

1640 55 55 60 60 60 60 60 60 60 

65 65 65 70 70 75 75 80 80 

Me lan  : 1640 ÷ 27   Mode l   : 60 

  = 60.74 

Me ldian : (n+1) ÷ 2    High score l : 80 

  27+1 ÷ 2   Low score l : 45 

  = 28 ÷ 2   Rangel  : 80-45 = 35 

 n = 14 

  = 60    i: 
𝑅

𝐾
 = 

35

6
 = 5.83   

         = 6 

Total of class : 1+3.3(log.n) 

    1+3.3(log.27) 

    1+3.3(1.4) 

    1+4.62 

  = 5.62 

  = 6 

No. Interval Middle Point Frequency Percentage (%) 

1. 45-50 47.5 5 19% 

2. 51-56 53.5 6 22% 

3. 57-62 59.5 7 26% 

4. 63-68 65.5 3 11% 

5. 69-74 71.5 2 7% 

6. 75-80 77.5 4 15% 

 I=6  27 100% 

 



 

 

 

 

APPENDIX 22 

 

THE RESULT OF NORMALITY 

Test of Normality 

One-Sample Kolmogorov-Smirnov Test 

 Ulnstandardizeld Relsidulal 

N 27 

Normal Parameltelrsa,b Me lan .0000000 

Std. De lviation 2.92662152 

Most E lxtrelme l Diffelre lncels Absolulte l .156 

Positivel .156 

Ne lgativel -.077 

Telst Statistic .156 

Asymp. Sig. (2-taileld) .088c 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 23 

 

THE RESULT OF HOMOGENEITY 

Test of Homogeneity of Variance 

Lelve lne l Statistic df1 df2 Sig. 

.019 1 52 .890 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 24 

 

CALCULATION OF GAIN SCORE 

 Pre-Test Post-Test Enhancement Gain Score 

E lxpelrimelntal Class 55.19 63.89 8.7 2.95 

Control Class 54.70 60.45 5.75 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 25 

 

CALCULATION OF HYPOTHESIS TEST 

Independent Samples Test 

 

Lelve lne l's 

Telst for 

E lqulality of 

Variancels t-telst for E lqulality of Melans 

F Sig. t Df 

Sig. 

(2-

taileld) 

Me lan 

Diffe lreln

cel 

Std. 

E lrror 

Diffe lrel

ncel 

95% 

Confidelnce l 

Intelrval of thel 

Diffe lrelncel 

Lowe lr Ulppe lr 

 E lqulal 

variancels 

assulme ld 

.019 .890 3.296 52 .002 8.333 2.528 3.260 13.407 

E lqulal 

variancels 

not 

assulme ld 

  3.296 51.982 .002 8.333 2.528 3.260 13.407 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 26 

 

Transcript of Students’ Speaking Test 

1. Students’ Score in Pre-Test in Experimental Class 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

2. Students’ Score in Post-Test in Experimental Class 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

3. Students’ Score in Pre-Test in Control Class 

 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 



 

 

 

 

4. Students’ Score in Post-Test in Control Class 
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t-Table 
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